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CHAPTER I

PURPOSE OF THE STUDY

It is the purpose of this study to examine the perceived effects 

that attainment of an adult high school diploma has on the self-concept, 

attitude toward education, involvement in community activities, and 

occupation of the graduate.

Problem

Background

Various forms of adult education, formal and informal, have 

existed in the United States for at least two centuries. The concept of 

an educated citizenry had its foundation in the new nation's commit­

ment to the ideal of democracy; what Theodore Parker was to call the 

"American Idea. 11 The Founding Fathers recognized early that the 

Free Society which they envisioned could not survive without the ade­

quate education of all its citizens; that free men could and would make 

sound decisions when informed. A democratic society requires the 

informed participation of its members in the duties and rights that 

constitute citizenship. The adult education effort has played a signi­

ficant role in the improvement of the individual with the intent that an 
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improved man benefits society. If this premise is accepted, it would 

follow that the quality and success of a democratic society are highly 

dependent upon the quality of the men participating in that society. 

Fostering the growth of the individual is, as a result, very important 

in a democratic society because all human organizations operate at the 

level of the individual.

The concept of what comprised an adequate education to further 

the cause of self-government has undergone changes as the country's 

political and cultural economies have changed. As the perception of 

the need was altered, so have the forms of adult education.

The seventeenth and eighteenth centuries reflected the interest 

of society for man's salvation and early adult education efforts were 

directed toward the task of teaching adults to read with assumption 

that salvation could be attained through the study of the Holy Scrip­

tures. It was during this era that Benjamin Franklin's Junto, a collec­

tion of people who gathered weekly to discuss morals, politics, and 

natural philosophy, became very popular.

The need for an enlightened citizenry, came to the forefront 

during the period between the Revolutionary and Civil Wars. This 

period witnessed the founding of The American Lyceum, Lowell Insti­

tute, and Cooper Union, as well as libraries, museums and adult 

evening schools.

A number of forces influenced the change process during the 
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period between the Civil War and World War I. The first was the re­

sult of the application of scientific discoveries to the invention of new 

machines, tools and to the improvement of the existing system of com­

munication. Under the influence of industrialization, the concerns of 

adult education shifted to specific areas such as vocational education. 

Prevailing ideas were further altered by the influx of immigrants from 

all over the world and the incorporation of these millions into our ur­

ban centers. This resulted in the addition of classes in citizenship 

education and Americanization which were especially geared toward 

the assimilation of the newcomers into the existing democratic struc­

ture. Finally, the formation of giant industrial, commercial, and 

financial enterprises, along with the change in nation's economy 

from that of producer of goods to consumer of services, were addi­

tional forces which helped to reshape the traditional role of education. 

Educators were called upon to help retrain the labor force for tech­

nically-oriented occupations.

The modern era of continuing education has undergone some 

additional changes and continues to do so. It has been viewed as an 

instrument of social reform and a vehicle for reconstruction.

New information from the psychological and social sciences con­

cerning human nature, a better understanding of the aging process, 

and an expanded body of knowledge dealing with the psychology of 

adults also have helped reshape what we have come to accept as adult
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or continuing education. It was not too long ago that Binet's generally 

accepted thesis that intelligence ceases to develop after the age of six­

teen gave educators an "easy out" when it came to providing education­

al opportunities for adults. However, it has long been assumed by 

adult educators that adults can learn and that learning is a lifelong 

process and an integral part of living and growing. E. L. Thorndike, 

with the publishing of his Adult Learning, in 1928, made this assump­

tion into scientifically verified fact. He concluded that general ability 

to learn rises until about age twenty and then, perhaps after a station­

ary period of some years, slowly declines; the decline is very slow, 

perhaps one per cent per year, and it is proper to assume that adults 

should not be deterred from learning anything which they really need 

to learn.

We have come to understand that while intelligence may or may 

not change, people are capable of lifelong learning and, as a consequ­

ence, we have begun to extend educational programs to include the 

adult learner. With the work of Thorndike, the discipline came to the 

realization that the learning of adults has a configuration all its own. 

It has become recognized that an adult is no more an over-sized child 

than a child is an under-sized adult. This has had dramatic implica­

tions for night schools which were nothing more than day schools in 

artificial light where psychological assumptions regarding teaching

1 Edward L. Thorndike and others, Adult Learning, MacMillan, 
1928, p. 335.
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and learning were not differentiated. As a result, adults were handled 

like their youthful counterparts in day school.

Each form of continuing education developed to meet a particular 

need at a given moment. Although early forms have, by and large, 

become extinct, some have managed to survive in the ever-expanding 

night schools operated by the local school system which offers such 

broad programs that they bear little resemblance to their predeces­

sors. The American Lyceum and the Chatuaqua Institution of the nine­

teenth and twentieth centuries have all but vanished from the scene, but 

a final analysis illustrates the persistence of the concept of continuing 

education for adults.

Continuing education has finally become an accepted part of the 

American educational scene. Public elementary and secondary schools 

conduct classes or other educational activities for adults. The scope 

of such services ranges all the way from classes to remove illiteracy 

to high school completion to popular forms of recreation. In line with 

the current tendencies for adult education, many states have passed 

enabling legislation to promote adult education.

The State of Michigan has acknowledged the educational need of 

the three million adults in Michigan who do not have the high school 

credential. As a result, the Michigan legislature removed student age 

limits from the State Aid regulations in 1964. This action permitted 

school districts to receive state aid for adults earning high school 

credits.
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In conclusion, the rapid social and economic changes in our 

society, the constitutional rights of the individual to improve his place 

and to become a fully contributing and participating member of society, 

and the information in the psychological sciences which reveals that 

adults learn almost as readily as youth will continue to contribute to 

the development of adult education. In America, continuing education 

of adults is becoming as vital as the education of its children.

Need for the Study

In the United States, there are over 30 million people who are 

educationally disadvantaged. One million of these are totally illiterate, 

10 million are termed semi-lite rate and an additional 20 million, al­

though literate, do not have the educational qualifications for compet-

2 
ing in today's job market and are known as under-educated workers.

The continuing rise of unemployment and crime, as well as the 

growing numbers on welfare rolls, has drawn attention to the serious­

ness of the problems of these under-educated workers. For too many, 

the lack of an adequate education has become a trap into which they 

were pushed and from which they find escape impossible. There was 

a time when unskilled labor was in demand and anyone could drop out 

of school and easily find work. But, for several reasons, these people

^Francis A. Gregory, "People We Are Worried About: The 
Under-educated Man, 11 Focus on Public School Adult Education, 
National Association for Public School Adult Education, Washington, 
D.C., 1964, p. 80.
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are no longer considered a boon to the national economy. One reason 

is that the demand for educated workers is growing every year. By 

the 1960's, it was acknowledged that the rapid spread of technological 

know-how was outpacing our human skills as well as our social atti­

tudes. Automation, space exploration, and new advances in science 

and technology have made it imperative that the nation's work force be 

better educated and more highly skilled. A second reason is that the 

supply of young educated workers is increasing rapidly. Although we 

know that as many as seven and one-half million of these will not have 

completed high school, this army of young workers will bring with it 

more education than any group of young workers before. This is 

threatening the position of the under-educated worker. Once out of 

work, he finds the job market more and more restrictive.

These restrictions have an historical base in fact. The American 

industrial scene has undergone some very dramatic changes. Ameri­

cans are no longer making their living in the same way they did in 1900 

when the backbone of our economy was agriculture. During that time, 

three-fourths of the nation's workers were employed in occupations 

which produced physical goods. The succeeding years have brought a 

shift from goods -producing to service-producing industries. Provoca­

tive changes in the composition of our labor force has been the result. 

In 1900, the work force was characteristically blue collar. Two work­

ers out of every three were employed in manual-type labor, one on the 
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farm and one in industry. In 1956, the balance had swung to the white 

collar jobs. By 1962, there were 29 million white collar workers in 

the nation as opposed to 24 million blue collar workers. Drastic 

changes also occurred in the area of farm work. The percentage of 

farm workers dropped from 38 per cent in 1900 to 6 per cent in I960.

The percentage of non-farm laborers fell from one in eight to one in

3 
twenty in the work force. This is indicative of the definite trend

away from manual to technical occupations. Occupations which have 

traditionally absorbed the under-educated worker are steadily dimin­

ishing and are expected to become obsolete.

The recent trend in employment opportunities indicates 
that fewer and fewer completely unskilled workers will be 
able to obtain jobs in the decade ahead. Employers will 
want skilled workers. If present trends continue, pro­
fessional workers will be in heavy demand. White collar 
jobs will grow at a more rapid rate than will blue collar 
jobs and it is quite clear. . . there will be little demand 
for unskilled workers - the slow learners and the high 
school dropouts who constitute major problems in the 
large city slums.

The high school diploma has become the credential for employ­

ment and those in hiring positions are using it as a screening device 

even where the job does not require it. This may be a consequence of

3Ibid. , p. 78.

4James B. Conant, Slums and Suburbs, The New American 
Library, Inc. , New York, New York, 1961, p. 47. 
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the situation which Miller has dubbed "credentialism. " The diploma 

has become the union card and people are judged on the basis of their 

credentials rather than on the basis of performance. The dropout is 

often worse off than the graduate because employers have learned to 

believe that a lack of the high school credential equates inferiority. It 

is not always the lack of what this "union card" is supposed to signify 

that is detrimental, but simply the lack of the credential itself. Em­

ployers want their people to have enough education to be retrainable, 

and it has been assumed that persons without at least high school be­

hind them cannot learn new skills quickly enough.& This has been an 

important factor even though it has not been proven in fact.

7
Greene believes that the problem is largely economic. Since 

it is impossible to absorb all of our young people into the labor force, 

industry needs some criterion for its hiring decisions. He hypothe­

sizes that using the high school diploma as criterion provides a plau­

sible excuse for turning away lower-class applicants.

The economic consequences of low scholastic achievement and

5S. M. Miller, "The Outlook of Working Class Youth, " Blue 
Collar World: Studies of the American Worker, Englewood Cliffs, 
New Jersey: Prentice-Hall, 1964, pp. 122-133.

^D. S. Arbuckle, "Counseling and Dropouts, General Considéra 
tions, " Guidance and the High School Dropout, Washington: NEA, 
1968, pp. 176-192.

?B. I. Greene, "Continuing Education and the High School Drop­
out, " AdultEducation, 1962, 12: pp. 76-83.
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dropping out are unfortunate for both the individual and society. In a 

study of all employed males in the age group 35-54 who had completed 

less than eight years of elementary school, 92 per cent earned less 

than $6,000 per year. Of these graduating from high school, only 20 

per cent of college graduates had incomes below this level. Employed 

workers with an 8th grade education or less have 65 per cent of their 

incomes between $1,000 and $ 1, 500 while 61 per cent of the incomes 

fall between $1, 500 and $2, 500. ®

A report by the U. S. Bureau of the Census for the year 1968 

showed that the annual mean income of employed males 25 years old 

and over with less than eight years of elementary school was $3, 981. 

Of these graduating from high school, the annual mean income for the 

year 1968 was $8, 148, or about twice as much as the group with less 

9 
than eight years of elementary school

Another real cost of under-education may not be in dollars and 

cents, but in human waste, not only the waste of the under-educated 

himself, but all too often the waste of his children. Under-education 

tends to be self-perpetuating. Much work has been done in the area of 

parental attitudes toward school and their effect on the child's

^U. S. Bureau of the Census, Statistical Abstract of the U. S. 
1957. U. S. Department of Commerce, Bureau of the Census.

9u. S. Bureau of the Census, Statistical Abstract of the U. S. 
1972, 93rd Annual Edition, U. S. Department of Commerce, Bureau 
of the Census.
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academic progress. It has been found that the support and guidance a 

youngster receives in his home and in school help to determine his 

future. The literature is replete with statistics which show that the 

child's educational attainment is highly correlated to that of his par­

ents. This pattern would seem to reflect the belief that it is the pro­

duct of attitudes which the parents convey to their children, con­

sciously or otherwise. These facts suggest that the intellectual and 

academic environment of the home can create either a positive or 

negative attitude toward school.

All too often, these parents are unimpressed with the value of 

education and "book-learning. " Consequently, children from such a 

background find it difficult to accept that the school has anything to 

offer them, so, they drop out. Studies show that children whose par­

ents are unemployed, or employed in unskilled or semi-skilled work, 

drop out of school in greater proportions than those whose parents are 

employed in professional, managerial, or clerical work.

Studies done by Nachman and others found that almost 70 per 

cent of the mothers and fathers of dropouts were themselves drop­

outs. 10 The Los Angeles Study found that almost one-fourth of the 

parents of dropouts encouraged their children to drop out, and another

^Leonard R. Nachman & others, PiJ£t_^tudy_of_^hio_High_School 
Dropouts, 1961-1962, Ohio State Department of Education, 1962, 
p. 56.
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one -fourth were indifferent. Fewer than one-half of the parents of 

dropouts encouraged their children to remain in school.

Those who are under-educated are thought to be low in self­

esteem and high in negative effective states such as depression and 

resentment. Cooper smith defines self-esteem as "... a personal 

judgement of worthiness that is expressed in the attitude the individual 

holds toward himself. Rosenberg uses similar terminology;

When we speak of high self-esteem, we shall simply 
mean that the individual respects himself, considers him­
self worthy. . . . Low self-esteem, on the other hand, im­
plies self-rejection, self-dissatisfaction, self-contempt. 13

This is not difficult to understand since most have experienced 

failure time after time. They often feel that no one is interested in 

them or their problems, and they allow these perceptions to downgrade 

their self-image thereby contributing to a vicious cycle of further fail­

ure, non-participation, and general social withdrawal. Those who 

lack an education extending beyond elementary school are deprived of 

many opportunities for personal development and participation in com­

munity affairs.

11 Los Angeles City School District, Dropouts vs. Graduates, 
Report No. 266, The District, 1965.

l^S. Cooper smith, The Antecedents of Self-Esteem, San Fran­
cisco: W. H. Freeman and Company, 1967, p. 5.

13W. M. Rosenberg, Society and the Adolescent Self-Image, 
Princeton: Princeton University Press, 1965, p. 31.
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The Modesto Study examined these relationships and reported 

that there were differences at the one per cent level between self­

concepts of dropouts and graduates.

Although it remains unresolved and continues to be looked upon 

as a national problem of serious dimensions, the evidence suggests 

we have made some progress. The federal government has accepted 

an increased responsibility to assist the under-educated adults. To 

help combat the problem, the federal government embarked on a large- 

scale drive expressly developed for adults who lacked the high school 

credential. New and more comprehensive programs emerged and 

were encouraged by both the state and federal governmental agencies. 

Among these were the Manpower Retraining Program and the Job 

Corps, as well as the work-study provision of the Vocational Educa­

tion Act^ which was designed to help keep the potential dropout in 

school longer. Through these programs, the government assumed the

l^P. M. Whitmore and F. W. Chapman, Dropout Incidence and 
Significance at Modesto High Schools 1964-1965, Modesto, California, 
1965.

^The myriad of federal programs legislated since 1964-such as 

Job Corp Program, the Manpower Development Training Act, the 
Adult Education Act of 1966, and many projects under the Economic 
Opportunity Program have included in their design facets directed 
toward upgrading literacy and vocational skills of out-of-school youth 
and adults.

The legislation focused on assisting to reduce their dependence 
on others and to enable them to meet their adult responsibility more 
adequately.
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responsibility for retraining scores of unemployed Americans. The 

underlying assumption of these efforts has been that once graduated, 

these adults will be more successful in making a living and be able to 

participate more actively in the affairs of their communities. It is in 

the interest of our national welfare that the unused talents of all our 

citizens be developed in order to help them become more effective, 

fruitful individuals.

Despite an unprecedented amount of interest and concern, not 

only from educators, but from legislators and industrial leaders as 

well, we have little empirical evidence on the effects of the high school 

diploma on the lives of those adults who have earned one.

The data obtained in this study may help the educators of the 

Mott Adult High School, and other adult high school educators, to plan 

more effectively for the continuing education of their adult clientele.

Legislators who make state and national policy may find infor­

mation in this study to support the allocation of additional state and 

federal funds for adult education.

Hypotheses

The following hypotheses were tested:

Hypothesis 1. The graduate's perception of his self-concept will be 

more positive after graduation than before.
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Hypothesis 2. As a result of completing adult high school, the grad­

uate perceives himself to have developed a more positive attitude to­

ward education.

Hypothesis 3. As a result of completing adult high school, the grad­

uate perceives himself to have become more actively involved in com­

munity activities.

Hypothesis 4. The earning of a high school diploma in adult high 

school makes a significant difference in the graduate's occupation in 

terms of gaining a higher status position and obtaining a substantial 

increase in salary.

Two other issues related to this problem were explored in this 

study.

1. What forces, as identified by students, motivate 

some adults to return to adult high school for a 

diploma?

2. What changes, as identified by students, are 

needed to improve diploma completion programs?

Definition of Terms

The following terms have been defined in relation to their use 

within the context of this study.

Adult Education - The term adult education refers to all educa­

tional opportunities provided for adults beyond compulsory school age 

in continuing adult education programs.
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Adult Education Program - The term adult education program 

refers to any activity that is part of a systematic, planned, instruc­

tional program for adults.

Adult High School - The term adult high school refers to high 

schools which provide continuing adult education programs solely for 

adults beyond the compulsory school age.

Under-Educated - The term under-educated refers to those 

people who have an elementary education but not a high school educa­

tion and who, although literate, lack the educational qualifications for 

competing in today's labor market.

Credential - The term credential refers to a high school diplo­

ma.

Delimitations

Much of this study examines the perceptions of the graduate. 

The time that has passed since the respondent began working toward 

high school completion in adult high school will affect the accuracy of 

the graduate's perceptions.

Another delimitation is that the adults who comprised the group 

being studied were persons who received their high school diplomas 

between 1962 and 1973 from the Mott Adult High School in Flint, Michi­

gan. Although many of the graduates still live in the Flint area, a - 

large proportion of the earlier graduates have left the area and could 

not be contacted.
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The conclusions made on the basis of the data in this study per­

tain to the particular population studied.

. Methodology

Sample

The Mott Adult High School in Flint, Michigan has been selected 

as the site for this study. Among the variety of course offerings, edu­

cational opportunities are extended to any adult or out of school youth 

sixteen years or older seeking a high school diploma. The program 

consists of two semesters of work per year with each semester a mini­

mum of fifteen weeks in duration. Morning, afternoon, evening, as 

well as Saturday morning classes, are scheduled throughout the week. 

Depending on an individual's situation, a student may elect one to four 

courses each semester. A Carnegie half-unit is given for each one 

term course.

For this study, a random sample of graduates encompassing the 

years 1962-1973, inclusive, yielded the names of 530 people. Each of 

these graduates were asked, by mail, to participate in the study and 

complete a questionnaire designed especially for this study. One week 

after the date set for the return of the questionnaires, a follow-up 

contact by mail was made. Several additional follow-ups were 

planned until it became evident that no further questionnaires would be 

received. The data was then compiled and treated statistically.
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Instrumentation

Available questionnaires and survey instruments did not contain 

appropriate items concerning four major areas investigated by this 

author. Therefore, it became necessary for the writer to originate 

a questionnaire containing pertinent and discriminating items per­

taining to the desired values. In the process, a number of existing 

scales were investigated and the appropriate elements of these scales 

were adopted to formulate a new instrument.

The actual construction of the questionnaire proceeded with the 

help of the research staff at The University of Michigan.

Items were selected according to specific content and studied to 

determine which would best obtain the necessary data. This process 

of elimination continued until a basic set of questions was formulated. 

The instrument was then administered to several adults currently en­

rolled in the program at the Mott Adult High School in Flint.

The final questionnaire (See Appendix C) consists of four distinct 

kinds of questions; 1 ) demographic and background; 2) participation in 

community activities; 3) self-concept; and, 4) attitude toward edu­

cation. The completed questionnaire was then re-distributed to the 

research staff, cited earlier, for field testing purposes.
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Summary

This study was designed to examine the perceived effects that 

the attainment of a high school diploma has on the self-concept, atti­

tude toward education, involvement in community activities, and 

occupation of the graduate. Little empirical evidence has been avail­

able regarding the effect of completing a high school diploma on the 

graduate. It is hoped that this study will make a contribution to the 

needed research in this phase of adult education.

Related literature will be reviewed in Chapter 11. Chapter III 

will contain a report of the findings and Chapter IV will consist of a 

summary, conclusions, implications, and recommendations for 

further study.



CHAPTER H

REVIEW OF THE LITERATURE

A search of the Literature indicates that the field of adult edu­

cation has not been noted for recurrent, systematic research studies 

which either delineate the field or give insight into aspects of adult 

education particularly relevant to adult education conducted in the 

public schools.

The respondents in this study dropped out of high school and fail­

ed to earn a high school diploma on schedule, but returned at a later 

date to get the diploma. In view of this, it seemed appropriate that the 

literature selected for this chapter should deal with problems of the 

high school dropout and his/her subsequent relationship to adult educa­

tion.

In spite of concerted efforts to increase the school’s holding 

power, the fact remains that one out of four persons in America fails to 

earn a high school diploma. Who are these students? What forces 

conspire to encourage their dropping out? What happens to the typical

^Robert E. Finch. "Public Schools, " Handbook of Adult Educa­

tion, Washington, D. C. , Adult Education Association of the USA, 1970. 
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person who enters the labor force with competency less than a high 

school diploma?

Dropouts often become the clientele for adult education pro­

grams. The literature in this chapter will be examined and an effort 

will be made to gain some insight into the problems of the dropouts and 

their implications for adult education.

Most dropping out occurs in the tenth grade. Fifty-three per 

cent of the typical studies show dropouts to be primarily male and just 

past sixteen years of age. Scholastically, the dropout is in the lower 

quarter of the class and school achievement is usually below that of his 

measured potential. He has been retained one or more times in his 

school career, thus making him slightly older for his class. While in 

school, the dropout shows little interest in extra-curricular activities 

as evidenced by his low level of participation. His parents and sib­

lings are typically school dropouts themselves, as are the out-of­

school friends with whom he associates.

A comprehensive list which cites reasons for early withdrawal 

was prepared by the Michigan Committee on School Holding Power. 

The findings of this committee identified the following predictors for 

leaving school: 1 ) consistent failure to achieve in regular school work 

and performance usually below potential; 2) grade placement usually

1?U. S. Department of Labor, Worth of Education, Youth Employ­
ment, The Department, 1964. -
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two or more years below average for the grade; 3) irregular attend­

ance and frequent tardiness; 4) discipline problems as demonstrated 

by active antagonism toward school administrators and teachers; 5) a 

severe marked disinterest toward school coupled with the feeling of 

not belonging; 6) low scholastic aptitude; 7) low reading ability; 8) fre­

quent changing of schools; 9) non-acceptance by school staff as well as 

peers; 10) friends who are either much younger or older; 11) family 

situations; 12) non-participation in extra-curricular activities; and, 

. . 1 ft13) serious physical or emotional handicaps.

There is no simple set of answers why some students leave, al­

though it does appear that dislike for school and a lack of commitment 

to socially accepted goals drive a large majority to make the final deci­

sion not to return.

Academic Ability of the Dropout

The studies dealing with the scholastic ability of the high school 

dropout are numerous and appear to be somewhat contradictory. Too 

often, parents, teachers, and society in general hold mis conceptions 

about dropouts that have no basis in fact. One of these areas seems to 

be the notion that dropouts, as a group, are basically unintelligent. 

While, as a group, dropouts will have a lower measured academic 

intelligence, many who leave school, however, are among the brightest

I Q
°W. H. McCreary and D. E. Kitch. Now Hear Youth, California 

State Department of Education, 1963, p. 5-67
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in the class. A comparison of the academic aptitudes of the dropouts 

with the stay-ins or graduates, as determined in the Illinois Dropout 

Study, substantiates this finding. 19 Over three times as many male 

dropouts were found in the bottom tenth of academic achievement 

scores as male graduates. Yet, a surprising fourteen per cent of the 

dropouts were found in the top thirty per cent of academic aptitudes.

The findings of Warner show that only 8. 2 per cent of the 21,497 

students measured had intelligence of less than 80; 14. 5 per cent fell 

within the 80-90 range; 46. 5 per cent scored between 90-109; and, ap­

proximately 30.7 per cent scored at a level of 110 or higher.

While some studies show that intelligence is not particularly 

different, others indicate that low academic aptitude is a common char­

acteristic of the potential dropout. The following studies examined data 

and offered conclusions to substantiate this.

A I960 study in seven communities found that three times as 

many dropouts as graduates had intelligence under eighty-five and 

that nearly three times as many graduates as dropouts had intelligence 

of 110 or over.

^Robert H. Zeller, Lowering the Odds on Student Dropouts, 
Prentice-Hall, Inc., Englewood Cliffs, N. J. , 1966.

^W. Lloyd Warner, Ability and High School Dropouts, New York, 
Harper and Brothers, 1941.

S. Department of Labor, School and Early Employment of 
Youth, Bulletin 1277, GPO, I960, 89p.
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Woollatt reported that in the New York State Holding Power Pro­

ject 12. 1 per cent of the dropouts had intelligence of 110 and above, 

and 30.4 per cent had intelligence below ninety. Bowman and Mat­

thews found a range of sixty to 115 in intelligence with a mean of 83. 1, 

and they found that seventy- five per cent of the dropouts fall in the 

23 
lower half of the distribution of intelligence scores.

The Los Angeles City School District found that whereas thirty- 

four per cent of the graduates had intelligence of 108 or above, only 

ten per cent of the dropouts were in this range. Yet, 50. 9 per cent of 

the dropouts had intelligence of ninety or above. Sixty per cent of the 

dropouts in Orange County, California and sixty-nine per cent of the 

24 
dropouts in Modesto, California had intelligence above ninety.

From this data, it would seem safe to conclude that at least one 

half of all dropouts have the intelligence to complete a high school edu­

cation and to reap some of the inherent benefits. Approximately ten 

per cent could not only graduate from high school, but have enough

22Lorne H. Woollatt, "Why Capable Students Drop Out of High 
School, " Bureau of National Association of Secondary School Princi­
pals, 45:1-8, 1961.

23Paul H. Bowman and Charles V. Matthews, Motivation of Youths 
for Leaving School, U. S. O. E. Cooperative Research Project No. 200, 
University of Chicago Press, 1960, 137p.

24P. M. Whitmore and P. W. Chapman. "Dropout Incidence and 
Significance at Modesto High Schools 1964-1965," Modesto, California, 
1965; McCreary and Kitch, information corresponding to that given for 
Whitmore and Chapman.
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ability to successfully pursue further study at the college level.

The only area of academic endeavor in which the dropout scored 

significantly lower was reading. Nachman found that 75.4 per cent of 

the dropouts for whom reading test information was available scored 

below the median for their grade level; 53. 4 per cent were in the bot­

tom quartile.

The most provocative study done in the area of reading ability 

26was by Penningroth. Selected characteristics of disabled readers 

who dropped out of school and those who graduated were studied. Both 

groups were matched in reading scores earned in the ninth grade, in­

telligence, attitudes toward parents, teachers, and peers, etc. The 

findings showed no significant differences between the two groups in 

either reading ability or intelligence. The one variable which did 

come to light, however, was the marked difference in their primary 

school experience. The retarded junior high readers who successfully 

finished high school had been significantly better readers in the early 

grades than the dropouts. While the subsequent graduate had had an 

early school experience that was successful, the dropout's early ex­

perience in school had been plagued by failure.

2 5 Leonard R. Nachman and others, Pilot Study of Ohio High 
School Dropouts, 1961-1962, Ohio State Department of Education, 
1963, p. 56.

P. Penningroth, "A Study of Selected Characteristics of 
Disabled Readers in the Ninth Grade of a Large Urban Population in 
Georgia, " Doctoral Dissertation: University of Georgia, 1963.
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A look at many educational studies has made it clear that drop­

ping out is a complex problem to which there is no easy solution. How­

ever, from these studies an important inference can be drawn - people 

who are successful in school rarely leave before graduation. The high 

school dropout is usually one who has failed in his general school ad­

justment. This failure is not necessarily a matter of specific learning 

disability, but of an educational disability which cannot be attributed 

simply to limited mental ability.

Comparisons of stay-ins and dropouts yields a wide range of 

intelligence for both groups showing that there are students of lower 

intellectual ability who manage to complete high school, just as there 

are those with above average ability who leave prior to completion. 

In most statistical analyses, results indicate that more than half of the 

dropouts have at least average intelligence. This half obviously pos­

sesses the mental ability to successfully meet the demands of a high 

school curriculum whether in regular school or in adult high school. 

Based on this, it is evident that factors other than intelligence must 

account for the premature departure of this group of students. Among 

the forces bearing a direct relationship to dropping out has been the 

interplay of environment as well as family background and parental 

attitudes toward education. A study of the following data will give some 

insight into the dynamics of this phenomenon.
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Family Background of the Dropout

Educators readily admit that students are pushed out by schools 

when the schools fail to meet the needs of these dropout-prone indi­

viduals. However, we must recognize that they are also pulled out by 

other forces, the most important of these forces being the orientation 

of the family.

Child psychologists indicate that behavior patterns are established 

primarily by early experience in the family setting. Since the child 

spends his first five to seven years of life in the home before coming 

to school, his attitudes toward school and other institutions are first 

shaped by the family. One major influence separating the school suc­

cesses from the school failures may well be what Hollingshead has 

termed the "family culture. " He states that a poorer family heritage 

and/or lack of training in the home leads directly to a significantly 

poorer adjustment on the part of the children to school in particular

27 and to life in general.

The educational level of parents of dropouts has been found to 

also be a significant factor. It was found in the Maryland Study that 

seventy-eight per cent of the mothers and eighty per cent of the fathers 

of dropouts had themselves never finished high school. Also, twenty- 

five per cent of the mothers and thirty per cent of the fathers had never

27A. B. Hollingshead. Elmtown's Youth, New York: Wiley and 
Sons, 1949.
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gotten beyond the sixth grade.

Bledsoe found an almost perfect inverse ratio between parents' 

educational level and percentage of dropouts. He found that these 

students whose parents had had some college education did not drop 

out; those whose parents had completed high school dropped out to the 

smallest extent; next ranked those with parents with one to three years 

of high school, then those with parents with eight years of school, and 

then those with parents with one to four years of school. Parents who 

had had five or six years of schooling had the largest proportion of 

dropouts among their children.

Gillingham found that among the droputs in Dade County, sixty- 

nine per cent had parents who were dropouts, but that among graduates 

only thirty-sever per cent of the parents had fewer than twelve years 

of schooling.

Much has been done in the area of parental attitudes toward 

school and their effect on the child's academic progress. Allen pro­

vides statistics to show that the child's educational attinment is highly 

correlated to that of his parents, and that siblings within the same

28Maryland State Department of Education, Our Dropouts: What 
Can Schools Do? , The Department, 1963, p. 48.

^Joseph C. Bledsoe, "An Investigation of Six Correlates of 
Student Withdrawal from High School, " Journal of Educational Research 
53:3-6, 1959. -
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family tend to leave school at about the same age or level. This 

pattern would seem to reflect the belief that it is the product of atti­

tudes which the parents convey to their children, consciously or un­

consciously.

After examining environmental factors on educational achieve­

ment, Dave concluded that even more important than the home's social 

status characteristics are the parents' activities and the influences 

which they bring to bear on their children. Factor analysis of his data 

yielded the following variables: 1 ) parental pressures to achieve in 

school; 2) language models in the home; 3) academic guidance provided 

in the home; 4) stimulation to explore various aspects of the larger 

environment; 5) intellectual interests and activities in the home; and, 

6) work habits emphasized in the home. * 32 These factors suggest that 

the intellectual and academic environment of the home can create 

either a positive or negative attitude toward school.

3^C. M. Allen, Combating the Dropout Problem, Chicago: 
Science Research Associates, 1956.

32R. H. Dave, "The Identification and Measurement of Environ­
mental Process Variables That Are Related to Educational Achieve­
ment, " Unpublished doctoral dissertation, University of Chicago, 1963.

This point is supported by the work of Cervantes who compared 

the family lives of graduates with those of dropouts. It was found that 

the dropout is usually reared in a family which has less solidarity, less 

primary relatedness, and less parental influence than does the graduate's 

family. Eighty-one per cent of the dropouts' families had inadequate 
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intercommunication, while eighty per cent of the graduates' families 

had adequate communication; seventy-nine per cent of the dropouts 

felt rejected by their families while eighty-four per cent of the gradu­

ates felt understood and accepted by their families; sixty-two per cent 

of the dropouts were unhappy in their homes, while sixty-four per cent 

33of the graduates experienced happy home lives.

It is obvious from the research above that there are common 

elements in the family background of the dropout and that the family 

environment constitutes a strong force in determining the direction the 

dropout will take. In attempting to cope with the dropout problem, it 

is advisable that schools not only concentrate on working closely with 

the school-age youngster, but also with the members of his family 

through adult education programs.

Effects of Dropping Out

Dropping out of high school before graduation has many far- 

reaching ramifications. The consequences of minimal schooling are: 

1) lower earning capacity; 2) higher rates of unemployment; 3) more 

dependence on public welfare; and, 4) insufficient literary skills for 

vocational training and retraining.

Recent studies indicate that persons with low educational attain­

ment have great difficulty in meeting the economic and social needs of

33Lucius F. Cervantes, The Dropout - Causes and Cures, The 

University of Michigan Press, Ann Arbor, 1965.
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modern society. Their adaptability to changing requirements for em­

ployment has been found to be more limited. Brooks reported in the 

Chicago study that these dropouts cannot avoid unemployment and de­

. 34pendency.

A force which contributes to the dropout being rejected by poten­

tial employers is his lack of vocational skills. He becomes a misfit in 

the computer-precise, ma chine-oriented, communication-saturated 

society. His interrupted education makes him inadequate to qualify for 

available jobs. He is in no position to bargain for himself and has 

little chance to develop himself within an expanding socio-economic 

sphere.

The amount of formal schooling a person has received is a major 

determinant of his occupational group. In 1960, sixty per cent of the 

college graduates were in professional and technical fields and about 

twenty per cent were managers, officials, or proprietors. Those 

with some high school, but lacking four completed years, and men who 

finished elementary school, but who did not go on to high school, were 

most likely to have become operatives or craftsmen. Those with lesser 

amounts of education were most usually found - when employed at all - 

35 in farm service and in unskilled laboring jobs.

S^Deton J. Brooks, Jr. , A Study to Determine the Literacy Level 
of Able-Bodied Persons Receiving Public Assistance, Cook County De­
partment of Public Aid, Chicago, 1962, 166 pp.

^IL S. Department of Labor, pp. cit.
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In Orange County, California, only fifty per cent of the 427 drop­

outs had found work at full and part-time jobs. Most of these were 

described as menial, such as baby sitting, lawn mowing, and car wash­

ing. 36

^McCreary and Kitch, op. cit.

3?N. Ba reus, The Detroit High School Leaver Project, Washing­
ton: U. S. Department of Labor, Bureau of Employment Security, 
October, 1964.

Several studies indicate that at least fifty per cent of the dropouts 

are, and remain, unemployed up to a year following their departure 

from school. For those who are not fortunate enough to become gain­

fully employed, the picture is more distressing. This group of about 

350, 000 has often been out of work for such a long period of time that 

they have ceased to be included in the list of unemployed since they no 

longer actively seek work.

The Detroit High School Leaver Project studied dropouts and 

stay-ins located in those areas of Detroit with heavy concentrations of 

non-whites. Here, it was found that over seventy per cent had never 

received a diploma, and fifty per cent of the families had incomes of 

37 under $3, 000 annually.

An article entitled "Worth of Education, Youth Employment" 

substantiates the above reported findings and agrees that the positive 

correlation between the number of years of schooling and employment 
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to Life income exists. $$ This report stated that the average lifetime 

earnings of males were $149, 687 for graduates of elementary school 

while the lifetime earnings of those graduating from high school were 

found to be $215,487. The $65,000 lifetime differential-could be mean­

ingful in raising the standard of living for the family in terms of the 

type of food, clothing and housing which can be provided. This differ­

ential could also enhance the dropouts self-esteem and self-concept. 

Since he feels that he is a participating, contributing member of soci­

ety, he is not as apt to become alienated.

Jencks; however, submits findings that conflict with the above 

information. In his study, schooling does not rank as the most influ­

ential factor in determing lifetime earnings. His conclusions do sup- 

39 port the notion that it is better to remain in school than to drop out.

Most of the evidence indicates that problems of unemployment as 

well as low earning power often cause the dropout to become a "drag" 

on society. The time has come when we can no longer neglect to make 

use of the vast resources inherent in the large group of uneducated 

adults found in our population. To the high school dropout, regardless 

of age, adult education can represent a second chance at an opportunity

3$U. S. Department of Labor, op. cit.

^Christopher Jencks, Inequality: A Reassessment of the Effect 
of Family and Schooling in America, New York, Basic Books, 1972.
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missed; an opportunity to complete diploma requirements or simply to 

acquire a marketable skill enabling him to compete more favorably in 

the world of work. It is in the interest of their own individual well­

being, as well as in the interest of our national welfare, that the un­

used talents of all our citizens be developed.

Definition, Purposes and Functions of Adult Education

A definition for adult education has been elusive since there 

doesn't seem to be one that has been universally accepted. Rochte ex­

amined many technical definitions and found general agreement that 

adult education is characterized by being: 1 ) voluntary on the part of 

the Learner; 2) part-time; 3) under organized auspices; and, 4) for per- 

40 sons beyond compulsory school age.

Discussion of purposes and functions has occupied a prominent 

place in the literature during the past two decades. Maaske, in 1949, 

described the purposes of adult education as educating adults for world 

citizenship, social and technological changes, creative diversions, and 

family living, and as a means for providing better education for special 

groups such as the illiterate adult.

The purpose of the Davenport, Iowa Adult High School is repre­

sentative of the statements of purpose used by many school districts in

^Newton Rochte, "A State Program of Tax Supported Adult Edu­

cation in Ohio, " Doctor's Thesis: Ohio State University, 1950.

^^Roben J. Maaske, "Needs in Adult Education Today, " School 
Scoiety, 69:9-11, 1949. -----------  



-35-

the United States: 1 ) to provide opportunities for adults to complete 

their high school education and receive a regular high school diploma;

2) to provide opportunities for adults to complete requirements and to 

enter technical schools, colleges and universities, and to meet employ­

ment prerequisites; 3) to provide opportunities for persons presently 

enrolled in high school to make up deficiencies or to enroll in courses 

that are not included in the day school curriculum; and, 4) to provide 

the opportunity for persons who have already graduated from high 

school, but wish to take additional post-graduate courses for personal 

satisfaction, for worthy use of leisure time, or to increase competency

42in job or profession.

In 1936, Bryson identified the functions of adult education as re- 

43 .medial, occupational, relational, liberal and political. A symposium 

of thirteen authors in the August, 1942 issue of Adult Education Bulle­

tin named vocational efficiency, vocational security, home and family, 

life education, civic participation, and self-realization as the chief 

functions. ^4

4 ^Davenport Community Schools, The Adult Evening High School 
Handbook. Davenport, Iowa, 2965, p. 1. (Mimeographed)

43Lyman Bryson, Adult Education, American Book Company, 
1936, p. 208.

Wilson, "Why Adult Education, 11 Adult Education Bulle­
tin, 6:164-180, 1942.
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Although the purposes of adult education have received varying 

priorities, we can conclude that the major thrust of adult education 

has been directed at the improvement of the clientele toward a richer, 

fuller existence in a democratic society.

Profile of the Adult Learner

The typical American adult student has been difficult to define 

because adults are identified by unique backgrounds. Also, there is 

nothing inherently constant about age, sex, marital status, educational 

level, or occupational range of the adult students. In his study with 

Rivera, Johnstone presents a picture of the adult learner:

The participant is just as often a woman as a man, is 
typically under forty, has completed high school or better, 
enjoys an above average income, works full-time and most 
often in a while-collar occupation, is typically white and 
Protestant, is married and a parent, lives in an urbanized 
area (more likely in the suburbs than in the large city), 
and is found in all parts of the country, but more frequently 
on the West Coast than would be expected by chance. 5

The reasons for adults continuing their studies would appear to 

be extremely varied. They range from the individual who attends 

school to learn to write his name to those of an individual who goes to 

school to learn how to invest wisely for retirement.

Grace asked about 3, 000 adult students in the Cleveland Public

School System why they had decided to continue their education. The

45john W. C. Johnstone and Ramen J. Rivera, Volunteers for 
Learning: A Study of the Educational Pursuits of American Adults, 
Chicago, Illinois: Aldine, 1965.
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replies, in order of frequency, were: 1) to achieve general self­

improvement; 2) to prepare for a better position; 3) to learn English;

4) to acquire a specific skill; 5) to improve their English; 6) to learn a 

trade; 7) to earn a high school diploma; 8) to keep up with the times; 9) 

to become a better citizen; and, 10) to understand the cultural back­

ground of some specific civilization.^

Nicholson, studying the motivations of more than 5, 000 persons 

enrolled in part-time or evening schools, trade and business schools, 

and day colleges, concluded that educational motives differ among age 

levels. Vocational objectives appealed more to persons between the 

ages of twenty and forty than to younger or older individuals. As a rule, 

older students were more interested in cultural and recreational pur­

poses. Whereas mental stimulation was the end goal of more women 

than men, it appealed to the more mature student of either sex. Mar­

ried men, more than single men, were found to be more affected by the 

47 occupational-economic drive.

Cyril O. Houle investigated a small, but highly select sample of 

adults who seek adult learning. He classified twenty-two cases which 

he studied in depth into one of three categories: 1) the goal oriented;

4&Alonzo Grace, The Mental Ability of Adults as Related to Adult 
Interests, Needs and Activities, Board of Education, Cleveland, Ohio, 
1930, p. 213.

47 .D. Nicholson, Why Adults Attend School - An Analysis of 
Motivating Factors, University of Missouri Bulletin, LVI, 1956.
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2) the learning oriented; and, 3) the activity oriented. He found that 

the go al-oriented adult has one or more specific objectives he wants 

to attain through adult education programs - credit for a class, learn­

ing to type, a certificate, etc. The learning-oriented adults are moti­

vated by a desire to know and seek learning for its own sake, while the 

activity - oriented adult is more interested in the activity and social

48 aspects of the program.

Understanding the intimate connection between motivation and 

education is crucial for the achievement of adult education goals. In 

social psychological terms, for each individual the learning process 

proceeds selectively in the context of motivational forces.

Enrollment in Adult Education

Due to the breadth and diversity of the field, it is difficult to 

gather reliable figures on the enrollment in adult education. The U.S. 

Census Bureau estimated that about two million were enrolled in such 

activities in 1957. Knowles cites a U.S. Office of Education study 

that projected 4.4 million enrolled in 1958.4$ The Johnstone and 

Rivera estimate is 1. 7 million enrolled for the category "Elementary

48cyril O. Houle, "Back to New Francisco," Adult Leadership 
XV, February, 1967, pp. 16-30.

4$Malcolm S. Knowles, The Adult Education Movement in the 
United States, New York: Holt, Rinehart and Winston, 1962.
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and High School. $0 The 1969 Public School Adult Education Almanac 

verified 3. 7 million persons definitely in attendance, and James Dor­

land, of the National Association of Public Continuing and Adult Edu­

cation, called this figure conservative. 51

Hathaway found that fifty-two per cent of the high school programs 

were in the 278 United States school districts with 12,000 or more ele­

mentary and secondary enrollment. The balance of the adult high 

school were sprinkled throughout the more than 20, 000 remaining 

school districts. This study indicates that school districts which 

operate strictly adult secondary school programs comprise a very 

small proportion of the schools in the United States.

Enrollment in full and part-time adult education programs seems 

to have climbed steadily. In many communities throughout the country, 

adult education has become the third dimension of public education.

An examination of existing research in adult education indicates 

that although several significant studies have been done in the field, 

there appears to be a lack of structure and theory which could be the 

basis for integrating the research. It seems safe to conclude that more

C A •
uJo tinstone and Rivera, pp. cit.

51 James R. Dorland and Gaye Barber, compilers. Public School 
Adult Program Study, Washington, D. C., National Association for 
Public School Adult Education, 1967.

5^William R. Hathaway, "The High School Diploma Programs in 
Public High Schools, " Unpublished doctoral dissertation, University of 
California, Los Angeles, California, 1964, p. 95.
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rigorous research is needed both on quantity and quality. Kreitlow 

suggests that until we can pinpoint more definitely what adult education 

really is, it may be necessary to borrow research from other disci­

plines in an effort to make adult education a more efficient vehicle for 

helping people to help themselves. 3

Summary

This chapter has attempted to bring together the research and 

related literature that would help facilitate a better understanding of 

the adult learner.

There has been a tendency to equate the dropout with low scho­

lastic ability. Although it has been demonstrated that the dropout's 

reading ability is generally low, his overall academic ability is suffi­

cient to allow him to complete high school. Therefore, it must be 

assumed that other factors play an influential role in forcing the drop­

out to leave school prematurely. Among these factors is the educa­

tional level attained by the dropout’s parents. Studies show that a posi­

tive correlation exists between the educational level obtained by the 

parents and the subsequent dropping out of their children. Parental 

attitudes toward school also play an important role.

c 3
Burton W. Kreitlow, "Research in Adult Education, " Handbook 

of Adult Education, Washington, D. C. , I960, p. 115.
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It has been demonstrated that dropping out of high school has far 

reaching economic ramifications. Minimal schooling results in lower 

earning capacity, higher rates of unemployment, and more dependence 

on public welfare.

To the high school dropout, regardless of age, adult education 

can represent a second chance to become a useful, contributing and 

self-sufficient member of society. To this end, adults are attending 

adult high school for reasons that range from acquiring basic skills in 

literacy to vocational retraining to high school completion. Adult edu­

cation appears to be developing into the third dimension of public edu­

cation.



CHAPTER III

PRESENTATION AND ANALYSIS OF DATA

The problem of investigating the impact of the adult high school 

diploma on the graduate was specified in four hypotheses and two re­

lated questions. The data relating to each of the four hypotheses and 

related questions were separately analyzed and are reported in this 

chapter. The chapter is divided into the following sections: 1) Sample 

- describes the selection of the sample for this study, the location, and 

the method of administering the questionnaire. In addition, an over­

view of the sample is provided by race, age, sex, marital status, level 

of education attained before attending adult high school, year of gradua­

tion from Mott Adult High School, and present occupation; 2) Testing of 

hypotheses - describes the respondents' perceptions of self-concept, 

attitude toward education, and participation in community activities 

before and after graduation from adult high school. Also included is a 

description of the respondents' change in occupation, if any, as a re­

sult of the adult high school diploma. A statistical treatment included 

the determination of the mean, standard deviation, minimums, maxi­

mums, T-score, and significance level; and, 3) Related questions - a

-42-
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Chi-square treatment was performed on two questions posed for the 

respondents in connection with their motivation for returning to adult 

high school and their suggestions for improving the adult high school 

program.

Sample

A random sample of graduates attending the Mott Adult High 

School (Flint, Michigan) during the years 1962-1973 identified a sam­

ple of 530 people. This represented 25 per cent for each year studied. 

The graduates were invited, by mail, to participate in the study and 

complete a questionnaire designed especially for this study (See Appen­

dix C). A follow-up contact by mail was made one week after the date 

set for the return of the questionnaire from those who had not re­

sponded. Two other follow-up contacts by mail were made to assure 

completion by as many as possible.

Approximately 175 questionnaires were returned for those indi­

viduals who had left the Flint area and for whom no forwarding address 

was available. Of the remaining 355 who were contacted, 45. 3 per 

cent (161) returned the completed questionnaire. The following table 

provides a description of the sample by race, sex, and year of gradua­

tion from Mott Adult High School (See Table 3.1). A further descrip­

tion is provided in Table 3. 2 which indicates the level of education 

attained by the sample before dropping out of school originally, and 

Table 3. 3 de se rives the sample by race and sex according to thëir 
present occupation. (See Table 3.2 and 3. 3)
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As indicated in Table 3. 1, the greatest rate of response occurr­

ed for the years 1966-1973. The rate of response for the years 1962­

1965 is comparatively small.

Table 3. 2 shows that the largest percentage of male and female 

respondents had reached eleventh grade prior to dropping out of school. 

In terms of occupation, the Largest percentage of male respondents 

(55. 8 per cent) are factory workers and the largest percentage of 

female respondents (39.8 per cent) are homemakers.

Responses by the participants in this study to twenty-one of the 

106 variables in the questionnaire provide the demographic and back­

ground information on the sample.

The initial step in classifying the data involved grouping re­

sponses according to the age, race, and sex of the respondents. The 

population was divided into age groups consisting of those from six­

teen to twenty, twenty-one to thirty, thirty-one to forty, forty-one to 

fifty, fifty-one to sixty, and those over sixty-one years of age. The 

intent of this breakdown was to discern differences in responses that 

might be attributed to age, race, and sex. (See Table 3.4)
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The data in Table 3.4 indicate that both female and male re­

spondents were primarily in the twenty-one to forty age group. Sixty- 

one per cent of the males (32) in the twenty-one to forty age group 

were white, and 55.9 per cent of the females (61) in the twenty-one to 

forty age group were white. Also, 15.3 per cent (8) of the total num­

ber of male respondents in all age groups were black or of other races, 

and 16. 5 per cent of all female respondents in all age groups were 

black or of other races.

A second classification was made by race, sex, and marital 

status, and a third classification by sex and ages of children, if any. 

The intention was to determine if a substantial number of female adult 

high school graduates had very young children (0-5 years of age). 

(See Table 3. 5 and Table 3.6)
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Tables 3. 5 and 3. 6 indicate that 84. 6 per cent (44) of the male 

respondents and 76. 1 per cent (83) of the female respondents were 

married. Of the total group of respondents, 34.4 per cent (33) of the 

females have children in the age group ranging from zero to five.

TESTING OF HYPOTHESES

Self-Concept

Hypothesis 1. Ho: There is no difference between the self­

concept of graduates of adult high school before and after graduation as 

perceived by the graduates.

The measure of self-concept used in this study consists of six­

teen items number one through sixteen on the questionnaire (See Appen­

dix C). Only two of the items, "I do not feel that I have much to be 

proud of, 11 and, "When I look back at my life, I feel that I missed out, " 

did not significantly change. All other items on the questionnaire are 

significant at the . 001 level of significance. It may be concluded that 

the respondents, previously high school dropouts, perceived them­

selves to have developed a significantly more positive self-concept 

and that they attribute this change to their completion of adult high 

school. (See Table 3. 7) Therefore, the null hypothesis is rejected.
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The second portion of the data on self-concept provides a de­

scription of the graduates in terms of sex (See Table 3. 8). Only one 

of the sixteen items, "I am satisfied with life, ,r is statistically signifi­

cant at the . 05 level of significance. This indicates that on this one 

variable, the female graduates perceived themselves to be more satis­

fied with life than the male graduates and attribute the change to com­

pletion of the adult high school program.
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ATTITUDE toward education

Hypothesis 2. Ho: There is no difference between the attitude 

toward education of graduates of adult high school before and after 

graduation as perceived by the graduates.

Eighteen items on the questionnaire, number seventeen through 

thirty-four, were concerned with the respondents' perceived attitude 

toward education. (See Table 3. 9) Findings on four of the items were 

not statistically significant. On the variable, "A person can learn 

more by working four years than by going to high school, " the re­

spondents disagreed with the statement. They also disagreed with the 

statements which read, "Education is no help in getting a job, " and, 

"I get more education from experience than from classes. " All three 

of these statements are negative comments about education. Since the 

respondents disagreed with them, it may be assumed that the state­

ments conflict with their positive feelings about education which ap­

parently were strong even before they graduated from adult high 

school.

The fourth statement which showed no significant change was, 

"My reason for getting an education was to get a job. " This compared 

favorably with "getting a better job" which was identified as a force 

motivating the respondents in this sample to return to school in the 

first place.
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Fourteen of the questionnaire items showed a significant dif­

ference at the . 001 and . 01 levels of significance, thereby rejecting 

the null hypothesis.

A comparison by sex of the graduate's perceived attitude toward 

education showed no significant differences between male and female 

respondents. (See Table 3. 10)
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COMMUNITY ACTIVITIES

Hypothesis 3. Ho: There is no difference between the involve­

ment in community activities of graduate’s of adult high school before 

and after graduation as perceived by the graduate.

The last part of the questionnaire asked the subjects to summa­

rize what they perceive to be their degree of participation in community 

activities in each of eight categories. (See Table 3. 11). All eight 

categories are statistically significant at the . 001 level of significance. 

One hundred per cent of the sample was of the opinion that their degree 

of participation in community activities had increased, perhaps as a 

result of their school experience. The null hypothesis is rejected.
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A comparison by sex of the respondents' perceived degree of 

participation in community activities was performed (See Table 3. 12). 

The variable of political activities was found to be significant at the 

.05 level of significance and indicated a significantly more active 

participation by males than females.

All other variables were not significant.
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OCCUPATION

Hypothesis 4. Ho: The earning of a high school diploma in 

adult high school does not make a significant difference in the grad­

uate's occupation in terms of gaining a higher status position and ob­

taining a substantial increase in salary.

Questions twelve through fifteen in the demographic and back­

ground data of the questionnaire dealt with changes in occupation and 

salary, if any, resulting from completion of adult high school. (See 

Table 3. 13) Of the ninety-five respondents who had a steady job be­

fore graduation, sixty-eight (43. 9 per cent) reported that they had 

changed their occupation after graduation. To the question, "If you 

did change your job, is your new job a better one? ", fifty-four (81. 9 

per cent) of the sixty-eight believe their new job is a better one while 

only fourteen (18.1 per cent) do not.
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The subjects in this study were asked to respond to the question, 

"If you are now working, how much more are you earning than before 

you got your diploma? " (See Table 3. 14) Fifty-four (53. 3 per cent) 

of the respondents believe that they are earning "quite a bit more" as 

a result of getting a high school diploma. A total of sixteen (15. 2 per 

cent) thought that they were earning "more, but not much more, " and 

twenty-three (20. 1 per cent) perceived themselves to be earning about 

the same. Twelve respondents (11.4 per cent) said that although they 

were doing work which they considered more interesting to them, 

their earning power was lower.

On the whole, graduates tended to rate their school experience 

as important in contributing to their job success. The findings of this 

section are consistent with the often asserted position that dropouts 

earn less than those with a diploma and, thereby, the null hypothesis 

is rejected.
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Qther Related Issues

This section will deal with two other related issues investigated 

by this author and will be treated separately.

Question 1. What forces, as identified by students, motivate 

some adults to return to adult high school for a diploma?

The responses of the sample are depicted in Table 3. 15 by race 

and sex. (See Table 3. 15) Twenty-four male respondents (46. 2 per 

cent) and seventy-five female respondents (68. 8 per cent) wanted a 

high school diploma primarily for "personal benefit. " Fifteen of the 

male respondents (28. 8 per cent) and twelve of the female respondents 

(11 per cent) perceived the diploma to be instrumental in securing a 

better position. Personal benefit appears to be a strong motivating 

factor for this sample.

An assumption was made by this writer that the educational level 

attained by the respondents' spouses might also serve as a motivating 

factor for the attainment of a high school diploma (See Table 3. 16). 

This assumption seems to be substantiated by the data which indicate 

that approximately twice as many of the respondents' husbands or 

wives did, in fact, achieve at least a high school diploma.
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Question 2. What changes, as identified by students, are 

needed to improve diploma completion programs?

Slightly less than half, 41 per cent, of the subjects responded 

to this question. Thirty-one and six tenths per cent of the responses 

indicated satisfaction with the existing program. The expansion of ex­

isting programs along with the addition of other relevant programs in 

the area of job training was the concern of 13.2 per cent of the re­

spondents. Improvement of registration procedures, a more rigorous 

pre-testing program for placing students, and the improvement of the 

program for the college-bound were cited by 10. 5 per cent of the re­

spondents. The need to make the program more accessible to a 

greater number of people by using schools located on the fringes of 

the city was expressed by 6. 6 per cent of the subjects. Another 6. 6 

per cent saw a need to provide child-care facilities for young mothers. 

The hiring of better teachers was cited as a need by 7. 9 per cent of 

the respondents. (See Table 3. 17)

Since only 41 per cent of the sample responded to this question, 

it would not be safe to conclude that the data is representative of the 

sample.
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Related Findings

Additional information of a general nature was sought from the 

respondents in this study. To the statement, "Please list any ways 

the Mott Adult High School program helped you, "the two most often 

responses given were, "It gave me the chance to get my diploma, " 

and, "Helped me to gain more self-confidence. " (See Table 3. 18)

This author felt that since the respondents' attitude toward 

education was found to be significantly improved, it might be inter- 

esting to observe if that attitude extended to future studies. There­

fore, the question, "Do you think you still need more education or 

training? " was asked. One hundred and forty (88. 6 per cent) re­

sponded "yes" while only eighteen (11.4 per cent) responded "no. " 

(See Table 3. 19)
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An assumption was made that money is a motivating factor for 

the procurement of a job. The respondents in this study were asked 

to respond to a list of factors influential in securing a position provided 

by this writer. (See Table 3. 20) Twenty-two per cent of the males 

and 12.9 per cent of the females responded that money was the most 

influential factor. However, 24 per cent of the male respondents and 

30 per cent of the female respondents replied that available opportuni­

ties were influential while 30 per cent of the males and 37. 1 per cent 

of the females chose their present jobs because they were interested in 

them.

Research, previously cited in Chapter II, states that parents 

of dropouts were also high school dropouts. The findings in Table 

3.21 substantiate the existing research. Of the 156 mothers, 67. 3 

per cent were high school dropouts, while 79. 1 per cent of the 153 

fathers were dropouts.
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Finally, the respondents in this study were asked to select, from 

a prepared list, their reasons for securing an adult high school diplo­

ma. (See Table 3. 22) The intention was to determine if age and sex 

were determining factors for individuals returning to adult high school. 

A Chi-square treatment of the data determined that age and sex were 

not influential factors.

Chapter IV will discuss the results of the study under the head­

ings of summary, conclusions, implications, and recommendations.
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CHAPTER IV

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter contains a brief restatement of the problem, find­

ings and conclusions, implications and recommendations for further 

research.

Restatement of the Problem

It was the purpose of this study to examine the perceived effects 

that attainment of an adult high school diploma has on the self-concept, 

attitude toward education, involvement in community activities, and 

occupation of the graduate.

HYPOTHESES

Hypothesis 1. The graduate's perception of his self-concept 

will be more positive after graduation than before.

Hypothesis 2. Asa result of completing adult high school, the 

graduate perceives himself to have developed a more positive attitude 

toward education.

Hypothesis 3. As a result of completing adult high school, the 

graduate perceives himself to have become more actively involved in

-99-
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community activities.

Hypothesis 4. The earning of a high school diploma in adult 

high school makes a significant difference in the graduate's occupation 

in terms of gaining a higher status position and obtaining a substantial 

increase in salary.

Two other issues related to the problem stated above were also 

explored.

1. What forces, as identified by students, motivate some adults 

to return to adult high school for a diploma?

2. What changes, as identified by students, are needed to im­

prove diploma completion programs?

Findings and Conclusions

A brief statement of the findings and conclusions this study 

reached on each hypothesis and related issues follows.

Hypothesis 1 :

The analysis of gain scores (t-test) applied to the treatment of 

the data supports the hypothesis. Fourteen of the sixteen items on the 

questionnaire were significant at the . 001 level. It may be concluded 

that the respondents, previously high school dropouts, perceive them­

selves to have developed a significantly more positive self-concept 

and that they attribute this change to their completion of adult high 

school. Only two items, "I do not feel that I have much to be proud 
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of, " and "When I look back at my life, I feel that I missed out, " did 

not change at a rate that can be interpreted to be statistically signifi­

cant. The respondents' answers to the two questions above indicated 

disagreement with the statements (Table 3. 7). This suggests that at 

least in these two areas, the respondents perceived themselves to 

have a high self-concept before beginning adult high school.

A comparison of self-concept between male and female respon­

dents indicated that only one variable, "I am satisfied with life, " was 

statistically significant at the . 05 level of significance. On this one 

variable, the female graduates perceived themselves to be significantly 

more satisfied with life than the male graduates, and attribute the 

change to completion of the adult high school. All other items were 

not statistically significant, and it was concluded that sex was not a 

factor in the perceived self-concept of the respondents measured be­

fore and after graduation from adult high school.

Hypothesis 2:

The analysis of gain scores (t-test) applied to the data supports 

the hypothesis. Only four of the eighteen items in this section of the 

questionnaire were not statistically significant. The respondents dis­

agreed with the statements, "A person can learn more by working four 

years than by going to high school, " and, "Education is no help in 

getting a job. " They also disagreed with the statement, "I get more 

education from experience than from classes. " All three of these 
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statements are negative comments about education. Since the re­

spondents disagreed with them, it may be assumed that the statements 

conflict with their positive feelings about education which apparently 

were strong even before they graduated from adult high school.

The fourth statement which showed no significant change was, 

"My reason for getting an education was to get a job. " This was not 

surprising since "getting a better job" was identified as a force moti­

vating the respondents in this sample to return to school in the first 

place.

Fourteen of the eighteen items on the questionnaire showed a 

significant difference at the .001 and . 01 levels of significance. There­

fore, the hypothesis is accepted. It should be noted that the items 

possess a certain amount of social acceptability. It is possible that 

some of the respondents were inclined to give an answer because it 

sounded like the right thing to say. Taken at face value, the data cer­

tainly suggests that the graduates in this sample perceive themselves 

to have a significantly more favorable attitude toward education than 

they had before beginning adult high school.

Hypothesis 3:

The respondents were asked to summarize what they perceive to 

be their degree of participation in community activities in each of the 

eight categories (Table 3.11). The analysis of gain scores (t-test) 

applied to the treatment of the data revealed that all eight categories 
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were statistically significant at the . 001 level of significance, and 

supports the hypothesis. One hundred per cent of the sample was of 

the opinion that their degree of participation in community activities 

had significantly increased, perhaps as a result of their school ex­

perience. It should be cautioned that determining the accuracy of the 

respondents' perceptions was not possible since measurement was 

limited to that obtainable through paper and pencil questionnaire pro - 

cedures.

A comparison of the degree of participation in community activ­

ities by male and female respondents indicated that only one category, 

"political activities, 11 was significant at the . 05 level and indicated a 

significantly more active participation by males than females. This 

finding seemed to be consistent with the culturally accepted role of the 

male in politics.

All other categories were not significant and it was concluded 

that sex was not a factor in the perceived degree of participation in 

community activities by the respondents measured before and after 

graduation from adult high school.

Hypothesis 4:

A Chi-square analysis (Midas) of the data supports the hypothe- 

sis. Sixty-eight (43. 9 per cent) of the ninety-five respondents who 

had a steady job before graduation from adult high school reported 

that they had changed their occupation. Fifty-four (81.9 per cent) of 
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the sixty-eight believed their new job to be a better one while only 

fourteen (18. 1 per cent) did not. (Table 3. 13)

To the question, "If you are now working, how much more are 

you earning than before you got your diploma, " 53. 3 per cent of re­

spondents believe that they are earning "quite a bit more" as a result 

of getting a high school diploma. A total of 15.2 per cent thought they 

were earning "more, but not much more, " and 20. 1 per cent perceived 

themselves to be earning about the same. Eleven point four per cent 

respondents said that although they were doing work which they con­

sidered more interesting to the, their earning power was lower. 

(Table 3. 14)

On the whole, graduates tended to rate their school experience 

as important in contributing to their job success. The findings in this 

section are consistent with the often asserted position that dropouts 

earn less than those with a diploma.

Other Related Issues

Two other issues related to the problem were investigated. 

Question 1 :

The responses of the sample were depicted by race and sex. 

Twenty-four (46. 2 per cent) of the male respondents and seventy-five 

(68. 8 per cent) of the female respondents wanted a high school diploma 

primarily for "personal benefit. " Fifteen (28. 8 per cent) of the male 

respondents and twelve (11 per cent) of the female respondents 
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perceived the diploma to be instrumental in securing a better position. 

Personal benefit appeared to be a strong motivating factor for this 

sample. (Table 3.15)

An assumption was made that the educational level attained by 

the respondents' spouses might also serve as a motivating factor for 

the attainment of a high school diploma. Approximately twice as many 

of the respondents' husbands and wives had achieved at least a high 

school diploma and suggests support of this assumption. 

Question 2:

Forty-one per cent, slightly less than half, of the respondents 

answered this question. Thirty-one and six tenths per cent of the re­

sponses indicated satisfaction with the existing program. Thirteen 

and two tenths per cent saw a need for expansion of existing programs 

to include other relevant programs in the area of job training. Im­

provement of registration procedures, a more rigorous pre-testing 

program for placing students, and the improvement of the program 

for the college-bound were cited by 10. 5 per cent of the respondents. 

The need to make the program more accessible to a greater number 

of people by using schools located on the fringe of the city was ex­

pressed by 6. 6 per cent of the subjects. Another 6. 6 per cent saw a 

need to provide child-care facilities for young mothers. The hiring of 

better teachers was cited as a need by 7. 9 per cent of the respondents. 

(Table 3. 17)
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Since only 41 per cent of the sample responded to this question, 

it would not be safe to conclude that the data is representative of the 

sample.

Related Findings

Additional information of a general nature was sought from the 

sample. The two most often responses given to ways in which the Mott 

Adult High School helped the graduate were that it gave the graduate a 

chance to get a diploma and also helped him/her to gain more self­

confidence. It is also interesting to note that to the question, "Do you 

think you still need more education or training? ", 140 respondents 

(88. 6 per cent) answered "yes" while only eighteen (11.4 per cent) 

answered "no. "

An assumption was made that money is a primary motivating 

factor in job selection. However, the responses of the sample indicate 

that only 22 per cent of the males and 12. 9 per cent of the females view 

money as the most important factor. Interest in the position itself was 

seen as the primary factor by thirty per cent of the males and 37. 1 per 

cent of the females. (Table 3. 20)

Research, cited earlier in this study, states that parents of high 

school dropouts were themselves high school dropouts. The findings 

in this study appear to substantiate the existing research. It was 

found that 67. 3 per cent of the mothers of the respondents in this study 

were high school dropouts and 79.1 per cent of the fathers were high 
school dropouts.
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Finally, participants were asked to respond to a prepared list 

regarding reasons for securing a high school diploma. A Chi-square 

treatment of the data was performed to determine if age and sex were 

influential factors for individuals returning to adult high school. The 

findings revealed that age and sex were not determinants. Table 3. 22)

Implications

This study has demonstrated that the graduates of the Mott Adult 

High School (Flint, Michigan) perceive themselves to have developed a 

significantly more positive self-concept, attitude toward education, and 

involvement in community activities. In addition, they perceive them­

selves to have obtained better job status and higher salaries as a re­

sult of completing adult high school. It is conceivable that the com­

munity education program might be used as a vehicle for improving 

relationships between the school district and the community for those 

districts which are not currently involved.

It was revealed in this study that 34.4 per cent of the female 

graduates had children in the age range of zero to five years. It may 

be advisable, in planning future adult high school programs, to provide 

child-care facilities, thus enabling a larger number of students with 

pre-school children to attend.

A number of adult high school students may have been out of 

school for a considerable length of time. This may create a need for 

mini-courses designed as refreshers in the core subject areas, 
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especially mathematics. In addition, care should be taken that mate­

rials are geared to the reading ability of the students since the re­

search indicates that the reading level of the high school dropout is 

low.

Counseling services should be provided by the local school dis­

trict for adults seeking to complete requirements for a high school di­

ploma. This would help prospective students to identify their goals 

and select courses which facilitate the meeting of those goals most 

quickly and efficiently.

School districts should be continuously involved in surveying the 

job opportunities of their community and keeping students abreast of 

the new and different occupations which might provide future employ­

ment opportunities. Further, the school district should work closely 

with industry in clarifying the educational requirements for the jobs 

and in establishing some on the job training programs as a part of the 

high school experience for the adult.

The examination of the results of this study suggest that, gener­

ally, those having had the adult high school experience have become 

interested in continuing their education. Existing curricula can be 

supplemented to expand course offerings for those who have chosen 

intellectual stimulation as a "free time" activity, but do not wish to 

pursue a higher degree.

Finally, if it is true that children tend to attain the educational 
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level attained by their parents, school districts should actively seek 

out parents of children within their school who have not completed 

high school and involve them in some of the completion programs. 

This might be a step toward the elimination of the dropout problem.

Recommendations for Further Study

The present study suggests a need for further research on the 

effects of attainment of an adult high school diploma on the graduate.

This study should be repeated with the following modifications:

1. The study should be longitudinal in nature. The sample 

should consist of students just beginning their program in adult high 

school so that their progress may be followed throughout their pro­

gram. This would help to determine any attitudinal changes that may 

be attributed to their experience in high school.

2. A larger sample is necessary in further studies and should 

include participants in adult high school programs in other communities 

as well as Flint.

3. A subsequent study of adult high school graduates, to take 

place within five years of their graduation, should be designed to meas­

ure changes in occupation in terms of higher status positions and 

higher salaries that might be attributable to completion of adult high 

school.

Since the research in adult education is extremely sparse, it 

would seem to follow that research encompassing any area of the
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adult education programs is essential. This might include the areas 

of motivation, psychology of adult learning, and preparation of adult 

educators.

Summary

This study has demonstrated that the graduates of the Mott Adult 

High School in Flint, Michigan, perceive themselves to have developed 

a more positive self-concept, attitude toward education, and more 

active participation in community activities as a result of their com­

pletion of adult high school. Further, they believe that their occupa­

tional status and salaries have improved. They have also provided 

suggestions for the improvement of existing programs and their own 

positive feelings about their experiences in adult high school.

It is hoped that this study has made a contribution to the field of 

adult education so that an important resource of our country, adults, 

may be better served.
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flint board of education 
>131 CAST KEAHSLCV STREET 

FLINT. MICHIGAN 4X303 
phone mx-iui - ext. mo

NICKOLAS MANVCH 
PRINCIPAL

MICHAEL HUGHES 
DEPUTY PRINCIPAL

ALBERT RENICK 
ASSISTANT PRINCIPAL

November 30, 1973

Dear Mott Adult High School Graduate:

One of our goals in the Flint Community Schools is to improve our 
present curriculum offerings so that we can better meet the needs 
of our adult students. In order to do this, we need to collect 
information from our adult graduates. We consider you a very im­
portant source of information because you have earned your diploma 
through the Mott Adult High School.

A questionnaire is enclosed that we would like you to complete and 
return within the next week. This questionnaire was developed by 
Geraldine Irene in cooperation with the School of Education, 
University of Michigan and the Flint Public Schools. As Project 
Director, Geraldine Irene will be anxiously awaiting your response.

To help us would you please take the time to fill out the enclosed 
questionnaire as soon as possible and return it in the stamped, self­
addressed envelope by December 20, 1973. If you have any questions 
that would need further explanation, please feel free to call 
238-1631, Ext. 230.

Your participation in this survey is vital to the improvement of our 
Adult High School program. We are sincerely interested in learning 
what and how you are doing.

Thank you for your cooperation.

Yours very truly,

Nickolas Manych
Principal Geraldine Irene 

Projects Director

Enclosure

JOSEPH BLAIZE 
CORO. INOUST. TECH.

EXT. 374

VERA SOGRAKOS 
STAFF SPEC. 

7X1-4473

KENT COPEMAN 
CORD. BASIC ED.

EXT. 430

EARL EMERV
CORO. OUS. CO.

EXT. in
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Mott Adult High School
1231 East Kearsley Street 
Flint, Michigan 48503

Dear Mott Adult High School Graduate:

We need your help! You may remember that a questionnaire 

was mailed to you for your response so that we may attempt to improve 

our present curriculum offerings and better meet the needs of our adult 

students.

If you have not already done so, please take time to fill out the 

questionnaire and return it as soon as possible in the self-addressed, 

stamped envelope. Geraldine Irene, Project Director, will be anxi­

ously awaiting your response.

It will only take about twenty minutes of your time and your 

participation in the survey is vital. We are sincerely interested in 

what and how you are doing.

Thank you for your cooperation.

Yours very truly,

Nicholas Many ch 
Principal

Geraldine Irene
Projects Director
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MOTT ADULT HIGH SCHOOL

1231 E. Kearsley Street, Flint, Michigan 48503

DIRECTIONS: In each category below, please mark the response 
that best describes you by checking in the appro­
priate box ( ).

1. My age is

( ) 16 - 20
( ) 21-30
( ) 31-40
( ) 41-50
( ) 51-60
( ) 61 +

2. I am

( ) Male
( ) Female

3. My race is

( ) White
( ) Black
( ) Other (specify)_______________________________________________

4. My marital status is

( ) Single
( ) Married
( ) Separated
( ) Divorced
( ) Widowed
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ANSWER ONLY IF YOU ARE MARRIED:

4a. My husband's or wife's highest level of schooling was:

( ) Less than fifth grade
( ) Fifth to eighth grade
( ) Some high school
( ) High School graduate
( ) Some college
( ) Completed at least one college degree

5. Do you have any children?

( ) Yes
( ) No

ANSWER ONLY IF YOU HAVE CHILDREN:

5a. Please check the appropriate age group(s) for your child 
or children. If you have more than one child in any age 
group, put the number of children in the box in front of 
the age group.

( ) 0-5 years
( ) 6-11 years
( ) 12-14 years
( ) 15-18 years
( ) Older than 18 years

6. How many years of school did your parents finish?

Your mother :
( ) Less than fifth grade
( ) Fifth to eighth grade
( ) Some high school
( ) High School graduate
( ) Went to college

Your father:
( ) Less than fifth grade
( ) Fifth to eighth grade
( ) Some high school
( ) High School graduate
( ) Went to college

7. Which grade did you finish before you first dropped out?

( ) Below grade five
( ) Between fifth and eighth grade
( ) Ninth grade
( ) Tenth grade
( ) Eleventh grade
( ) Twelfth grade
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8. Why did you want to go back to get a high school diploma?

( ) A friend encouraged me
( ) My family encouraged me
( ) I wanted to for personal benefit
( ) I needed it for a job
( ) To get a better job
( ) Other (Please comment) ______________________________

9. Since you got your high school diploma, have you taken anymore 
classes or training?

( ) Yes
( ) No

If you answered yes, list the classes you have taken.

10. Do you think you still need more education or training?

( ) Yes
( ) No

Comment

11. Before you get your high school diploma, did you have a steady 
job?

( ) Yes
( ) No

Comment
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12. What is your present occupation? Check the one which best de­
scribes your primary occupation.

( ) Factory worker
( ) Shop Foreman
( ) Clerical or office worker
( ) Sales clerk or door-to-door canvassing, etc.
( ) Personal service (maid, house cleaning, etc. )
( ) Policeman, fireman, etc.
( ) Camp counselor, YMCA worker
( ) Social work
( ) Surveying, drafting, etc.
( ) Farmer, or farmworker
( ) Auto or real estate selling, etc.
( ) Public relations work
( ) Small business owner or operator
( ) Professional (doctor, lawyer, teacher, librarian, etc. )
( ) Homemaker
( ) Unemployed
( ) Other (please specify)_______________________________________

13. Have you changed jobs since you got your diploma ?

( ) Yes
( ) No '

13a. If you did change your job, is the new job a better one ?

( ) Yes
( ) No

Explain_________________________________________________

14. What mo st made you choose your present job? Check one.

( ) Interested in the job
( ) Influence of family
( ) Influence of friends
( ) Opportunities available
( ) It is all I am able to do
( ) First job offered
( ) Money
( ) Was unemployed
( ) Other
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15. If you are now working, how much more are you earning than 
before you got your diploma?

( 
(
(

)
)

Quite a bit more
More but not much more 
About the same 
Lower

16. Please list any ways the Mott Adult High School program helped 
you.

17. Please list any ways in which you feel the Mott Adult High School 
program can be made better.

18. What year did you graduate from the Mott Adult High School?

( 
( 
(
( 
(
(

) 
) 
) 
) 
)

1962
1963
1964
1965
1966
1967

( 
( 
( 
( 
( 
(

1968
1969
1970
1971
1972
1973

) 
) 
)
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DIRECTIONS: Listed below are a number of statements about your 
feelings. Please respond to each question using the 
scale listed below. Be sure to make two responses 
for each statement: (a) one describing how you felt 
before you started Adult High School, and (b) one 
describing how you felt after you completed your 
diploma in Adult High School.

SCALE: Circle number 1 if you strongly agree
2 if you agree
3 if you are not sure
4 if you disagree
5 if you strongly disagree

EXAMPLE:

Statement
How I felt before 
I started Adult 
High School.

How I felt after I 
completed my diplo­
ma in Adult High 
School.

I feel good about school. 1 2 3 4 5 1 2 3 4 5

Statement How I felt before 
I started Adult 
High School.

How I felt after I 
completed my diplo­
ma in Adult High 
School.

1. I can do things as well 
as most other people. 1 2 3 4 5 1 2 3 4 5

2. I do not feel I have 
much to be proud of. 1 2 3 4 5 1 2 3 4 5

3. I get the feeling that
I am not a part of 
things going on around 
me. 1 2 3 4 5 1 2 3 4 5
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Statement How I felt before 
I started Adult 
High School.

How I felt after I 
completed by diplo­
ma in Adult High 
School.

4. I am satisfied with 
my life. 1 2 3 4 5 1 2 3 4 5

5. I worry about what 
other people think 
of me. 1 2 3 4 5 1 2 3 4 5

6. I feel my financial future
looks promising. 1 2 3 4 5 1 2 3 4 5

7. When I look back at my 
life, I feel I missed 
out. 1 2 3 4 5 1 2 3 4 5

8. I do what I think is 
right no matter what 
others think of me. 1 2 3 4 5 1 2 3 4 5

9. My family is proud 
of me. 1 2 3 4 5 1 2 3 4 5

10. My friends ask my 
advice on things. 1 2 3 4 5 1 2 3 4 5

11. I can accept sugges­
tions from others. 1 2 3 4 5 1 2 3 4 5

13. I sometimes feel that 
life is not very use­
ful. 1 2 3 4 5 1 2 3 4 5
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Statement How I felt before 
I started Adult 
High School.

How I felt after I 
completed my diplo­
ma in Adult High 
School.

14. I have a good feeling 
about myself. 1 2 3 4 5 1 2 3 4 5

15. My family asks my 
help on things. 1 2 3 4 5 1 2 3 4 5

16. I do not have good 
feelings about my­
self. 1 2 3 4 5 1 2 3 4 5

17. I feel I can learn more 
by working than by 
going to school. 1 2 3 4 5 1 2 3 4 5

18. The more education a 
person has, the better 
he is able to enjoy 
life. 1 2 3 4 5 1 2 3 4 5

19. Education is not helpful 
in getting a job. 1 2 3 4 5 1 2 3 4 5

20. Adult high school 
classes are useful. 1 2 3 4 5 1 2 3 4 5

21. Money spent on edu­
cation is wisely 
spent. 1 2 3 4 5 1 2 3 4 5

22. I want my children to 
have a high school 
education. 1 2 3 4 5 1 2 3 4 5
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Statement How I felt before 
I started Adult 
High School.

How I felt after I 
completed my diplo­
ma in Adult High 
School.

3. A high school education 
is worth all the time 
and work because I 
derive a sense of 
achievement. 1 2 3 4 5 1 2 3 4 5

4. I get more education 
from experience than 
from classes. 1 2 3 4 5 1 2 3 4 5

.5. I want my children to 
have more than a high 
school education. 1 2 3 4 5 1 2 3 4 5

16. A person with a formal 
education can advance 
more rapidly in busi­
ness and industry. 1 2 3 4 5 1 2 3 4 5

17. Parents should not be 
required to send their 
children to school. 1 2 3 4 5 1 2 3 4 5

18. A high school edu­
cation makes a person 
a better citizen. 1 2 3 4 5 1 2 3 4 5

19. Most people need a 
high school educa­
tion. 1 2 3 4 5 1 2 3 4 5
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Statement How I felt before 
I started Adult 
High School

How I felt after I 
completed my diplo­
ma in Adult High 
School.

30. School gave me a 
chance to do some­
thing for myself. 1 2 3 4 5 1 2 3 4 5

31. A good reason for 
getting more edu­
cation is to get a 
job. 1 2 3 4 5 1 2 3 4 5

32. I enjoyed high school 
because it gave me a 
chance to learn many 
useful and interesting 
things. 1 2 3 4 5 1 2 3 4 5

33. Classes have done 
little to help me with 
the real problems 
that I have. 1 2 3 4 5 1 2 3 4 5

34. Even if I could get 
a good job without 
it, I would still want 
a high school diploma. 1 2 3 4 5 1 2 3 4 5
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DIRECTIONS: Listed below are a number of statements about your 
degree of participation in community activities. 
Please respond to each question using the scale below. 
Be sure to make two responses for each statement: 
(a) one describing how you felt before you started 
Adult High School, and (b) one describing how you felt 
after you completed your diploma in Adult High School.

SCALE: Circle number 1 if very heavy participation
2 if above average participa­

tion
3 if average participation
4 if below average participa­

tion
5 if no participation

How I felt before 
Statement I started Adult

High School.

How I felt after I 
completed my deplo- 
ma in Adult High 
School.

1. I have taken part in 
school activities such as 
school millage campaigns, 
school board meetings, 
or other school com­
mittees, etc. 1 2 3 4 5 1 2 3 4 5

2. I have taken part in 
political activities such 
as voting, campaigns, 
or held some political 
office, etc. 1 2 3 4 5 1 2 3 4 5

3. I have taken park in 
religious activities 
such as attending church, 
participation in youth work , 
group study, or have held 
office in a religious 
organization, etc. 1 2 3 4 5 1 2 3 4 5
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How I felt before How I felt after I 
completed by diplo­
ma in Adult High 
School.

Statement I started Adult
High School.

4. I have taken part in 
community activities 
such as scouts, Lions 
Club, Kiwanis, Rotary 
or other similar ser­
vice clubs. 1 2 3 4 5 1 2 3 4 5

5. I have taken part in 
cultural activities 
such as attendance 
at local live theater, 
visted an art museum, 
listened to band concerts, 
or joined local study 
groups, and visited the 
planetarium, etc. 1 2 3 4 5 1 2 3 4 5

6. I have taken part in 
local recreational pro­
grams such as YMCA, 
YWCA, bowling, base­
ball, swimming, etc. 1 2 3 4 5 1 2 3 4 5

7. I have taken part in 
social programs such 
as fraternities, card 
clubs, veterans organi­
zations, etc. 1 2 3 4 5 1 2 3 4 5

8. I have taken part 
in other things 
such as______

1 2 3 4 5 1 2 3 4 5



BIBLIOGRAPHY

-129-



-130-

BIBLOGRAPHY

Alabama State Department of Education, "Facts and Figures on Drop­
outs in Alabama, " The Department, 1964. (Mimeographed)

C. M. Allen, Combating the Dropout Problem. Chicago: Science Re­
search Associates, 1956.

Bachman, Gerald G. , Green, Swayzer and Wirtanen, Illena D., Drop­
ping out - Problem or Sympton, Ann Arbor, Michigan, 1971.

Barcus N., The Detroit High School Leaver Project, Washington: 
U. S. Department of Labor, Bureau of Employment Security, 
October, 1964.

Bledsoe, Joseph C. , "An Investigation of Six Correlates of Student 
Withdrawal from High School, " Journal of Educational Research, 
53:3-6, 1959.

Bowman, Paul H. , and Matthews, Charles V. , Motivation of Youths 
for Leaving School, U.S.O.E. Cooperative Research Project 
No. 200, University of Chicago Press, I960, 137p.

Brooks, Deton J. , A Study to Determine the Literacy Level of Able­
Bodied Persons Receiving Public Assistance, Cook County 
Department of Public Aid, Chicago, 1962, 166p.

Bryson, Lyman, Adult Education, American Book Company, 1936, p. 
208.

Cervantes, Lucius F. , The Dropout - Causes and Cures, The Uni­
versity of Michigan Press, Ann Arbor, 1965.

Clearing House, "Students Drop In - Not Out, " January, 1972, 
46:298-300.

Connecticut Commission on Civil Rights, Comparative Study of Negro 
and White Dropouts in Selected Connecticut High Schools, The 
Committee, 1959.

Dave, R. H. , "The Identification and Measurement of Environmental 
Process Variables That Are Related to Educational Achieve­
ment, " Unpublished doctoral dissertation, University of Chicago, 
1963.



131-

Hollingshead, August B. , Elmtown's Youth: The Impact of Social 
Classes on Adolescents, Wiley, 1949, 480p.

Houle, Cyril O. , "Back,to New Franciso, " Adult Leadership XV, 
February, 1967, pp. 16-30.

Instructor, "When Does Dropping Out Begin? ", 82:10, December, 
1973.

Jencks, Christopher, Inequality: A Reassessment of the Effect of 
Family and Schooling in America, New York, Basic Books 
1972.

Johnson, Lyndon B., "Message to Congress, " Washington Post, 
January 13, 1965, p. 1.

Johnstone, John W. C. and Rivers, Ramen J., Volunteers for Learning; 
A Study of the Educational Pursuits of American Adults, Chicago, 
Illinois: Aldine, 1965.

Kennedy, John F. , "Message to Congress, " Washington Post, January 
14, 1963, p. 1.

Kinney, Paul D., Stud^_of_Hibbing^_kIinne^ota_Hi^h_S^ho21__Drogouts , 
1956-1961, Hibbing Board of Education, 1962. (Mimeographed)

Knowles, Malcolm S., The Adult Education Movement in the U, S., 
Holt, Rinehart and Winston, Inc., New York, 1962.

Kreitlow, Burton W., "Research in Adult Education, " Handbook of 
Adult Education, Washington, D. C., I960, p. 115.

Maaske, Roben J. , "Needs in Adult Education Today, " School Society 
79:9-11, 1949.

Maryland State Department of Education, Our Dropouts: What Can 
Schools Do? , The Department, 1963, 48p.

McCreary, W. H. and Kitch, D. E. , Now Hear Youth, California 
State Department of Education, 1963.

Michigan Department of Education, Public High School Dropouts in 
Michigan, 1970-71, Lansing, 1972.



-132-

Davenport Community Schools, The Adult Evening High School Hand­
book, Davenport, Iowa, 1965, p. 1. (Mimeographed)

Dorland, James R., and Barber, Gaye, compilers, Public School 
Adult Program Study, Washington, D. C., National Association 
for Public School Adult Education, 1967.

Educational Leadership, "Portland's Personalized Education Program^ " 
29:405-7, February, 1972.

, "Separate Schools for Potential Dropouts," 29:333-40 
January, 1972.

Educational Service Bureau, Inc. , "Keeping Students in School, " 
Washington, D. C., 1971.

Es sert, Paul L. , Creative Leadership of Adult Education, Prentice- 
Hall, Inc. , New York, 1951.

Finch, Robert E. , "Public Schools, " Handbook of Adult Education, 
Washington, D. C., Adult Education Association of the U. S. A., 
1970.

Gillingham, John, A Study of Dropouts in Dade County, Florida, 
Public Schools, 1960-63, Department of Research, Dade County, 
Florida, 1964, 124p.

Grace, Alonzo, The Mental Ability of Adults as Related to Adult Inter­
ests, Needs and Activities, Board of Education, Cleveland, 
Ohio, 1930, p. 213.

Gratton, C. Hartley, American Ideas About Adult Education, 1710 - 
1951, Bureau of Publications: Teachers College, Columbia 
University, New York, 1959.

Graves, M. F., Dropout Study, White Plains, New York Public 
Schools, White Plains Board of Education, 1964. (Mimeo­
graphed)

Greathouse, L. M. , The Southern Appalachian Dropout Study 1962­
63, Berea College, 1964. (Mimeographed)

Hathaway, William R., "The High School Diploma Programs in Public 
High Schools, " Unpublished doctoral dissertation, University of 
California, Los Angeles, California, 1964, p. 95.



-133-

Michigan Institutional Survey and Consulting Service, Adult Basic 
Education - An Evaluative and Developmental Report, 
U.S. O.E., 1970.

Miller, S. M., The Syracuse Report, Syracuse Youth Development 
Center, 1963.

Morten-Williams, Rems and Finch, Stewart, Young School Leavers, 
Her Majesty's Stationery Office, London, 1968.

Nachman, Leonard R. and others, Pilot Study of Ohio High School 
Dropouts, 1961-1962, Ohio State Department of Education, 1963, 
56p.

National Association for Public School Adult Education, Focus, 
Washington, D. C. , 1964.

National Committee on Employment of Youth, Getting Hired, Getting 
Trained, The Committee, 1964. (Mimeographed)

Nicholson, D. ,"Why Adults Attend School - An Analysis of Motivating 
Factors,"University of Missouri Bulletin, LVI, 1956.

Pearl, Arthur, The School Dropout Problem, Rochester, Part I, New 
York State Division for Youth, 1962.

Peers, Robert, Adult Education; A Comparative Study, Routledge and 
Kegan, Paul, New York, Humanities Press, 1958.

Penningroth, M. P., "A Study of Selected Characteristics of Disabled 
Readers in the Ninth Grade of a Large Urban Population in 
Georgia, " Doctoral dissertation, University of Georgia, 1963.

Penty, Ruth C. , Reading Ability and High School Dropouts, Teachers 
College, Columbia University, 1956, 93p.

Phi Delta Kapp an, "Dropouts Who Go To School," pp. 571-3, May, 1972.

, Profile of a Continuation High School, pp. 574-6, May, 1972.

Rhodes, Eric, et. al., "Keeping Students in School, " Educational 
Service Bureau, Inc., Washington, D. C., 1966.

Rochte, Newton, "A State Program of Tax Supported Adult Education 
In Ohio, " Doctor's Thesis: Ohio State University, 1950.



-134-

Schneller, Pete, Unwilling Learner and Dropout Study 1958-1961, 
Ballard High School, Seattle, Washington, 1962.

Schreiber, Daniel, Guidance and the School Dropout, N. E. A., 1963.

» Juvenile Delinquency and the School Dropout Problem, 
Federal Probation, September, 1963.

, Holding Power/Large City School System, N. E. A., 1964.

Silverstone, L. , and Hoyt, C. G. , Bridgeport, Connecticut School 
Dropout Study, A Preliminary Report, Bridge Board of Edu­
cation, 1963.

State Education Department Bureau of Guidance, How High Schools 
Can Reduce Their Dropout Rate, Albany, 1964.

Swanstron, T. E., Out of School Youth - February, 1963, Part II, 
U. S. Department of Labor, 1964.

Tennessee State Department of Education, Dropouts and Improved 
Census Enumeration, The Department, 1963.

Today's Education, Dropouts Are Losers Says Who? , 61:26-31, 
April 1972.

U. S. Department of Commerce, Factors Related to College Attend­
ance of Farm and Non-Farm High School Graduates, GPO, 
1962, 18p.

U. S. Department of Labor, Counseling and Employment Service for 
Youth, Bureau of Employment Security, 1962.

> Worth of Education, Youth Employment, The Department, 
1964.

__________ , School and Early Employment of Youth, Bulletin 1277, 
GPO, I960, 89p.

Vocational Guidance, Dropouts Who Return To Training, 20:217-19, 
March 1972.

Warner, W. Lloyd, Ability and High School Dropouts, New York, 
Harper and Brothers, 1941.



-135-

Whitmore, P. M. and Chapman, P. W., Dropout Incidence and Sig­
nificance at Modesto High Schools 1964-1965, - Modesto, 
California, 1965.

Wilson, M. L. , Why Adult Education, Adult Education Bulletin, 
6:164-180, 1942. --- -------------------

Woollatt, Lorne, H., "Why Capable Students Drop Out of High School, " 
National Association of Secondary School Principals 45*1-8 

1961. --------------------------c'

Zeller, Robert H. , Lowering the Odds on Student Dropouts, Prentice 
Hall, Inc. , Englewood Cliffs, N. J. , 1966.


