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CHAPTER I
INTRODUCTION

The differences in perceptions concerning what the
elementary principal shculd or should not do, held by parents
of elementary school children, are the subject of this study.
The population for this study is composed of the parents of
children attending the Lincoln Consolidated Elementary
School, Ypsilanti, Michigan. These differences in per-
ceptions are to be analyzed snd related to a variety of

background factors which serve to differentiate the parents.

General Plan of th; Study
This paper contains a statement of the probiem, the
need for the study, the method of inquiry, a survey of the
related literature, a statement of the hypotheses, an

analysis of the data, and ccnclusions and implications re-

sul ting therefron.

Overview of method

A survey of the literature was made in order to
gain a broad understanding of the role of the elementary
principal and the developments in role theory having appli-
cation to this position. Additlonally, the 1iterature
provided information related to methodology and insights

1l



2
related to what demographic variables should be considered
in the study.

Data for the study were obdtained by the survey
method. A questionnaire was developed, pretested and modi-
fled; a prodadility sample drawn; and interviews were con-
ducted. Data were processed at the computing labdoratory of

the University of Michigan Computing Center.

Impetus for the Study
The stimulus for the present investigation was
derived, in the main, from two sources: The writer's per-
sonal interest in studying parental perceptions of ad-
ministrative decisions and the comprehensive study of the
role of the school superintendent which was made at Harvard
University as a research project of the School Executive

Jtudies.}

Statement of the Problenm
This study is an attempt to determine the role of
the elementary principal as perceived by the parents of
elementary school children. In order to achieve this pure
pose the focus of the study is directed toward a consider-
ation of the degree to which parents perceive the role of
the elementary principal as being essentially comprised of

mandatory or permissive functions.

lleal Gross, Ward S, Mason, and Alexander W.

McEachern, E§2lorationt in Role AnalEsis: Studies of the
School Susc ntendency Role ew York: ohn ey an ons,
e.. [
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The term role as used in this study refers to a set
of expectations applied to the occupant of a particular
position. This definition falls within the normative cate-
gory, and is concerned with what the occupant should do,
not what he actually does.

Specifically, the study is designed to do three
things: (1) to determine the relationship of selected
demographic variabdles to_the way parents percelive the role
of the elementary principal; (2) to discover which sub-set
of the demographic variables yilelds the best possible pre-
diction as to the way parents will view the role of the
elementary principal; and (3) demonstrate a method which
can be used by professionally trained personnel for arriving

at parental opinion,

Need for the Study
The need for a study of the role of the elementary
principal can be substantiated by a brief examination of
the historical roots of American public education and a
review of the forces which have brought about changes in

the nature of elementary school administration over the

past two decades.

Historical roots
Traditionally American public education has been

Viewed as a partnership between the state and the home,

This partnership concept was developed from both the legal
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and the extra-legal structure. The state has laid down
certain mandatory requirements and then delegated its power
and control to the local community through the local school
board. Hence, the most important control over education is
exercised at the local level and is subject to majority
opinion expressed through the use of the ballot. Additional
control is delegated to each citizen, in that he may choose
to send his children to a private school.

The partnership concept has been further strengthened
through the exercise of many extra-legal controls. As
Moehlman points out American education grév out of the ex-

pressed needs of the populace and was "folk made, not expert

1l

made. " Every voluntary interest group has had the inherent

right "to be heard" in regard to the values, purposes, and
extent of pudblic education. The pubdblic communication media
of newspapers, radio, and television having free access to
information through open meetings of the local school board,
have tended to broaden and reinforce the exercise of public
control over the educational syctom.2

Therefore, when viewed from a historical perspec-~
tive, it can be seen that through the legal structure and

the practices that have developed in the extra-legal sense,

lArthur B. Moehlman, School Administration (Boston:
Houghton B, Mifflin Company, » Do .

2Arthur B. Moehlman, Social Interpretation (New
York: D. Appleton-Century Company, » PP. -22.
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the pudlic schools of the United States have always been
subject to direct control of the loecal citizens., It would
also seem apparent that the need for information concerning
vhat the citizen thinks about the actions of the educational

leaders has always been of crucial importance.

Forces making for change

Since World War Il the United States has experi-
enced a phenomenal increase in its school-age population.
Public elementary school enrollment increased from
13,402,000 in 1946 to 20,817,000 in 1958.1 The result of
this population explosion has been to create a need for
thousands of new elementary schools. The rapid expansion
of elementary buildings has created a corresponding need
for large numdbers of elementary administrators to be trained
and placed on the job within a relatively short span of
time,

Over the past 20 years the American citizen has
begun to awaken from a long slumber regarding his role in
the operation>of government, Elsbree and McNally, in
discussing the changes which have taken Place in our con-
cept of democracy, state:

From its earlier connotations of political

and governmental forms, it has been enlarged to
mean a way of life, underlying which are a number

1U. S. Bureau of the Census, Statistical Abstract
0f the United States: Eighty-second E on ashington,
D000, » p. .
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of basic principles. Whereas there is no univer-
sal consensus on all of these principles, there is
at least one on which spokesmen in the United States
seen to agree: that every individual should have a
part in making the dfclclono and regulations by
which we shall live.

We have witnessed a vast upsurge in direct cltizen
participation in local governmental affairs. Nowhere has
the citizen been so conspicuous as in the operation of the
local educational enterprise. Professional educators have
been providing more and more opportunities for lay partiéi-
pation in the process of seeking best answers to a variety
of educational problems. Likewise, even greater efforts
have been expended toward déveioping better informed publics.
Lay advisory committees, citizen's committees, and school
study groups have been employed to democratize and involve
large numbers in decision-making functions.

Whereas education in a general sense has been the
object of most lay groups, the elementary school, possibly
due to its unique position, has received the greatest amount
of citizen attention.

While lay participation has been on the increase
school-community controversies have occurred more frequently

in communities throughout the United States. Pasadena,

California; Battle Creek, Michigan; Denver, Colorado; and

1Willard S. Elsbree and Harcld J. McNally,

Elementa School Administration and Su ervision, Second
EditTon i%ev York: American Book Company, 19597, p. 421,
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Eugene, Oregon have received national publicity in this
connection.
A1l of these cases have been reported in profes-
slonal literature or popular magazines and some have been
treated more extensively in such pubdlications as: Ihis

Happened in Pasadena by David Hulburd; and Pudblic Education
Under Oritlcism, by Winfield Scott and Olyde H11l.

In the meantime, the definitlon of the curriculum
has been expanded to the point where it includes all the
experiences the child has within the jurisdiction of the
ochool.1 Learning is viewed as an uninterrupted, continuous
process., Consequently, more and more attention has been
given to the relationship between the child's in-school and
out-of-school experiences. This has resulted in a con-
scious effort, on the part of educafors, to dbring about a
closer relationship between the home and the school.

Significant contributions from the fields of
psychology and sociology in the past few Yyears have caused
educators to revise and broaden their concept of the learn-
ing process. Educators have come to realize that parental
understanding and acceptance of the goals of the school
are significant factors affecting the degree to which the
school may be successful in performing its function. In-
deed, the primary function of the administrator in the

area of community relations, might well be defined as

lrbid., p. 419,
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bringing about a high degree of congruence between the
institutional (school) goals and the needs of the indivi-
dual (parents).

Viewed in perspective, the forces cited above have
brought about a changed cultural matrix in which the ele-
mentary administrator must function. This writer believes
that in order to carry out his role successfully, the ele-
mentary principal needs to be able to predict, with a high
degree of acouracy, the standards the community will use to
evaluate his perforrance. Corrad demonstrates the need for
this inforzatior when he says:

The extent of the satisfaction which an in-
dividual member of a school derives from his work
18 in part determined by the educational ad-
ministrator's situationally appropriate adapta-
tions of the organizational system to at least
three forces. These are: (1) Standards of or-
ganized groups within and outside the school; (2)
conflict situations arising from group differences;
and (3) the uneasy balance of organizational neces-
sities of the school and the human aspirations of
i1ts members.

The first of these tasks is that of recog-
nizing and responding to the standards, group
structures, backgrounds and occupations of the
many organized and non-organized groups within
and outside the school. Standards can be inferred
from the way people act on their jobs or other
life situations and from their evaluations of
situations or of other persons. Standards de-
velop in the course of time in the minds of mem-
bers of groups and specify what men should do,
ought to do, are expected to do under given cir-
cumstances. The task of the administrator is
complicated by the fact that even within the
school there exist multiple patterms of standards,
depending upon the number of groups whose stan-
dards the personnel accept. When these various
standards are augmented by the standards of
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groups vho are outside the school dbut who, never-
theless, judge the actions of the administrator,
then the complexity of the task of administrative
decision can dbe seen in full perspective.

If the administrator is aware of the standards
held by groups, he can more aceurately predict the
responses of those groups to his administrative
action. Such knowledge makes it possidle for him
to choose pragmatically propitious timing and to
select froam alternative courses of action. It
increases foresight in action and reduces regret.

It tends to replace general formulae for procedures

with specific ones with a given time and place.l

Limitations of the Study
The major limitations of this study are imposed by

the sample population, the design of the instrument, and
methodology used. The study was limited to one school
district and valid generalizations cannot be made which
cover a dbroader geographic area than the school district
under study. |

One instrument was designed to collect data for the

study. This instrument provides only the answers given by
the respondents, Therefore, the interpretation of these
responses 18 only valid to the extent that the respondents
were honest and sincere, and understood the questionnaire.
The study assumes respondents interpreted the questionnaire

items as the writer intended.

lnichurd Conrad, "A Sociological Approach to Public

School Administration," Educational Administration and
Supervision, XXXVII (November, , -92.
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The research method employed made use of the survey
research technique. Thus, the data collected consisted of
opinions and the study is limited to the extent one is
villing to place confidence in stated opinions. Best de-
soridbes the point of view subscrided to in the present
study.
The researcher must depend upon what the in-
dividual says as to his beliefs and feel ings,
This is the area of opinion. Through the use of
questions, or by getting an individual's expressed
reaction to statements, a sample of his opinion,
e« « « the description and measurement of opinion,
in many instances may be closely related tf the
real feeling or attitude of an individual.
Assumptions of this Study
Since all aspects of a research project cannot be
subjected to a rigorous testing procedure, 1t is necessary
to ldentify and state those assumptions which have been
accepted to serve as the basic foundation of the study.
This study is based on the following assumptions:
(1) opinions carn be measured
(2) the careful development and use of a question-
nalre-interview technique will produce valid
opinions

(3) differences in opinion regarding the role

of the elementary principal exist

1

John W, Best, Research in Education (Englewood
Cliffs, N. J.: Prentlce-RaI{. Ync., 1959), pPp. 155-56.
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(4) there 1s social value in knowing these
opinions
Support for the first noaumﬁflon 18 evident in that an ex-
tensive field ot‘ondonvo:, both academic and commercial,
has been developed on the basis that this assumption has
a high degree of validity. The second assumption is less
tenuous than the first, but must be accepted if the area
under study 18 to be invesiigated. The assumption that
differences in opinion exist can be supported from the
writer's own personal experience and easily demonstrated
by the simple technique of engaging a small group of parents
in a discussion of the principal's role. The final assunp-
tion can be considered valid if one accepts that there is
a relationship between conceived and operative values.
Morris supports this view when he says, " . . . some inter-
action and some compatibility between conceived and
operative values is the common state."l Thus, the influence
of opinion on action makes tﬁe study worth while, since
the recponnéa of the respondents are related to the actions

they take toward the school.

Plan of Presentation
Chapter I includes an introduction to the problem

of perception of the role of the elementary principal.

lcharles Morris, Variftiee of Human Value (Chicago:
University of Chicago Press, » P. .
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Ohapter II contains a review of literature related to the
study. The theoretical framework of the study will bde
presented in Ohapter III. The procedures and methodology
used in the study are descrided in Chapter 1IV. Chapter V
contains the findings made as a result of the study.
Chapter VI will deal with the conclusions drawn by the
writer, implications for school administrators and recom-

mendations for further research.

T T



CHAPTER II
SURVEY OF RELATED LITERATURE

This chapter contains a summary of the literature
related to the present study. Topics to be discussed in
this chapter include role, role definition, role expecta-

tlons and research related to the role concept.

Role Theory
This study is concerned with the perceptions parents
hold for the role of the elementary principal. Role was
briefly defined in Ohapter I as the expectations held by a
group of definers concerning what the principal should do.
It therefore dbecomes necessary, at this point, to present
a discussion of role theory as it has been conceived by

leading role theorists.

Definjitions of role

Nelman and Hughes conducted a review of eighty dif-
ferent articles related to the concept role and concluded

that:

The concept role is at present still rather
vague, nebulous and non-definitive. Frequently
in the literature, the concept 1s used without
any attempt on the part of the writer to define
or delimit the concept, the assumption being

13
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made that both writer and reader will achieve an
immediate compatible consensus.l

and further that:

Hypotheses involving the concept role are ex-

tremely rare in the literature. This raises the

question of the utility of the concept.2
Sarbin echoes the same concern when he says that until
recently the term role " . . . was no more than an armchair
abstraction and made little, if any, impression on psycho-
logical thought."3 Getzels and Guba, two of the most
active researchers employing the concept role, make a simi-
lar indictment. They evaluate the current status of the
concept as follows:

Although the concepts role and role conflict

have received increasing attention in recent years,

achleving the status of central constructs in the

work of Parsons, Shils, and others, they have re-

mained theoretical terms largely untried by

realistic experimental application.?
Regardless of these charges, the writer believes that an
examination of the various definitions and conceptualiza-

tions that have been proposed for the term role will reveal

lL. J, Neiman and J. W. Hughes, "The Problem of the
Concept Role: A Re-Survey of the Literature,” Social Porces,
XXX (October, 1950), 141-49,

21v1a,

3Theodore R. Sarbin, "Role Theory," in Gardner
Lindzey (Editor), Handbook of Social Psychology, Vol. I
(Cambridge: Addison-Wesley Publlshing Gompany, 1954), p. 224.
4

J. W. Getzels and E. G. Guba, "Role, Role Conflict,

and Effectiveness: An Empirical Study," American Sociologi-
cal Review, XIX (April, 1954), 164-75,
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a theoretical framework possessed of sufficient continuilty
to permit research like this study to be carried out.

Though he was not the first to record his specula-
tions fognrding the theory of role.1 Linton is most often
quoted when'tho term is under discussion in the literature.
Por Linton there are three prerequisites for the existence
of soclety: ". . . an aggregate of individuals, an organ-
ized system of patterns by which the inter-relations and
activities o( these individuals are controlled, and the
esprit de corps which provides creative power for the ex-

pression of these patternl."2

Thus, the soclal system is:
"The sum total of the 1deal patterns which control the
reciprocal behavior between . . . the individual and
soclety. . . .“3 Linton defines role ". . . as the dynamic
aspect of status. . . . When he puts the rights and duties
vhich constitute the atatus into effect, he 1s performing

a rolo."4 Status, therefore, i1s used by Linton to account
for the position occupled by an individual, while role is

used to indicate the behavior of the individual. This

1'See S. Stansfeld Sargent, "Conceptions of Role
and Ego in Contemporary Psychology," in John H, Rohrer and
Mufzafer Sherif (Editors), Social Psychology at the Cross-
roads (New York: Harper and Brothers, s Do

2Ralph Linton, The Study of Man (New York: Appleton-
Crofts, Inc., 1936), p. .

3Ivid., p. 105.
4

Ibid., p. 114,
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behavior in turn serves to validntc the status or position.,
Anticipating the possibdle confusion resul ting from the use
. of two terms, status and role, Linton points out that the
distinction is "of only academic interest,” and therefore
can be ignored in practical situatlon-.l

Newcomd, a social psychologist who considers the

term role a central concept, defines role as "the ways of
behaving which are expected of any individual who occuples
a certain position . . . (or, as many writers use the term,
social role) associated with that poaition."2 Newcomb,
like Linton, sees "roles and positions as inseparable."

Bennett and Tumin definé role much in the same

manner as Linton and Newcomb:

By role, then we have reference to what soclety
expects of an individual occupying a given status.
fined by the role atvached so it bl tionally de-

In an attempt to classify the various definitions

to be found in the literature Gross placed definitions of
the type given above in the categorz of normative culture

patterns -- that is, role is seen as standards of behavior

l1psa.

2Theodore M. Newcomd, Social Psycholo (New York:
The Dryden Press, 1951), p. 280.

3rbid.

4

John W. Bennett and Melvin W. Tumin, Social Life:

tructure and Punction (New York: Alfred A. Knop?,
[ ] gs.
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rather than what the occupant of the position actually

does.1

An understanding of the function of the term role
as 1t 18 used in the conceptual scheme of Parsons and Shils
can beat be accomplished against a background of the action
frame of reference. Parsons and Shils conceive of action
as behavior which is directed toward the attalnment of

goals. The behavior occurs in situations and 1s regulated

through a system of norms.2

Each action is the action of an actor, and it
takes place in a situation consisting of objects.
The objects may be other actors or physical or
cul tural objects., Each actor has a system of
relationa-to-obaects; this is called his 'systems
of orientation. The objects may be goal objects,
resources, means, conditions, obstacles, or sym-
bols. They may be cathected (wanted or not wanted),
and they may have different significances attached
to them, (that 18, they may mean different things
to different people). OCbjects, by the signifi-
cances and cathexes attached to them, become 3
organized into the actor's system of orientation.

Role, then, 18 defined as:

. « « that organized sector of an actor's
orientation which constitutes and defines his
participation in an interactive process. It

lueal Gross, Ward S. Mason, and Alexander W.
McEachern, Explorations 1* Role AnalEaia: Etudien of the
School Sugeg ntendency Iole ew York: Jo ey an ons,

c.. [ po L]

2Ta1cott Parsons and Edward A. Shils, "Values,
Motives,and Systems of Action," in Talcott Parsons and

Edward A. Shils (Editors), Toward a General Theory of Action
(Cambridge: Harvard UniversIty Press, 1951), D. 5§.

3Ibid., p. 54&4.
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involves a set of complimentary expectations con-
cerning his own actions and those of others with
vhom he interacts. Both the actor and those with
whom he interacts possess these expectations.l

Sargent defines role as: "A person's role is a
pattern or type of social behavior which seems situationally
appropriate to him in terms of the demands and expectations

n2

of those in his group. Sargent further amplifies his

definition by an explanation of the use of his terminology.
‘A person's role' is used to underline the

fact that roles are always enacted by indi-
viduals. . . .

‘Pattern or type' of social behavior suggest
that . ., . roles are culturally and socially de-
fined deliminations of bdehavior. . . .

‘Situational appropriateness' indicates the
importance of perception. One does not respond
to a situation as defined objectively, but rather
as he perceives or interprets 1it.
The 'demands and expectations' of others,
learned through one's social experience, glve a
role its basic character. Most roles are recipro-
cal; their structure is patterned through the
mutual expectations of group members. . . .3
It can be seen that definitions of role as conceived
by both Parsons and Sargent are based on the orientation of
the actor to the situation. Therefore, both definitions
differ in their emphasis from those placed under the norma-
tive category, and belong under the heading suggested by

Gross as "an individual's definition of his situation with

l1pia., p. 23.

2Sargont, op. cit., p. 360,
J1pia.
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reference to his and others' social position."l
A third catego;& of role definitions refers not to
what the occupant of the role should do, nor to the actor's
definition of the slituation, but rather to what the indi-
vidual actually does as an actor i{n the rolo.2 Davis
defines role in these terms:

How an individual actually performs in a given
position, as distinct from how he is supposed to
perform, we call his role. The role, then, is the
manner in which a person actually carries out the
requirements of his position. It is the dynamic
aspect of status or office and as such is alwvays
influenced by factors oiher than the stipulations
of the position itsel?.

Though Cottrell defines role in the "self-other" context,
the connection betwsen role and behavior is apparent.

I shall bde using the term role to refer to an
internally consistent series of conditioned re-
sponses by one member of a social situation which
represents the stimulus pattern for a similarly
internally consistent series of conditioned re-
sponses of the other(s) in that situation.
Dealing with human behavior in terms of roles,
therefore, requires that any given item of be-

havior must always Re placed in some specified
self-other context.

Sarbin stresses interaction and is also concerned
with the behavioral aspects of role in the following
definition:

1
2

Gross, op. cit., p. 13,
Gross, op. cit., p. 14,

3K1ngaley Davis, Human Society (New York: .The
MacMillan Company, 1949), p. 90.

4Leonard 3. Cottrell, Jr., "The Adjustment of the

Individual to His Age and Sex Roles," American Soclological
Review, VII (May, 1942), 617.
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A role 1s a patterned sequence of learned
actions or deeds performed by a person in an inter-
action situation. The organizing of the individual
actions is a product of the perceptual and cogni-
tive behavior of person A upon observing person B.
B performs one or a number of discrete acts which
A observes and organizes into a concept, a role.

On the basis of this conceptuaslisation of the ac-
tions of B, A expects certain further actions

from B. This expectation is covert, and is the
equivalent of saying 'locates or names the posi-
tion of the other.' Once having located or named
the position of the other, A performs certain acts
vhich have been learned as belonging to the recipro-

cal position; these actions are conceptualized as
A's role.

The role definitions presented in this chapter have
been classified into categories suggested by Gross. These
categories were normative culture patterns, an individual's
definition of the situation, and behavior of the actors.
Neiman and Hughes have proposed a slightly different classi-
ficatlion scheme. They suggest that the definitions of role
may be organized into three main groups:

(a) definitions which use role to describe the

dynamic process of personality development;

(b) definitions in terms of soclety as a whole;

(c) definitions in terms of specific groups

within a soclety.?2
Under this classification scheme definitions by Cottrell,
Davis and Parsons would be classified under (a), definitions
given by Sarbin and Newcomb would be placed under (v),
while category (c) would contain the definitions proposed
by Linton and Sargent. |

1Sarbin, op. cit., p. 225,
2“01!1&!1, OE. 01t. 'Y ppo 141-490
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The attempts to systematize the various definitions

of role draws attention to the fact that, as of now, no
single common definition of the concept exists. Sargent
alludes to this point in a discussion of the reasons why
sociologists cannot agree on a definition of the term.

One reason sociologists have falled to agree
upon a concept of role is that some have approached
role as an objectively defined aspect of the cul ture
pattern which can be considered apart from the per-
sons who actually enact or play the roles, Other
sociologists include personal variables in their
concept. The soclal peychologist, always concerned
with individuals, naturally leans toward the latter
type of conceptualisations.l

Gross suggests that the problem of differing defi-

nitions is probadly due to the particular discipline of the

deriners.2 He points out that the principal definitions

of role have come from the fields of anthropology, sociology,
psychology and social psychology. Recognizing that the
concept has evolved from diverse disciplines, Sargent sees

role as a concept having a cohesive influence on the be-

havioral sclences.

« « « the role concept provides a bridge for
interdisciplinary cooperation. The 'situational'’
emphasis of soclal scientists and the ‘person-
ality' emphasis of psychologists and psychla-
trists still exists, but all of us are groping
toward synthesis. Now a role 18 linked to a
particular social situation or type of situation,
At the same time, roles are learned and per-
celved by individuals, and may be conceptualized

1Sargent. op. _cit., p. 359.
2Gross. op. cit., p. 16.
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by them. Hence 'role' has excellent potentiali-
ties as an integrational concept in present day
socilal psychology.l
Finally, Gross contends that the differences in definition

are due, 1in paré, to semantic difficulties.2

He points out
that "what Linton and Newcomb define as role, Davis defines
as a status. What Davis defines as role, Newcomd calls
role behavior and Sarbin role enactment."’ Whatever the
reasons may be for the different definitions of the term
role, the author feels that there is a common theme per-
meating through most, if not all, of the definitions.

Two basic ideas appear in most of the conceptualiza-
tions: (1) individuals in social positions behave (2)
with reference to role-expectations. Individual. do not
behave in a random manner; their behavior is govarned to
some extent by thelr own expectations and those of others
in the group or society in which they participate. Some
authors, in defining role, include this idea in the concept
status or position, while others reflect the idea in the
term role, but nearly all include it somewhere. Expecta-
tions are sometimes described as being "ascribed by society;"
in other formulations they are held by members of the group
in which the actor 18 a participant., Whatever their deri-

vation, expectations are presumed by most role fheorlats to

1Sargent, op, cit., p. 3%59.

2Groas, op, ¢cit., p. 17.
3

Ibid.
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be aﬁ integral part in any formula designed for predicting
soclal behavior. Bxpectations, however, are not universal;
some may apply to certain individuals but not to others.
Whether a person is a teacher, or an administrator, a sales
clerk or a janitor, a memdber of one social system or an-
other, makes a difference in the expectations others hold
for him or what he holds for himself. Therefore, before
the nature of the expectations held for a given individual
can be determined, the location of the individual must be
established.

Sarbin's summary of his role conceptualizations

1llustrates this principle.

Persons occupy positions or structures in
interactional situations. Psychologically con-
sidered, positions are cognitive systems of role
expectations, products of learning. Role expec-
tations are bidimensional, for every role expecta-
tlon of other, there is a reciprocal role expec-
tation of self. The organized actions of the
person, directed toward fulfilling these role
expectations, comprise the role. Variation in
role enactment 1s a function of at least three
variables: (1) the validity of the role percep-
tion; (2) skill in role enactment; and (3) the
current organization of self.l

Different words are used by other authors but they
contaln essentially the same ideas. Since this study 1s
concerned with role expectations as they relate to the

position of the elementary principal, the minor differences

are of no real consequence.

1Sarbln, op. cit., p. 255,
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The nature of expectations

According to Sarbin, role expectations are com-
posed of two general kinds -- rights and obligations.l

Rights are role expectations in which the actor

of the role anticipates certain performances from
the actor of the reciprocal role; e.g., the child's
right to be protected by the mother. Obligations
(or duties) are role expectations in which the
actor of a role anticipates certain performances
directed toward the actor of the reciprocal role;

e.g., the mother's gbligation to provide protec-
tion for the chilad.

A further division of expectations 1s made by the same

author as follows:

Both kinds of role expectations, rights and
Obligations, may be analyzed in terms of actions
and qualities. Analysis of the role expecta-
tions of mother, for instance, may reveal the
potential action: mother provides food when the
child cries, In addition, certain qualities of
the person enacting the role are expectgd: wvarmth,
gentleness, friendliness, and so forth.

Gross used the same breakdewn in his study of the school
superlntendency.“ He classified expectations as either
rights or obligations and as having reference to behavior
or attributes. The latter distinction permits the re-
searcher to determine what the incumbents of a position

should do as well as what they should be.

1
2

Sarbin, op, cit., p. 226.

;b d.
Sarbin, op. eit., p. 227.

aGross, op. cit., pp. 62-63._
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Expectations may be related to both individuals
and roles. As we interact with other people, we generalize
about individuals and roles on the basis of our past ex;
periences. But we do this within a situational context
vhich follows a pattern identified by Brookover.1 In a
discussion of role research, Brookover identified three
types or levels of expectations: (1) general expectations,
(2) status in situation expectations, and (3) specific
situational expectatlons.2 General expectations are ap-
Pllied to any person occupying the position in all appropri-
ate sltuations. An example of general expectations would
be the expectations held by a group ofmgfudents for the
position of teacher. Status in situation expectations
apply to any person occupying a status or position in a
particular situation. PFor example, the expectations for an
art teacher will differ in some important respects from the
expectations for a history teacher, Specific situational
expectations apply to a particular person in a particular
position. PFor example, the expectations held by a group
of parents for Mary Jones, history teacher in school X,
would differ in some respects from that held for any

history teacher.

1W. B. Brookover, "Research on Teacher and Ad-

ministration Roles,"” Journal of Educational Sociology
XXIX (Septembver, i95§,. 2-5. '

2

Ibid,



26
Expectations may differ in that the sum total of
expectations applied to any given position are never com-
Pletely right. Newcomdb places the range of expectations
agsociated with a role on a continuun.

The behaviors included in a role may be
thought of as extending along a continuum, . . .
At one extreme are behaviors demanded of all oc-
cupants of a position, such as that of a mother
in our society. At the other extreme of the con-
tinuum - but not included in the prescrided role -
are those which are forbidden to all occupants of
a8 position. Intermediate between these extremes
are various behaviors which are permitted but not
demanded - permitted to some mothers but not to
others, perhaps, or to all mothers under some
conditions, or tf mothers who care to indulge in
those behaviors.

Parsons and Shils suzgest that a range of permlissiveness
1s assoclated with role behavior,

An important feature of a large proportion of
social roles is that the actions which make them
up are not minutely prescribed and that a certain
range of variability is regarded as legitimate.
Sanctions are not invoked azainst deviance within
certain 1imits, This range of freedom makes it
possible for actors with different personalities
to fulfill within considerable limits the expec-
tations associated with roughly the same roles
without undue strain.?

Other writers, for the most part, recognize that expecta-

tions for roles contain an element of per;nlssiveness.3
Thus, 1t can be seen that expectations may be

rights or obligations, behavior or attributes, apply to

one of three levels of specificity, and range in variability

lNewcomb, op. cit., p. 281.

2Parsons, op. cit., p. 24,

3See Sargent, op. cit., p. 361.
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from mandatory to prohibited behavior. Expectations,
therefore, may be analyzed with respect to how incumdbents
of positions should interact with each other, or how they
actually do interact with each other. Likewise, 1t is
possible to analyze role expectations with respect to how
the occupant of a soclal position should behave, or how
he actually does behave. If the analysis is concerned
with how people should behave, then expectations are being
used as an evaluative standard applicadble to the incumbent
in a position, If individuals are asked to indicate
vhether they feel that a particular task is expected of a
position incumbent, some may reply that it is mandatory,
some may indicate that it is prohibited, while others may
indicate that it 18 up to the incumbent to make this de-
cision. These responses suggest that expectations regard-
~ing a glven position may be analyzed along a continuum
vhich ranges from complete agreement to complete disagree-

ment.

Related Research
Research directed toward an examination of the
concept role has mushroomed since 1950. Some studiles
vere undertaken for the purpose of investigating a single
aspect of role, whereas others have been conducted on a
more ambitious scale. The writer feels that am accurate,
discrete classification of these studies is impossible.

For example, some studles were concerned with the way one
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reference group defined a given role, whereas, others
attempted to define the role, relate the definition to
behavior, and find a relationship between definition and
selected demographic variables, Therefore,’ihe writer
makes no claim that his arbitrary classification scheme is
superior to that which might-be selected by another re-
searcher. PFor convenience, the studies havé been grouped
as follows: role and jodb satisfaction, role conflict, role

consensus and definition.

Role and job satigfaction

A number of studies have been undertaken over the
past few years which were focused on an investigation of
the relationship of morale or job satisfaction to role be-

havior or expectatione.l

These studies usually involved an
investigation of the role expectations held by some par-
ticular reference group, the degree to which these expecta-
tions were fulfilled or were commonly held by both the
reference group and the occupant of the role, and a measure

of the amount of job satisfaction or level of morale ex-

pressed by members of the reference group.

1For a review of some studies concerned with this
problem see: Prancis S. Chase, "Professional Leadership
and Teacher Morale," Administrator's Notebook, I (March,
1953), 1-4, Prancis Chase, "How to Meet Teacher's Expecta-
tions of Leadership,”" Administrator's gotebook, I (April,
1953), 1-4, and Merton V., lampbell, "Teacher-Principal
Agreement on the Teacher Role,” Administrator's Notebook,
VII (Pedbruary, 1959), 1-4. I
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Bidwell conducted an investigation to test the
hypothesis that teachers would indicate a high degree of
satisfaction with their job if the perception of the ad-
ministrator's role held by teachers and the administrator
was oongruont.l The administrative role was categorized
into three types -- democratic, autocratic and laissez-
faire. The teachers were asked to indicate the kind of
action they would expect of their administrator. A second
questionnalre was developed to measure the general satis-
faction of the teachers with their jobs. Bidwell found
that on the basis of the sample tested, there was a sig-
nificant relationship between job satisfaction of the
teachers and agreement on expectations for the administra-
tive role. It was also discovered that the style of leader-
shlp expected from the administrator was not related to Job
satisfaction. The only requirement necessary for teacher
satisfaction was agreement on the role expectations. It
should be pointed out that Bidwell's findings regarding

teacher morale and leadership style are not supported by

other research.2

Using the role of the superintendent in the im-

provement of instruction as a point of focus, Swelitzer

lonarles E. Bidwell, "The Administrator's Role and
Satisfaction in Teaching," %ournal of Educational Sociology,
XXIX (September, 1955), 41-37,

2See Chase, "Professional lLeadership and Teacher
Morale," p. 4.
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investigated the relationship of teacher morale to the ful-
fillment of teacher expectations.l The superintendent's
role was studied from two dimensions -- expectations for
behavior and perception of actual behavior. It was found
that a high level of congruence existed between teachers,
principals and superintendents as to what the superintendent
should do to improve instruction. However, this high level
of agreement did not hold for the actual behavior of the
superintendent.2 It was found that status group member-
ship was the most significant variable accounting for the
differences in perception of the superintendent's actual
role behavior., This factor was far more significant than
membership in a particular school diatrict.3

Guba and Bidwell reported on an extensive experi-
mental role study conducted by the staff of the Midwest
Administrative Center at the University of Chlcago.4 The
study was designed to seek answers to the following

questions:

1Robert E. Sweitzer, "The Pulfillment of Role Ex-
pectations and Teacher Morale " (unpublished doctoral dis-
sertation, University of Chicago, 1957).

21b1d., pp. 165-67.

3Por another study which found a wide discrepancy
in perceived leader role behavior see: A. W. Halpin, "The
Leader Behavior and Leadership Ideology of Educational
Administrators and Alrcraft Commanders,” Harvard Educational
Review, XXV (Winter, 1955), 18-32.

4Egon G. Guba and Charles E. Bidwell, Administra-
tive Relationships (Chicago: Midwest Administratlve Center,
UnIversity of UEEcagO, 1957).
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(1) Do variations that appear in the definitions

of the teacher role as given by principals and

teachers in a particular school bear a relation-

ship to the degree of teacher effectiveness, satis-

faction, and confidence in the leadership of the

principal that are exhibited in that school? (2)

To what extent can deliberate changes in admin-

istrative practice, intended to increase the

frequency of personal contacts between teacher

and principal, and to increase the teacher's in-

volvement in school problems, lead to changes in

the levels of teacher effectiveness, satisfaction

and confidence in leadership.l

The investigation was based on a theoretical role

structure model which attempted to account for the re-
lationship between the personality needs of the individual
and role structure of the organization.2 Effectiveness
wvas defined ". . . as the extent to which the behavior of
a8 given role incumbent corresponds to a gliven set of role
expectations. . . ."3 Efficiency was defined as the degree
of correspondence existing between the individual's needs
and his behavior in performing the role.4 Satisfaction was
defined as the congruence of needs and expectations as

perceived by the incumbent.
Findings from the investigation confirmed the
general hypothesis that teacher effectiveness, satisfaction,

and confidence in leadership5 were related ". ., . to the

l1pia., p. 1. 31v1d., p. 8.
2Ivid., p. 5. “1p1a.

sEfficiency could not be tested because a satis-
factory measure was unobtainable.
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extent to which the perceptions, of both expectations and
behavior, held by teachers and principals coincide." The
results of the investigation failed to establish that
" changes in administrative practices produce changes in

teacher offactl;cness. satisfaction and confidence in lead-

2

ership. The authors proposed a variety of possible ex-

planations for this finding, but concluded that present

data from the study were insufficient to resolve the

prodblen.

Role conflict

Several role studies have been made which were
primarily concerned with the problem of role confllct.3
Getzels and Guba conducted such a study by ". . . examin-
ing the relationships existing in a military situation
between two highly organized roles, those of officer and

teacher."a Since officers assigned to temporary duty sas

11vid., p. 68.

°Ibid., pp. 69-70.

3Por additional studies on role conflict see:
Stephen Hencley, "The Oonflict Pattern of School Superin-
tendents, " Administrator's Notebook, VIII (May% 1960),
1-4, and Samue . ouffer an ackson Toby, "Role Oon-
flict and Fersonality," The American Journal of Sociology,

4J. W. Getzels and E. G, Guba, "Role, Role Conflict

and Effectiveness: An Empirical Study," American Sociolog-
ical Review, XIX (Pebruary, 1954), 164-75.
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instructors were roqulked to be "democratic" in the class-
room and, at the same time, display their differential
status by wearing the military uniform insignia, the authors
hypothesized that a great deal of role conflict was built
into the situation. The major findings of the study re-
vealed that the extent of role conflict was dependent upon
how long the officer had been in a military organization
and the character of the subject matter belng taught.
Officers of long service and those teaching military sub-
Jects experienced the least amount of role conflict.

In another study of role conflict the same authors
focused thelr attention on the expectations held for pub-

liec school teachere.l

Instruments used in the study were
constructed out of material collected from interviews with
4] teachers. The authors concluded, as a result of the
study, that: (1) the role of teachers was defined by a
general core of expectations and by expectations that vary
in relation to the local school and community conditions,
(2) expectations attached to the teacher role are often in
conflict with expectations for the other roles the teacher
occupies, 1.e., economic, citizen, and so forth, and (3)

that the nature of role conflicts for teachers is related

to certain differences in the schools and communities.

1J. W. Getzels and E. G. Guba, "The Structure of
Roles and Role Conflict in the Teaching Situation,” The

Jon§8a1 of Educational Sociology, XXIX (September, 1 ),
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Seeman attemp%ed to analyze role conflict for the
position of the school superint§ndency based on expecta-
tions teachers hold for the poaitlon.l Using data secured
from 26 middle-size communities in Ohlo, Seeman was able
to identify contradictory role expectations in terms of
four dimensions:
(1) authority
(2) status
(3) institutional
(4) means-end
Seeman concluded tha£ role conflict, at least for the

position studied, was not a random occurring phenomenon.

Role consensus and definition

The final group of role research studies to be re-
ported in this chapter might be classified as studies
directed toward an examination of role definitions or con-
sensus on role expectations., Some of the studies in this
category encompassed both problems, and a few explored the
relationship of role definition to selected personal and
demographic characteristics possessed by the individual
definer.

| Collins conducted a survey to find out what prac-

tices were employed by high school principals which

lnelvin Seeman, "Role Conflict and Ambivalence in

Leadership," American Sociological Review, XXVII (August,
1953)' 373-800
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contributed to their success or failure.l Using the critical
incident technique, he interviewed 125 gselected individuals
who had been 1n a position to observe and evaluate the work
of one or more high school principals., The sample consisted
of 25 teachers, and an equal number of school superintendents,
lay citizens, high school seniors and high school principals.

Using the Collins study as a starting point, three
doctoral students -- Brown, Clark and Strong, made a study

much wider 4in scope.2

A questionnaire was developed from
1tems obtained from the literature, interviews with school
administrators, and the Jollins study. The questionnaire
was administered to a large sample of high school principals.
The respondents were asked to rank each item in terms of its
importance to their success as principals and to indicate
whether the item was a part of their regular practice.

Analysis of the results revealed that instructional leader-

ship was the most important function of the principal.,

lJames Spencer Collins, "Effective and Ineffective
Practices of the Public High School Principal " (unpudblished
doctoral dissertation, Teachers College, Columdbia Univer-
sity, 1953), in Charles M. Greig, "A Study of the Working
Patterns of the Secondary School Principals in a Metropoli-
tan Area and Their Effects on the Opinions and Attitudes of
Teachers"” (unpublished doctoral dissertation, University
of Michigan, 1959), pp. 20-22.

~vaﬂarry L. Brown, Russell S. Clark and Howard R.
Strong, "An Analysis of Lay and Professional Attitudes
Toward the High School Principalship” (unpublished doctoral
dissertation, Teachers College, Columbia University, 1955),
in Ibid., pp. 22-24,
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The principal may delegate menial tasks without loss of
support. The responsibility for counseling with students,
parents, and teachers 1s part of the principal's role.

The job or role of the elementary principal was the
subjJect of two companion studies carried out in the city of
Oakland, California by Buffington1 and Hedsker.2 Buffington
sought to have parents define the principal's role through
the use of the critical incident technique. Medsker, using
the same technique, sought a definition of the principal's
role by teachers. Buffington's study resulted in a total of
294 incidents being reported from vhich he was able to
derive 436 behaviors applicable to the role of the elemen-
tary principal.

Llsted below are the behaviors of the effective
principal, as described by parents, in the order of their

frequency of mention:

1. The principal develops effective relation-
ships with parents' groups and the community.

2. The principal works with and takes care
of children.

1Reed Lawrence Buffington, "The Job of the Ele-
mentary Principal as Viewed by Parents " (unpublisned
doctoral dissertation, Stanford University, 1954).

2Leland L. Medsker, "The Job of the Elementary
School Principal as Viewed by Teachers " (unpublished
doctoral dissertation, Stanford University, 1956), in
Dissertation Abstracts, XIV (1956), 946,

AR
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3. The principal knfwa parents and gives
then assistance.

Medsker was adle to extract 569 separate behaviors
from 402 incidents obtained from the interviews with
teachers. The behaviors of the effective principal, as
described by teachers, in the order of their frequency of
mention are given below:

1. The principal provides leadership for
teachers.

2. The principal works with and for children.

3. The principal maintains constructive rela-
tionships with the community,

4. The principal provides for effective
administration of the school program.

5. The principal works effectively with
individual parents.?2

The behaviors listed above demonstrate clearly that
both parents and teachers in these studies viewed the
principal's role as a series of personal relationships,

For parents these relationships were seen to exist between
the principal and parents, and the principal and children.
Teachers emphasized the principal's personal relationships
with them, with pupils and with communi ty groups, It is
interesting to note that the description of the effective
principal by both parents and teachers failed to report

any critical behaviors in the area of supervision or

1Buffington, op. cit., p. 71.
2Medsker, oz; cit.
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1-provemont of instruction. Both groups also neglected to
mention the relationship of the principal to the superin-
tendent and board of education.

Using the expectations held by teachers, principals,
and central office personnel, Gray studied the role of the
public school principal.l Data were collected on an in-
strument that was adopted from the expectations for super-
intendent's performance used in the Harvard Study. He
hypothesized that the amount of consensus on role definition
would be dependent upon the position held by the role de-
finer and such factors as sex, level of teaching assignment,
degree status, and experience in present position. Gray
found that all of the variables mentioned above were sig-
nificantly related to consensus on role definition.

The teacher's role inside and outside the school as
reflected in expectations held by teachers, administrators,
school board members and citizens, was investigated in a

2

study conducted by Smith. A comparison was made between

the expectations held by each group and related to selected

demographic variables. The expectations for the teachgr's

lnartln Gray, "A Role Analysis of the School Prin-
cipalship" (unpublished docteral dissertation, University

ogegiseonsin, 1961), in Dissertation Abstracts, XXII (1961),
1 .

2Rex Beach Smith, "A Comparative Study of the Ex-
pectations Which Teachers, Administrators, School Beard
Hombora' and Citizens of Three School Districts Have of the
Teacher's Role in School and Community" (unpubdblished
doctoral dissertation, Michigan State University, 1960).
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role were divided into liberal and restrictive items.
Liberal items were viewed as allowing for a wide range of
permissidble behavior. Restrictive items were viewed as
allowing for a narrow range of permissible behavior. The
findings of the study revealed that experienced elementary
teachers were the most restrictive. Teachers who taught
gt the secondary level and had the least experience were
more liberal in the expectations they held for their role.
Administrators, school board members, and citizems who
were lowest in education and income, and were non-PTA men-
bers were highly restrictive. Conversely, high income,
high education and PTA membership was related to viewing
the teacher role in liberal terms. PFor all groups -- women,
church members, older persons and those without school
age children, were more restrictive than their counterparts.
When elementary teachers, secondary teachers, citizens,
administrators and board members were viewed as individual
reference groups, they ranked on the liberal-restrictive
scale as follows:

Secondary Teachers — most liberal

Elementary Teachers

Citizens

School Administrators 1

School Board Members -- most restrictive

Doyle, 1n a study, limited to the expectations

held for the professional role of the elementary teacher,

reported findings which are basically in conflict with

l1vid., p. 277.
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those rnport;d by Snith.l He found that teachers tended
to define thelr roles in a more restricted or narrower way
than 4id school administrators, school board members and
parents. He found that variables such as years of teaching
experience, number of systems taught in, and number of years
of future teaching, to be unrelated to the way in which
teachers defined their role or their perception of how
others defined their role.2 One possible explanation for
the differences reported in the two studies is that Smith's
study included the role of the teacher beyond the class-
room, whereas Doyle's study was limited to the teacher's
professional role, The different findings, on the other
hand, may simply reflect the uniqueness of the communities
studied.

Wilcox investigated the role expectations held for
the position of school superintendent by school personnel
and their scores on a scale for measuring authoritarian
tendencies.3 The F- scale was used as the measure and the
differences in expectations were tested to see if they were

related to age, sex, education and level of teaching

1I.ouia Andrev Doyle, "A Study of the Expectations
Which Elementary Teachers, Administrators, School Board
Members and Parents Have of the Elementary Teachers' Role"
(unpublished doctoral dissertation, Michigan State Uni-
versity, 1956).

2Ip1d., p. 106.
3Ray T. Wilcox, "Authoritarianism and Expectations

of Leadership” (unpublished doctoral dissertation, Uni-
versity of California at Berkley, 1957).
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assignment. The findings revealed that a generalized
relationship did exist between ;xpectatlons and P- scale
scores. The results also indicated that elementary teachers,
female teachers, teachers with the least amount of educa-
tion and older teachers were more conservative in their
expectations for the role of the superintendent and showed
stronger authoritarian tondencles.1

| In an 1lnvestigation closely related conceptually
to the writer's aéudy. Fisher examined the attitudes of
laymen regarding administrative autonomy.2 The focal
position for this study was the role of the school superin-
tendent. The attitudes toward autonomy for the superin-
tendent were examined to determine 1f they were related to
certain selected respondent characteristics. Pisher found
that individuals who prescribe a high degree of autonomy
for the superintendent tend to be highly educated, young
(25-44), and earn a higher than average 1ncome.3 Those
who are generally non-critical of the schools tend to give
more freedom than 4o those who censure school policy. Also,
those who score low on the P- scale, the low authoritarians,
prescribe more freedom for the superintendent than those

who score moderate cor high in authoritarianism.a

l1vid., pp. 175-77.

2Raymond C. Pisher, "4 Community Study of Administra-
tor Autonomy and Conflicting Role Expectations” (unpub-

lished doctoral dissertation, University of Oregon, 1961).

31bid., pp. 46-49. 41v14., pp. 67-70.
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By far the most elaborate role study reported in
the literature was one conducted by the'Laboratory of
Soclal Relations and the Graduate School of Education of

Harvarad Unlversity.l

The role examined in this project
wvas that of the school superintendency. The purpose of
the study was to ", ., . explore the prodblems of concensus
on role definition, conformity to expectations and role

2

conflict resolution." And further, to ". . . test

theoretically derived hypotheses involving expectations

for and the behavior of incumbents of positions in social

systems."3

All instruments developed for the research project
were based on expectations for role behavior or role at-
tributes of the school superintendent or school board
members. The personal interview technique was employed
for most of the data collection. The sample consisted of
fifty per cent of the school superintendents of the state
of Massachusetts and thelr corresponding school board

membera.4

Space does not permit the presentation of the com-
plete findings.. PFurther, the limitations of the sample
and the research design served to 1imit the confidence

that can be placed in a portion of the results, Therefore,

lGross, op. cit. 31b1d., p. 3.
2Ibid., p. xi. albld., p. 84.
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only a dbrief summary of the findings that appear to relate
to the present study will be reported.

It was found that on 63 per cent of the role defi-
nition items significant differences existed between the
distributions of expectation responses of the superinten-
dent and school board members.1 To answer the question
as 10 why there was disagreement on role definition between
lncumbents of two positions in a formal organization, a
series of propositions were advanced and tested. The
following hypotheses were supported by the findings:

In specifying the division of responsibility
between & subordinate and superordinate, incum-
bents of each of these positions will assign more
responsibility to their own position than incum-
bents of the other position will assign to 1t.2

Incumbents of both superordinate and sube
ordinate positions will assign relatively greater
responsibllity to the subordinate for actions
requiring greater technical competence than ior
actions requiring less technical competence.

In specifying the expectations applicable to

an lncumbent of any position in formal organiza-
tlons of the same type, incumbents of one position
in these organizations who have had a more homo-
genous preparation for occupancy of their posi-
tion than incumdbents of another position, will
have greater cogsensus than incumbents of the
other position.

The longer the members of a social system have
interactea with one another, the more consensus
they will have on the expectatlions they apply %o
incumbents of positions in that soctial system,

l1pid., p. 141, *Ib1d., p. 147.
°Ib1d., p. 123. >1b1d., p. 179.
3

Ibid., p. 126.
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In addition, certain demographic variables were examined

to discover 1f a relationship existed between consensus and
these factors. It was found that school board members who
are homogenous with respect to political-economic attitudes
are more likely to reach consensus on role definition than

those who are not.1

The relationship of religion, based on
Catholic and non-Catholic, was examined and found to relate
to the ability of the school board members to arrive at a

consensus on role definition.2

Motivation for seeking
school board membership was measured on three dimensions --
civic duty, represent some element in the communi ty, and
political experience. Civic duty as a motivating factor
was found not to relate to consensus, but the other two
factors were significantly related.’ The sex composition
of the board of education was found not to be related to
the agreement. Social class was examined on a single
dimenslon of education and found not to be significantly
related to the problem of arriving at role definition con-
eensus.h It should be pointed out that the homogenity
hypotheses (consideration of the demographic variables)
could not be supported when applied to incumbents of dif-

ferent positions.s In other words, when school board

l1via., p. 185. 41bid., p. 191.
°Ibid., p. 186. 51bid.

Ibid., p. 188.
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members were homogenous on s single demographic variabdble
consensus on role definition could be accounted for, but
vhea the board membders and the superintendeat possessed
the same characteristics on a demographic variabdle, the

degree of consensus was not found to be siganificantly
different.



CHAPTER III
THEORETICAL FRAMEWORK

This chapter 1ncludeq a description of the théoreti-
cal framework on which the present study was based. It will
include a specification of the related positions, defini-
tions of terms used in the study, the permissive-restrictive
rationale, and the hypotheses advanced for the study along
vith the rationale for their selection.

The theoretical framework for this study was de-
veloped from the literature as described in Chapter II and
from the writer's inalght @8 a result of his experience as

an elementary teacher and prineipal,

Role Theory

Role theory as outlined in Chapter II suggests a
general conceptual scheme for examining individual and
group behavior in social situations. The elemen tary school
is viewed as a social system comprised of a number of re-
lated and interlocking specialized positions suech as teacher,
principal, student, parent, etc. These positions and their
relatiopahlps have been eatahllshed by socliety in order to
perform cerfain»funétlons leading to the attainment of
selected organizational goals,

46
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Specifications of positions

The focus of this study is on the position of the
principal of the elementary school. Position, as used in
this study, refers to the location of an actor in a system
of soelal relationships. Gross has pointed out that

+ + « 8 particular position has no meaning apart from
other positions. . . .™ Thus, a position, to be com-
pletely described, should include a specification of the
other positions to which i1t is related.

Pigure 1 1llustrates in graphic form the counter
positions which play a part in the system of positions
related to the status of the elementary prineipal. The
counter positions i1llustrated in r;gure 1l represent a
selested group. All groups or individuals having formal
interaction with the position of principal have not been
ineluded. The positions of non-parent, secretary, and
eustodian must be considered in any attempt at a complese
description of the position of principal. It is8 the writer's
contention that the counter positions shown in figure 1
represent those groups having the greatest impact on the
foeal position under study.

The present study was concerned with the relation-

ship of two positions, i.e., the elementary principal

1Neal Gross, Ward S. Mason and Alexander W.

McEachern, Explorations in Role AnalEsis: Studies of the
Sehool Superintendene ole (New York: ohn ey an
Sons, Inc., 1358), p. 50.
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| (Superinten- -
: dent & School
(Students) (Teachers) (Parents) Board) (Profession)

FOCAL POSITION
(Principal)

Figure 1.--Significant Counter Positions to the
Principal Position

(focal position), and the parent (counter position).
Therefore, a simple model as shown in figure 2 was con-
structed to represent the relational specification of

positions for this study.
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COUNTER POSITION
(Parent)

FOCAL POSITION
(Prineipal)

Pigure 2,~--Related Positions for This Study

Definitions

It will be recalled that the discussion in Chap-
ter II concerning the definition of the term role brought
forth a great variety of definitions. Despite the fact
that almost every writer used different words, they all
seemed to be concerned with either the actual behavior of
an agtor or the behavior expected of the occupant of a
position by some group of role definers. In order to
understand the definition of role selected for this study
i1t will be necessary first to define expectations. An ex-
pectation, for the purpose of this study, was defined as

an evaluative standard which is applied to the incumbent of
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a position, 1.e., the elementary principal. These expecta-
tions are held by a collect of individuals who occupy a
counter position to that of the elementary principal. This
definition refers to what the actor should do as an occupant
of the position., It does not reflect the actual behavior
of a position incumbent. Role, then, is defined as a set
of expectations. Thus, for purposes of this study, a role
is a set of evaluative standards, held by a collect of a
specific counter position, and applied to the occupant of
a selected focal position. Said differently, the role of
the elementary principal was defined in terms of the expec-

tations parents held for what the elementary principal
should do.

Fermissive-Restrictive rationale
Role theory holds that expectations for a given

position in the soclial system are a product of interaction
between two or more people (ego and alter) within a given
situation. The pattern of expectations held by a collect
of alters may be generalized to include all of the persons
occupying the position of ego. VWhen this occurs in a
social system, the definition of ego's role in a specified
interaction system becomes institutionalized. This, hov-
ever, does not mean that each individual alter holds the
same expectations or places the same value on each expecta-
tion as every other alter comprising the group of role

definers. Role theory suggests that for each role there
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is a range of permiésible behavior vwhich i8 accorded the

occupant of the position. Parsons and Shils have stated

this position as follows:

An important feature of a large proportion
of social roles is that the actions which make
them up are not minutely prescribed and that a
certain range of variability 1s regarded as legi-
timate., 3anctions are not *nvoEeH against Heviance
within certain limits. This range of freedom makes
it possible for actors with different personalities

to fulfill within considerable limits the expecta-

tions associated with roughly the same roles with-
out undue strain.l

Sargent supports this view when he says that

« « o roles differ greatly in the specificity
with which they are patterned. In a dramatic
role, or in ceremonies like a formal wedding, =a
college graduation, or 'changing the guard,' the
acts and vords are definitely prescribed. 1In
many roles, however, there 1s little or no pre-
scription of specific acts or words; the latitude
is great and conformity is demanded only within

rather general categories of 'musts' and 'must
nots'.?2

Prom this discussion it can be seen that expectations
may be analyzed as either mandatory prescriptions
for performance or as definitions of the allowable range
of permiséive behavior.

For the purposes of this study, the role of the

elementary principal was examined in terms of the degree to

1Talcott Parsons and Edward A. Shils (Editors),

Toward a General Theory of Action (Cambridge: Harvard
tnlverslty FPress, I§5I; p. 2&.

23. Stansfeld Sargent, "Conception of Role and Ego
in Contemporary Psychology," in John H. Rohrer and Mufzafer

Sherif (Editors), Social Psycholo at the Cross Roads
(New York: Harper and Brothers, ISST,. P. 301.
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vhich parents perceived the role to be comprised of mandatory
or permissive functions. To accomplish this goal each re-
spondent was asked to react to each expectation item on the
following scale:

absolutely must

preferadbly should

may or may not

preferably should not

absolutely must not
It can be observed from the response scale given above that
some modification had to be made in order to claaai:y re-
sponses as mandatory or permissive. To accomplish this
goal the scale was collapsed into two categories. The
absolutely must and adbsolutely must not responses were com-
bined and given the classification of "restrictive."
Reasponses obtained in the three remaining categories were
grouped together and classified as "non-restrictive." Thus,
1t was possible under this scheme to odbtain an index of the
restrictive score for each respondent,

The scale, without these modifications, was used in
the Harvard Study. 1In a discussion of the degrees of dif-
ferences represented by the scale Gross stated:

. Suppose it is acce?ted by some group that one
preferably should not’ dress comspicuously in
?ubllc places., To cgange this expectation to
absolutely must not' seems to be a quite drastic
restriction of freedom. 4nd on the other side,
suppose 1t is commonly accepted that one ‘'abso-

lutely must not' break windows of public buildings.
To change this expectation to ‘preferably should
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not' 1s at least as drastic an extension of license.

In these cases we would argue that the difference

18 clearly of great importance. There would seem

to be no reasonm why it should not be of equal im-

portance in the case of expectations held for

school superintendents. The 'absolute' categories

imply inescapable negative sanctions, while the

‘preferable’ categories imply possibilities of

thelir evasion.l
The writer would contend that parents who view the role of the
elementary principal as being primarily comprised of manda-
tory expectations deny the principal the opportunity to exér-
cise his professional judgment. The absolute categories
serve to restrict the courses of action avallable to the oc-

cupant of this position.

Hypotheses

The hypotheses advanced for this study, which are
discussed below, were based on the relationship of demo-
graphic variables to the attitude and perceptions of lay
persons concerning the jublic schools, Some of these rela-
tionships have been the subject of related research; some have
been proposed in the literature of the social sciences; while
others were based on personal observations of the writer.
The discussion presented below will include the naming of
the demographic variable selected, the rationale for its

selection, and the derived hypothesis.

Occugation

Social scientists, in their study of man, have come

to accept occupation as one of the two or three most

1Gross. op. cit., p. 108,
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important cul tural factors determining human attitudes, values,
interests, and conduct., Why has man's occupation emerged to
become such a powerful predictor of his social behavior?
Bonner, using the broader term “occupational class,” con-
tends that "the political party with which we affiliate, the
soclal set in which we move, the college which we attend, the
person whom we marry, the church to which we belong--these

are in no small measure determined by our class position and

our occupation.1

Bendix and Lipset lend support to the position of
Bonner when they state that "his (man's) social position,
his economic welfare, and even his daily habits are all

determined by the kind of job he holds."2

Thus the impact
of man's occupational class on his social perception 1is
based, to a large extent, on the power of the occupation to
limit the range and quality of his social experiences.

Three factors, in addition to those discussed above,
prompt the writer to believe that there 1s a relationship
between occupational class of the parent and the way he
will define the role of the elementary principal. Mrst,
research has established that occupational classes differ

in the values they hold for formal education, with the upper
classes consistently rating it higher than those in the

1Hubert Bonner, Social Psychology: An Interdisci-
lina Approach (New York: Amerlican ﬁsoﬁ Company, 19537,
p. §§§.

®Reinhard Bendix and Seymour M. Lipset (Editors),

Jobs and Occupations--A Popular Evaluation, National inion
Research Center Tn Class Efa%us and gower lGIencoe. EEIInoIs:
The Pree Fress, 1555,. P. Y.
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1 Second, it has been shown that there

lovwer stratification,
is a relationship between the occupation of a person and his
perceptlions of the goals or tasks of pubdblic education.2
Third, the upper class occupational groups receive benefits
due to the nature of their jobs which are not generally avail-
able to persons who occupy lower class positions., Lipset
points up these differences and the resulting implications
in the following statement:
Most executives and business owners and many

branches of the professions deal dally with complex

legal , economic and technical problems which develop

the 3ki1ll in understanding the working of complex

social and political mechanisms. The routine cleri-

cal and manual jobs, on the other hand, _give little

opportunity for acquiring such insight,>

Lower class occupations depend, to a greater extent

than upper class occupations, on an authoritarian structure
to attain thelr organizational goals. Lower class occupa-
tions tend to be characterized by narrow prescriptions for
occupational behavior and close adherence to authoritarian
operational procedures. Thus, the occupational experience
of those holding lower class positions is not designed to

produce an understanding of or sympathetic attitudes toward

the administrative position.

l1p1a., p. 430.

2A11en Slagle, "The Task of the Public School as
Perceived by Occupation and Age Sub-Publics" (unpublished
doctoral dissertation, University of Chicago, 1959), p. 193.

3Seymour Lipset and others, "The Psychology of Vot
ing: An Analysis of Political Behavior,"” in Gardner Lindzey

(Editor), Handbook of Social Psychology, Vol. Il (Cambridge:
Addison-Wesley Publlshing Company, 1§§*), p. 1130,
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The rationale presented above strongly suggests that
a relationship between occupational class and personal school
relations does exist. Therefore, the following hypothesis
is advanced for examination in this study:

Parents who hold occupations of low rank on the

occupational classification scale will tend to

define the role of the elementary principal in

restrictive terms.

Formal education

Persons who have completed a high number of years of
formal education can be distinguished from those with low
education in a number of important ways. Certainly the
quantity and to some extent the quality of their experiences
with the school environment have been diverse. Whereas
the highly educated persons probably found the atmosphere
of the school environment stimulating and rewarding, those
who left school early may have experienced little success.
Ano ther important difference between the high and low edu-
cated groups concerns the maturity of the individual during
his terminal years of formal education. The highly edu-
cated persons spent thelr terminal years at the high school
or college level. This would indicate that the majority
of these persons were at or near a level of maturity con-
slstent with adul thood. Thus, not only have the highly
educated had a more successful school experience and a
greater number of direct contacts with school personnel

than the lowly educated, but these experiences occurred at
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a8 time when their evaluation could be made on a rational
rather than an emotional basls. PFinally, the highly educa-
ted may have had an opportunity to engage in the academic
Study of the structure of soclety and, thereby gain insight
into the complexities of established social roles.

The relationship of formal education to personal-
school relations has been the subject of several research
studles. Hines and Grobman, in a summary of several studies
completed at the University of Florida, report that parents
who ranked low in formal education tended to reflect negative
feelings toward the school.1 Capra came to the same conclu-
sion in his study of parental attitudes toward educational
practices.2 Seager reported from his study concerning the
views of various sudb-publics on the task of the school the
following on formal education:

The amount of schooling 1is a consistent pre-

dictor of one's perceptions of the task of the
school. The more nearly equal the amount of
schooling, the more similar the perceptions.3
In a study undertaken to discover the relationship of seve-

ral demographic variables to the amount of autonomy a

person would grant to the chief school administrator Fisher

171nce A. Hines and Hulda Grobman, "what Parents
Think of Thelr Schools and What They Know About Them,"

National Association of Secondary School Principals Bulletin,
XXXX1 (Pebruary, 1957), 165-25.
2James Capra, "Parents Attitudes Toward BEducational

Practices," The National Elementary School Principal, XXXVII
(Pebruary, 139577, %0-31.

3Boger Seager, "The Task of the Public School as
Perceived by Proximity Sub-Publics" (unpublished doctoral
dissertation, Unlversity of Chicago, 1959), p. 184,
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reported that persons who could be classified as highly
oduegted tended to prescribe a high degree of autono-y.l

The writer believes that the rationale presented
above clearly demonstrates a need to examine the relation-
ship of formal education to the perception of parents con-
cerning the role of the elementary school principal. Thus
the following hypothesis is advanced for investigation and
testing:

Parents who rank high on the number of years

of formal education completed will tend to

define the role of the elementary principal

in less restrictive terms.

Religious polity

Generally speaking, the best known differences
which serve to distinguish one religious denomination from
another are those of a doctrinal nature. There 18, how=
ever, another distinguishing characteristic of religious
bodlies which may prove to be highly significant by the
effect 1t has on the social perception of its communicants.
The reference here is to the political structure of each
ecclesiastical body. Wach, in a discussion of church

governmental structure, points out that religious groups

lpaymond C. Pisher, "A Community Study of Admini-
strator Autonomy and Conflicting Role Expectations” (un-
pudblished doctoral dissertation, University of Oregon,
1961), pp. 46-49,
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may be classified into two or @hroc governmental typo..l
The hierarohlgal tyre 18 characterized by an unqualified
acceptance of tradition, a standardization and codification
of expressions of religious experience, the development of
a hierarchical structure, a division of laity and clergy,
and the organization of the clergy into grades with special
privileges and prerogatives. Groups which fall into the
hierarchical type are: Roman and Oriental Catholicisnm,
Eastern Orthodoxy, and Angllcanlsn.2 The congregational
type of church governmental structure 1s characterized
" .'by a highly spiritual conception of fellowship with
partial or total rejection of organization, law, and dis-
cipline within the body, insistence upon the principle of
equality, and periodic returns to the ideals of 1ncepﬁon."3
Congregational groups are represented by the Anabaptists,
Baptists, Quakers, Mennonites, Unitarians, and the Christian
Sclentlsta.4 The synodical type, closer in governmental
structure to the hierarchical than the congregational type,
is represented by Presbyterianism, Lutheranism, Méthodist
Bpiscopalianism, and the Latter-Day Saints.5

Ljoachim Wach, Sociology of Religion (Chicago:
University of Chicago Press, Is§35. PP. 555-47.
°Ibia. *Ip1d.

31bia. 51vbia.
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Rowland, in his study of the goals of secondary
education, used religious polity as a demographic variabdle.
He found a relationship between the type of governmen tal
structure of the church attended by parents and their per-
ception of the functions of the pudblic high school.1

The writer feels that persons who have been accus-
tomed to unqualified obedience in ecclesiastical matters,
may logically be expected to subscribe to a narrov; rigid
pattern of behavior for authorities in other fields of
human endeavor. On the contrary, experiences with reli-
glous bodies having a governmental structure based primarily
on the principles of fellowship, equality, and local
autonomy should result in an awareness of the need for a
broad, flexible definition of the administrative role.

The following hypothesis, based on the foregoing
rationale, is offered for testing in this study:

Parents who attend churches that are organized

on a hierarchical or synodical political

structure will tend to define the role of

the elementary principal in restrictive terms.

Sex
Observations made by the writer during his years

of experience with parents of elementary school children

1anroe K. Rowland, "Opinions of Goals of Secondary
Education Held by Parents and by Bducators" (unpubdlished
doctoral dissertation, University of Michigan, 1960), p. 76.
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lead to the conclusion that men and women hold different
expectations for the role of the principal. Women, more
often than men, appear to want administrative behavior
whioch 18 based on a high degree of standardization and uni-
formity. Thelr expectations seem to deny the consideration
of situational factors in the decision making process, Men,
on the other hand, generally exhidbit an understanding of
the complex nature of the principal's position and accept
the idea that the administrator must be accorded a wide
range of permissible behavior, if he is to be effective.

There are several factors, baogd primarily on dif-
ferences in experience, which may serve to explain why men
differ from women in their perception of the principal's
role. Man's economic role in contemporary society takes
him out of the home and into the world of work. Here,
through the process of carrying out his own occupational
role, he is exposed to the behavior of one or more persons
who occupy positions of an administrative nature. He should
be able to see that positions within the organization exist
for the purpose of attailning specified goals. He is also
in a position to observe and evaluate the effectiveness of
at least one person who 18 responsible for administrative
decision making.

Unlike man, woman's role is, for the most part,
limlted to such tasks as management of the home and caring

for the children. Her experience with formal social
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organizations is often limited to contacts with the school
and church. Chances are these experiences with the church
and the school are very brief and would not be considered
as vital to the effective operation of either organizationm.
Thus, if differences in quantity and quality of experience
with formally constituted social organizations contribute
to a person's perception of the administrative role, then
men should be expected to define the role of the elementary
principal in less restrictive terms than women.

Sex has been used as a variable in several research
studies dealing with the perception of personal school re-
lations. Smith found that citlzens differed in terms of
their perception of the public school teacher's role when

1

classified by sex. Citizens of the female sex consistently

defined the role more restrictively than did the male
citizens., Rowland reported that he found a relationship
between sex and the perception parents held for the role

2

of the secondary school. Gray found that the amount of

consensus concerning the role of the school principal that
could be obtained from a group of professional and semi-

professional personnel was related to the sexual composition

lnex Beach Smith, "A Comparative Study of the Ex-
pectations Which Teachers, Administrators, School Board
Hembors‘ and Citizens of Three School Districts Have of the
Teacher's Role in School and Community" (unpudlished doc-
toral dissertation, Michigan State University, 1960), p. 187.

2Row1and, op. cit., p. 64,
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1

of the group. ¥ilcox, in a study of authoritarian tenden-

cies of school personnel, found that women were more auther-
itarian and perceived the role of the superintendent more

conservatively than men.2

As a result of the rationale presented above, the
writer.offers the following hypothesis for examination in
this study:

Parents of the female sex will tend to define the

role of the elementary principal in restrictive

terms.
Age

The fact that individuals differ on the basis of age
in thelr attitudes and perceptions concerning the social
environment has bdeen well established. Thorndike, in his
classic work on adult interest says:

It 18 a general and presumably correct opinion
that adults 40 to 50 are less likely to change their
religion, political party, social custems, voting
habits, and the like than young people., . . .J

Older persons generally hold quite different views than
young people toward soclial movements that might be called

progressive.4 A similar finding was reported by Wilcox.

1Hart1n Gray, "A Role Analysis of the School Princi-
palship” (unpublished doctoral dissertation, University of
Wisconsin, 1961), in Dissertation Abstracts, XXII (1961), 1882.

2Ray T. Wilcox "Authoritarianism and Expectations of
Leadership” (unpublished doctoral dissertation, University
of California at Berkley, 1957), p. 177.

3Edward L. Thorndike, Adult Interest (New York:
MacMillan Oompany, 1935), p. 78.

4claude A, Bosworth, "A Study of the Development and
the Validation of a Measure of Citizens' Attitudes Toward
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He found that as the age af an individual increased, there
was an increase in authoritarian attitude.l

Persons in the younger age bracket are generally at
or near their peak in the production of goods and services
wvhereas older persons have begun to decline in this activity.
The productive years should be assoclated with a high level
of self-autonomy. If the possession of gelf-autonomy 1is
related to the ability of an individual to grant autonomy
1o others, then 1t should be expected that younger persons
would do this more frequently than older persons.

Older persons often encounter child care problems
which are unique to their age bracket. The composition of
thelr families 18 likely to include one or more teen chil-
dren. If they are unable to resolve the problems relative
to the control of their children without undue stress, they
may percelve the chief role of the school principal as
that of a rigid, strict disciplinarian. Obviously this
could result in a narrow concept of the principal's role.

The writer believes the ratlonale given above is
ample justification for the following hypothesis:

As the age of the parent increases, the ten-

dency to define the role of the principal in

restrictive terms will also increase.

Progress and Some Related Variables" (unpublished doctoral
dissertation, University of Michigan, 1924), p. 51.

1W11001, op. cit., p. 178.
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FPhysical distance from school

Persons who reside beyond a convenient walking
distance of the school may be prevented, due to transporta-
tion difficulties, from participating in school activities
which are designed to promote parent understanding of the
school's objectives, procedures, and problems. The oppor-
tunity for students to engage in after-school programs may
be seriously limited if they reside beyond walking distance
of the school. In rural and semi-rural areas the school
district often is a product of consolidation. This causes
the physical distance between~home and school to increase--
and may present an identification problem for parents.

They may find it difficult to transfer their loyalty and
personal concern for the local one or two room school over
to the larger consolidated one.

From the discussion presented above 1t seems clear
that the physical distance between the home and the school
is a factor which should affect the parent-school relation-
ship. Reports of research studies conducted at the Univer-
8lty of PFlorida lend support to this view. The findings of
these studies show that patron acceptancgfpf the school
deteriorates as the distance 1ncreases.1

The writer offers, on the basis of the rationale

presented above, the following hypothesis to be examined

in this study:

'Hines and Grobman, op. cit., pp. 15-25.
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As the residence of the parent increases in
distance from the school, the tendency to
define the role of the elementary principal

in restrictive terms will increase.

Contact with the school

Parents who have frequent contact with their child's
school have many opportunities to gain an understanding of
the operation of the education enterprise through a variety
of direct experiences. Parents who seldom or never make
contact with the school must rely primarily on the reports
of children for their understanding of the school's objec-
tives, procedures, and policlies. School contact means
direct communication between two or more adults about some-
thing that is of common interest. It provides the parent
& chance to voice his perceptions of the school and glves
the school an opportunity to explain, clarify, and possibly
resolve any differences between parent and school whether
they are real or imaginary. If the relationship between
parent and school 1s established on the basis described
above, one would logically expect. that those parents who
have frequent association with the school would develop an
apprecliation and high degree of respect for the school's
professional personnel. If the willlnghess to accord
autbnomy to the representatives of an institution is re-
lated to the understanding of their functions through

direct experience, then one should expect a difference in
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the perception of the principal's role by parents who
have had many contacts as opposed to those who have had
few or none.

The findings of research studies which have used
school contact as a variable show conflicting results.
Shipton conducted a study focused upon the characteristics
of people which seem to be associated with how critical
they are of th# local achool system, Among the factors
which he found to be associated with persons who are criti-
cal of the schools were:

1. Exposure exclusively to private or
parochial schools,

2. No present contact with public schools
through children.

3, Lack of contact with public school
personnel.

Seager in his study of the task of the public school re-
ported that "the type of contact one has with the school
(other than formal education) is not a consistent predictor

of perceptions about the school's task."2

Rowland, using
the same criteria as the present study for measuring school
contact--contact between parent and school to discuss the
child--reported that he could find no relationship between

school contact and parent perceptions of the secondary

lrames M. Shipton, "Who Are the Critics of the ,
Public Schools?", Harvard iversity Staff Research Memo-
randum, III (September, 153%!. .

2Seager, op, cit., p. 184,
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school's taek.l

Despite these conflicting findings, the
writer feels that the factor of parent-school contact 1is
worthy of further study and offers the following hypothesis
for examination:

As the number of contacts between the parent

and the school increase, the tendency to de-

fine the role of the elementary principal in

restrictive terms will decrease.

School election voting
Of all the opportunities available for direct

cltizen participation in the selection of officials to

run thelr government the school board election generally
attracts the smallest number of voters. Since the selec-
tion of board members 18 one of the most important legal
rights available to the public in the operation of their
schools, it would seem reasonable to expect that those who
exerclise their rights by voting differ in some respects
from those who forfeit their rights by abataining.

The writer has observed that the citizens who most
consistently participate in school board elections are
either school district employees and thelr familles or per-
sons who have had a great deal of direct contact with the
Bchool as active members of parent-teacher organizations,

library committees, citizens committees, room mothers, etc,

1 Rowland, op. cit., p. 81.
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Certainly persons who fit into either of the above cate-
gories should have a reasonably good understanding of the
operation of the school. They should be expected to see
more clearly than the non-voters that role prescriptions
for the principal's position need to be flexible. The
vriter believes that most persons who vote regularly in
8chool board elections, regardless of their school-connected
exper}onces, have as their basic motivation a deep and
abiding interest in the welfare of the schools, Therefcure,
the following hypothesis 18 advanced to test the 1dea that
voters and non-voters will differ in the way they define
the role of the elementary principal:

Parents who vote in school board elections

will tend to define the role of the elementary

Principal in less restrictive terms.

Leadership
FPor the purposes of this study, leadership experi-

ence is defined as a person who presently holds or has held
within the two preceding years the position of an elected
officer in a formal organization. Persons who hold such
pPositions have some experiences in common wvhich serve to
distinguish them from persons who have not held positions
of leadership.

Persons who occupy leadership positions assume a
large share of the responsibility for the attainment of the

alms and goals set up by the organization. This means that
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they must elther share or take full responsibility for
devising plans, initiating action, making decisions, execut-
ing plans, and evaluating both the progress of the program
and the final results. As persons in leadership positions
carry out the functions of their office they are likely,
at one time or another, to experience frustration. Tis
may be caused by a set of rules or customs which have be-
come attached to the position or a definition of the posi-
tion by the membership which 1s so narrow that it serves to
prevent the effective functioning of the office. It seems
reasonable to expect that persons who have had held posi-
tions of leadership would be more likely to see the
importance for and be willing to grant a greater degree of
autonomy to other persons occupying leadership positions
than persons who lack this experience. Thus, the following
hypotheslis 18 offered for testing in this study:

Parents who hold positions of leadership in

formal organizations will tend to define the

role of the elementary principal in less

restrictive terms.

Nunber of school-age children

Providing all other factors are equal, parents who
have-several school-age children differ from those who
have less in the number of opportunities they have for
contact with the school. Though the ratio of parent-

school contacts 1s probably less than one to one, the
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quantity should reflect, to some extent, the number of
children attending school from one family. Certainly the
opportunities for parents to relate to the school through
such activities as parent-teacher conferences, attending
class or school programs, assisting teachers as chaperones
at class social affairs and field trips, and attending
parent and teacher organization meetings are more numerous
1f they have four school-age children than if they have only
one. As has been stated several times in the development
of a rationale for the hypotheses of this study, frequent
contact between the parent and the school should produce
differences in the perception the parent will hold for the
role of the elementary principal.

It 1s possible that the quality of the relationship
wvhich 18 established between the parents and the school
will differ on the basis of the number of school-age chil-
dren in the family. It is well known, for instance, that
time can be an important factor in the development of mature
attitudes and perceptions, even for adults. Since parents
who have many children in school must keep a relationship
with the school for a greater number of years than parents
who have less school-age children, it seems reasonable to
expect that parents with the greatest number of school-age
children would have the best chance to develop an accurate

perception of the principal's role.



, T2
fho following hypothesis, based on the foregoing
rationale, is advanced for examination in this study:
48 the number of.school-age children increase,
the tendency of the parent to define the role
of the elementary principal in restrictive

terns will decrease.



CHAPTER IV
METHODOLOGY

In this chapter the methods employed in the study
are explained. It includes a brief statement concerning
the use of the related literature, a short review of the
survey method of research, a detailed description of the
procedures employed to develop the questionnaire, and the
results obtained from the pilot study. Other topics dis-
cussed in this chapter include the selection of the com-
munity in which the study was-cqnducted. the procedures
used in interviewing, sampling, and the compilation and
analysis of study data.

Survey of the Literature

A syrvey of the literature was undertaken to broaden
the writer's understanding in the areas of research method-
ology and role theory. The survey produced information
related to the hypotheses which were advanced for examination
in this study. It also revealed a number of research
studies that have been conducted within the framework of
role theory and several that examined the relationship of
demographic variables to attitudes concerning educational

beliefs and practices,

73
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The Survey Research Method

The data to be obtained in this study concern the
attitudes or perceptions of the parents of elementary school
children toward the role of the principal. Since opinions
are the verbalizations or expressions, and attitudes are
the sets or orientation that people hold toward a social
institution, custom, belief, or tradltlon,l 1t 18 obvious
that the research technique selected for this study must
Yield expressions of opinion from which inferences concern-
ing attitudes and perceptions can be drawn.

The discussion presented below concerns the re-
search method employed in this study -- the survey research
technique. The selections are intended to be illustrative
and not exhaustive, since it is not the purpose of this
report to give a complete presentation of the literature
of the field of survey research, It is intended, rather,
to report a few selected studies which will demonstrate the
appropriateness of the method for this study.

Over the past forty or fifty years, attitudes
toward war, schools, politics, religion and many other
customs and institutions have been subjected to intemsive
research. Some investigations have attempted to measure
depth, validity, intensity, and duration of attitudes with

respect to certain 1ssues. These studies were made possible,

1Charles Bird, Social Psycholo (New York: D.
Appleton-Century Company, inc., » PP. }42-46.
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in no small measure, as a result of the development of a
method of inquiry known as survey research.
As early as 1927 the survey technique was employed
by Harper to obtain Opinions on a vdriety of issues 1n
politics, economics, sociology, and education. The instru-

ment used in this study was called an agreement-disagreement

1

test. A similar scale was developed a few years later by

Mort, Cornell, and Hinton in an attempt to secure opinions
concerning the ability of a school system to eliminate

antiquated procedures, to initiate new trends, and to take
.on new éervices.2

Rope wab one of the first investigators to adapt

the survey technique to the study of a local school situ-

ation.3

Using a prepared questionnaire and trained inter-
viewers, Rope stratified the sample in terms of age, sex,
political affiliation and economic status. Opinion was
classified as favorable, no opinian, or unfavorable. Find-
ings of the survey indicated that the citizens of the city
of Pittsburgh wanted good schools and were willing to bear

the burden of increased costs. The community indicated a

‘Manly H, Harper, Scclal Beliefsand Attitudes of
American Educators, Contributlons to erican ucation,

o. ew York: Bureau of Publications, Columbia Uni-
versity, 1927),

2Paul R. Mort, J. G. Cornell and H. W. Hinton, What

Should Qur Schools Do? (New York: Bureau of Pudlications,
olumbla versity, 1938), p. 316.

3Prederick T. Rope, Oﬁlnion Conflict and School
Sufgort (New York: Bureau of Pu catlions, Teachers College,

Columbia University, 1941), p. 71.
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desire to see an upward extension of the school program.
The survey also revealed that the average oitizZen had a
very limited amount of'knowledge concerning the local tax
structure and state financial program for educatlon.l Rope
concluded that survey research techniques give an "unbiased
portrayal of public desires" with reference to the publice
schools and offer a unique opportunity of "extending de-
mocracy through school practlces."2

Harold Hand and his associates at the University of
I11inois used a combination of the group interview and mail
questionnaire technique 1in a study of parental, student and
teacher opinion. The study concerned opinion regarding the
aims, methods and content of the school program; discipline,
personal relationships; and general approval or disapproval
of the school program. The results not only ylelded re-
sponses of satisfaction and dissatisfaction with the school,
but produced a large number of suggestions for program
1mprovement.3

Many school systems throughout the United States
have employed the survey research technique as a means of
securing information regarding opinions held by the publie,
employees of the schools, and students. The Denver,

Colorado Board of Education sponsored a survey to determine

l1bid., pp. 86-131.
®Ipid., p. 148.

3
Harold C. Hand, What People Think About Their
Schools (New York: wOrid Book Gompany, 194837, PP. 142-49,



77
pPublic opinion in that community with respect "to the
general degree of satisfaction or dissatisfaction with the
work of the public schools, accomplishments of the pupils
in the three R's and other significant matters. "!

The studies cited above indicate that the survey
research method of investigation has been applied to a great
range of educational research problems. Likewise the pro-
cedures have been equally varied. However, the method is
well established and in the hands of a trained researcher,
it 1s a powerful tool. In fact, it may provide the only
means by which opinions of the public can be secured on

matters pertaining to the operation of the pudlic schools.

Development of the Instrument

The problem under consideration in this study cone-
cerns the relationship of certain selected demographic
variables to the perceptions parents hold for the role of
the elementary principal. 1In order to make such an inquiry
certain data had to be collected;

Several methods have been employed by researchers
to sample an individual's opinion. Best lists four which

are paraphrased below:

1. Asking the individual directly how he feels
about a subject by use of a questionnaire,
schedule, or interview.

1Denver Looks At Its Schools (Denver, Colorado:
Research Service, C., » De 4,
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2. Having an individual check those statements
with which he agrees from a list of state-
ments.

3. Having the individual indicate the degree
of agreement or disagreement that he feels
about a subject by marking one of a series
of statements about the subject.

4, Inferring an individual's attitudes by

his reactioni to various projective
instruments.

Both questionnaires and interviews are possibdle
methods of obtaining opinions. The use of a mall-
questionnaire for this purpose has been criticized on the
basis that the returns are seldom representative of the
entire group polled, that there is a possibllity that 4air-
ections for completing the questionnaire may not be under-
stood or followed by some respondents, and that questions
may be misconstrued. The interview-questionnaire method
is not subject to these objections. Considering the size
of the sample, the characteristics of the population, and
the objectives of the study 1t was decided that the
interview-questionnaire technique offgred the greatest
potential for this study.

Cannell and Kahn describe the basis for question-
naire development when they state that

« o tw& of the elements which are common to 511

interviews: (1) the existence of a general pur-
pose for which the interview is undertaken, and

1John W. Best, Research in Education (Englewood
Cliffs, N. J.: Prentice-Hall, Inc., 1359), P. 156.
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(2) the translation of this general purpose into

a series of speeific Objectives or requirements

for information,
Follovwing the guidelines listed above the first step in the
development of the questionnaire was the formulation of the
general objectives to be obtained by its use., This was
accomplished by developing a series of pfopositions to be
tested through the compilation and analysis of the data.
The next step required that these hypotheses be converted
into appropriate terms. An examination of each hypothesis
revealed a need for two separate kinds of information:
(1) information that would indicate the extent to which
the respondent viewed the role of the elementary principal
a8 being comﬁoaed of mandatory or permissive behavior, and
(2) personal information regarding the respondent's age,
sex, religion, formal education, etc,

At this point it was necessary to make a decision
regarding the form of response to items in the question-
naire. JFor the purpose of this study, is it better to
obtain a choice limited to specific al ternatives or to
obtain a variety of volunteered answers? Paraphrased below
are several factors given by Cannell and Kahn which have
a bearing on this decision:

1. The purpose of the interview.

2. How much the respondent knows about the
question.

lcharles Cannell and Robert Kahn, The amics of
Interviewing (New York: Wiley and Sons, Inc., ESS?). P. 104,
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3. Howeasily the respondent can communicate
on the topilc.

4, Whether the respondent has an opinion on
the subject.

5. The extent to which the respondent's

situation described in items 1 - 4 are

known to the interviewer prior to the

interview.l
Since the purpose of this study was to classify the re-
spondents with respect to their perceptions of what the
principal should do, the closed question seemed most ap-
propriate, It was assumed that the parents of elementary
school children would be familiar with the topic under con-
slderation and have opinions regarding what the principal
should do. This assumption was tested during the pilot
study by the additlon of a sixth response to the question~
nalre entitled "no opinion." Since the study was conducted
in a community that had recently been surveyed regarding
the goals of education and realizing that a closed question
required less motivation and was somewhat less threatenlng,2
the open type questionnalre was deemed inappropriate.
Finally, Lazarsfeld has suggested a compromise procedure
which meets some of the objections to the closed question-
naire: ". . . the appropriate allocation of functions

between the open and closed techniques consists of using

open questions for the pilot work and closed questions for

1Gannell and Kahn, op. cit., p. 132,
2Ibid., . 177,

ST
Ty
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the data gathoring."l This procedure permits the closed
questions to be formulated on the basis of direct experience
with at least a small sample of the population, and can take
into account the characteristics of the population. A
modification of this procedure was used in this study.

In Chapter I i1t was mentioned that a research project
investigating the role of the superintendent conducted at
Harvard University was responsible, in part, for the author's
interest in a study concerning the role of the elementary
principal. The chief contribution of the Harvard Study was
made in the development of the data-collection instrument
used in this study.

The Harvard Study encompassed the problems of role
definition, conformity to expectations, and role-conflict
resolution.2 In order to attain the stated goal of the
research project, "to test theoretically derived hypotheses
involving expectations for and behavior of incumbents of
positions in social systems," a number of data-collection
instruments had to bve developed.3 Of special interest to
the author's study was one entitled "Expectations for

Superintendent's Performances."4

1Paul FP. Lazarsfeld, "The Controversy Over Detailed
Interviews - An Offer for Negotiation," Public Opinion
Quarterly, VIII (Pebruary, 1944), 38-60.

2Nea1 Gross. Ward S. Mason and Alexander W. McEachern,

Explorations in Role Analysis: Studies of the School Super-
InEenZenc Role (New York: John Wiley and Sons, Tac., 1858),
P. 102.

3Ibid., p. 3. “Ibid., pp. 331-34.
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Thls instrument contained thirty-seven statements,
each describing a behavior in which the superintendent may
or may not be expected to engage as the administrator of
the pudblic schools. It was intended to be a sample of the
major types of activities in which the superintendent en-
gages when carrying out his job. Some of the items were
general statements about a superintendent's behavior,
vhereas others tended to de specific.

The instrument was administered in the Harvard Study
by asking each respondent whether and to what extent he felt
a superlntendeﬁt vas obligated to do what was specified in
the particular expectation item. The ayallable response
categories for each item in the 1nsfrument were:

A, Absolutely must

B. Preferadbly should

C. May or may not

D. Preferably should not
E. Absolutely must not

Realizing the limitations of a doctoral study which,
must of necessity, depend upon the resources of a novice
researcher, considering the fact that the development and
validation of an instrument designed to measure parent
percéptlons of the principal's role is a project worthy of
a complete study, and believing that the impact of educa-
tional research could be significantly greater 1f researchers

employed the results of completed studies as an integral
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part of their investigations, this writer chose to incor-
porate appropriate concepts and procedures explored in the
Harvard Study into this investigation,

After surveying the existing literature on role
theory and administrative research, this writer decided to
model the data-collection instrument upon the "Expectations
for Superintendent's Performance" questlionnaire used in the
Harvard Study. The plan for development of the questionnaire
entitled "Expectations for Principal's Performance" in-
cluded the collection of a series of statements which would
adequately represént the activities that a Principal might
engage whlle performing the functions of his role and the
utilization of as many items as possible from the instrurent
in the Harvard Study. This meant that statements from the
Harvard instrument had to be modified along two dimensions:
(1) since the Harvard Study was designed, primarily, for
use with professional personnel, the wording had to be
altered to insure that the respondents would understand the
meaniné of the items, and (2) the focus of the writer's
study concerned the behavior of a different status person,
therefore expectation items had to be modified to meet the
role of the elementary principal, Examples of these changes
are shown below,

1. To clarify and improve understanding of the

item:
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Original -- Make curriculum changes without
consulting the teaching staff.
Modification -- Make changes in what is to
be taught without asking the advice of the
teachers,

2. To have the item fit the role of the

elementary principal:

Original -- Urge people whom he respects

to run for positions on the school committee.
Modification -- See that leadership positions
in the parent-teacher organization are filled
with parents known to be "cooperative" with
him,

In order to obtaln additional statements for the
questionnaire a variety of sources were tapped. The vast
body of professional literature related to the functions
of the elementary principal was examined. The yield from
this source was not large in terms of specific questions,
but did provide a systematic means by which the role could
be analyzed. If the primcipal's position is considered in
terms of the major environmental groups to which he must
relate, the role of the principal could be classified as:
(1) principal-teacher, (2) principal-superintendent and
board of education, (3) principal-parent and/or community,
and (4) principal-profession. This classification was not
strictly adhered to, but was used as a rough guide in select-

ing behavioral statements for the interview schedule,
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Parents, teachers, superintendents, and school
board members were asked to give examples of principal be-
havior, both positive and negative, which they had witnessed
or experlenced. The writer drew liberally from his own
experience as a teacher and elementary principal. As might
be expected, this procedure produced an extremely long list
of expectation 1fems with many duplications and some unique
and extreme examples of principal bdehavior, After the mass
of statements were sifted by the writer, a tentative list
of 48 items was established.l

A panel of judges was formed to evaluate the tenta-
tive 1ist and render a decision on the items to be included
in the pilot form. Six experienced elementary principals
were asked to examine each statement and determine whether
it was repreagnﬁative of the type of behavior in which a
princ¢ipal might engage while performing the functions of
his position, A criterion was established that an item
had to recelve five affirmative votes in order to be in-

cluded in the pilot form.

The Pilot Study
The pilot form of the instrument was compiled,
mimeographed, and empirically tested through twenty per-
sonal interviews conducted by the author. The pilot study

was undertaken to answer three specific questions: (1) Is

lsee Appendix A for a copy of the final question-
naire.
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the assumption empirically sound that parents of elementary
school children have an opinion regarding what the principal
should and should not do? (2) Is the scale of available
responses adequate for the interview schedule? (3) Are

the statements constructed in language that all respondents
clearly understand? The pilot study would alao provide the
author with insights into problems likely to be encountered
wvhen the instrument was administered to the study sample.

In order to carry out the pilot study the cooper-
ation of a suburban Detroit school district was obtained.
The pilot sample consisted of twenty parents of children
attending one elementary school in the cooperating district,
Cumulative records of all students attending the school
vwere made avallable to the author. These were used to
stratify the sample in such a manner that the demographic
variadbles to be used in the design were represented over a
wide range.

Each interview followed a definite pattern and re-
quired between one and one-half and two and one-haif hours
.10 complete., After a few introductory remarks to establish
rapport and outline the burpose of the interview, the
statements were read to the respondent and his reaction
recorded on a coded form., At the completion of the ad-
ministration of the instrument each respondent was asked
what he thought each item meant, or how he would express
the central idea in his own words. Reactions were recorded

by the wiriter,
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An examination of Table I clearly indicates that a
broad distribution of the independent variables was accome
Plished in the pilot study. Though the pilot data were not
analyzed to seek specific "findings," simple inspection
reveals a trend of low restrictive scores for those re-
spondents who ranked high on the occupational scale and
had completed a high school educaticn or better.

Table II shows the distribution of responses to
each individual question obtained in the pilot study.
Response. category number 6 -= "o opinion" was added to
find out if the proposed scale of avallable responses was
adequate for the interview schedule. Table III shows the
distribution of responses by per cent. Since the "no
opinion" category amounts to less than one per cent out of
800 responses, the five point scale of avallable responses
appears to discriminate adequately for the range of opinions
expressed by the respondents.

As a result of the pilot study interviews, a few
minor changes were made in the wording of some statements
in the interest of clarity and two items were eliminated
from the schedule. Refinements made on the basis of in-
formation galined through the pilot study resulted in an

instrument composed of 38 statements.
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TABLE 11
DISTRIBUTION OF SCORES - PILOT STUDY

TOT

R3#

AR
3 4

5

QUESTIOR

20
20
20
20
20

21

22

23
24
25
26
27
28
29

10

20
20
20

89

20

31

32

20
20
20
20
20
20
20
20

33

34
35
36

37
38

39

0

3

4 4

6
, 3-May or may not, 4-Preferably

3

40

TOTALS

5 6

R3#

S
4

3.

QUESTION

20
20
20
20
20
20
20

10

20
20
20
20
20
20
20
20
20
20
20
20

10
11

12
13
14
15
16
17
18
13

20
#Key to answers

10

6-No opinion.

l-Absolutely must, 2-Preferably should

.
.

should not, S-Absolutely must not,
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TABLE III
PERCENTAGE DISTRIBUTION OF PILOT STUDY RESPONSES

RESPONSE PER OEN;T
Absolutely must 20
Preferadbly should 22
May or may not 27
Preferably should not 15
Absolutely must not 16
No opinion 0

Selection of the Community

Over the years professional workers in the social
sclences have wrestled with the definition of the concept
"community." To the geographer community has meant a
geographically defined area. To the political scientist the
community has been defined in terms of political boundaries
and governmental service areas. VWhereas each discipline of
the social sciences has tended to view the community in
relation to its own area of concern, the soclologists and
cultural anthropologists have attempted to define community
a8 a broad concept. Smucker summarizes his review of the
literature on communities as follows:

A distillation of the literature on communities

reveals approximately the following character-
istics:

1Percenta§es were rounded off to the nearest whole
number.
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(1) a population aggregate

(2) a geographically defined area

(3) a common mode of 1ife

(4) a group of need serving agencles

(5) a sense of identity and involvement

(6) a social heritage |

(7) a functional 1nterdependence1
Stanley emphasizes the commonality of purpose feature of
the community thus: "Community is used to mean a local resi-
dence area, the inhabitants of which have, at least to some
extent certain basic 1deas and ways of behaving in common."2
Though the writer is aware that the definitlons offered
above are currently under attack from leading theorists of
the soclal sclences, it was felt that the traditional defi-

nition of community was sufficient to meet the purposes of

this study.

Criteria for selection

Before a community could be selected for this study
certain standards had to be established. These standards
were determined after an examination of the purposes and
the research design of the study. It was decided that the

community must meet the following standards: (1) be

1Orden C. Smucker, "What Is A Community?" Educa-
tional Leadership, XVII (Pebruary, 1960), 274-78.

2W1111am 0. Stanley, et. al., Social FPoundations of
Education (New York: The Dryden Press, 1358), p. .
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geographically close enough to Ann Arbdor, Mich;gan. to keep
the costs of the jnvestigation reasonable; (2) the popula-
tion must be composed so that all demographic variables
could be tested; and (3) a degree of similarity between
this community and other communities must exist.

All of the interviewing was done by the author.

This meant that time and costs had to be considered a
factor in community selection. The community that was
selected 18 located approximately fifteen miles from the
city of Ann Arbdor.

Since the ability to generalize does not appreciabdbly
increase 1f two or three communities are used in a study
of this kind, it was necessary to choose one community
large enough to assure the inclusion of all demographic
variables under study. The selection was further 1limited
because of the necessity to control the effects of different
schools serving different populations within the community.
Thus the community had to be one that was served by one
elementary school,. _

Regardless of the scope of a research project it
should have, if it is8 to be useful, meaning for professional
educators beyond the boundaries of the community under
study. The feasibility of this study applying to other
communities is apprecliably increased 1f the criterion of

modallty 1s applied to the selection of the community.
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Description of community
The Lincoln Consolidated School District is located

in Washtenaw County between the city of Ypsilanti, Michigan
and the northeran boundary of Monroe County. Two small vil=
lages, Whittaker and Willis, lie within the district's
boundaries, but the center of the community interest is
focused upon the school. Most of the residents are em-
ployed 1in neighboring communities since only one manufac-
turing establishment, a Pord Motor Company plant, 18 located
within the school district. Occupationally the population
18 largely composed of the working class. A few persons
are engaged in truck gardening. The school district re-
celves financial support from the community and Eastern
Michigan University. Eastern Michigan University uses the

schools of the district as a training school for teachers.

Intervieﬁing Procedures

Permission to conduct the study was granted by the
Lincoln Consolidated School District Board of Education
after the writer had pres:nted the proposal to the Super-
intendent.

Since the relationship between the community and
the school system was considered as being of paramount
importance and considering the fact that the success of the
study was dependent upon a high degree of parent cooperation,

the writer made the first contact with parents in the sample
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by means of a letter (Appendix B). The letter described
the purpose and nature of the study and indicated that
proper approval had been obtalned. 1In order to prevent pre-
discusslon of the astudy on the part of the respondents, the
exact contents of the study were not revealed prior to the
interview. The hypotheses were never discussed with the
parents., The final contact preceding the interview was made
by the writer over the telephone. If there was no telephone,
the writer made this contact in person. The call set up
the exact time and date of the interview.

All interviewing was personally conducted by the
writer. The interviews were held in the home of the re-
spondent., The interviewing procedure included a brief
introduction, a short restatement of the purpose of the
study and reassurance to the respondent that the views ex-
pressed would be held in strict confidence. The writer
would then hand the respondent a card on which the responses
had been typed. Each response was identified by a letter.
Next, each statement was read to the respondent and he was
asked to choose the response which most nearly expressed
his feeling on the item. Replies could elther be by letter
1dent1f1cation or the complete response, The writer recorded

the responses on a coded sheet.

Sampling
The classical theory of sampling was developed on

the concept of drawing random samples from a homogenous
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population of known statistical characteristics. In the
fields of education and social sclence seldom does the
researcher possess knowledge concerning such measures as
the mean and standard deviation of the population to be
sampled. Consequently, the classical theory has been
gradually replaced in educational research with newer de-
velopments in sampling theory known as statistical in-
ference.l Simply stated, this means that generalizations
are drawn about the population on the basis of information
avallable from the sample group. Sampling for the purpose
of generalizing about a universe or population must meet
the criterion of randomness,

Johnson defines random sampling as ", . . a method
of selection by which each member of the population has an
equal and independent chance of being included in the sample,
and that the method of selection is completely independent
of the characteristics to be examined." This is acconm-
pPlished by drawing an individual at random, returning him
to the population, repeating the process until an adequate
slzed sample has been selected. A common method of random
selection involves the use of a table of random numbers.

If sampling without replacement is desired, the assignment

lJames E. Wert, Charoles 0. Neidt and J. Stanley
Ahmann, Statistical Methods in Educational and Psychological
Research !ﬁew York: Ippfefon-ﬁenfury-ﬁrofts, Inc., I§5§,,
p. IUB'

2Palmer 0. Johnson, Statistical Methods in Research
(New York: Prentice-Hall, Inc., 19497, P. 189.
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of random numbers can be controlled by disregarding the
repetition of any number.

In drawing the sample for this study a 1ist of
families of elementary school students of the Lincoln Con-
solidated School District was secured and arranged in alpha-
betical order. Composing the 1ist in this manner gave
assurance that the sample would be free of bias. Each
family was assigned a number. A table of random numbers
vas used to select the sample from the alphabetized list.
The procedure used was sampling without replacement, there-
fore, after a number was drawn once, subsequent appearances
of that number were discarded. The design of the study
required that only one parent be interviewed from each
famlly. Since one of the hypotheses was based on sex, a
further refinement was called for in the sample selection
procedure. When a family appeared for selection in which
a member of the appropriate sex did not exist, the other
member was accepted and the order of choice reversed., It
had been determined that a minimum sample of one hundred
parents were needed for the successful completion of the
study. A recent survey of the high school parent population
of the district had produced a return of 85 per cent.1
Using this experience as a guide, the sample selected for

this study was one hundred and twventy-five. The actual

1Monroe K. Rowland, "Opinions of 3o0als of Secondary
Education Held by Parents and by Educators" (unpublished
doctoral dissertation, University of Michigan, 1960).
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numbdber interviewed was one hundred and seventeen, with five

having moved avay and three refusing to participate in the
study.

Compllation and Analysis

The techniques employed in this study up to this
point are well within the range of abllities expected of a
professionally trained educator. The analyses of data
secured in such a study can be successfully performed on
modern computing machines. Though the use of such equipment
involves a cost factor, the value of the knovwledge resulting
therefrom should be well worth the expendi ture.

The compilation and analysis of all data obtained
in this study was made on IBM computing equipment at the
Unlversity of Michigan Computing Center. A relatively
nevw program -- Stepwise Regression -- was employed to

1

analyze the data. Since a detalled description of the

program will be presented in a later chapter, only a brief
explanation 18 given here.

The Stepwise Regression program is built around
the regression-correlation statistical concept. It can be
used to study the interrelationships among a group of up
to 60 variables. It is particularly useful for analyzing
situations involving unknown complicated relationships

between variables which are difficult to control. The

1See manual written for the program James D,

Dallemand, Stepwise Regression Program On The IBM 704 (1958).



98
analysis deals with a set of independent variabdbles X1» Xy
o o ey xp, and a single dependent variable y. The ultimate
objective of the program 18 to relate the x-variables to the

Yy variable by means of a linear expression such as
y=b°+blxl+b2x2...+bpxp.
The power of the stepwise method for this analysis as
opposed to the more classical methods lies in the fact that
the expression given above is built up variable by variable
in order of relative importance of the variables.
Statistical computations provided by the program
included simple correlations, intercorrelations, multiplg_
correlations, difference between predicted and estimated
scores, and the standard error of estimate. Standard
statistical significance tests were applied to establish

the acceptance or rejection of each hypothesis.
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CHAPTER V
ANALYSIS OF DATA

Explanation of Statistical Procedure

Data obtained for this study were secured by means
of a survey of the parents of elementary school children in
the Lincoln Consolidated School District. Intervlewé were
conducted with a closed type questionnaire to elicit re-
sponses concerning the perception of the elementary prin-
cipal's role and collect certain demographic data.

This chapter contains an explanation of the sta-
tistical process used in the analysis, an analysis of the
data obtained from the questionnaire, and a discussion of
the validity and reliadbility of the instrument.

Analysis of the data obtained in this study was made
through the use of a computer programmed statistical pro-
cedure called Qtepwiae regression. The stepwise method
wvas originally developed by M. A. Efroymson of the Esso
Standard Research and Engineering Company. The program has
been described in a publication of the General Motors Core
1

poration Research Staff.

The stepwise regression method of analysis is built

lJanes E. Dallemand, Stepwise Regression Program
on_the IBM 704 (General Motors FEEIIcaron, 19587,
| 99
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upon the statistical concepts of product-moment coefficient of
correlation and linear regression. This method of analysis
is designed to handle a prodlem in which data have been simul-
tanoouslylcolleoted on as many as sixty different variabdles.
One of these is treated as the dependent variable; the re-
mainder as variables of prediction.

Under these conditions the method 1s capable of pro-

viding answers to the following types of questions:

1. What linear combination of the independent vari-
ables best explains the data on the dependemt
variable?

2. How good is the relationship in (1)?

3. What 18 the linear relationship dbetween the "best®
single predictor and the dependent variable?
(Similar questions might be asked concerning the
best palr, the best three, or any subset of in-
dependent variabdles.)

4, For each subset of (3), how good is the relation-
ship? -

5. What is the smallest set of predictor terms that
will make statistically significant contributions
toward explaining the statistical variation in the
dependent variable? (The user may set the level
of significance.)

6. How good is the relationship in (5) and how good
is the prediction?

7. How much of the behavior of the dependent variable
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is still unmexplained by the equation? (This is
the Standard Error of Estimate.)
The analysis deals with a set of independent variables

Xys Xpp o o oy X and a single dependent variadble Y. The

p.
objective of the program is to relate the x-variables to the
Y-variable by means of a linear expression such as

Y=bo§blxl+b212fc . -+bpxpo

The regression coefficients by By, . . ., bp in (1)
are determined by least squares, 1.e., 80 as to minimize the
sum of the squares of the differences between observed and
predicted values of Y,

In order to simplify the description of the stepwise
generation of the predicting equation, an example will be
used. Suppose there are five independent variables X, Xp
Xy, Xy, and Xg which are to serve as candidates for predict-
ing the dependeant variabdble Y.

The first step 18 to find that variabdle x, which best

predicts Y. This is dome by correlating each of the x, to Y

1
and selecting that X, vhich has the greatest correlation co-
efficient in absolute value. If more than one X, shares the
largest value, take the Xy wWith the lowest subscript. If this
variable was X,, then the first predicting equation would e
Y=-a+ bhxk'
Succeeding steps are of slightly different form.
Mrat the X, are sorted into two subsets L I and Xy 500 The

X497, consists of all those variables that are in the predict-

ing eqdation at the time of the sorting. The set Xy 05
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consists of all those variables that are not yet in the
predicting equation.

For each of the members of X509 the analysis
computes an "importance factor" which is a measure of the
relative contribution of the variable to the prediction
equation. The smallest of these importance factors is
isolated. If the variable associated with this factor is
less important than the user requires for the variabdle
to be retained in the equation, then that variable is
removed from the equation.

The scale used to determine whether a variable
meets the "importance” criterion is simply the chance that
the user 1s willing to take that a variable may be left
in the predicting equation that should have been removed,
The P-test measures the extent to which a variable will
contribute toward explaining the dependent variable be-
havior, and tests this contribution against a purely chance
correlation by comparing the variance with and without
the term. The term will be used only when the difference
in varliance cannot be explained by chance alone.

If and when all the importance factors exceed the
minimum value required for retention of the set Xy0p0 the
analysis then examines the set Xy 000 For each variable of

this set a "potential importance factor" 1s determined and
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the largest of these 1solated. These factors measure the
relative comntribution which each variadble not presently in
the predicting equation might make to the equation if 1t vere
put in. The largest of these i8 associated with "best" vari-
able at this stage. Once again a comparison is made to in-
sure that the risk of inserting a variable incorrectly is in
agreement with the significance of the "best" variable before
the imsertion is allowed to occur. Again, the user specifies
the risi he 18 willling to take of a variable being incorrectly
inserted into the equation.

Suppose that, in the example considered,'x4 has been
retained, and that of the remalning variables X best ex-
plains the behavior of Y not accounted for by X4e If there

1s sufficieant evidence to support the imsertion of x then

1°

a nev prediction equation is formed by least squares:
Y = bé + blxl + b; 9

The primes on bo and b4 indicate that these coefficieants have

undergone one modification in the process amd are mew values,

At this point the variadbles are again sorted and checked for

importance and the procedure repeated.

Computation is terminated whenever either all the x-
variables have been inserted into the predicting equation or
none of the x-variables that remain as possible candidates for
the equation is sufficiently importamt to allow imsertion.

The advantages of the stepwise regression method

of data analysis as opposed to the more classical methods
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are lovergl. Pirst, the expression Y = bo + b111 + b212 +
e o o bpxp is built up variadble by variadble in order of
their relative importance to the explanation of the be-
havior of Y. Secondly, checks are made continually regard-
ing the continued importance of terms in the equation and
only those terms will be inserted into or removed from the
equation that meet the significance levels specified by the
user. The significance tgota prescribed by the user controls
the generation of the predicting equation so that each term
possesses a maximum risk of appearing incorrectly. Lastly,
the program computes a number of statistics before the
predicting equation begins. Included among these statis-
tics are the mean for each variabdle, the standard deviation

for each variable, and the correlation coefficient for each

pair of variables.

Findings

For convenience the findings of this study will be
presented in three parts. The first part consists of an
examination of each hypothesis in terms of the simple cor-
relations obtained between the pertinent demographic
variable and the restrictive score. Next, each step in
the formulation of the regression equation will be pre-
sented and discussed. Mnally, the relationships estab-
lished as a result of the generated prediction equation

will be presented.
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mple correlations

’

HYPOTHESIS I: Parents who hold occupations of
low rank on the occupational classification
scale will tend to define the role of the ele-

mentary principal 1in restrictive terne.l

TABLE IV
RELATIONSHIP OPF OCOUPATIONAL OLASS TO RESTRICTIVBNESS

Standard Correlation Significance
Range Mean Deviation with Y Level
1 -4 2.59 1.11 . 40 .012

Table IV shows the findings related to hypothesis I.
The correlation coefficient between dccupational class and
restrictiveness was found to be .40. PFor 115 degrees of
freedom (n-2), a correlation as large as .243 would occur
only once in a hundred cases by chance. Since the ob-
talned correlation coefficlent of .40 exceeds that needed
to meet the 1 per cent level of significance, the data
support the hypothesis. Therefore, it can be concluded

that parents who hold low ranked occupations will percelve

10ccupat10na1 Classification Scale: 1l-Upper Middle,
2-Lower Middle, 3-Upper Working, 4-Lower Working

2The 5 per cent level of significance was used as
the criterion measure for all statistical analysis of this
study. However, where the criterion was exceeded, the
writer points this out. '
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the elementary principal's role in a restrictive way.

HYPOTHESIS II: Parents who rank high on the
number of years of formal education completed
will tend to define the role of the elementary

principal in less restrictive terms.

TABLE V
RELATIONSHIP OF FORMAL EDUCATION TO RESTRICTIVENESS

Standard Correlation Slgnlflcanceﬁ7
Hnange Mean Deviation with Y Level
b-18 11 2.39 -.44 .01

Table V gives the results of the findings concerning
the relationship of formal education to restrictiveness. A
correlation coefficient of -,44 indicates that restrictive-
ness decreased as the number of vears of formal education
increased. The obtained correlation is considerably above
the 1 per cent levelof significance. Support for the

hypothesis is sufficient to warrant its acceptance.

HYPOTHESIS III: Parents who attend churches
that are organized on a hierarchical or
synodical political structure will tend to
define the role of the elementary principal in

restrictive terms.
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TABLE VI
BELATIONSHIP OF RELIGIOUS POLITY TO RESTRICTIVENESS

Standard

Correlation Significance
Range Mean Deviation with Y Level
1 - 3 1.71 0778 .23 -05

The findings regarding the relationship of re-
ligious polity to restrictiveness are summarized in tabdble
VI.l The correlation coefficient between religious polity
and restrictiveness was found to be .23. A coefficient
of .186 would occur only once by chance in 20 cases.

Since the obtained coefficlent of .23 exceeds that re-
quired for the 5 per cent level of significance, the

hypothesis 1s supported by the data and can be accepted.

HYPOTHESIS IV: Parents of the female sex
will tend to define the role of the

elementary princlipal in restrictive

terms.

1Religious Polity Scale: 1-Congregational,
2«Synodical, 3-Hierarchical.
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TABLE VII
RELATIONSHIP OF SEX TO RESTRIOTIVENESS

Standard Correlation Significance
Range Mean Deviation with Y Level
1 - 2 1.#872 0502 -00009 X X 2

Table VII summarizes the results of the findings
related to sex as a determining variable of the tendency to
define the role of the elementary principal in restrictive
terms. A correlation coefficient of -,0009 was obtained.
The resul ts indicate that the null hypothesis could not be
rejJected. Hence, the data do not support the hypothesis

advanced.

HYPOTHESIS V: As the age of the parent in-
creases, the tendency to define the role of

the principal in restrictive terms will also

increase.

TABLE VIII

RELATIONSHIP OF AGE TO RESTRICTIVENESS
BB e e ———————

Standard Correlation Significance.
Range Mean Deviation with Y Level

25-69 38. 3“ 70 58 0117 - - - =
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Table VIII gives the results of the findings con-
cerning the relationship of age to restrictiveness., The
correlation coefficient obtained was .117. Since the
magnitude of the correlation fails to meet the established
criterion of significance, the data do not provide support

for the hypothesis and 1t cannot be accepted.

HYPOTHESIS VI: As the residence of the parent
increases in distance from the school, the
tendency to define the role of the elementary

pPrincipal in restrictive terms will increase.

TABLE IX

RELATIONSHIP OF DISTANCE OF RESIDENCE FROM SCHOOL TO
RESTRICTIVENESS

Deviation Correlation Significance

Range Mean with Y Level

T - 9 3044 1.79 .007 —-we

The summary given in table IX gives the results
of the findings related to distance of residence from school
and restrictiveness. A correlation coefficient of .007 was
obtained. Support for the hypothesis is not sufficient

since a significant relationship was not established.
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HYPOTHESIS VII: As the number of contacts
between the parent and the school increase
the tendency to define the role of the

elementary principal in restrictive terms

will decrease.

TABLE X
RELATIONSHIP OF AMOUNT OF SCHOOL CONTACT TO RESTRICTIVENESS

Standarad

Correlation Significance
Range Mean Deviation with Y Level
0 - 20 3.62 4,30 - 124" ———a-

Findings related to the effect of school and parent
contacts on restrictiveness are presented in table X. The
relationship represented by a correlation coefficient of
-.124 18 not significant at the 5 per cent level. Lacking

support, the hypothesis must be regarded as untenable,

HYPOTHESIS VIII: Parents who vote in school
elections will tend to define the role of the

elemen tary principal in less restrictive

ternms, -
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TABLE XI
RELATIONSHIP OF SOHOOL ELEOTION VOTING TO RESTRICTIVENESS

— e e—— —_——
Standard Correlation Significance

Range Mean Deviation .vith Y Level

O - 2 0889 0692 "0225 005

Table XI summarizes the findings concerning the
relationship of school election voting to reatrictiveness.l
A correlation of .186 would be significant at the 5 per
cent level. Since the obtained correlation exceeds that
required to meet the established criterion, support for the

hypothesis has been established and it may be accepted,

HYPOTHESIS IX: Parents who hold positions of
leadership in formal orgcanizations will tend
to define the role of the elementary principal

in less restrictive terms.

TABLE XII
RELATIONSHIP OF LEADERSHIP TO RESTRICTIVENESS

‘ . Standard Correlation Significance
Range Mean Deviation with Y Level
p -1 . 3250 . 470 -.29 .01

1

School Voting Scale: 0-did not vote in last two
school elections, l-voted in one of last two school elec-
tions, 2-voted in both elections.
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Pindings concerning the relationship of leader-

1l

ship™ to restrictiveness are the subject of tadle XII. The

obtained correlation coefficient was -.29. A correlation
of .243 would occur by chance only once in 100 cases.
Since the obtained correlation exceeds that required to
meet the 1 per cent level of significance, it can be con-

cluded that the data support the hypothesis.

HYPOTHESIS X: As the number of school-age
children in a family increases, the tendency
of the parent to define the role of the ele-

mentary principal in restrictive terms will

decrease.

TABLE XIII
RELATIONSHIP OF NUMBER OF CHILDREN IN SCHOOL TO RESTRICTIVE-
NESS
m
Standard Correlation Significance
Range Mean Deviation with Y Level
1 -7 2.63 1.19 -,098 ————

Table XIII summarizes the findings concernlng the
relationship of school-age children in the family and re-
strictivenesas. The obtained correlation coefficient of .098

is not significant. Therefore, the hypothesis is not

1Leadersh1p Scale: O-hold no leadership positionms,
l-holds one or more leadership positions.
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tenadble and may not be accepted.

TABLE XIV

SUMMARY OF CORRELATIONS OF DEMOGRAPHIC VARIABLES
WITH REBSTRICTIVENESS

—— —— = —

. Coefficient

Variabdble of Correlation Significant
Occupational Class .40 yes
Formal Education -. 44 yes
Religious Polity .23 yes
Sex -,0009 no
Age ' - 117 no
Distance PFrom School .« 007 no
Contact With School -,124 no
School Voting -.225 yes
Leadership -.29 yes
igpildren in School -.098 no

So far the analysis of data obtained in the study
has established that a significant relationship exists
between restrictiveness and occupation, education, reli-
glous polity, school voting, and leadership. These findings

are summarized in table XIV.
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TABLX XV
INTERCORRELATIONS OF SIGNIFICANT INDEPENDENT VARIABLES

e —
Coefficient of
Variabdbles Intercorrelation
Occupational Class vs. Education -.39
Occupational Class vs. Religious Polity .07
Occupational Class vs. 3chool Voting -.02
Occupational Class vs. Leadership -, 22
BEducation vs. Religious Polity -.10
Education ve., School Voting .21
Bducation vs. Leadership .28
Religious Polity vs. School Voting -.16
Religious Polity vs. Leadership -.09
School Voting vs. Leadership .35

If the analysis had been terminated at this point,
valuable opportunities to gain addi tional insights about the
nature of the findings would have been lost, An examination
of the information 1llustrated in table XV will demonstrate
Just how inadequate the apalysis 1s at this point. Sig-
nificant intercorrelations are shown to exist between occu-
pational class and education, occupational class and
leadership, education and voting, education and leadership,
and voting and leadership. If two variables are signifi-
cantly correlated with each other, it is possible that they

both are measures of much the same thing, and the inclusion
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of both, instead of either one or the other, may contribdute
little to the prediction achieved. Clearly, then, if the
analysis is to provide direétion for the contlusions, fur-

ther analysis must be employed.

Steps in generation of regression equation

Before further analysis was attempted consideration
had to be given as to the nature of the information being
sought. Information was needed concerning: (1) What linear
comblnation of the significant demographic variables best
explains the data on the restrictive score? (2) How good
1s this relationship in (1)? (3) What is the smallest set
of predictive terms that will make statistically significant
contributions toward explaining the variation in the restric-
tive score? (4) How good is this relationship in (3), and
how good is the prediction? How much of the behavior of the
restrictive score variable is still unexplained by the

equation?l

Answvers to these questions are presented in
this section of the chapter.

Table XVI is a summary of the results obtained at
the conclusion of the first step in computing the prediction
équatlon. The first variable selected for entry into the

equation was education -- the variable with the highest

1Por detalled information concerning the mathe-
matical treatment of data in arriving at conclusions see:

James E. Dallemand, Stepwise Regression Program On The IEBM
704 (General Motors !ﬁSfIcaiIon, 19587,
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TABLE XVI
STEPWISE REGRESSION - STEP 1

e ——
Variable Entering Education
P - Level 27.6653
Standard Error of Y . 6.7791
Coefficient of Determination .1939
Multiple Correlation Coefficient A4

Constant Term 31.0408
Coefficient of the Variabdle Education -1,3831

correlation in adsolute value. The standard error of Y
(standard error of estimate) was reduced from 7.5180 to
6.7791, the multiple correlation coefficient was .44, and
19 per cent (coefficient of determination) of the variance
of the restrictive score (Y) was accounted for. Therefore,
with one step of the regression equation completed, the
best estimate of the restrictive score a parent would make
was: 31.04 (constant term) + years of education (-1.3831)
+ Or - one standard error of estimate (6.7791) for 68 per
cent of the cases and + or - 2 standard errors of estimate
for 95 per cent of the cases, Stated in equation form:

Y - 31.04k - 1.3831X, 2 6.7991 (68 per cent of the
cases)

or:

Y = 31.04k - 1.3831X, ¥ 13.5982 (95 per cent of the
cases).
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TABLE XVII
STEPVISE REGRESSION - STEP 2

Variadle Entering Occupational Class
F - Level ) 9.5068
Standard Error of Y 6.5414
oefficient of Determination . 2560
ul tiple Oorroiation Coefficlent . 5059
onstant Term 22.5693

oefficlient of Variadle

Occupational Class 1.8394

Education -1.0479

The results obtained when occupational class was
combined with education are given in table XVII., Again
the standard error of estimate was reduced, the mul tiple
correlation increased, and the coefficient of determination
ralsed to account for 25 per cent of the variance in the
restrictive score. The value of the constant term was
modified as well as the coefficient of the variable educa-
tlon. With two steps of regression completed the predictive
equation was: 22,5693 + years of education (-1.0479) +

1

occupational class™ (1.8394), Stated in equation form:

11-Upper Middle, 2-Lower Middle, 3-Upper Working,
4-Lower Working.



118

"

Y = 22.5693k - 1.0479%, + 1.8394X, % 6.5414 (68 per

cent of the cases)

i+

T = 22.5693k - 1.0479% + 1.8394X, ¥ 13.0828 (95 per

cent of the cases).

TABLE XVIII
STEPWISE REGRESSION - STEP 3

Variable Entering Religious Polity
P - Level _ 5.3193%
Standard.Error of Y 6.&209r
Ooefficient of Determination . 2894
Multiple Correlation Coefficient . .5380
Constant Term 19.0862

Coefficient of Variabdle

Occupational Class. 1.794
Pormal Education  -.997

Religious Polity 1.7787

The third and final step in the development of the
prediction equation 1s the subject of table XVIII. The ad-
dition of the varlable religious polity generated a further
modification Qf the factors which comprise the prediction
equation. The standard error of estima;e has been reduced
to 6.4209, the multiple correlation coefficient has increased

to .5380, and the coefficient of determinatipn has increased
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to .2894., The constant term was modified and the three con-
tributing variabdles have new coefficients. Thus, the best
prediction of the restrictive score a given parent would
make can be determined as follows:
constant term (19.09) + occupational class (1.79) +
education (-.99) + religious polity (1.78).

Stated in equation form:

Y

[ 2

19.0862x + 1.794311 - .9973X2 + 1.7787X
6.4209 (68 per cent of the cases)

3

or:

4
il
"

12.8418 (95 per cent of the cases).

3

To demonstrate the use of the prediction equation
consider the example given below. 1If, for example, a given
parent has completed 14 years of formal education, holds an
occupation classified as lower middle, and attends a church
having a political structure classified as congregational,
what restrictive score would he be most likely to make?
Substituting in the equation we would have:

Y = 19.09) + 2(1.79) + 14(-1.00) + 1(1.78)

Y = 10.45
Standard Error of Estimate = 6.42
In 68 per cent of the cases the restrictive score would fall
within + or - 1 standard error and within + or - 2 standard

errors 95 per cent of the time.

1All figures were rounded off to two decimal places.
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An examination of table XIV shows that five dependent
variables were found to be significantly correlated with the
independent variable restrictiveness. They were in descend-
ing order of magnitude: _education, occupational class,
leadership, religloﬁs polity, and school voting. At this
polnt one might wonder why, in computing the regression
equation, the program was terminated at the end of three
steps. Why were the variables leadership and school voting
not included in the prediction equation in view of the fact
that they were found to correlate with restrictiveness at a
significant level? Moreover, why was religious polity
entered into the equation when its absolute value was ex-
ceeded by leadership? Answers to these questions will
reveal the power of the stepwise method to handle problems
of the type posed in this study.

Computation of the regression equation ceased at
the end of three steps because the potential contribution
of the remaining variables was less than the criterion
established by the writer for entry into the equation
(P - level = 5%). In other words, a further reduction in
the variance 0f the dependent variable by the entry of
either leadership or school voting into the equation would -
result in no more than might be expected by chance. An
examination of table XII reveals that both leadership and
school voting are correlated rather highly with education.

Also, leadership and school voting are correlated with each
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other. It is clear that some of the correlation of leader-
ship and school voting with restrictiveness was accounted
for in the variable education. While this conclusion could
be drawa by observing the intercorrelations in tadble XII,
the stepwise program produces this result by statistical
computation, hence the confidence of the observer in his

conclusions is increased,

Appraisal of predictive variabdble welghts

In order to see what order the remaining variables
would make their entry into the equation, the writer changed
the level of significance for entry and removal of variables
to 20 per cent. Tables XIX, XX, XXI, and XII show the re-
sults of this procedure. It can be seen that gains in the
amount of varlance accounted for in the restrictive score
were very small, 'MOre importantly, by-increasing the level
of entry and removal from 5 per cent to 20 per cent the
chance of error in entering and reqoving of variables was
changed from 1 chance in 20 to 1 in 5. It is lnteresting o
to notp that even when the significance level was lowered
to 20 per cent, the variable school voting could not make
a contribution to the prediction large enough to gain entry

into the equation.
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TABLE XIX
STEPWISE REGRESSION - STEP 41

ariable Entering Leadershi
« Level 2.939
tandard Error of Y 6.367
oefficient of Determination . 3076
ltiple Correlation Coefficient . 5546
Cons tant Term 19.1850
Hcoefflclent of the Variable Occupational Class 1.6698
Formal Education -.8974

Religious Polity 1.6945

Leadership -2.2682

TABLE XX

STEPWISE REGRESSION - STEP 5

Variable Entering Children in School
!

P - Level 3.3594
Standard Error of Y 6.301
Coefficient of Determination 32.7927
Multiple Correlation Coefficient .5726
Constant Term 21.5560

Coefficient of the Variabdble
Occupational Class 1.7158

Formal Education -.8969
Religious Polity 1.6708
Leadership -2.4968

_Children in School =.9048

1U81ng 20 per cent level of significance.
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TABLE XXI
STEPNISE REGRESSION - STEP 6

Variable Entering ' Sex
F - Level 2.2507
Standard Error of Y 6.265
Coefficient of Determination . 3414
Multiple CQorrelation Coefficient . 5843
Constant Term 19,4803
Coefficient of the Variable
. Occupational Class 1.6697
Pormal Education -.9627
Religious Polity 1.7795
Sex 1.8116
Leadership -2.7832

Children in School -.8532
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TABLE XXII
STEPWISE REGRESSION - STEP 7

Variable Entering Age

i

P = Level 1.3707
Standard Error of Y 6.255
Coefficient of Determination . 3496
H!ultlple Correlation Coefficlent «5913
'VCOnstant Term 15.6423
kcoefficient of the Variabvle
Occupational Class 1.6914
Formal Education .9428
Religious Polity 1.6670
Sex 2.0129
Age .0920
Leadership -2.8474
Children in School -.8742

Resul ting relationships

Pigures 3 - 6 give a graphic interpretation of the
prediction equation generated by the stepwise regression
procedure. These graphs demonstrate the effect on the re-
strictive score when occupational class was treated as a
constant while religious polity and education weré allowed
to vary. For each change from congregational towards

hierarchical_religious polity there was a corresponding
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increase in the restrictive score. Pigure 3 1llustrates
the changes predicted for upper middle class occupations,
figure 4 for lower middle class, figure S for upper working
class, and figure 6 for lower working class. _

The graphs presented in figures 3 - 7 were con-
structed in the manner described below. Two points, 5 and
15 years, were selected on the educational scale. Using
the regression equation generated, the préd{cted score was
calculated for respondents who occupy a given classification
on the occupation scale, possess a particular religious
polity, and have completedjs and 15 years of e;lucation
respectively. Por example, in figure 3 the restrictiveness
predicted for a respondent attending a congregational type
church and holding an upper middle occupation with S years
of formal education was 17.65 and for 15 years of education
7.70. A line was then drawn connecting the two points
established by the calculation described above and extended
to the limits of the graph. All other lines plotted on

the graphs in figures 3 - 7 were constructed by following

a similar procedure.

The graph presented in figure 7 1s a synthesis of
the relatlionships illustrated in figures 3-6. It should
be pointed out that the coefficients for occupational class
‘and religious polity are practically identical -- 1,79 and
1.78 respectlvely.l For purposes of i1llustration they

lgee table XVIII.
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FIGUEE 3 - RESTRICTIVE PATTERN FOR UPPER MIDDLE CLASS 00CCU-
PATIONS WITH VARIATIONS IN FOBMAL EDUCATION AND RELIGIOUS
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RESTRIOTIVE PATTERN POR LOWER MIDDLE CLASS 00CU-

PATIONS WITH VARIATIONS IN PORMAL EDUCATION AND RELIGIOUS

POLITY
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PATIONS WITH VARIATIONS IN FORMAL RDUCATION AND RELIGIOUS
POLITY

FIGURE S5 - RESTRICTIVE PATTERN JOR UPPAR WORKING CLASS OCCU-
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PIGURE 6 - RESTRICTIVE PATTERN POR LOWER WORKING CLASS JCOU-

PATIONS WITH VARIATIONS IN PORMAL EDUCATION AND RELIGIOUS
POLITY
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PFIGURE 7 - PATTERN OF INTERRELATIONSHIPS OF OCCUPATIONAL
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have been treated as equivalents in the comnstruction of
figure 7. The 1llustration in figure 7 reveals the effect
on the restrictive score of parents who are characterized
by various combinations of occupational class and religious
polity. The lowest restrictive score would be predicted
for parents who hold an upper middle class occupation and
attend a congregational type church. Conversely, the
highest restrictive score would be predicted for those
parents of a lower working class occupation and a hierarchi-
cal church. Those holding occupations with an upper middle
class designation and attending synodical type churches
would be expected to make the same restrictive scores as
parents holding lower middle class occupations and attend-
ing congregational type churches. The next most restric-
tive groups would be upper middle class occupation and
hierarchical church, lower middle class occupation and
synodical church, and upper working class occupatI;n and
congregational church. Those holding occupations in the
upper working class and attending hierarchical type
churches would be expected to make restrictive scores
equlvalent to those of lower working class occupations
and synodical cbﬁrches.

From figure 7 the linearity of the model generated
gives the impression that given a sufficlient amount of
formal education a parent would exhibit a restrictive

score of O, Obviously this is a distorted picture, and not
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a description of reality. This distorted picture 1is tempered
somewhat 1f one examines the range of formal education which
was obtalned from the sample studied. These limits are
1llustrated by vertical dotted lines, It can be seen that
within the imposed limits of formal education the highest
restrictive score that would be predicted from this model is
25 + , whereas the lowest score would be 5 +. The actual
range of restrictive scores obtalned in this study was
4 - 34, The observations described above tend to indicate
that the relationship between restrictiveness and demo-
graphic variables occupational class, formal education,
and religious polity is not truly a linear ome. In all
probability the relationship would better be described as
a curvilinear one. It should be pointed out, however,
that the linear analysis does not lead to a significant
error in that part of the scatter diagram in which the
majority of the cases occur. In other words, the curvi-
linear aspect of the relationship would tend to bde a sig-

nificant factor only in the extremes,

Validity of Instrument
The validation of instruments used in survey type
research often presents serious problems., By definition
validity means the instrument measures what it purports
to measure. The accepted standard for validating an instru-

‘'ment of the type used in this study is through comparison
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with an outside criterlon.1

Unfortunately, the writer has
been unable to locate a measure of restrictiveness with
which the present instrument might be compared.

However, the absence of an outside criterion
does not preclude the employment of some techniques for
the establishment of a degree of validity. The reader will
recall that the brocedurea described in Chapter II for the
selection of items to be included in the instrument were
designed to improve the quality of the questionnaire. A
review of these procedures is given below.

First, an instrument developed for a very large
study at Harvard University was selected as a model, with
as many items taken directly from this instrument as were
deemed appropriate for the present study. Secondly, ad-
ditional examples of principal behavior were gathered from
parents, superintendents, and school board members. PFinally,
these statements were submlitted to a jury and pretested in
the pllot study conducted by the author. These procedures
contributed to the establishment of "face validity" of
the instrument.

An additional check on the validity of the instru-
ment was made by a statistical procedure known as cross

validation. The entire sample of 117 cases was broken into

lA.,Angus Campbell and George Katona, "Validity,"
in Leon Festinger and Daniel Katz, (Editors), Research

Methods In The Behavioral Sciences (New York: The Dryden
Press, 1953), p. 4b.
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two random sets, A predictive equation was computed for
each set and then verified by applying the equation thus
generated to the opposite set., This procedure provided
information as to whether suitable models existed for the
prediction of restrictive scores of parents when the value

of the relevant demographic variables was known.

TABLE XXIII

MEANS AND STARDARD DEVIATIONS OF VERIFICATION PROGRAM
USING EQUATIOR 1

Mean Standard Deviation
Observed 15.246 7.57647
Predicted 16.669 3.89754%

The observed and predicted means and standard
deviations given in table XXIII were obtained when the
prediction equation generated from data set 1 was applied
to data set 2, It can be seen that the difference between
the means is small -- 1,423, Using the t test for measur-
ing the significance of the difference between two group
means the value of t was found to be 1.0721. Assuming the
hypothesis that the difference between the two means to
be zero and using the 5 per cent level of significance, it
vas foundf?hat a t of 1,0721 would occur by chance in-

frequently enough to deny the rejection of the advanced

hypothesis. Hence, the difference between the observed
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and predicted means can be attributed to the effect of

random sampling.

TABLE XX1V

MEANS AND STANDARD DEVIATIONS OF VERIPICATION PROGRAM
USING EQUATION 2 :

Mean Standard Deviation
Observed 16.217 7.49.
Predicted 15.915 - 5.88

Table XXIV records the observed and predicted
means and standard deviations obtalned when prediction
equation 2 was applied to data set 1. The difference
between the means is very small -- ,698, Agaln,‘uslng .
the t test for measuring the significance of the difference
between the two group means, the t was found to be .2394,
Assuming tpe hypothesis that the difference between the
means to be zero and using the 5 per cent level of sig-
nificance, it was found that a t of .2394 would occur by
chance infrequently enough to deny the rejection of the
advanced hypothesis. Therefore, as with equation 1, the
differences between the means 18 too small to be considered
true and the difference may be attributed to errors of
sampling.

The results obtained from the cross validation

procedure establish that the instrument has predictive
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validity. It has been established that suitable models

do exist for predicting the restrictive scores, however,

the models are not unique.

Rellability of Instrument
Several procedures have been developed for testing

the reliabllity of survey instruments. If the instrument
18 composed of a large number of items, an economical ap-
proach to the problem of reliability can be made by use
of the split-half technique. The usual procedure in the
use of this technique is to give the respondents one score
on all of the even-numbered items and another score on all
of the odd-numbered items. The two halves of the instru-
ment are then correlated to obtain a measure of its reli-
ablility. The equivalent-form technique involves the
construction of two forms of the same instrument which are
very much allke. The reliability is established by comput-
ing a correlation coefficient for the scores obtaiﬁed on
the two forms. This technique 1S more common to the field
of aptitude and achievement testing than survey research.
The retest method requires that the same instrument be
administered to the same respondents on two different
occasions, Agaln, the reliability is tested by means of
a correlation coefficient. '

A1l of the techniques discussed above have ad-
vantages and disadvantages. None are infallible for test-

ing reliability. The selection of a particular method is
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largely determined by the circumstances surrounding the
research study. c6nsider1ng the resources and time element,
the writer chose the retest method as the means by which
the reliability of the instrument used in this study would
be tested. Parten points out that the retest approach
can be successfully employed in survey research if too

much time does not lapse between 1nterviews.1

Evaluating
the technique further Parten says that, ", . . al though
reversals do take place on the resurvey, these shifts
tend to balance each other and leave a relatively stable
average. . . ."2 |
To initiate the reliadility procedure i random
sample of 20 respondents was selected from the total sample
interviewed. These respondents were contact2d and asked
to cooperate in a second interview. All respondents selected
in the retest sample agreed to be interviewed agaln. The
proocedure followed in the retest interviews was the same
as used in the original interviews. The range of time
between the original and retest interviews was from one to
three weeks.
The standard statistical treatment of data ob-
tained in a test-retest approacq to reliability involves

the calculation of a correlation coefficlent. For the

1Mildred Parten, Surveys, Polls, and Samples:
Practical Procedures (New ?orE:‘ﬁarper and Brothners, 1950),
p. 598.

Ibid.
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reasons given below, this proceQure was not employed in
this study. It will be recalled that in the cross valida-
tlon procedure two equations were generated. This provided
a standard by which the test and retest data could be com-
pared. PFurthermore, the utilization of knowledge obtained
in the previous analysis meant that a new program did not
have to be selected for the computer. Thus, a savings in
time and effort was accomplished. |

. The analysis of the reliability data was accom-
plished by applying equation number 1, generated in the
cross validation procedure, to both the test and retest
scores separately. The difference between the obtained
means was then examined. Thus, the instrument would be
considered reliable if the null hypothesis could not be

rejected at the 5 per cent confidence level.

TABLE XXV
RESULTS OF TEST OF INSTRUMENT RELIABILITY

Standard
Mean Deviation Value of ¢t
|rest 16.0 5.70318 .55
Retest : 15.3 5.56398

A summary of the findings related to the test of
reliabllity are presented in table XXV. It can be seen

that the difference between the means is very small.



139
A ¢t test was applied to this difference and resulted in
a t of .55. Por 38 degrees of freedom a t as large as
2.02 would be required to meet the 5 per cent level of
confidence. Therefore, it appears that the null hypothesis,
that there is no true difference in the means, has been

substantiated, and the reliablility of the instrument has
been estadlished.



CHAPTER VI
SUMMARY, CONCLUSIONS AND IMPLICATIONS

This chapter is divided into three sections:
(1) Summary, (2) Conclusions, and (3) Implicatioms. 1In
the first section a brief statement is given concerning
the purpose of the study, the theoretical framework, the
methodology, and the findings. The second section states
the writer's conclusions based on the findings of the
study. The final section will consider the implications
of the study for practicing school administrators and for

further research.

Summary

Purposes of the study
The purpose of this study wag to determine the

roxe of tﬂe elementary principal as perceived by the parents
of elementary school children attending the Lincoln Con-
solidated Elementary School, Ypsilanti, Michigan. Spe-
cifically, the study was designed to attain three
objectives: (1) to determine the relationship of selected
demographic variables to the way parents perceive the role
of the elementary principal; (2) to discover which sub-
set of the demographic variables would yleld the best

140 |
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possidble prediction as to the way parents perceive the
principal's role; and (3) demonstrate a method which can

be used by professionally trained personnel for arriving

at parental opinion.

Theoretjcal framework
The theoretical framework of this study was based

on the role concept and a number of hypothetical statements
concerning the relationship of selected demographic vari-
ables to the way parents percelve the role of the elementary
principal. |

Por the purposes of this study, role was defined
as a set of expectations held by a collect of individuals
(parents) occupying positions in a system of social re-
lationships which are counter to the focal positica (ele-
mentary principal). Expectations were defined as evaluative
standards which are applied to the incumbent of the focal
position. This definition refers to what the occupant of
the focal position should do, not his actual behavior.
Expeqtations were classified, in accordance with the ob-
talned responses, as either mandatory or permissive pre-
séfiptions for behavior. Mandatory responses were treated
as "restrictive,"” whereas permissive responses were
evaluated as being "non-restrictive" in nature.

Listed below are the hypotheses advanced for this
study. For a description of the rationale for each

hypothesis see Chapter III.
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HYPOTHESIS I. Parents who hold occupations of
low rank on the occupational classification
scale will tend to define the role of the

elementary principal in restrictive terms.

HYPOTHESIS II. Parents who rank high on the
number of years of formal education completed
will tend to define the role of the elementary

principal in less restrictive terms.

HYPOTHESIS III: Parents who attend churches
that are organized on a hierarchical or
synodical political structure will tend to
define the role of the elementary principal

in restrictive terms.

HYPOTHESIS IV: Parents of the female sex
will tend to define the role of the ele-

mentary principal in restrictive terms.

HYPOTHESIS V: As the age of the parent
increases, the tendency to define the role
of the principal in restrictive terms will

also increase.
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HYPOTHESIS VI: As the residence of the
parent increases in distance from the
school, the tendency to define the role

of the elementary principal in restrictive

terms will increase.

HYPOTHESIS VII: As the number of contacts
between the parent and the school increase,
the tendency to define the role of the

elementary principal in restrictive terms

will decrease.

HYPOTHESIS VIII: Parents who vote in school
elections will tend to define the role of

the elementary principal in less restrictive

terma.

HYPOTHESIS IX: Parents who hold positions
of leadership in formal organizations will
tend to define the role of the elementary

principal in less restrictive terms.

HYPOTHESIS X: As the number of school-age
children in a family increase, the tendency
of the parent to define the role of the

elementary principal in restrictive terms

willl decrease.

o TR
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Methodology

The data-collectlon instrument used in this study
was a closed-type questionnalire developed by the writer.
The instrument was modeled after one used in the study of
the school superintendency which was conducted at Harvard
Unlveraity.l Some i1tems were taken from the Harvard in-
strument and modified to fit the purposes of this study.
Other items were obtalned through a survey of several par-
ents, teachers, superintendents, and school board members.
A tentative form of the instrument was drawn up and sub-
mitted to a panel of judges in order to determine whether
the statements were representative of the type of behavior
in which a principal might engage while performing the
functions of his position. The instrument was submitted
to further testing through the medium of a pllot study.

A prodbability sample of parents of elementary
students was selected and interviewed by the writer. Com-
pleted interviews were coded and punched into IBM cards.
All data were processed at the University of Michigan
Computing Center.

The statistlical technique used to analyze data
for thls study was stepwise regression. This is a rela-

tively new program developed for the 704 computer. The

- 1Neal Gross, Ward S, Mason, and Alexander W.
icEachern, Explorations '
School Su g
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ultimate objective of the program is to relate the x-
variables to the Y variable by means of a linear expression

guch as

Y:b0+blxl*b2x2*...+bpxp.

Findings
The analysis of data collected in the study pro-

duced findings that indicated five of the ten demographic
variables selected for examination were significantly

correlated with the dependent variable restrictiveness.

TABLE XXVI

SUMMARY OF CORRELATIONS OF DEMOGRAPEIC VARIABLES
WITH RESTRICTIVENESS

Coefficient - T #
Variable of Correlation Significant
Occupational Class . 40 yes
Formal Education -. 44 yes
Religious Polity .23 yes
Sex -.0009 no
Age <117 no
Distance Prom School .007 no
Contact With School -.124 no
School Voting -.225 yes
Leadership -.29 yes

Children in School -,.098 no
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An examination of table XXVI indicates that the
variables found to be slgnificantly related to restrictive-
ness are: occupational class, formal education, religious
polity, school voting, and leadership. Variadbles with cor-
relations too small to be considered significant include:
sex, age, distance from school, contact with school, and’
children in school. Sald differently, these findings
signify that parents with certaln characteristics of the
significantly correlated variables are more likely to per-
ceive the principal's role in restrictive terms than those
who possess different characteristics of the same variables.
If, however, the researcher expects to be able to weigh the
relative lmportance of the significant variables in order
to predict the probable perception of any parent concerning
the role of the principal, he will need more information
than 1s given 1n the simple oorrelations of restrictiveness
to the various significant demographic variables. He will
need to know the nature of the relationship existing between
the significant variables and what linear combination of
these variables gives the best prediction of the restrictive
score.

An examinatlion of the information 1llustrated in
table XXVII indicates that significant intercorrelations
were found to exist between occupational class and educa-
tion, occupational class and leadership, education and

leadership, and leadership and school voting. If two
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TABLE XXVII

SIGNIFICANT INTERCORRELATIONS OF SIGNIFICANT
INDEPENDEET VARIABLES

Coefficient of

Variables Intercorrelation
Occupational Class vs, Education -.39
Occupational Class vs. Leadership -,22
Education vs. School Voting | .21
Education vs. Leadership .28
Leadership vs. School Voting .35

\

variables are significantly correlated with each other, it
1s possible that they both are measures of much the same
thing, and the inclusion of both, instead of either one or
the other, may contribute little to the prediction achieved,
Thus, the development of a method intended to predict the
restrictive scores of pArents from data concerning the sig-

nificant variables must account for these exlsting inter-

correlations.

'

The statistical technique selected for this study
-- stepvwise regression -- yielded the following equation
which will predict the restrictive score of parents when
their bharacter;stics are known concerning occupational
class, education and religious polity:
Restrictive Score = constant term (19.09) «
occupational class (1.79) + education (-.99) +

religious polity (1.78).
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Stated in equation form:

Y « 19.08K + 1.79%, - .99X, + 1.78x,  6.42%
(68 per cent of the cases)
or:
T = 19.08K + 1.79%) - .99X; + 1.78Xy * 12.84

(95 per cent of the cases) |
This equation was bduilt up variadble by variable in order of
thelr relative importance with education first, occupational
class second, and religious polity last., Checks were made
continually regarding the continued importance of terms in
the.equatlon and only those terms were inserted into the

equation that met the specified significance level of 5§

per cent.

Conclusions

The writer belleves that the results of the study

support the following conclusions:

l. That the methods employed to obtain information
concerning the perceptions parents hold for
the role of the elementary principal are both
valid and practical.

2. That there is a significant relationship
between the perceptions parents hold for the
role of the elementary principal in terms of
restrictiveness and permissiveness and:

A. The occupation of the parent.

1Standard error of Y.
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B. The years of formal education com-
pleted by the parent.
C. The religious polity of the parent.
D. The participation of the parent in
school elections by voting.
E. The holding of leadership positiorns
in formal organizations by the parent.
3. That the perceptions parents hold for the
role of the elementary principal can be
predicted i1f the following variables are
known:
A. The occupation of the parent.
B. The years of formal education com-
Pleted by the parent.

C. The religious polity of the parent.

Implications

Few studies in the social sciences offer conclusive
proofs or cruclial experiments. Generally the soclal sclen-
tist must be content with the development o0f a theory based
on the gradual accumulation of the evidence. The 4diffi-
culties encountered in the classification of a mul titude
of significant variables only serve to point out the caution
that must be exercised when applying the results of one
study to another or generalizing about the findings from
one community to the general population. Gross, in his

comments about the role of sociology in the field of
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education, calls attention to this problem.

The soclologlst cannot make the educational

practitioner's decisions for him, nor can

the sociologist's research findings bdased

on one population be applied to any_ educa-

tional population 1ndiscrim1nately.1

_ The preceding paragraph is a prologue to the fact

that the results of this study are of modest proportions.
The real verification of the results must await further
testing. The writer has previously pointed out that his
concluslions drawn from the findings of this study are
limited to the population contained in the geographic area
enccmpassed by the Lincoln Consolidated School District.
However, since people everywhere possess many similarities
and some evidence is avallable to show that persons from
different kinds of communities have about the same varil-

ations in their opinions regarding the public school,2

it
is possidble that the findings of this study may have sig-
nificance bveyond the boundaries of the Lincoln Consoli-

dated School District.

For administration

The educational administrator is vitally concerned

with the opinlions of citizens about the public school. An

1leal Gross, "Some Contributions of Soclology to
the Pleld of Education, "Harvard Educational Review, XXIX
(Fall, 1959), 275-87.

2Otls Crosby and Puillip Proud, "what Citizens
Really Think About Schools,” Nations Schools, XXXI (Novem-
ber, 1953), 61-63,
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important segment of this opinion concerns the expectations
parents hold- -for the role of the building administrator,
The principal's responsibility is not necessarily to sub-
ordinate his own professional judgment to that of laymen
or to abdicate his leadership role to some majority con-
sensus. However, 1f he is to function effectively he must
have some means of appraising the public's perceptions, some
means to determine cohesiveness, and identify areas of
conflict regarding his role. This implies that not only
must his own goals regarding his role be clearly defined,
but that he must be able to identify the commonalities and
the differences between his goals and those held by various
segments of the community. The instrument designed for,
this study has direct implications for the practitioner
as a8 device for measuring parental perceptions of the
principal's role.

The public schools are an important part of the
total cultural scene. The same conflicts and uncertainties
experienced by the rest of society are reflected in the
problems and uncertainties of the schools. A single com-
prehensive assessment of present-day American society is
yet to be compiled. However, if such were available, it
seems safe to predict that it would reveal a substahtial
amount of disagreement concerning the goals to be attained,
the values to be upheld, the roles to be enacted, and the

procedures to be followed. School administrators, like
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-occupants of other leadership positions in soclety, cannot
effectively enact fhelr roles in a vacuum. They must under-
stand that "the voice of the people is really many volces
- comipg from many publics, expecting many different kinds
of behavior from a principal. . . . They must seek to
bring increasing order and predictability into their sphere
of operation. The findings of this study, properly utilized,
could serve as a starting point. Information concerning
the three variables which made a significant contribution
toward the prediction of a parent's perception of the
principal's role -- occupation, education, and religious
polity -- 18 readily available in the cumulative records
of each student.

If it 1s agreed that the school administrator has
a responsibility for strong leadership, that he should
promote opportunities for parents to gain insight into
educational problems and procedures, and help them arrive at
a more sophisticated viewpoint of the administrator's role,
then what procedures will bring about a maximal change in
perception -- or any change? The implications of this
study clearly cite the need for new and effective ways to
involve parents. Two variables -- number of children in
school and number of contacts with the school -- which should

have produced understandings of the administrative role were

1E. C. Merrill, Jr,, "Obtaining Administrative
Competency, " School Executive, LXXIV (October, 1954), 79-80.
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tested in this study. The results indicated that the amount
of contact between parents and school had no apﬁreciable
effect on the expectations parents held for the principal's
role. These findings indicate that while parent-teacher
conferences, lay advisory conmittees, P.T.A.'s, etc., may
serve a desirable communications and public relations
function, they do not, in and of themselves, necessarily
bring about an understanding of the administrative role.
Adminlstrators must provide experiences for the layman
which willl help him gain insight into the nature of the
principal's role if the principal is to be accorded the

degree of autonomy needed to function as an effective edu-

cational leader.

For further research

Several opportunities exist for further research
on the subject of parental perceptions of the principal's
role, Since the present study was limited to one community,
any replication of the study on a larger scale would add
materially to the ability to generalize on the conclusions
of this étudy. Any large scale study should include a
variety of types of school communities.

Though the secondary and elementary principal
positions have much in common, it is generally recognized
that each possesses some unique role functions. A study'
wvhich examined the perceptions of parents of both positions

would be valuable to the practitioner as well as those
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responsible for training personnel for these positions.

An important variable, not examined in this study,
concerns the effect of the principal's mode of role enact-
ment upon the amount of autonomy parents are_wllling to
grant t:.e occupant of ?he position. Research designed to
investigate this problem could provide an evaluation of the
present occupant's degree of success in the area of com-
munity relations. |

The present study was an attempt to measure the
tendency of parents to view the total role of the principal
in "restrictive" or "non-restrictive" terms. A fruitful

study could be conducted in which the principal's role was

~ -

broken into several segmemts and analyzed to see if more
éutonomy might be granted on some segments than others.
Finally, a before and after t&pe study should be
made, This could be accomplished with the present instru-
ment by locating the segment of the community willing to
grant the least amount of autonomy to the principal. This
should be followed with a deliberate program to change the
expectations of this segment of the community concerning
the role of the principal. The last stage of the study
vould_include a second administration of the instrument.
Ir the‘brogram to dring about change in perceptions was
successful, 1t would make a vital contribution to all of

the professions engaged in public service work.
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APPENDIX A

EXPECTATIONS FOR PRINCIPAL'S PERPORMANCE

SECTION I

Parent's Question: "As a cltizen, what obligation do you
| feel the elementary principal has to do
or not to do the following things?"
SCALE: —_Absolutely must
— Preferadbly should

1.

2.,

3.______May or may not

4, ____ Preferably should not
5.

Absolutely must not

l. Provide a training program to increase the knowledge

and skill of each teacher.

2. Defend his teachers if they are attacked for using

current controversial and political problems as a
part of the instructional program.

3. Personally handle all serious student discipline
‘caBes.

4. Support a teacher against unjust criticism.

5. See that the teachers have a part in developing
policies which affect their working conditions.

6. Keep a watchful eye on the personal 1ife of his

teachers.,
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7. Make recommendations concerning teachers only on

the basis of how well they have performed their jobdb.

8. Check the teachers to be sure they are teaching

vhat has been approved by the board of education,

3. Insist that the teachers take part in the parent-

teacher organization's programs.

10. Make changes in what is to be taught without
asking the advice of the teachers.

11. BEncourage his teachers to continue their educatlon
by taking college courses.

12. Accept full responsibdbility for the actions of
his teachers.

13. Encourage teachers to use materials, people, and

problems from the community in thelr teaching.

14, Encourage members of the community to be actlve

in school affairs.
15. Talk with the parents of children before
administering punishment in a discipline situation.
16. Encourage teachers to experiment with a variety of
different teaching methods,
17. Keep his office open to all community members.
18. Attempt to settle disagreements between members
of the community which arise over the behavior of

their children if the situation 1s school-connected.

19. Make certain that the community knows and under-

stands all school regulations and rules.



20.

21.

22,

23.

24,

25.

26.

27-
28.

29.

30.

31.
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Refuse to take sides on any issue on which the
communit; is divided.
Help school board canﬁldates campalign for election.
Encourage the use of parent committees to study
school problems in cooperation with the profes-

sional staff.

Avold becoming involved with pressure groups in

the community.

Pay special attention to suggestions of influential

citizens,

Make the building readily availlable to community
groups.

Accept requests to serve as a leader or committee
member of community organizations.

Personally escort sick children home.

See that leadership positions in the parent-teacher
organization are filled with parents known to be
"cooperative" with him,

Llsteﬁ sympathetically to personal problems of
parents even though they are not connected with
the school.

Be willing to contact other governmental agencles
to help secure services needed by the community.
Keep the superintendent and board of education
informed concerning the needs of his school for

teaching materials and equipment.



35.
36.
37.
38.
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Carry out decisions of superiors even though he
considers them to be unsound.
Assist the community in presenting its "problems"
to the board of education.
Invite the superintendent and board members to
attend and participate in affairs which involve
the school and community.
Read educational bdooks and magazines.
Continue his education for an advanced degree.
Attend prbfessional meetings.
Cooperate with researchers who are attempting to

advance knowledge in his field.
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SECTION II

l. What is your (his) occupation? (describe in detail)

2. What was the last grade of school you completed? If

college, how much and was a degree earned?

3. Do you have a church preference? l. Protestant
2. Oatholic 3. Jewish 4, Other
5. None '

(If Protestant) What denomination?

(If Jewish) What group? 1. Orthodox

2. Reformed 3. Conservative
4, Sex
5. Age

6. Distance from school

7. How many times within the last Year have you been to

school ?

How many times was your visit to talk to someone about

your‘chlld?
8. Did you vote in the school election of June, 1959?
And the one in June, 1960?

9. How many clubs, organizations, or other groups which

meet regularly do you belong to?




10.
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Do you now or have you within the last two years held

an office in any of these organisations?

What was the title of this of(}ce?

How many school-age children are there in your

family?
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APPENDIX B

RESEARCH PROJECT LETTER

212 Charlotte
Royal Oak, Michigan

Dear

I am conducting a research project studying some of
the current problems in public education. The results of
this study will be of considerable value to all those
connected with public education.

I am interested in talking with you about your opinions
concerning these problems. In the near future someone will
contact you asking for an appointment to interview you. I
believe you will find the interview experience to be enjoy-
ablke and worthwhile., All of your opinions will be completely
confidential.

The project is being conducted with the approval of the
Lincoln Consolidated Board of Education., It also has the
approval of a committee of the University of Michigan
faculty members chaired by Dr. Howard Bretsch, Professor
of Education,

I am at present an elementary principal in Madison
Heights, Michigan. I am conducting this study to fulfill
the requirements for Doctor of Philosophy degree at the
University of Michigan.

Sincerely,

Truman Owens

TO/rm



