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THE TREATMENT OF FOREIGN PEOPLES AND CULTURES
IN AMERICAN HIGH-SCHOOL LITERATURE BOOKS

By Charles Stephen Lewis

The purpose of this investigation has been to determine the
extent of meterial and the nature of such materisl dealing with forexién
peoples and culftures to be found in American high-school literature
books. It was hoped that such a study might result in the improvement
of high-school literature books toward a better international under—
standing.

One hundred thirty-two high-scnool li%erature texts published
since 1930 were secured for examination after correspondence with
twenty~six publishing companies which had been zctive in the bublicaﬁ-

ion of such textbooks., These textbooks were carefully read and analyzed

and the results of the 2nalysis recorded on a form for recording data
adopted from one recommended by UNESCO. The study was made in five divi-
sions according to the courses for which the texts were designed: English
literature, American literature, English and American literature combined,
general literature, and world literature.

The following seven questions were posed and answered:

1. How muchn material about other nations is to be found in high-
school litersature books?

In English literature books an average of 11.5 per cent of their
contents is devoted to foreign peoples; American literatures average 9.3
per cent; books combining selections from English and American litera-
ture devote 17.8 per cent to forelgn peoples; general literatures average
22.2 per cent and world literatures 41.7 per cent.

2. What 1s the materials! distribution?

About 58 per cent was European, with Italy, France, Russia, and




Germany leading in that order; the Orilient was represented by 18 per cent,
most of which was divided between China and India; South American liter-
ature comprised 13 per cent; and the remaining 11 per cent was scattered
among other parts of the world.,

kS ‘L

3. Does the material give a true picture of these peoples and their
ways of life in a modern day world?

Little delineating modern conditions in forelgn lands is to be
found in American high-school literature books and that little is repre-
sentative of only a portion of the globe.

L., Have our literature books kept pace with present conceptions of
world citizenship?

The books for the four courses that survived World War II (genéral
literature courses have replaced those combining English and American
literature) all advance "ldeals of human freedom...world interdependence,
and the need for international organization®.

5. What 1is the trend; that 1is, are these peoples better represented
now than before the second world war?

Foreign peoples and culfures are better represented since World
War II 1n general literature and world literature books; they are not
better represented in American and English literature books.

6. What proportion of this literature is written by American and

English authors about the countries and how much of it is the

actual product of foreign writers?

The contribution of foreign authors to English and American 1li-
terature books has been negligible; foreign authored selections comprise
'-4.9 per cent of general literature books and 22,7 per cent of world litera-

tures.

7. What recommendations should be made for future editors of high-
school literature books?

All materlals offensive to forelgn peoples should be eliminated;

English and American literatures should increase the space 2llotted to




modern writers; general literajure and world literature books should
increase the numbér of 1nclusions dealing with modern times in foreign
lands and the asmount of material written by foreilgn authors; the appor- .
tionment of such material might be altered the better to fit today's‘%
world. Since the democracies are competing with the communists in a
cold but vital war involving the millions of peopledof India, the rest
of the Orient, and much of Europe and the Middle East, we should do all
we can to promote a better understanding of those foreign peoples by

American high-school students. The attitude-influencing power of litera-

ture can be utilized as a very potent weapon in our non-military arsenal.
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CHAPTER I
THE PROBLEM

Statement of the Problem

The purpose of this investigation is to determine the
extent of material and the nature of such material dealing
with foreign veoples and cultures to be found in American
high-school literature books. An objective of this study is
the improvement of American high-school literature books in
the direction of better international understanding. The
oroblem stated briefly is twofold: how are we treating foresign
peoples and cultures in our high-school literature books, and
how can the literature books be improved to promote good inter-

cultural relations?

The Reasons for the Study

With the world in the atomic age, the need for peace
based on 1nternational understanding is aoparent to all but
the extrems nationalilists and the most optimistic. President
Fisenhower spoke of world citizenship in his Iinaugural address;
in his State of the Unlon message he éaid, "American freedom
is interlocked with the freedom of other peoples.”

The President was volcing a thought whlch has been
shared by most of our outstanding leadars for many years -
that we are a part of one world, that we must learn to lilive
-with our internatlonal neighbors. To live peacefully with

1
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other nations requires an understanding of their psoples and
cultures; consequently what we teach 1In high-school llterature
courses about the other countriss of the world should be of
considerable imvortance in shaping the attltudes of those
students who take them. Our attitudes toward countries and
those who inhabit them are greatly Influenced by what we read
about them Iin literatu;;; for example, what reader has not
been impressed with the god-like Greeks of liomer; how tightly
bound to England have we been because of shared wrlters and
writing.

UNESCO, the American Council on Education, and a great
many other organizations as well as many individuals have
recognized the influence of textbooks on student attitudes
and the effect of those attitudes, in turn, on world oeace.
How widespread this realization is will bs evidenced in
Chapter II, which deals with previous texfbook studises for
the betterment of international relations. UNESCO has this
to say: "The importance of textbooks and teaching materials
in shaping attitudes toward other nations and in developing
international understanding or misunderstanding has long been
recognized."l

George F. Zook, in discussing the sub ject, used these
ﬁords: "It has long been h=1d that much could bs done to im-

orove international frisndship by careful attention to what

is said and what 1is not said in the school textbooks of any

1 UNESCO, A Handbook for the Improvement of Textbooks
and Teaching 'Materials as Aids to International Understanding
(Paris: UNLSCO, 1949), p. 9.
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one country about otner nations."1 I. James Quillen in the
same pamphlet says: "In many schools the textbook iz the
course of study, and its contents determine, to a very large
extent, what children and youtnh shall learn in school about
peoples and places beyond the range of their direct experience.
While the influence of the textbook on the bullding of atti-
tudes has still not been fully determined by educational and
psychological research, it must be extensive. . . ."<

He also says, "Graduate students should be ancouraged
and asslsted to do research in the improvemsnt of teaching
materials for masters' theses and doctoral dissertations."®

Mr. Qulillen has been one of the most eloquent spokes-
man for textbook analysis as an aid to international harmony.
Besldes preparing a history of textbook studles made in this
country, Mr. Qulllen has written g numbsr of articles urgilng

additional studles. Writing in Educationsl Leadershipo, he

says: "The opinlons and attitudes of most literate adults
nave been conditioned by the textbooks and teachling materials
they studied in school.

"In the long run, textbooks and teaching materials will
make an Important contrivbution to the development of thne under-

standings and attitudes necessary to secure and maintain a

. 1 IJ. James Quillen, Textbook Improvement and Inter-
natlonal Understanding (Washington, D. C.: Amsrican Council
on Sducation, 19248), p. V.

2 Tbid., p. 2.

5 Tpid., o. 63.



psaceful world."!

If works deallng with foreign veoples and cultures are
selected for inclusieon in anthologies on the basis of the
attitudes these works induce rather than on the single
traditional criterlion of literary merit, some old favoritss
may, to the pain of the lover of literature, be dropped from
future books, but their loss will be s small orice to pay in-
deed if the sacrifice aids 1n any way whatsoevar 1In making it

possible for future generations to enjoy thair rich literary

heritage;

It 1s not thas intent of such studies as this to eliminate
orilde in our country and what 1s American; it should be empha-
sized that the exact opposite is tne aim: we, as Americans can
have a sounder appreciation of our own nation if our Knowledge
of other natlons is not based on prejudica and falsehnood.

Again Professor Quillsn has stated the point well:

In the ouillding of o>ublic support for action in the im-
provement of teaching materials to achieve bett=2r inter-
national understandling, it is important to make clear:
(a) that intelligent national citizenshio iIs based on the
wildest vDossibls dissemination of accurate information:
(b) that there exists no conflict between a wholesome
natlonal patriotism and citizenship and international
understanding - on the contrary they are comd>lementary;
and (c) that UNESCO does not stand for peace at any orice
but for international order under law. International re-
lations are relations between nations; henca, a wholesome
internationalism is based on a wholesome nationalism. On
the other nand, in an Interdependent world no nation can
maintain a high level of national well-being without a

- large measure of international well-being. International
understanding 1is an extension of national citizenship in
the same manner that national citizsnship is an extension
of local and state citizenship. The task of sducation in

1 1. Janes Quillen, "Textbooks Contribute to World _
Understanding,” Educational Leadership, October, 1950, p. 36.
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the United States 1is to develon the understanding, ideals,
and competence necessary for effsctive living as a demo-
cratic citizen of a connmunity, state, and nation in an
interdependent world. Finally, the developm=2nt of inter-
national understanding and cooperation within the program
of UNESCO does not envisage veace at any cost. UNESCO 1s
an official agency for building educational and cultural
supoort for the United Nations, and its program stands for
the use of force_to restrain ag.ressor nations if that be-
comes necessary.l

Whlle numerous textbook studies for the improvement of
international relations have been made in this country (see
Chapter I1IT1), none has been done exclusively 1n the field of

high-school literature nor on this varticular subject.

Questions To Be Answered

If it is assumed that high-school students should know
about foreign cultures and that their attitudes are influenced
by what they read in literature.classes, a number of questions
for study pressnt themselves:

l. How much material about other nations is to bz found
in high-school litzsrature books?

2. What is its distribution; that is, how much is dsvoted
to each country?

i~ ©. Does the material ;ive a true picture of thess peoples |
Ca and thsir ways of life in a modern day world?
4. Have our lltarature books kept pace with the present
conceptions of world citizensnio?

5, What is the trend; that is, ars these peoples better
represented now than before the second world war?

€. What proportion of this literature is writtzsn oy
American and English suthors about the countries and
how much of it 1is the actual product of foreiagn
writers?

- Quillen, Textbook Improvement and International Under-
standing, po. 65-66.
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7. What recommendatlions should be made for future editors
of literature books?

Hypotheses

The study is based on the following hypotheses:

A. The amount of literaturs dealling with forsign peoples
and cultures in American high-school literature books
has Increased since the ending of World War II.

B. The attitudes toward foreign peoples expressad in the
literature books have bescome less provincial than for-

merly, and an increase in world-mlindedness has occurred.

World-mindedness, when used here and in other parts of

this dissertation, is to be construed in the light of the UNESCO

definitlion:

The 1deals of human freedom, dignity, equality, and
‘brotherhood should be emphasized. . . . Comnmon responsi-
bility for world conditions should be stressed. . . .
World 1interdependence and the need for international
organization and cooperation should be made clear.l

C. In general literaturs books and world literature books
the provortion of literary offerings writtsn by foreign
authors about thelr own countrles and oeoples in rela-
tion to those written by English and American authors
about foreign countries has increased.

Sources of Information

The primary sources of information were high-school

literature books; A 1list of twenty-slx publishing companies

was compiled from the high-school library source book, A Baslic

2

Book Collaectlion for High Schools. These publishers ware

selected because they had published at least one book In the

fields of hipgh-school literature. Letters were then written

1 yN®Esco, oo. cit., p. 82.

i

2 Joint Committee of the American Library Association,
asic Book Collection for High Schools (New York's American
rary Assoclation, 1950).

AB
Lib
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to the twenty-six requesting a list of titlaes of high-school
llterature books published by the comnany since 1930. 1In thils
way, titles of books published between 1930 and 1955 werse
secured. The twenty-six publishing companies and thelr
addresses are listed in Table 1. Twenty-five of the companies
~cooperated, not only by supplying the requested information
but also, in some cases, by sending coples of the textbooks as
well; tis other company was no longer in business. On the
basls of the lists so secured, one hundred thirty-two texts

were acquired for examination.

Method of Analysis

The se oﬁe hundred thirty-two books were carefully read
and analyzed 1n order to determine the amount and the nature
of the materiél they contailned. A sample form for recording
data and the complete analysis of one book are to be found in
Ansendix JI. This form for recording data was adapted from

one recommended in UNESCO's A Handbook for the Imorovemant of

Textbooks and Teaching Materials as Aids to International

Understandling. Tach book was analyzed with the nreviously

listed seven questions in mind and fron the standooint of the
following criteria for evaluatlion evolved by UNEESCO:

4, Wliminate all)l material tending to prevent an under-
standing between the nations, to wound the national self-
asteem of other nations, to arouse hatraed and contemnpt of

- foreign peoples.

B. Stereotyoed concepnts are to bs avolded.

C. Vinority grouos, other races, and other nations and
nationalities should be treated fairly and due representa-
tion should be iziven to tneir contributions. The sams
standards of scholarship, Justica, and morality which are
applied to one's own natlon should be applied to others,
including former enemies in war and nations with whom

|
1
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there is current rivalry and conflict. Unpleasant facts
and undesirable conduct should not be ignored, but they
should be placed in persosective, and controversial 1ssues
should be presented objectively. Terms and phrases which
develop prejudice, misunderstanding and conflict, and
give offense to other peoples should be avolded.

D. The ideals of human fresdom, dignity, equality and
brotherhood should be emphasized. The need of a moral
code of mutual human behavior and a sense of common re-
aponsibility for world conditions should be stressed.

The advances of civilization, the obstacles to human pro-
gress, world ideals and heroes, world lnterdependence and
the need for international organization and cooperation
should be made clear.

E. The analysis of existing materiasls should indicate
their strengths as well as their weaknesses and should
result in positive recommendations to serve as guides for
continulng improvement.

Model passages and summaries of desirable content not
only provide a standard for the appraisal of tsxtbooks
and teaching materlals, but they also serve as guides to
authors and publishers and to the educational authorlties
selecting and using textbooks and teachling materials, thus
giving a constructive emohasis to textbook analysis pro-
Jects.

F. In apolying the criterilia either to particular topics
or to a whole textbook, descriptive information and
illustrative gquotations along with the evaluatlive general-
izatlons based on them should be recorded.l

Every ltem of literature which refers to a foreign
country or culture, or which has forelgn characters, or any
reference to forsigners has been analyzed with the UNESCO
criteria as the basis for judgment. Fach of these items has
been summarized and, in aporopriate cases, gquotations have
been presented. On the basis of the evidence suopllied by
these gquotations and summarles, sach article has then been
labeled as desirable, undesirable, or neutral. The article
was considered desirable if it advanced "ideals of human free-
dom, dignity, equality, brotherncod, . . . world interdepend-

n2

ance, and the need for international organization. It was

1 ywESCO, oo. cit., p. 29, po. 74 ff.
2 Ipbid., op. 78 ff.
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considered undesirable if it tended "to wound the self-esteem
of other nations, to arouse hatred and contempt for foreign
peoples," contained ‘stereotypes or "terms and phrases which
develop pre judlce, misunderstanding, . . . give‘offense."l It
was labeled neutral if the reader would not be motivated one
way or anotner in his attitudes toward foreigners. Desirable
and undesirable selections are included in the body of the
dlssertatlion; neutral items are placed in asopendices.

It will be noted that the number of pages and the per-
centage of the whole book devoted to foreign peoplas and
cultures are two of ths items to be found on the form for
analyzing each book. The number of pages and percentage of
the whole written by forelgn authors also are raecorded, as
arz the same. items for selections dealing with present day
life in foreign countries.

It can be argued, not without justification, that
literature cannot be measured by the pages or the pound, that
one page of Shakespeare outweighs a ton of Spillane; and this,
of course, is true,. However, thls study assumes that editors
of anthologles esxerclse pood judgment in the selection of
articles they print, and that such items are selectsd partly
on the basls of literary merit; hence we can attach some im-
oortance to the amoﬁnt of material that avpears in a book. It
is" to be remembered also that the abssnce of material 1s quite
often more imoortant than its presence; it's the old Sherlock

Holmes story of what the dog didn't do in the nighttime.

1 1p14.
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Another analogy might ba.that, while only one district can
send a Churchill to Parliament, the other districts of England
still want to be represented. 1In short, as UNESCO and the
American Council on Education have concluded, the amount of
matarlial about other peonles and lands, or the lack of 1t, is
of some 1mportance.

The reason that measurement was made of the material
contributed by forelgn authors was that, while some exceptions
can be found, the writer is llkely to be a better spokesman
of the people and culture which produced him than is an alien;
an interpreter may be more grammatical than a native but quite
often he loses the flavor whlch the original work had. Pearl
Buck makes a sympathetlc speaker for the Chinese p=2ople, but
she does not exemplify Chlnese culture nor the llterature of
Chlina. Foreign writers are deemed to be those who d4id not
write in ¥nglish for an Engllsh (or American, or Canadlan,
atc.) speaking public.

Since one of the objectives of this paper has already
bern stated to be the 1Inorovemant of textbookks toward bvetter
international understanding, it 1s apparent wnhy a consideration
of the material dealing with present day life in forelgn

countriss has bean lncluded.

Th2 Divisions of the Study

The study has been made in five divisions: English
literature, American literature, English and American litera-
ture as a comblined course, general literature, world literaturs

(including modern literature). These five divislions were
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natural ones since most high-school literature books are de-
signed to meet the needs of one of these five specific courses.
Thirty-four books designed for none of these courses are

analyzsd in Apoendix VI,

Delimitatlions

Books publlished since 1930 were used for the study be-
cause it was felt that twenty-five years was a sufficient soan
of time to reveal any trends in high-school llterature books.
Tt was also felt that books published prior to 1930, while of
interest to the scholar, could contribute little to the ful-
fillment of the objectives of this study since they would have
1ittle influence on the present day high-school studsnt and
the betterment of international understanding.

It shéuld be remembered that textbooks are not like
most best sellers: they do not reach thelir maximum sales in
the first year or two of publication; a textbook usually takes
several years for any widespread adoption. Consequently, a
mumber of the books included in this study bear a cooyright
date earlier than 1930; but, vecause they were published aftsr
that time, their inclusion was necessary.

The one hundred thirty-two books studied constituted
91 per cent of those listed by the publishing companies.
Twelve books listed were out of print and unavailable. It
was felt, however, that the one hundred thirty-two could be
considered sufficiently representative to make thalr study a
valid one. The titles of all the books analyzed and a list

of those omitted may be found in a bibliography at the back
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of thls dissertatlion.

The Pattern of the Study

The plan of this study follows closely that evolved by

the‘American Council on Education.

This pattern involves: (1) the selection of the most
frequently used textbooks; (2) the ldentification of im-
oortant topics and accurate and desirable content; (3) the
analysls of the textbooks . . . 1n terms of these topics,
noting quantity of content, accuracy, objectivity, balance,
tone, and adequacy; (4) the presentation of the findings
in expository form, using tables to present quantitative
data and gquotatlons to illustrate the nature and quality
of the content; and (3) listing the conclusions of the

study and makilng recommendations for the improvement of
textbooks. 1

Since the Council plan was worked out through a number
of textbooks studiles made in the field of the social scilences,
it contains elemsnts not aoplicable in a llterature analysis.
For example,.while "desirable" content can bs determined, "im-
sortant toplics" and "accuracy" are not pertinent to literature

books, whereas thoy are the sine qua non of histories. This

study follows the Council plan in all other respects, however?
(1) the manner of securing the textbooks has besen sxplain=d:
(2) the criteria for determining desirable and undesirable
material has vbeen detailed; (3) the metnod of analysis has
been describved; (4) tne findings, including tables and quota-
tions follow in the body of tne dissertation; and (53) the con-

clusions and recommendatlions for the improvement of textbooks

comprise the last chaptsr.

1 Quillen, Textbooks and International Understanding,
pu 58. -
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The next chapter 1s concerned with orevious textbook
studies for the imorovement of international relations; in
Chaoter III English 1iterature books are analyzed; Chapter IV
considers American literatures; Chavter V reviews books com-
bining selections from English and American literature; general
literature books are considersd in Chapter VI as are world
literatures in Chaoter VII; and Chapter VITI 1is the summing,

up.



. CHAPTER II

PREVIQUS TEXTBOOK STUDIES FOR THE IMPROVEMENT OF

INTERNATIONAL RELAT IONS

The International Extant of Textbook Studles for the
Improvement of International Relations

The UNESCO Handbook states:

Since the first world war, extensive efforts have besn
made to improve textbooks as alds to peace. Ths second
world war was, of courss, a discouraging set-back, but
fortunately many of the constructive results of earlier
work have survived, and those who seek to improve text-
books and teaching materials toda{ have a rich background
of experlence from which to draw.

Just how extensive such efforts have besn and how rich
is the background of experlence may be realized when one dis-

covers that the bibliograohy contained in the UNESCO Handbook

lists seventy-five different articles and books in this field
available in the English language.2 Many others are to be
found in Duteh, German, French, Hungarlan, Portuguese,
Scandlinavian, and Spanish. The Handbook itself contains a
deatailed nhilstory of international efforts to imorove textbooks
and teaching materials, tracing the movemesnt back to 1889 when
the first Universal Peace Conference urged that causes of war
and accounts of wars fought should be corracted in history
téxtbooks.

The movement toward textbook reform was tremendously

1 yyusco, op. cit., o. 9. ? Ibid., pp. 137-145.

e
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accelerated near the end and immedlately followilng ths first
world war. "One of the outcomes of the war was the widespread
conviction that hatred and lack of understanding among nations
was, 1in part, due to the chauvinism found in school textbooks."l
Most of the civilized world was interested in this movement.
The National Unlon of Public School Teachers of France and
the Colonjes, the German Aséociation of Radical School Re-
formers, the Japanese Assoclatlion of Teachers, the Workers‘.
Bducation Assoclation of -Great Britain, Professor Altimira of
Spain, the Netherlands Teachers Assoclation, the history
teachers of Poland, Anatols France: all of these institutions
and individuals called for textbook reform.

With such a widespread demand the League of Nations
entered the field through the International Committes on
Intellectual Cooperation. (The I.C.I.C. served the Leagu> of
Natlons in a simllar capaclty to that of UNESCO today.) After
some years of study, the I.C.I.C. produced the Casares Reso-

lution which, in effect, allowed Natlonal Committae=s (sub-

divisions of T1.C.I.C.) to protest to other National Commlttees
of offending countries regarding thne truth of materials con-

tained in textbooks. The Natlonal Committees of the offending

jectionable material. Two weaknssses of the Resolution werse
that, in some countries, private rather than governmnental
oublishing of textbooks was the rule, and the natlonal govern-

ing body did not select textbooks. The Casares Rasolutlon was

countries could then delete or not, as they wished, ths ob-

1 10id., o. 10.
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adopted by the League in 1926, but it was utilized only three
times in the next four years and in only one case were any
changes brought about in the textbook in question. A new and

somewhat stronger Casares Resolution was passed in 1932. but

nelther that nor a éubsequent Declaration on the Teaching of
History formulated by I.C.I.C. as "a model international agr=e-
ment for the teaching of history" was particularly effective
because they both required enforcement by national governments;
and the national governments of the major pow3rs refused, for

one reason or another, to sign the Declaration. The United

States, for example, refused because education in tnls country
is a function of state government rather than of the federal

government., The following countries signed the Declaration:

Afghanistan, Argentina, Belgium, Chile, Colombia, the Dominican
Republic, Egyot, Estonla, Finland, Greece, Iran, the Nethesr-
lands, Norway, Sweden, the Union of South Africa. While only

these natlons officially endorsed the Declaration, all of the

ma jor powers declared themselves in symoathy with the princil-
ples underlying it.l

The records of what had been done up to 1932 inter-
nationally in this fleld were published by I.C.I.C. in, first,
a Prench edition and, a year later, an English edition.?

Other international organizatlions wnich have contributed

to the study of the problem of textbook Improvemant include

1 1p1a., pp. 19 f.

2 International Institute of Intellectual Cooneration,
School Textbook Revision and International Understanding
(Fnglish edition; Paris: The Institute, 1933).
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the following:

1.

W

10.

The Carnegie, “ndowment for International Peace inquired
into "the treatment of the causes and results of the
first world war in the most recant textbooks of the ex-
belligerent nations."l

The International Moral FEducation Congress considered
the subject, "The International Spirit and the Teach-
ing of History," in 1922.

The International Federatlon of Trade Unions held a
special Peace Congress in 1922 and passed a resolution
steting "that the teaching in the public schools . . .
should be insoired by the orinclipie of psaceful sattle-
ment of international differences."

The International Federation of Teachers' Associations

- made textbook revision "a basic oart of [its] programme

of promoting cooperation between teachers and schools
for the maintenance of international peace."

The International Peace Bureau for over a period of
thirty-seven years advocated school textbook revision
for world peace.

. The International Federation of League of Nations

Societies sponsored a project, "Propaganda through
the Schools," which "resulted in a strong recommenda-
tion that the member national socleties examine the
history and civics textbooks of thelr resoective
countriss with a view to procuring the elimination
of material incompatible with ideals of world peace."

The World Alliance for Promoting Friendship through
the Churches published a two volume study, Nationalism
in History Textbooks.

The World Federation of %ducation Associations worked
with the American Association of University Women in
a textbook study.2

The Women's International League for Peace and Freedom
urged "the setting up of international committees for
the examlnation of school books." ‘

The Internationual Committee of Historical Sciences

1 7he material quoted in this senteance and that in the

subsequent sentences about international organlzations may be
found in UNWESCO, op. cit., pp. 24 ff. _

2'This study 1s discussed further on page 25.
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in 1931 and 1933 "instituted two inquiries into the
teaching of hlstory in elementary and secondary schools,"
recelving answers from thirty countries in the first
inquiry and from twenty-six in the second.

The Work of UNESCO

Since the second world war, activity in the fileld of i

textbook Improvement has been led by the United Nations Educa-

tional, Scientific and Cultural Organization.

"One of the major tasks of Unesco 1s to further educa-

tion for the devalooment of international understanding, and

one important facet of this many-sided responsibility is the

improvement of textbooks and teaching materials."l This

organization has provided the following services for the world:

1.

2.

It has served as a clearing house on the analysis and
revision of textbooks and other teaching matertials.

It has provided tralned staff members for oractical
consultation on textbook analysis.

It has encouraged inter-governmental cultural ayg ;rae -
ments.

It has attemoted to ldentify major topics of inter-
national importance.

It has called world conferences for the discussion of
methods for textbook imorovement.

vision for the betterment of international understand-
ing and has outlined "A Model Plan for the Analysis
and Improvement of Textbooks and Teaching Materials as
Aids to International Understanding."2

The method of analysis outlined in Chapter I of this

paper was adapted from the recommendations found in UNESCO's

model plan.

L UNESCO, op. cit.,p. 9. 2 Chapter title, Ibid., p. 69.

\
Tt has published a book on ths history of textbook re-
i
|
|
|
|
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Since the inception of the organization, UNESCO has
felt strongly that textbook lmorovement and the furthering of
world peace are parts of the same pattern. G..H. Fitzwater
said, "Unesco's program for textbook imorovement 1s based on
the belief that statesmen and educators can unite in an inter-
natlional effort to improve textbooks for better .world under-
standing."l R. W, Crary, revorting on the 3russels Szminar,
stated: "One criterion for selsction of textbooks should be
the quality of international understanding developoed in the

text."2

Social Studles Textbook Analysis 1in the United States

Textbook studies in the United States have bsan numer-

ous, particularly since World War II.3

A history of the
studies mades in thls country together with a summary of them
may be found in a pamohlet prsviously referred to: I. James

Quillen, Textbook Improvement and International Understanding

(Wéshington, D. C.: American Council on %Tducation, 1948). Mr.

Quillen of Stanford University made the report for the American

Council on Bducation at the reguest of the United States

National Commission for UNESCO.

1 ¢. H, Fitzwater, "Unesco's Program for Textbook Im-
orovement,” Educational Leadership, February, 1951, p. 313.

2 H. R. Anderson (et al.), "Reports on the Unesco
Seminars on the Improvement of Textboocks,”" Soclal Education,
April, 1951, o. 1lE1.

S A listing of the various studies may be found in the
U. S. Library of Congress, Textbooks: Their Zxamination and
Improvement (Washington, D. C.: The Library, 1948).
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Some of the orggnizations that have alded such studies
include the American Council on ®Wducation, the Institute of
Pacific Relatlions, the National Conferencs of‘Christians and
Jews, the Office of the Coordinator of Inter-American Affairs
of the U. S. Govermment, and the Llbrary of Congress.

Early ventures into the field of textbook analysis were
largely concerned with the tresatment of the American Revolu-

tion in our history books. Albert Bushnell Hart,l H. Morse

2 and Charles Altschul5 all concluded that American

Stephens,
history books were unfalr to the British and misleading and
incomplete in their handling of the history of the American
Revolution.

The close of the first world war marked a high polnt
in American nationalism and thils, plus the strong feeling
aroused by the League of Nations controversy, caused a reaction
agalnst the hilstory book revisers. Willlam Randolph Hearst,
veterans' organizations, the mayor of Chicago, Senator Borah:
all of these and others protested against revisions as baing
unpatriotic. For a few years the faction which Arthur
Walworth calls "the drum and trumoet school of history" was

in the ascendent.4

1 A. B. Hart, School Books and International Prejudicss.
International Conciliation, No. 38 (New York: Amerlcan Associ-
ation for International Conciliation, 1911).

H, . Steohens, "Nationality and History," American
Historical Review, XXI (January, 1916).

3 C. Altschul, The American Revolution in Our School
Textbooks (New York: George H. Doran Co., 1917).

4 r. Walworth conducted a textbook study recorded on
vage 22.
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By 1925 the controversy had abated, and bestween that
date and 1938 four studles of the treatment of wars in
history textbooks were made. Jonathan F. Scott, ‘an Tnglish-
man, made a study of English, French, and German history
texts and thelr treatment of internationalism.l Donald R.
Taft, an American, made a simllar study of history textbooks
of France, Germany, the United States, and Mexico.2 Two
other Americans also made studiss: John Harbourt concentrated
on the treatment of the first world war in American, English,
French, and German high-school histories;:5 and Arthur Walworth
studied the treatment of all wars in which the United States
had engaged, using for hils study American high-school history
textbooks and thosz of Uncle Sam's opponents 1ln the wvarious
wars.?

Three organizations soonsored history textbook studies
in an attempt to discover how much was taught about war and

what was the nature of the war material. The Association for

rYeace Education promoted one,5 the National Council for

1 J. F. Scott, The ‘ienace of Nationalism in Education
(London: George Allen and Unwin, Ltd., 1926).

2 p. R. Taft, "History Textbooks and Truth,'" Procesd-
ings of the Assoclation of History Teachers of ths Middle
States and Maryland, No. 24 (1926).

3 J. Harbourt, "The World War in PFrench, German, Engzglish,
anéd Amerlcan Secondary School Textbooks"™ in the First Yearbook
of the National Council for the Social Studies (Philadelphia:
dcKinley Publisning Company, 1931).

4 Arthur Walworth, School Historles at War (Cambridge:
Harvard University Press, 1938).

9 pAssoclation for Peace Education, An Analysis of the
Tmphasis Upon War in Our Elementary School Histories (Chicago:
The Association, 1923).
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Prevention of War sponaored another1 and the American Associ-
ation of Universitf Women joined with the World Federation
of Educatlcon Associations to complete a third.2

The American Council on Education has sponsored a num-
ber of studles other than the Quillen report which has been
frequently mentioned in this paper. One of these was done
by Elizabeth Yates Webb;° others will be discussed in the
next section of this dissertation.

John H. MacCracken made a special study of what was
taught about the League of Nations in high-school government

textbooks.?

Textbook Studies Regarding Snecial Sections
‘ of the World

Doctoral Dissertations: Timothy T. Lew wrote a

doctoral dissertation at Yale on the treatment of China in
American elementary and secondary school history and geograpny

books. J. E. Perplnan did the same for the Philippine

1 Tsavelle Kendig-Gill, War and Peace in United States
History Text Books (Washington: Natlonal Council for Praven-
tion of War, 1223).

2 Laura F. Ullrich (chairman), "Report of the Committee
on U. S. History Textbooks Used in the U. S. Schools," Pro-
ceadings of the Sixth National Convention and Forty-Second
General Meeting of the American Association of University
Women, held in New Orleans, Louilslana, April 9 - 12, 1929
(Washington: The Assoclation, 1929).

5 E. Webb, "Tllustrations of Objective Presentation of
Controversial Issues in the History of United States Foreign
Relations”" (Unpublished manuscriost in the posssssion of thse
American Council on Rducation, Washington, U. C.).

4 7. H. MacCracken, "Higzh-School Textbooks in Govern-
ment: A Study in Substance of Doctrine," Educational Rscord,
XIV (April, 1933).
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Islands.l Alfred . Church wrots a doctoral dissertation on
the study of China and Japan;2 Arthur H. Hauck, working at
Columbila, wrote about Cemada,:5 as did Kenneath Gell at Harvard.4
Two very recent dissertations involving textbook analysis were
completed in 1953 at the University of Mlichigan by Shyana
Decdhar and Tori Takaki.5

Specilal Studies Other Than Doctoral Dissertations:

Some of the studies sponsored by the American Council on Edu-
cation have already becon discussed; two others should be
mentioned in any consideration of textbooks and international
understanding. The first was a study of the Treatment of

Asia in Americang’l‘extbooks,6 which was a comprehensive study

1. E. Perpinan, "The Philippine Islands in American
School Textbooks, Journal of Experimental Education, II (June,
1934 ).

2 A. T. Church, "The Study of China and Japan in
American Secondary Schools." Unoublished doctoral disserta-
tion, Graduate School of Wuducation, Harvard University, 1939.

5 a. H. Hauck, "Some Tducational Factors Affecting ths
Relatlions bstwean Canada and the Unitsd States" aston, Pa.:
orivately published by tha author, 1932).

4 X. Gell, "What American Hizh School Graduates Should
{now About Canada." Unpublished doctoral dissertation, Gradu-
ate School of ®ducation, Harvard University, 1944.

S s, Deodhar, "The Treatment of India in American
Social Studies Textbooks, 1921 - 1952." Unpublished doctoral
dissertation, University of Michigan, 1953.

T. Takakl, "The Treatment of Japan and Peoples of
Japanese Descent in Senior High-School American History Text-
books." Unpublished doctoral dissertation, University of
Alehigan, 1953.

6 Committee on Asiatic Studies of the American Council
on Educatlion and the American Council, Institute of Pacifie
Relations, Treatment of Asia in American Textboouks {New York:
American Counclil, Institute of Paclific Relations, 1946).
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of the treatment of the.Far East 1In one hundrad and elght
e8lementary and secondary social studles books. The other was
a study, under the direction of Howard E. Wilson, of the treat-
ment of Latin America in teaching materials at thse elementary,
secondary, and college lsvels.1

Studies Made of Textbooks Other Than
Soclal Studies Books

While the Latin America study mentioned lmmediately
above was not concerned entirely with social studies, it was
very heavily welghted by them; and all of the other studies
mentloned so far in this paoser havs been made with textbooks
in the social studies field alone.

There are two othesr studles that should be included in
thls purview. One was made by Bessie S. Pierce and was called

Civic Attitudes in American School Textbooks.® Miss Pierce

studied one hundred nine readers as well as histories, civics
and soclioloyy books, geographies, language textbooks, and even
music books. She came to the conclusion that "Of all the

lbooks examined, geograohlies arce the least inclined to paint

the American as suoerior to other peoples, readers and histories
belng the most guilty in this respect."®

The last study to be consldered was also instigated oy

1 Committee on the Study of Teaching laterials on Inter-
American Subjects, Latin America in School and Colleze Teaching
Materials (Washington: American Council on Educatlon, 1944 ).

2 B. L. Plerce, Civic Attitudes in American School
Textbooks (Chicago: Unlversity of Chlcago Press, 1930).

3 Ibid., o. 255.
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the American Council on Education, again with Howard E. Wilson

1

as director. In this study "a total of two hundred sixty-

slx textbooks for use in various coursses 1in elementary and
secondary schools, sixty courses of study and forty-nine
college textbooks or manuals were examined or appralsed.”
The study was not concerned directly with the treatmsnt of

foreign pneoples and cultures but rather with the treatmant of

minority grouos in this country: Jews, Catholics, Negroes,
Orientals. However, some of the findings of the Committee
lend weight to the need for such a study as this; for example,

the following quotation:

1. An anthology of world literature prepared for nigh
school use contains twenty selections, largely poetry,
translated from the Chinese. They range from ths
philosophy of Confuclus to bits of lyric poetry. None
is contemporary or adds appreclably to the student's
understanding of modern China or the Chinese in America.
Another anthology contalins the admirable selection "The
Chinese Way of Life" from Letters from a Chinese Official
by G. Lowes Dickenson. The purpose of thls passage,
according to its introduction, 1s to dissioate the noticen
that everything strange is necessarily barbaric. The
introduction remarks that an exonlanation of the Chinese
ethos crceates a picture of a nation so civilized that
our own Yestern ways seem by contrast to be garish,
noilsy, and soulless. ¥hile such an account may snare the
over-enthusiasm of Lafcadic Hearn in his writings about
Japan, it 1s a good corrective for the srroneous picture
of omnioresent poverty and squalor offsrsd as the whole -
truth about China in most materials for school use. -

2. Treatment of Asiatic Minorities. Substantlal groups
of Amsricans are of Chiness or Japanese or Filipino
ancestry; these groups occupy a unique position Intimately
affected by world conditions during war and pcstwar years.
The teaching materials lag behind current developments
concerning them; offsnsive generalizations about them

1 Committee on the Study of Teaching Matsrials in
Intergroup Relations. American Council on Education, Inter-
group Relations in Teaching daterials (Washington, D. C.
American Council on Rducetion, 1949), pp. 29 ff.
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occur frequently, especlally in the connotation of racial
inferiority and the white man psychology. Historical
data on their immigration to this country are ordinarily
presented in a framework of assumntions about Asiatic in-
feriority; such accounts are virtually unralieved by
soclological data on the present status, contributions,
and problems of these groups.

3. This defect can be remedied only by alteration of
the content, scoone, and emphasis of many present-day
courses of study; if these alterations can be made, sub-
stantial lmprovement in textbooks will follow. Another
type of error, one of commission rather than omission,
is that of undue simplification with resultant distortion
of materlals, especlially in history textbooks. Unwarranted
generalizatlon, leading to distortion, is characteristic
of many textual passages bearing on intergroup relations.
Loose use of terms occurs too frequently; there should be
more carsful attention to such words as race and natlonal-
ity. TEmotionallzed terms, some of them having the char-
acter of cliches and stereotypes, such as 'half bresed!,
'Teeming Hordes', "Swarms of immigrants' should be more
consistently avoided. These types of error, arising more
from the author's unquestioned assumptions and his liter-
ary style, are matters to engage the attention of authors
and editors, and should be considered by all school
officers responsible for the selectlion of textbooks for
school use, The fault lies not in texts alone but in
the coursss of study for which textbooks are oreoar~d.
Only as those courses of study demand tne inclusion of
toplcs on intergroup relations, some of which are in-
avitably controversial, will the textbooks be substantially
improved. Curriculum remeking 1s a prersequisite to the
alteration of textbvooks.

This quotation, while dealing with the trsatment of our
minority groups in textbooks rather than with foreign peoples,

indicates the ne=sd for a study such as the present one.

How This Study Differs from Previous Cnes

As has been previously indicated, all but two of the
studies discussed in this chapter have been in the field of
the.social studies. There has beecn no study made of litera-
ture books only. The Plerce study differed in that it

attempted to evaluate "civie attitudes" and in many books

e e g
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other than children's readers. Also, the Pierce study ended
orior to 1930, which is when this one beygins. It should be
intereéting to see whether "readers" are still among "the most
guilty.” |

The Intergroup Relations study was not concernszd with
foreign peoples and cultures but with minority groupé in this
country, and it considered literature books as only a sub-
sldiary part of i1ts textbook analysis.

The Deslirability of Textbook Analysis
in the ¥isld of Literaturs

As this chapter demonstrates, many individuals and
organizations have contributed to textbook studies 1n the
- United Stetes, but no stddf such as this one in the field of
high-school literature has yet been made. The chief value of
these related materials to a study of liferature books has
been to provide an emerging pattern for textbook analysis.
That pattern as developed by UNESCO and the American Council
on Bducatlon has served as the plan for this study and has
been outlined in Chapter I. The influence of literature books
toward international understanding has also been discussed in
the first chapter.
UNESCO has recognized the need for studies of literaturse
books: “
Although textbook analysls is usually confined to
gsoacific subjects, the imorovement of taxtbooks should
‘be promotad in every subject within the school curricu-
lum. History and geography are of particular importance;

but the books used in instruction 1in literature, the arts,
the natural sclences and other subjects should also be
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taken into consideration.1

I. James Qulllen, in at least two different publica-
tions, has indicated the deslirabllity of investigating the
field of literature. In hls report made for the American
Council on Education, he says:

The scope of teaching-material improvement projects
should be as wide as possible. The movemnent first began
with the examination of history textbooks; then it was
extended to geography and the other social studies; and
finally to all pertinent teaching materials and cours=es
of study. Within the limitations of staff and time, all
frequently used rslated material arnd courses of study
should be analyzed.Z2

Writing for the Harvard %ducational Review, he has

4this to say, "iHlstory textbooks have been emphasized in ths
1950 Unesco orogram. In 1951 the emphasis is on the study of
geogranshy textbooks and then beginning the study of language
readers.">

It would sesm from the above quotations and from the

other materials in this section of the chapter that a text-

book study in the field of high-school literaturs is desirable.

1 ynwsco, oo. cit., p. 60.

2 Quilien, Textbook Improvement and Intsrnational
Understanding, p. 61.

5 1. James Quillén, " mprovement of Textbooks and
Teaching Wdaterials," Harvard Educational Review, Summer 1950,
p. 156.




CEAPTER III

ENGLISH LITERATURE BOOKS

A Traditional Course

The oldest llterature course in Amsrican high échools
is English literature. With ths wealth of writing produced
over twelve conturies and with English as our Amerlican
language came the rich heritage of the best that England's
talents had created. Althouzh England's political authority
was repudliated, her literary mastery was never gquestioned.
For that reason, the course in Engllsh literaturs 1s the host
traditional one in our high-school curriculum.

Because the course 1s so steeped in tradition, English
literature books tend to be very much alike: anthologilsts
have settled on materials to be included in the texts and the
same selections reappear regularly. This point is an im-
portant one in textbook evaluation because it makes possibls
many mora generalizations about the %nglish literature books
tﬁan is possible in the analysis of general literature books,

for example.

The Books in This Study

In this study, eighteen English literatura books were
analyzed. Table 2 lists the books in the order of their
sublication chronologically. Since 1t was not thne intent of
this investigation to oraise or disparage particular publishers,

30
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TABLE 2

QUANTITATIVE ANALYSI3 OF ENGLISH LITERATURE BOOKS
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letters of the alphabet are used in the place of titles.

An examination of ths tabld shows that an average of
11.5 per cent of the books was devoted to forai,,n pesoples
and cultures with the range lying between 6.6 per cent and
20.1 per cent. An important point should be remambéred in
consldering these figures: <there 1is a universality about
much of English literature that makes 1t applicable to all
people at all times. We do not, for exampl&, think of Wacbeth
as beilng typlcal of Scotchmen, nor of Hamlet as having only
Danish characteristics.

Since this study is concoerned with the treatment of
foreign peoples and cultures, howsver, only items dealing
with foreign lands and characters were analyzad. One hundred
thirty-five such poems, plays, stories, and essays were found.
Of the one hundred thirty-five, thirty-six wer= judged to be
desirable by UNESCO standards and eleven were deemed undesir-
able by the same criteria. The other selections were judged
to be neutral; that 1is, it was considered that the reader
would not be influenced one way or anotner in his attitudes
toward other peoples. Tor exampls, "The Eve of Saint Agnes'
by John Ksats is a beautifully told love story laid 1in medieval
Italy. While the reader may conclude that lovers ares pretty
much alike ever&where, he is not likely to develop any feeling,
pro of'ggg, concerning modern Italy and Italians.

Since 1t was felt that the "neutral'" items were not
varticularly pertinent to this investigatlion, they together

with a brief summary of each one have been placed in Appsndix

i
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IT; the othar 1tems will be discus§ed in thls chapter. '

The number of desirable and undesirable inclusions
for sach book 1s also shown in Table 2. Thus, it may be seen
that all of the books contaln desirable items, rgnging from
two to fifteen, and only sight of the eighteen books contain
undesirable selections, which ranges from one to four. 1In
all, because of the tendency of anthologlsts to select tra-
ditional material, the desirable items numbsr one hundred
forty-three and the undesirable, saventeen.

To demonstrate the frequency with which the selections
appear, caplital letters 1n parsntheses follow ecacih item
analyzed to indlcate the book or books containing tne passage.
The capital letters correspond with those given in Table 2 to

identify esach book.

Undesirable Incluslons

Befora considering quotations and summarlss from those
works judged undesirable, let us review three of the criteria
for evaluation advanced oy UNESCO:1

Tliminate all material tanding . . . to wound the

national self-~ostzen of other nations, to arouse hatred
and contemnt of foreign peoplss.

Stercsotyoad conceots are to be avoided.

Terms aﬁd phrases which desveloo orejudics, misunder-
standing and conflict, and pglve offense to other psoples
should be avoided.

With these thres statemants in mind, considar the fol-

lowing quotatiors and sumnarios:

1 ywmsco, op. cit., o. 81.

————
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l. When the United States.acquired the Philipoines,
Rudyard Kipling advised us in a ooem with the significant
title, "The White Man's Burden," (I) that 1t 1is the duty of
the superior white man to bring up the nativas whom he

describes thus:

Your new-caught, sullen peoples,
Half-devil and half-child.

2. Kipling is the only Bnglish writer, considered to
be of sufficient importancs to be placed in all the anthologles,
“who preaches white superilority; in fact, he not only believes
in white suoerlority but in white Enylish superlority. '"The
Man Who Was" (R) by Kipling is a short story with India the
scene but with a Russian as villain._ Kipling stereotypes the
Russians thus:

Let 1t be clearly understood that the Russian is a
delightful oerson till he tucks his shirt In. As an
Orisntal he 1is charming. It is only whsn he insists uoon
being treated as the most eastarly of Viestern peoples,
instead of the most westerly of Easterns, that he becomes

a raclal anomoly extremely difficult to handle.

Klpling's racial anomoly in this story, Dirkovitch,

the Russlan villain, passes out fromn swinisn drinking at an

Englishman does so. Later ha crawls from under the table to
question "the man who was." These are Kipling's words: "It
seamed most imdropsr to all oresent that Dirkovitch should sip
brandy as he talked in purring, soltting Russian (n.b.) to the
creature who answersd so fesbly and with such svident dread."
The "creature" mentionsd above is an ®English officer

e

tnglish regimental banquet where he 1s a guest. Of course, no
whno hag been pbeaten and Imorisoned for thirty years because he
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has refused to apologize to a Russian colonsl.
Later the drunken Dirkovitcﬁ makes a speech in which
he proohesies that the awakened Russian veasant will swesep

the world:

"All our work is to do; and it shall be done, old
peoples. Get away!" He pointed to the man. "You see
him. He 1s not good to see. He was just one littls -
oh, so little - - accident, that no one remembered. Now
he is that. So will you be, brother soldiers so brave.
So will you be. But you will never come back."

Kipling salso generallzes about Asla and predicts that

Aslatliec countries can never become dsmocraciss:

Asla 1s not going to be civilized after the methods
of the West. There 1s too much Asla, and she 1ls too old.
You cannot reform a lady of many lovers, and Asia has
been insatiable 1n her flirtations beforeatime. She will
naver attend Sunday School, or learn to vote save with
swords for tickets.l

3. "Namgay Doola" (G) is a story wherein, albeit

humorously, Kloling not only shows his belief that a whits

man is superior to an Indlan but that an Englishman 1is superior
to an Irishman. Namgay Doola, resd-haired son of Tim Doolan
and a Thibstan woman, successfully defies ths king of a tiny
fimalayan kingdom by defeatlng his army of five men. Namgay,
whose namez 1s changed to Patsay (sic), is an outrageous carica-
ture of the stereotyoed stage Irishman, Indian style. The
following quotations - Kilvling's advice to the native king
concerning ratsay —‘éhow how Kipling felt about the Irish:
"Give him honor as may befall, the full allowance of work,

but look to it, 0 King, that neither he nor his hold a foot

of earth from thee henceforward."

1 Kipling, "The Man Who Was."
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"
L

. But 1f his bréthren come, they will surely
fight with each other till they die: or else the one will give
information against the other."

A son of Namgay 1s willing to betray his father for a

rupea, and from this Kipling infers, "The blood instinct of

i e e e e B

the race held true." Thus Kipling stereotypes the Trish as
a Judas race. |

4. "iee Willie Winkle" (F) 1s an outstanding example
of Klpling in an arrogant mood. Here are some samplas from

this short story:

Then rose from the rock Wee Willie Winkie, child of
the dominant race (n.b.), aged six and three-quarters,
and said, "Jao!" (He 1s telling a band of native bad
man, twenty strong, to go.)

The man lauﬂhed and lsughter from the natives was
the one thing Woe hillie Winkie could not tolesrate. :

"I an the Colonel Sanib's son, and my order 1s that
you 8o at once. You black men are frightening Miss
Sahib.

. . But he felt that to cry before a native, ex-
cepting only his mother's ayah, would be an infamy
. greater than mutiny. '

Thereupon this "child of the dominant race" held back
the tears and denounced the natives until the British troops
arrived.

9. A fourth Kioling short story, "y Own Trus Ghost
Story," (E) has an Indian only as a minor character; however,

as 1s not unusual in.Xipling's works, he is a rascally native

wno lles and cheats the wnite man, who is a pukka sahib.

6-7. In two of hls posms, "Gunga Din" (B, ®, ¥, G, H,
R) and "Fuzzy-Wuzzy," (E, I) Kipling tries to compliment the
natives, but 1t is doubtful if an Indian or African would find

these words complimentary:
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"An for all 'is dirty 'ide 1
'Z was white, clear white, inside . . ."

"You're a poor benighted 'eathen
But a first class fightin' man"2

The remalning selections that countries or races

might find objectlonable are by lesser known authors. %
8. "A Source of Irritation" (K, R) by Stacy Aumonier

is a short story with stereotyped characters. Sam Gates, an

old Worfolk farmer, ls forced by a German airman to fly to

France. The story concerns itself with how 3Sam outwits his

caotors (overbearing, master-race types) and, through the

ald of the olucky, good natured English soldiers, returns

home something of a hero.

nd (K) contains ths one about:

9. "Limericks
The poor benighted Hindoo,
He does the best he kindoo;
He sticks to caste :
From first to last: T
For pants he makes his skindoo. |

10. "The 01d Navy,"? (X) while in fun, shows the
vast superlority of theAEnglish sailor over the French.,
Though grsatly outnumbsred, tha English won easily, "Ws
fought for twenty minutes when the Franchman had enough."

11. The last of the undesirables is Thackeray's sup-
vosedly comic "Tals of thne Pigtail" (K) in which a stereo-
typed Chinsse sage, comnlete with pilgtail, exerted his wisdom

in an attempt to make the pigtail hang in front of him.

1 Kipling, "Gunga Din." 2 Kipling, "Puzzy-Wuzzy."

3 Autnor: Cosmo Monkhouse. 4 Author: Fredsrick HMarryat.
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Deslirable Selactions

By way of explanation as to why the forthcoming
selections were considerad dasirable, it might be well to re-

view a few of the criteria advanced by UNESCO:l

World-Mindedness: The 1ideals of human freedom, dig-
nity, equality, and brotherhood should be emphaslzed.
« « . Common responsibility for world conditions should
be stressed. . . . World interdependence and the need
for Intesrnational organization and co-operation should be
made clear. :
The analysis of existing materials should indicate
their strengths as well as their weaknesses and should
result in positive recommendations. . . . Model passages
and summarles of desirable content . . . provide a standard
for appraisal of textbooks and teaching materials.

Contributions toward World-Mindedness and Brotherhood
Prior to‘Modern Tines

1. Most of the books examined (twelve out of eighteen)
contain selactions from the Bivle; (A, C, D, G, I, L, ¥, X,
0, P. Q, R) "But the Greatest of These Is Charity," "Psalms
121 and 24," etc. Such selections, though in English, come
to us from Hebrew by way of Latin and should remind the reader
that the Chrlstlan and Jewish peoples of the world share sa
common cultural heritage.

2. "Beowulf" (A, B, C, D, F, G, H, I, J, L, ¥, P. Q)
is not usually thought of as a foreigzn product, but it must
be remembered that the characters are Danés, Geats, Franks,
and Frisians and that "Beowulf" takes place in Sweden and
Denmark; thus many nations other than "Angle-Land" can claim
these early heroes as ancestors.

3. "On the Late ilassacre at Piedmont," (A) by John

1 unesco, op. cit., p. 82.

P hinniy
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Milton, cries out agalnst religious and political parsecution.
4. "The Little Black Boy," (Q) by William Blake, is
generally praised as an example of the brotherhood of whitse
and colorsd peovles.
5. "A Man's a Man for A' That," (C, D, E, G, I, K, L,
M, 0. P, Q, R) by Robert Burns, concludes on this note of
world brotherhood:
| It's coming yot, for a' that,
That man to man, the world o'er,
Shall brothers be for a' that.
6. "Sonnat on Chillon" and "The Prisoner of Chillon,"
(A, C, D, B, I, J, M, N, 0, @, R) by Byron, oraise the hero-
ism and ideallsm of a Swiss family, and inveigh against forces

of tyranny.

7. Robert Southey's "Battle of Blsnheim" (A, B, D, G,

i, I, X, M, Q) is a powsrful preachment on the futility of war.

8. "France: An Ode,"'(A) by Coleridge, is an indict-
ment of France's 1nvaslion of Switzerland. Coleridge tells
how he champlioned the French Revolutlon as a great sten for
liberty, even felt that good would come during the days of
The Terror, but feels that France 1s violating the spirit of
liverty in invading Switzerland.

9. In his posm, "On the Extinction of the Venitian
Reoubliec," (A, C) Wofdsworth, in a similar vein to g;leridge

in the previously mentioned poem, regrets France's conguering

of the Venitian Republic.

10. "¥England and Switzerland," (B, H) also by Wordsworth,

is a sonnet praising liberty.

|
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11. "Abou Ben Adhem,“L(A, B, ¢, H, I, L) by Leigh Hunt,
teaches the lesson that God loves b;st those who love their
fellow men.

12. In "Locksley Hall" (B3, C, H, I, J, L, N. P. R)
Tennyson stresses the need for international co-operation:
Till the war-drums throbbed no longer,
and the battle flags wers furled
In the Parliam=nt of man, the Federation

of the world. . . .
And ths kindly earth shall slumber,
lapped in universal law.
_ 13. Tennyson also has this to say in "In ¥emoriam":
(o, B, C, D, &, , H, I, L, M, 0, P, R)

Ring in redress to all mankind. .

Ring out the thousand wars of old,

Ring in the thousand years of peace.

14. Robert Browning in a dramatic monologue, "Rabbi
Ben Ezra," (A, B, D, G, H, I, M, P, R) shows through the
speech of a twelfth century scholar that Jew and Christilan
can share a similér philosophy.

15. In "Home Thoughts from the Sea," (Q) Browning,
while sailing along the coast of Spain, thanks %ngland for
her struggles for man's fresedom.

16. "The Italian in &ngland," (C) also by Browning,
sortrays symnathetically the brooding of an Itallan exiled
because of his struggles against the Austrian domination of
1815.

17. "Lines on the donument of Cuiseppe ¥azzini," (A)
by Swinburne, pfaises the Ttalian vatriot for his strugglss

for freedom and lauds also such othsr great Italians as Dante

and Columbus.




18. "The Maroon," (A) by Robert Louis Stevenson, is
a moving essay about the Xanakas of ;he South Seas. Tt shows
thelr humanity and the fundamental similarity of their prob-
lems and ours.
19. Arthur Rimbaud, who was Franch rather than English, ?
was Included in one book of Tnglish literaturé along with a
number of other non-Ehglish authors 1In an effort to show the
universality of poetic aopeal. His "The Sleeper of the

Valley" (E) 1s a lament for youths who die in wars.

Late Victorian and Modern Wrltings

20. Thomas Hardy's "The !Man He Killed". (4, B, D, E, H,
I, M, 0, P, R) is a lesson on the brotherhood of man:
Yos, quaint and curicus war is!
You shoot a fellow down
You'd treat if met where any bar is,
Or help to half-a-crown.
2l. Kipling, desoite his record in the first part of
this chaoter, could find much good in the Orient. In his

"Ballad of Rast and West," (A, C, F, L, Q) he shows that no

J

barriers exlst between men of courage:
But there 1s neither Tast nor West,
Border nor bread nor birth,
When two strong men stand face to face,
Though they come from the ends of the earth.

22. Tn "\{andalay," (C, G, I, L, P. R) Kipling has his
famous Tommy prefer the REast to England, witn particular rafer-
ence to the charms of a Burmese girl.

23. ™iithout Benefit of Clergy," (I) also by Kipling,

tells the sad love story of an Englishman, Holden, and Ameera,

an Indlan girl. It is an honest love story with Amesra a




42
charming girl who 1s definitely not inferior to the white Miss
Sahibs. .
24. "T Did Not Loss ily Heart," (P) by A. E. Housman,
1s a salute to a foeman who diead bravely.
25. G. K. Chesterton's "The World State" (Q, R) pokes
iroﬁic fun at those Engl%shmen who are prejudiced against the

Franch:

Oh, how I love Humanity,

With love so pure and pringlish,
And how I hate the horrid French,
Who never will ba English!

The International Idea,

The largest and the clsarest,

Is weldlng all the nations now,
Bxcept the one that's nearest.
This compromiée has lonyg been known,
This scheme of partial pardons,
In ethical societies

And small suburban gardens.

The villas and the chapels where
I learned with little labor

The way to love my fellow man
And hate my next-door neighbor.

26. "Letters of a Chinese Official"™ (I) by G. Lowes
Dlckinson, contrasts Oriental and Occidentsl culture, with
the Orient emerging as much the better in some ways.

27. "y Reminiscences" (7) by Rabindranatin Tagore,
which was included in one ¥English literature book, tells of
hls investiture as a Brahmin and, in general, snows that the
thinking of educated Indians may not be preatly diffsrent
from that of educated Englishmen and Americans.

28, John Drinkwater's play with the psculiar title,

"X = 0," (I) 1s a short play with the scene laid at Troy
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during the Trojan War. The real theme, however, 1is that war
is fruitless and destroys the artist.
29. "Time and the Machine" (R) 1is an essay by Aldous

Huxley criticizing the subordination of the human soul to
the machine. The following quotation would indicate that he
finds the attitudes of Asiatic peoples superior in some ways
to those of Englishmen and Americans:

The unpunctuality of the Orisnt, for example, 1is
appalling to those who come freshly from a land of fixed
mealtimes and regular train services. For a modern
American or Englishman, waiting is a vsychological tor-
ture. An Indian accepts the blank hours with resignation,
even with satisfactlon. He has not lost the fine art of
doing nothing. Our notion of time as s collectlon of
minutes, each of which must be fl1lled with some business
or amusement, is wholly alien to the Oriental Just as 1t
was wholly alien to the Gresek.

30. Arnold J. Toynbee has material of world imoort
appearing in some of the more recent anthologies. "Can We
Live 1in Peace?" (R) 1s a radio address in which Mr. Toynbes
raises three questions:

"Can our Western world and the Communist world live
in peace . . . side by side? Is their peaceful coexistence
desirable? And . . . on what terms can we look forward to
seeing them live and let 1live?"

{dr. Toynbsee draws historical parallels to show co-
existence is possible and desirable. He thsn shows that the
United States needs the Russian devil to keep 1tself healthy
and that Communistic Russia needs the canitalist devil for
the same reason. He suggests that we may soon aXchangsa the

"Russian peril for an Asian one, as we have exchanged a

Russian peril for a German one, snd then a German psril for
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a Russian one, within living memory."

31. Another Toynbee articlae, ;Civilization on Trial,"
(P) is a summary of the most important points in hils book of
the same title. Mr. Toynbee foresess possible destruction of
mankind because of the atom bomb and thus indicates the neces-
slty for world peace:

"The whole habitable world has now been unified iuto
a single great scciety." . . . "The extrems possibility of
catastrophe is that we might succeesd in exterminating the
whole human race."

32. In "The End of an Age," (P) H. G. Wells says very
much the same thing, that man must choose bstween world
destruction and peace:

"Plainly invso-far as we are rational, foreseeing
creatures there is nothing for any of us now but to make this
world-peacs problem the rullng interest and direction of our
lives."

To use the words of UN%SCO, he shows "the need for
international organization and cooperation.™

33. "The Beast of Burden" (0) by Somerset Maugham is
an essay deploring the lot of the Chinese Coolie as an
affront to "ideals of human freedom and dignity":

"Tn China it is man that 1s the beast of burden. 'To
labour without ceasing, and then, without living to enjoy the
fruit, worn out, to depart, suddsnly, one knows not whither, --
is not that a just cause for grief?! ., . . So wrots the Chinsse

mystic."
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34, "Foraigyners™ (0) by Stephen Graham is an essay
which eriticizes the prajudlces some.of the peoplas of the
world hold agalnst each other. Craham says that the following
quoéations are represaentative of unfounded blas:

"'All forsigners are dlrty foreigners.' . . . 'He is
English? Ha's one of those people who think they own the
earth?!

"and all too often ona hears of 'vulgar Americans'."

35. "All Hate Departad" (0) by a young Englishman,
Jack Alstrop, 1s a short story telling of the meeting of a
British corporal and a captured Nazi air captain. The man
had correspornded in a '"hands across the sea" movement prilor to
the war. The story shows admirably the basis of prejudice on
both sldes and holds forth a hope for eventual understanding.

36. "Editorial" (0) by Robert Herring states that man
can conquer war through knowledge:

"Wherever he lives today, man must take into account
what 1is happening in Asia and America and Australla, as wall

as what may hapoen in the Aleutians or Abyssinia."

Conclusions about English Literature Books

Judged from the viewpoint of thne UNESCO criteria as
to what constitutes desirable and undesirable material, English
literature books prove to be rather good onzs. Desirabls in-

clusions outweigh in numbsr undesirable onss by a ratio greater

than three to one. TFurthermors, the only undesirable items

to appear in more than one book are "Cunga Din," which 1is

5
found in six, and "Fuzzy-Wuzzy," which appears in two.
|
|
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Desirable inclusions, on the othar hand,»except for those most
recently writtén, are to bs found 1n.many Books: twelve books
include "A Man's A Man for A' That" and extracts from the
Bible; "Beowulf" appears in fourteen; sleven readers hold the

"Chillon" poems; "In Memoriam" is found in thirteen; ten con-

i
!
!

tain "The Man He K1lled"; nine, "The Battle of Blenheim,"
"Locksley Hall," and "Rabbl Ben Ezra"; six, "Mandalay," "The
Ballad of East and West," and the lines from "Locksley Hall."

Table 2 shows that, when the frequency with which the
articles apnear 1is considered, desirable iIncluslons outnumber
undesirable selections by a ratio greater tnan sight to ons,
one nundred forty-three to seventeen.

Contrary to the first hypothesls, the amount of material
about forelign peoples has not increased - in fact, the oldest
book, published 1in 1928, contains the highest percentage of
oages devoted to foreign peoples and cultures - but the amount
presenting attitudes of tolerance and world-mindedness has.
The Toynbee, (P, 1950 and R, 1954) Huxley, (R, 1954) Viells,
(P, 1950) ausham, (0, 1949) Graham, (0, 1949) Aistroon, (O,
1949) and herring (0, 1949) articles all apposar in books
published since World War II. A further analysls of the books
studied reveals an intsresting fact: all of the books which
have come out since the second world war have devoted over 30
per cent of their contents to modern writing end, of more sig-
nificance, to the problems of living in the modern world.

Book O, 1949, devotes 30.7 per cent to the 'lodern Period; book

P, 1950, 30.3 psr cent; book Q, 1952, 31.3 per cent; and book
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R, 1954, 35.5 per cent. Books published hefore the war de-
voted from 3.2 (H, 1937) to 1€.9 (L, 1940 and N, 1942) per
cent of thelr contents to modern wriliters and writing.

The explosion at Hliroshima altered English literature
books, as well as many other things. This increase in world-
mindedness, exemplified by the articles mentioned above, also
bears out thes second hypothesis: that the attitudes toward
foreign peovoles expressed in the literature boocks have become
less provincial than formerly.

It shouvld ba noted that the percentage of material
dealing with present day 1life in foreign countries (Table 2),
while stl1ll vsary small, 1is greatsest in the books published
since the end of the second world war. And, 1if 1little of
the materisl included in the readsars is directly concerned -
with foreign peoples and cultures and particularly with
oresent conditions in foreign countrizs, remember that much
of Tnglish literature has a universallity that makes it

applicable to all neoples at all times.




CHAPTER IV

AMERICAN LITERATURE BOOKS

The Nature of the Course

‘The American literaturs course, like that in English
literature, is a traditional one. Antholoyglsts are agraeed as
to who constitute our literary giants, at least up to the
later part of the nineteenth cantury. Poe, Longfeilow,
Whitman, and many others apoear in all of the books. Differ-
ences of opinion exist as'to thch of the various works of
these masters should be included, however, and there also

exist differing opinions aboutAwhich minor authors should be

repressnted.

The Books in American Literature

In this study, sixteen Amsrican literature books wzre
analyzed. Table 3 contains the same information about the
books as was given about English literature bocks in Chaoter
IIT with one addition. That addition was considered nscos-
sary bscause American literature books differ greatly fron
thelr English counterparts in one way, and that is in their
absorbing interest in immigrants. Probably we are so inter-
ested because we are a nation of Immigrants and have had to
deal with the problems of asslmilating many forsigners, some

of whom have brought antinathies and even a heritage of hats

against other forelgners who wlll be their neighbors in this

country. Vany of the inclusions, therefore, are about

48
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TABLE 3

QUANTITATIVE ANALYSIS OF AMERICAN LITERATURE BOOKS
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forelgners, yes, but they are about Americans also. Since,
as will be evidenced, so many of the. selectlons deal with
Americans In the making, a speclal scoring was kept of those
inclusions which actually pertain to American relations with

the rest of the world. These may be found under the heading

World-mindedness.

Table 3 shocws that an average of 9.3 per cent of the
American literature books was devoted to foreign peoples and
cultures with a rathsar extensive range from 2.5 per cent to
18.6 per cent. One hundred twenty-one such 1lnclusions were
found, cf which sixty-four were judged to be desirable; eleven
undesirable; and forty-six, neutral. The frequency data show
that all slxteen books contaln desirabls items, ranging from
two to seventeen; and that half of the books, or eight, con-
tain undesirable material, ranging from one item to seven.
Altogether, there are one hundred ssven desirable inclusions
as contrasted with twenty undesirable ones. Twenty-four of
the sixty-four desirable inclusions deal with Ilmmigrants in
this country, twenty-six with world-mindedness, and fourtesn
with relations betwean the United States and one other country

or peopls.

Undesirable Inclusions

As in Chap%er ITI, the capital letters in parentheses
following the 1tem indicate the book or books containing the
passage.

1. "Slavery" by Henry Clay (C, G) conveys a sentiment

so intolerant as to make its inclusion in American literature
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books almost unbellievable:

I prefer the liberty of my own country to that of any
other people; and the liberty of my own race to that of
any other race. The liberty of the descendants of Africa
in the United States is incompatible with the safety and
llberty of the Burovean descendants. Their slavery forms
an exception - an axceptlion resulting from a stern and
inexorable necessity - to the general liberty of the
United States.

2. "Innocents Abroad" by iMark Twain (C) contains
statements "tending to wound the self-estsem" of several d4if-
ferent peopleas:

{The Portugusse] "have no blasphemous desire to know
more than thsir fathers; and are unclsan, ravaged by vermin,
and truly hanpy."

Of the people of Yarseilles - "They make hymns, vests,
and soap, but never use any of these commodities themselves."

Of Pisa - "The p~sople have insects . . . and they
keep one set of clothes to wear and another to wash.”

Of Athens - "There were poverty and mendacity snough
among the 800,000 Greexs for a nation of 40,000,000."

Of the Turks - "The lack of sanitation and morals has
produced an oversuoply of dwarfs and other human monstrosi-
ties."

Twaln also speaks of '"modern Roman sloth, modern
Roman superstition, and modern Roman boundlessnesss of ignor-
ance."

3. "Plain Languagze from Truthful Jamss" by Bret Harte
(¢, D, B, G, H) t=1lls how a stsreotyped, pig-tailed Chinese
out-cheated two white card sharvers:

"Wa are ruined by Chlnese cheap labor",
And nhe went for that heathen Chinee.
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4. "The Defense of the Alamo" by Joaquin Miller (D,

I, J, M), in an excess of patrlotilsm, refers to thes attackers

as "insolent Yexico," and adds:

Such an unequal fight as never had name
Since the Persian hordes butchered that doomed
Spartan band

P

5. "What Americanism Means" by Theodore Roosavelt (D)
attemots to build up the American by belittling other peoples.
He refers to South America as "a squabbling multitude of revo-

lution - ridden states," and he speaks of Amerlcan superiority

in this way:

Tven Iif the weaklings who sesk to be other than
Americans were right in deeming other nations to be
better than our own, the fact yst remains that to be a
first-class American 1s fifty-fold better than to be a
second-class imitation of a Frenchman or Englishman.

Those . . . who.do belleve in American inferiority
are always individuals who have some organic weakness
in their moral or mental make-up. ‘

6. "The Congo" by Vachel Lindsay (D) purports to show
"the basic savagery" and "irrepresslible high spirits”" of the
Negro, thus stersotyping him.
7. "Da Younga 'Merican' by T. A. Daly (D), in attempt-
ing to oraise our foreign-born citizens, exceeds the mark:
He no talk Italian;
He says: "Dat's for Dagoes speak;
I am younga 'Merican.
Dago langwadge mak' me seeck."
8.~ "Jungle Night" by Wm. Beebe (D) is concerned
largely with descriptions of plants and animals but Mr. Beebe
satronizes his "1little Akawal Tndian hunter':
I knew Nupee for what he was - the one for whom I am
always on the lookout, the excootional one, the supar-
servant, worthy of frilendshlo as an equal. I had se=n

his uncles and nis cousins. Thay were Indians, nothing
more.
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9; "The Emperor Jones" by Tugene 0'Neill (L) is a
play in which superst;tious terror drives a Negro to his
death. The last line of the play is, "Stupid as 'ogs, the.
lot of 'em. Blarsted Niggars!"

10. "In Flanders Fields" by John 'leCras (J, M) con-

.
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tains a line which iiss Pierce found objectionable in her
study of twenty-five years ago,1 "Take up our quarrel with
the foe." The poem continuss with the statement that the
dead of World War I can't rast if future generations don't
oursue the guarrel.

11. "The Miracle of America" is a sseach by Hsrbert
Hoover (¥). While the sentiments expressed are adnirable,
ir. Hoover, in hils attempt to praise our own country, over-
states the case against the rest of the world:

I have seen the squalor of Asia, the frozen class
barriers of Europe. . . . Every homecoming was for me a
reaffirmation of the glory of America. Each time my
soul was washad by the relief from the grinding poverty
of other nations, by the greater kindliness and frank-
ness.,

Here alone are the open windows through which pours
tne sunlipght of the human spirit. Here alons hunan
dignity 1s not a dream but a major accomplishment.

Some countries other than our owﬂ might not agrne

that Amerlicans are alone In possessing human dignity and

"the sunlight of the human spirit."

Desirable Inclusions

As has been stated earlier in this dissertation, our

literature books contain many Iinclusions about immigrants -

1 Plerce, op. cilt., p. 199.

e
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about foreligners becoming Americans. I. James Quillen has
this to say about including such material in a study of this

kind:

The treatment of mlnority groups in the United States
ls closely related to sducation for international under-
standing. Children hardly can develop full respect for
the poeople of China and Mexico if in theilr own communi-

tles the people of Chinese and Mexican descent are treated
as inferiors.l

Mr. Quillen might also have added that portraying
foreigners 1n a favorable light and showing their imoortant
contributions to America should also encourage the develop-

ment of desirable attitudes toward the peoples who produced

those immigrants.

Selectlons about Immigrants

1. "Immigrants" by Nancy Turner (0) is a poem which
rominds us that all of us are lmmigrants:
"These foreigners with strange and avid faces
Crowding our shores, marring our pleasant places,
They must be curbed . . .", So mused King Powhatan,
Hundred-ner-cent, red-blood American.
2. "First Impressions of the Promised Land" by Hary
Antin (C, G, P), who was a Russian as a girl, states: "Think,
every time you pass the greasy allen on the street, that he
was born thousands of years before the oldest living American;
and he may have something to communicate to you, when you two
shall have learned a commnon language."

3, "Two 'Werican Wen" by T. A. Daly (B, P) is a poem

attemoting to show that an Italian peanut-vendor and an Irish

1 Quillen, Textbook Imorovement and International
Understanding, o. 53.
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policeman can both be good Americans.

4. "The First Day" by George and Helen Papashvily
(0, N) is an amusing account.-of a Russlan's first day in
America.

5. "Mr. Kaplan Cuts a Gordion Knot" (0) by Leonard
Ross 1s one of the hilarious stories about him and the other
members of the beginners' class in Composition, Grammar, and
Civies which have endeared these new citizens to many readers.

6. From the introduction to Unit IIT, Book O:

Millions of people coming from every quarter of thé

globe have enriched not only our lives but also our
literature bsyond measure. Among the authors . . . in
this unit . . . are immigrants from Austria, Poland,
and Russia; and descendants of immigrants from England
and Germany.

7. "Awrooo de doop" by Benjamin Apoel (0) shows that
some of the newer Americans have more of the pionear spirit
than some of the descendants of founding families.’

The following nine storics or plays have bsen grouned
together because they all portray symonathetically the strugygles
of immigrants in this. country:

8. "I Remember #ama" by John Van Druten (%) is about
Norweglans.

9. "Sopnie Sells War Bonds" by Rose Feld (37) is the
story of a Polish Jewess.

10. "Neighbor Rosicky" by Willa Cather (1) is about a
Czech famii&.
| 11. "The Meleskis" by Louis Adamic (J) tells of a

Polish family.

12. "Children of Loneliness" by Anzla Yszierska (F)
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1s about Russian Jews.

13. "A German Grandfathef” by Ruth Suckow (F) tells
of four generations of Germans.

14. "Young Man Axelbrod" by Sinclair Lewis (F)Ais
about an unusual Swedsa.

15, "Jean - Ah-Poquelin" by George W.Cable (D) is
about a Frenchman.

16. "Fat of the Land" by Anzia Yezerska (D) is the
story of a Polish Jewess and ner American born family who
rise in the world. This quotation 1s illuminating: "It is
I and my mother and my mother's mother and my father and my
father's father who had such a black 1life in Poland; 1t is
our choked feeclings that are flaming up in my children and
making them great in America."

17. "Look What You Did, Christopher!" by 0Ogden Nash
(N), although humorously told, relates how many natlonalities
formed this country:

In a word, humanity shot the works.

And the country that should have been Cathay
Decided to be

The U. S. A.

18. "America" by Dorothy Thompson (N) says of New
York City . . . "where the languages of a dozen nations are
heard on the streets; where there are more Italians than in
any Italian city except Rome; more Jews than there are in
Jerusalem or in any other town on earth; where there are more
Irish than there are in Dublin. This natlon was built by

Germans, Swedes, Russians, Negroes, and men from the Danublan

Basin, by Italians, by Anglo-Saxons, and by Jews."
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19. "Scum O' The Earth" by Robert Schauffler (E, 0)
shows that our immigrants - the "Polacks," "Dagoes,"
"Sheenies," etec. arse descendants of noble p=soples.
20. "A Nation of Nations" by Louils Adamic {0) sayé
this: "And everybody worked and built and dug and grubbed

and carried burdens, and as America stands today, there is

hardly a bullding here, hardly a vehlicle, hardly anything
that is not, in part, a result of immigrant labor."

21. "Immigrants and Their Children" by Jane Addams
(F, G) 1s a sympathetic portrayal of some of th= people who
came to Hull House.

22, "The Land Where Hatred LExplres™ by Albert Guerard
(FP) is an essay showing how much the United States owes to
the English, French, Germans, Italians, and Russians.

23 . "The Immigrant Arrives in America by Michael
Pupin (F) is his account of the first days hers of a great
inventor.

24, James Russell Lowell (C) says this of immigrants:

Ign'ant and poor we took 'em by the hand

An they're the bone an' sinners (sinews) of the land.

Inclusions Concerning the Unlted States and
Individual Natlions or Peoplss

1. "Sngland to America" by Margaret Montague (E) is
a story about World War I. It shows the merited admiration
an American pilot held for the Britlsh.

2. "shipwrecked in the South Seas," from Count Lucknsr,

the Sea Devil, by Lowell Thomas (D) is a tribute to a skillful

and courageous snemy.
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3. "A Hundred Years of Pasteur" by Edwin Slosson (K)

shows how much trie world owes to the French scientist.

4, "The Renalissance" bf Hendrik van Loon (K) shows

what a debt we owe to Erasmus and his contemporaries.

5. "A Chant of Love for England" by Helen Cone (TI) is

just what the title states.
6. "Madame Cocaud" by Alexander Woollcott (I) is the

story of a splendld Frenchwoman and the friendships she made

with Americans in World War I.
7. "American Manners" by Wu Ting-fang (I) is an essay

contrasting American and Chinese manners to the detriment of

neither country.
8. "The Greatest Stupidity" by William Archer (1)

says that "the greatest'stupidity i1s to make bad blood be-

tween Britons and Americans."

9. "Ingo" by Christopher VMorley (G) is an essay

pralsing a German boy. It contains these lines:

Then he will find, as I did, how well two
pleasures bland,

To learn a foreign language, and to make a
foreign friend.

If T love anybody in the world, I love Ingo. And that
is why I cannot get up much enthusliasm for hymns of hate.

10. "The Germans in Brussels" by Richard Harding Davis

(F) is his war reporter's story (before the United States had

enteraed World- War I) of the German occupation of Brussels.

This i1s the conclusion:

It [the German army] is, perhaps, the most efficient
organization of modern times: and its purvose only 1s
Those who cast 1t loose upon Europe are military-

death.
mad. And they are only a very small part of the German

people.
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11. "The Shame of Gold" by Charles Finger (F) is a
short story condemning the white man's treatmen; of natives:
"T saw how those who preached civilization, phllanthropy, and
religion came burning, shooting, destroying and subjugatiné
the weak, the simple, the harmless."

‘ 12. "The Royal Visitor;" by Eleanor Roosavelt (N) is
an account of a visit to Hyde Park in 1939 by the king and
queen of England: "He [Roosevelt] knew that though there is
always in this country a certaln amount of criticlism and
sunerficial 11l fesling toward the Britlish, in tims of danger
something deepar comes to the surface, and the British and
we stand firmly together, with confidence in our common
heritage and ideas."

13. "The American Character" by John Buchan (N) is a
highly complimentary essay by the late Governor-General of
Canada.

14, "Why America" by a Filipino, Carlos Romulo, (N)
tells of a meatling of leaders representing sevanty-five .
million Indonesians shortly before the attack on Pearl Harbor.

"Our only salvation, here in the Far East," one of

the leaders said, "is for all of us to unite . . . and
form the Pan-Malayan Unlon, under the protecting influence
of America."

T asked, "Why America?"
"In view of America's record in the Pnilippines, she

is the only nation we can believe in and trust.”

Inclusions Showing World-Vindedness and a
Desire for International Peace

1. "The Four Freedoms" (N) is Franklin Roosevelt's

conclusion to his famous speech about the freedom of speech,
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of religion, from want, from fear "everywhere in the world."

2. "The Future for Democracy" by Vannevar Bush (0)

says this:

There need bs no more great wars, yet there may be.
If democracy enhances its latent strength, and free men
join in a common purposs, . . . they can prevent great
wars, They can flinally mold the whole earth in their
pattern of freedom and create one world under law.

3. Washington's "Farewell Address" (C, D, E, F, G, H,
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I, J, L, M, N) shows that, since this country's birth, we
have wished for peaceful international relations: "Observe
good faith and justice towards all nations; cultivate peace
and harmony with all." '
4., "The Arsenal at Springfield" by Longfeilow (C, D,

E, I, J, K, L, M, O) deplores war in these words:

Were half the powef that fills the world with terror,

Were half the wealth bestowed on camps and courts,

Given to redeem the human mind from error,
There were no need of arsenals and forts:

The warrior's name would be a name abhorrsd!
And every nation that should 1ift again

Its hand agsinst a brother, on its forehead
Would wear forevermore the curse of Cain!

Down the dark future, through long generatlons,
The echoing sounds grow falnter and then cease;
And like a bell, with solemn, sweet vibrations,
I hear once more the voice of Christ say, "Peace!"
5. Edwin Markham's "Man with the Hoe" (A, B, C, D, L,
F, G, t, I, J, M, N, P) is a protest against the brutalizing
of man by serfdom.
6. "Grass" by Carl Sandburg (4, B, D, B, F, J, N) pro-
tests against the many deaths war entalls:
Pile the bodies high at Austerlitz and Waterloo.
Shovel them under and let me work---
I am the grass; I cover all.

And plle them high at Gettysburg
And pile them high at Ypres and Verdun. . .
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7. "Killers," "Buttons," "A, E. F." are other Sandburg
poems (F) with a theme similar to that of "Grass":

"And ths sixteen millions are killling . . . and
killing and killing"l

(Ten thousand men and boys twist on
their bodies in a red soak along the river edge,
Gasping of wounds, calling for water, some rattling
death in their throats.)

Who would guess what 1t cost to move two
buttons one inch on the war maps.

8. "War Is Kind" by Stephen Crane (I) 1s an ironieal
indictment of war.

9. "The Influence of America" by Daniel Webster (T)
contalins this selection from the First Bunker Hill Oration:
"We may hope that the growlng influence of snlightened sentil-
ment will oromote the permanent peace of the world."

10. "TFor World Alliance Only" by Woodrow Wilsén (T).1s
one of the many speeches he made for a league of nations: "1
wish we could, not for Great Britain and the United States,
but for France, for Italy, and the world, enter into a great
lsague and covenant declaring ourselves first of 2ll friends
of mankind and uniting ourselves together for the maintenance
of the triumphs of right."

11. Tven in his "Declaration of War" (D, I) Woodrow
Wilson is remarkably temperate and world-minded. He denounces
the German government as having a "reckless lack of compas-
sion or of principle" but adds, "We have no quarrel with the
German people. We have no feeling toward them but one of

sympathy and friendship."

1 sandburg, "Killers." 2 gandburg, "Buttons.”
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There are too these famous lines from the peroration:
". . . and we shall fight . .. for the rights and liberties
of small nations, for a universal dominion of right by sﬁch
a concert of free peoples as shall bring peace and safety to

all nations and make the world itself at last free."

12. "For a League of Nations" (L) is another speech of

Wilson's, this time at Versailles, January 25, 1919. In it
the great promoter of a world organizatlion urges the nations
of the world to unite in an effort to secure continued world
peace. |

13. "An Appeal to the Nations of the World for Peace
and for the End of Economic Chaos" by Franklin Delano
Roosevelt (L) i1s a letter written on May 16, 1933, and sent
to the sovereligns or presidents of fifty-four nations. 1In
it Roosevelt proposed "that all the natlions of the world
shoﬁld enter into a solemn and definite pact of nonaggression.™

1l4. "Beach Red" by Peter Bowman (M) tells the story of
a Pacific 1sland landing by American troops during VWorld War
IT. It cries oﬁt against war: "It's stupid and uninspired
and Insulting to the simple dignity of human beings. But it
1s having a record run and people come from all ovsr and they
call it the Blg Show and they will go on doing 1t until maybe
someday there will be a special performance given and no one
will attend."

15. "The Ways of Peace" by Elizabeth Jackson (M) is an
essay appealing foa tolerance:

As the blood of all nations is mingling with our own,
so wlll their thoughts and feelings finally mingle in our




63
litersture. We shall draw from the Germans, tenderness;
from the Spaniards, passion; from the French, vivacity --
to mingle more and more with our English common sense.

In these days when prejudices have been intensified
by war, it does no harm to remind ourselves that a hundred
years ago the virtues aacribed to Germany were insight
and tenderness and that numberless Germans came to this
country out of love of liberty and hatred of militarism.

16. "Slaughter for Sale" by John Gunther (F) protests
against the International sale of munitions.

17. "A League for Peace™ (E) is a third speech of
. Woodrow Wilson, one which he made befors the United States
Senate. He says, "The statesmen of the world must plan for
neace, and nations must adjust and accommodate their polley
to 1t as they have planned for war and mede ready for oplti-
less contest and rivalry."

18. "D - Day: Order of the Day" (N) is Dwight Tisen-
hower's historic order for June 6, 1944, It contains this

sentence: "The hoves and fears of libsrty-loving peoples

everywhere go with you."

19. "The Sacrifice of an Unknown Soldier"™ (D) is a
speech made by Warren G. Harding on Armistice Day, 1921. He
says, "His patriotism was none less if he craved for more
than triumph of country; rather, it was greater if he hoped
for victory for all humankind."

20. "Prayer" by Steohen Vincent Benet (N) prays for

all mankind:

God of the free, we pledge our hearts and lives today
to the cause of all mankind. _

We can make . . . a planet unvexed by war, untroubled
by hunger or fear, undivided by senseless distinction of
race, color, or theory. '




64

World-Minded Inclusions Dealing with the Atom Bomb

It might be expected that American literature books,
like those 1in English liferature, would consider the threat
to the world posed by the atom bomb. It would be unlikely,
however, to expect to find such an article in a book published
in 1937, eight ysars before the first atom bomb was dropped.

21, "The New Civilization" by Raymond Fosdick (F) fore-
tells the bomb (prior to 1937), quotes Churchill to the effact
that man will soon be lee.to compass hils own ext=armination,
and ralses the questlons: "Have we spiriltual assets snougn
to counterbalance the new forces? Can education run fast
enough . . . to keep abreast [of science] in the race? Can
the old savage be trusted with the new civilization which he
has created?" '

22, "Citizens in the-Round" by Robert P. Tristram
Coffin (N) speaks of Willkle's One World: "It will be, one
hopes, a New Testament for the civilization which willl rise
out of the abyss created by the atomic bomb."

23%. "Journal of a Contaminated HMan" by E. B. White (P)
tells of the atom bomb experiments at Blkinli and says they
demonstrate that we can no longer accept war as a way of life.

24. "The Atomlc Bomb" by Vannevar Bush (N) defends the
use of the bdmb on Japan and speculates about 1ts use 1in the
future: "There need not be immediate casualties in great
nunbers if evacuation 1s promot and orderly. But delay would
be fatal, panic orobable, and large areas of the clty would

be uninhabitable deserts for years."
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25. "They Have Blown the Trumpet" by Florance Converse
(M) is a poom appraising aﬁomié energy and its relation to
mankind. Speaking of the use of the bomb on the Japanése,

she says:

And all of us uneasy Christians
Shifting our eyes,

Trying not to look on our uncovered shame.
For how shall we bs peacemakers,
Who will not make our peace with Love?
26. "The Real Problem Is in the Hearts of Man" (¥)
tells the views expressed by Albert Einstein in an interview

for the New York Times:

In the light of new knowledge, a world authority and
an eventual world state are not just desirable in the
name of brotherhood, they are necessary for survival.

Being an ingenious people, Americans find it hard to
belleve there is no foreseeable defense against atom
bombs. But this is a basic fact. . . . A tank is a de-
fense agalnst a bullet, but there is no defense in
science against the weapon which can destroy civilization.

Conclusions Concerning American Literature Books

Quantitatively, desirable inclusions outnumbasr unde-
sirable ones by a ratlo of almost six to one; the ratio is
greater than five to one when the frequency with which the
articles appear in all the books 1is considered.

There has bezn no consistent pattern in the amount of
space devoted to foreign peoples and cultures. The smallest
percentage of such material (2.5 per cent) was found in the
oldest book (1928), but ths highest percentage (18.6) was
found in a book published in 1935,

A breakdown of the desirable inclusions reveals the

rather surprising fact that American writers have had very
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little interest in foreign peoples as such, nor in life in
foreign countries.' Twenty-four of the items deal with immi-
grants; that 1s, people who either have ceased to be forelgners
or will cease to be so soon; twenty-six are concerned with
the problems of world peace and living together in one world;

and the remaining fourteen deal with individuals, American

e M T, TN

relations with certain other nations, or, as in three cases,
what foreigners think of us. Only one book (P), one of the
latest published, had anything in it about present-day life
in a foreign country, and that was a neutral item, the story
of a Mexican bullfighter's struggle to recover his courage.
That story covered five pages of the more than thirteen
thousand reviewed. Possibly, because we are a young nation
wiﬁh the egotlsm of youth, we have been engrossed in our own
development. Then, too, the course in American iiterature
has been traditionally a patriotic one.

A further analysis of the inclusions showing world-
mindedness and a desire for international peacs reveals a
great Iincrease in materials relating to those subjacts. Only
three of the twenty-six such selections wers writtsen before
modern times - those of Washington, Webster, and Longfellow -
and twenty-one came aftsr World War I.

The atom bomb influenced American literature books as
Chapter III showed it did English literature books. Six of
the twenty-six selectlions mentioned 1iIn the preceding paragraph
deal with the bomb and the significant issues it has raised.

American literature books, as has been shown, are
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strong in advancing "the 1deals of human freedom, dignity,
equality and brotherhood; the need for international organ-
ization and cooperation." They are weak in "giving due I

representation to othsar races and nations."




CHAPTER V

BOOKS COMBINING SELECTIONS FROM AMERICAN
AND ENGLISH LITERATURE

The Nature of the Course

Until the early nineteen-forties, a course frequently
offered in American high schools was composed of selections
from English and American writers, these selections be ing
made on the traditional basis of literary merit alone. The
course was usually labeled Literature (1) and Literature (2).

A movement baginning early in the thirties reached a
climax about 1940 ahd virtually ended the market for books
designed for such a course. This movement, led By the National
Councll of Teachers of English, left the writings of the
English and American literary masters to the courses svscifi-
cally desligned to teach them (See Chapters ITT and IV) and
maintained that tne criteria for selection of materials
should be stimulation of student interest and the develooment
of desirable attitudes. The preface of one book describes
the change in this way:

One of the tendencies in the so-called "new sducation"
1s a @¢ifferent approach to the study of literature. Tra-
ditlionally, high-school literature courses have emphasized
the teaching of the classlcs, with a method of approsach
not very different from thsz translation of forelgn master-
pieces. . . . More recently, the objsctive seams to be

first a genuine love of reading on the part of the pupil,
and secondly, the broadening and enriching of his life

68
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through_the experiences and thoughts of literary char-
acters.1

Becausa of this new approach to general literature
courses, two distinct and dissimilar courses appeared.v The

books designed for the traditional course will be analyzed

in this chapter; those prepared for the newer course will be

considered in Chapter VI.

The Books in the Traditional Course

For this course, elghteen books were analyzed. Table
4 shows that an average of 17.8 per cent was devoted to foreign
veoples and cultures, with a range from 5.7 per cent to 46.6
per cent. Forty different inclusions were judged to be de-
sirable and nine undesirable. Because these texts combina
English and American 1iteratube, some of the selections 1in-
cluded in them appeared in the Tnglish and Ameriéan litera-
turs books discussed in Chapters 77T and IV. Twelve of the
desirable and four of the undesirable inclusions were of this
nature. Thirty-nine neutral items not previously listed in
Appendices TT and T1I were discovered and willl bs found in
Apoendix IV. Desirable inclusions appear in sixtsen of the
eighteen books and range from one to sixteen:; undesirable
items appear in half of the books and range from one to three.
Altogether, desirable items appear fifty-ons times and unds-
sirable ones, twelve. Eightsen of the forty deemed desirabls

are about imaigrants.

1 g w. McGraw, Prose and Poetry for EBnjoyment
(Syracuse, N. Y.: L. W. Singer Company, 1935), p. vii.
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TABLE 4

AND AYERICAN LITERATURE BOOKS

QUANTITATIVE ANALYSIS OF A COMBINATION OF ENGLISH
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Undesirable Inclusilons

The books contailning the various selections are again
deslgnated by capital letters, those letters corresponding

with the letters representing the books in Table 4.

1. "The Man Who Was" by Kiplingl (M, N).

2. "Fuzzy Wuzzy" by Kipl.’mg2 (0).

3. "Pale of the Pigtail" by Thackeray® (R).

4. "In Flanders Flelds" by John McRae? (a).

5. "The Grand Cham's Diamond" (D, J. N) by Allan
Monkhouse 1s a one-act play with English characters, one of
whom says, "E's a tyrant. 1'% stole it off some nigger."

6. "For-Sale - Dragon's Breath, Cheap" (K) by
Blizabeth Lewls 1s a story about a Chinese boy. The story
contains nothing objectionable, but the editorial comment
followlng the story does: "Suverstition runs riot with the
laboring and uneducated yellow folk who live only on rice,
tea, and an occasional vegetabls or fruit, or bit of meat or
fish."

7. "The Long Trail" (L) by Kipling contains the line,
"a drunken Dago crew."

8. "The Rout of the White Hussars" (L), also by
Kipling, céntains this speech derogatory to Jews: "It was
worse than exposing the inner life of the regiment to the
whole world, or selling the mess plate to a Jew - a black

Jew."

1l gee item 2, p. 34. 2 Ttem 7, p. 36.

3 Ttem 11, p. 37. 4 Ttem 10, p. 53.
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Shakespeare's "Merchant of Venice" (N) appears in

Although some difference of opilnion axists, many

Hebrews feel that Shylock fs a slander on thelir peovla.

Deslrable Inciusions

"Beowulf" (A).1

Selections from the Bible (C, R).Z2

"The Battle of Blenheim" (C, A) by Robert Southey.®
"The Prisoner of Chillon”" (D, M) by Byron.?

"A Man's a Man for A' That" (I) by Burns.?

"Scum O' the Earth" (D, J, 0) by Robert Schauffler.®
"Count Luckner, the Sea Devil" (H) by Thomas.
"Ingo" (J) by .‘.’iorley.8

"Fat of the Land" () by Yezierska. 2

"England.to America” (N) by Montague.lo

"America" (B} by Thompson.11 |

Wilson's "War !Messaze" (a).12

Inclusions Which Havs Not Previously

Been Presented About Immigrants

1. "America!" (7) by Edward Steiner t=1ls of the
autnor's leaving Austria to come nere. He shows his love for
1 1tem 2, p. 38. Item 7, p. 39.

11

Item 5, p. 39. Item 2, p. 57.

Item 16, p. 56. Item 18, p. 56.

@® O b W

Item 1, p. 38. Item 6, p. 39.
Item 19, p. 57. 19 1tem 19, p. 57.

Item 1, p. 57. 12 Ttem 11, p. 61.
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freedom thué: "In that part of the world where I lived thers
were, as everywhers, the rulers and the ruled, the oppressors
and the oppressed."

2. "I Am an American" (I) by Elias )Lieberman hgs a
native-born American boy and a Russian-born boy speak with
the conclusion that both are good Americans.

3. "The Citizen" (I) by James Dwyer tells the story
of Big Ivan and his wife, Anna, whose dream of coning to the
United States 1s realized.

4. "The Melting Pot" (I) by Isadore Zangwell says that
"America is the great melting pot where all races and nations
come to labor and look forward."

5. "America and I" (I) by Anzia Yezlerska tells of a
Russian girl's hoves and early disappointments here.

6. "How I Found America" (J), also by Anzia Yezierska,
tells how a Russian girl found hapoiness 1n this country when
a school principal befriended her. The principal, a descend-
ent of the early settlers, says, "Weren't the Pilgrim Fathers
immigrants two hundred years ago?"

7. "Thé Hardships of a Greenhorn" (I, M, N) by
lichael Pupin tells of a Serbilan lad's struggles here. He
deplores Europe's heritage of war in these words: "The
strongest and ablest men in Europe spend the best part of
their lives on battle-fields or training for the battle-
fields."

8. "The Immigrant Contribution" (I) by Frederick

Haskin shows how dependent this country is on immigrant labor.

o
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9. "The Song of the Foreign-Born" (I) by Robert

Carroll orays that theare will be no more wars, but that the

foreign-born will fight for their new country, if necessary.

10. "Dangers and Privileges in America" (I, N) by
Edward Bok, while largely about the United States, says some-
thing rather surprising about Russia:

- No nation offers opportunity in the degres that
America does to the forelgyn-born. In the future Russia
may, as I like to believe she will, prove a second United
States of America in this respect. She has the same
limitless area; her psople the same possibilities.

11. "Americanus Sum" by Edward Stelner tslls the story
of a Roman family wno had their prejudices about American
"barbarians" removed when their son came to this country.

12. "The Most Useful American of His Day" (I) by Annie
Beard shows why Jacob Riis, a Danish boy, was called "most
useful"” by Theodors Roosevelt.

13. "The Foreign-Born American Citizen" (I) by George A.
Gordon says:

The Republic of the United States 1s a nation of
Immigrants, a nation of allens. The only difference
among Amerilcans 1ls that some came earlier while others
came later. . . . We came hithsr, first or last, across
the ocean, and from the ends of the sarth.

14, "My Country 'Tis of Thee" (P) is an sssay in which
R. G. Callvert says:

In this land of ours, thils America, one third of the
vooulation 1s foreign-born, or native born of foreign or
mixed parentage. Our numsrous minorities come from four-
teen nations.

15. "Americans of Forelgn Birth" (B, M) is a speech of

Woodrow Wilson's 1In which he says:

Thils 1s the only country in the world which exopsriences
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this constant and repeated rebirth. Other countries de-
pend upon the multiplication of thelr own natlve peoplse.
This country is constantly drinking strength out of new
sources by the voluntary association with it of great
bodies of strong men and forward-looking women out of
other lands. And so by the gift of the free will of
indevendent veople it 18 belng constantly renewed from
generation to generation by the same process by which it
was originally created. It is as 1f humanity had deter-
mined to see to 1t that this great Natlon, founded for
the benefit of humanity, should not lack for the allegi-
ance of the peoole of the world.

New Tncluslons Dealing with Other
Natlions or Individuals

1. "Simon Bolivar - Liberator" (R) by John Cournds
shows that South America as well as the United States has had
her liberty loving heroecs,

2. "Life as a Samoan Girl" (M) by Margaret Mead is
an account of Mliss Mead's living with natives in Samoa. She
finds much to admire in then.,

3. "Louis Pasteur and Lengthened Human Life" (D) by
Otis Caldwell praises the sclentist and shows how much the
world owes to thnis Frenchman.

4, "The Angels of Buena Vista" (J) by Whittier tells
of "the noble Mexic women" who treated wounded Americans as
well as their‘own men after a battle between the Unlted
States troops and the Mexicans.

5. "Microbe Hunters: Mitchnikoff" (F, P) by Paul de
Kruif shows the valuable contribution to world health made
by the Ru;sian naturallst. »

6. "Joan of Arc" (F, P) by Albert Bigelow Paine is a
tribute to the martyr:

Joan of Arc, the glory of the ages,
Who battled'hata, and lost -- and, losing, won.
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New Inclusions Showing World-mindedness
or a Desire for World Peace

1. "Adventure in a Desert Village" (K) by TRunice
Tietjens teaches a lesson in tolerance: "You should be proud
to be an Arab, but not oroud not to be French. . . . There
are many great peooles in the world - and'they can all be
your friends."

2. "A Song of Viectory" (A) by Edward Markham 1s a
carol celebrating the end of World War I. It concludes:

Let there be no more battlas, men of earth!
The new age arises singing into birth.

3. "America's Entrance into the War" (A) is a spesch
by David Lloyd George 1in which he says, "The United States
of America have the noble tradition, never broken, of having
never engaged in war exceot for liberty."

4. "Lexington" (B).is a poem by Whittler which con-
talns these lines:

The golden age of brotherhood
Unknown to other rivalries

Than of tne mild humanities

And gracious lnterchangs of good.

5. "A Pan-American Policy" (C) by Elihu Root contains
this statement: "No nation can live unto itself alone and
continue to live."

6. "The Red Cross Spirit Speaks™ (I) 1s a poem by
Jonn Finley expressing the thought that all men are brothers.

7. "Our Lady of the Red Cross" (I) by Mary Parkman 1s
an account of Clara Barton's efforts to get the United States

to sign the treaty of Geneva and enlist our country in the

Red Cross.




™

Conclusions Concerning Books Contailning a Combination
of English and American Literature

Desirable inclusions outnumber undesirable ones by
a ratlo greater than four to one (40-9), and that ratio is
maintained when frequency of appearance is counted (51-12).
The average of ths percentage devoted to foreign psoples and
cultures (17.8) 1is higher than that of English literature
books (11.5) and of American literature books (9.3). How-
ever, most of that space 1is devoted to neutral seiections as
a comparison of the frequency tables shows: desirable selec -
tions aopear one hundred forty-three times in English litera-
ture books, oné hundred seven times in Amerlican literature
books, and only fifty-one timea in books comblning the two
literaturses, |

There is no material to be found dealing With pressnt-
day 1life in foreign countries, and eilghteen, or almost half,
of the forty desirable inclusions are concerned with immi-
grants.

The increase In world-mindedness and the desire for
international peace noted in the English literature books
and the American literatures does not survive a Joining of
the two. Only elght of the desirable items deal with world-
mindedness, and only three of those are concerned with peace.
Nothing whétsoever 1s said about "the need for international
organization and cooperation.™

This rather surprising variation arising from the

mating of the two courses 1s explained, at least partlially,
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by the dates of publicatlion of the books. As was stated at
the beginning of tnls chapter,-such a comblined course as this
was, during the nineteen-thirtiés, in the orocess of belng
revolaced by a general literature course, and this renlacement
was almost complste by the time the Unlted States entorad
World War IT. Table 2 shows that only one book (R, 1942)
appeared after our entrance Ilnto the war; the othef seventeen
were published between 1928 and 1940. Thus, the editors of
these bocks, in making their seleétions, were not influenced
by the great impetus glven to world peace movements throuzh

the horrors of World War II and the gargantuan birth of the

Atomic Age.




CHAPTER VI
GENERAL LITERATURE BOOKS

The Nature of the Course

As was stated in Chapter V, a different approach to

the teaching of literature develoved in the nineteen-thirties.

This approach, based on the objectives of dsveloping a love
of reading and desirable attitudes in the student, required
a new literature course and different textbooks than the
traditional ones.

These now texts, emphasizing readabillity, omitted
many of the 0ld masterpieces and included works usually deal-
ing with modern times and, frequently, wiltn student problems.
Also, although the works of English and Americanlauthors
still predomlnated, writers from other countrlies wers razpre-

gented in most of the books.

The General Literature Books

Twenty-five general literature books were analyzed.
Table 5 contains an item of information not found in the
tables about FEngllish and American llterature books, that of
the psrcentage of the material written by foreign authors.
Since the books considered in ths previous chapters were de-
signed to present the work of Enzglish and American wrlters,
the numbser of inclusions originally written in a language
other than Engliah was neglipgible. The table shows that

79
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TABLE 5

QUANTITATIVE ANALYSIS OF GENERAL LITERATURE BOOKS
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C 602 207 34 .3 7.4 0.0 5 111936
D 670 171 25,5 3.3 0.0 3 011940
E 566 110 19.4 7.2 0.0 4 011240
F 584 95 16.8 0.0 4.9 0 011941
G 768 159 20.7 1.0 0.0 8 111942
H 590 125 21.2 3.7 0.0 5 11942
I 666 28 4.2 0.0 0.0 1 111942
J 538 139 25.8 12.4 15.8 19 111949
K 775 213 27.5 2.1 2.7 6 011950
L 734 264 35.9 6,2 6.6 11 011850
M 625 227 36.3 8.8 4,1 9 111950
N 560 113 20.2 5.0 5.5 6 111951
0 551 102 18.5 l.2 5.9 6 011951
P 672 93 13.8 1.9 1.0 4 111951
Q 604 172 28.4 3.1 4.1 7 011851
R 507 111 21.6 7.5 0.9 6 011952
S 620 311 50.2 18.5 2.6 21 311952
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X 609 54 8.9 0.0 2.6 9 011955
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Totals 15,491 | 3,537 22.2 4.9 3.9 152 16 | 25
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twenty-one of the twenty-five books contained works of such
foreign authors, ranging from .9 per cent (Book A, the oldest
of the books analyzed) to 23.2 per cent (Book Y, the most
recant). An average of 22.2 per cent was devoted to foreign
peoples and cultures, with a range from 4.2 per cent to 59.3
per ce%;. One hundred twenty-elght inclusions were deemsd
desirable and twelve undesirable. Twenty-six of the desirable
ltems avpeared in the American and English literature books
as did eight of the undesirable inclusions. One hundred
thirty-three neutral items not previously listed in Appendices
I, III, and IV will be found in Appendix V. Twenty-two books
contain desirable inclusions, ranging from onse to twenty-one;
eleven of the books contain undesirable items with a range
from one to three. Altogether, desirable items appesar one
hundred fifty-two times and undesirable ones, sixtesan.

It is Interesting to note the differénce in the fre-
quency with which ltems appear in a traditional course and
in an untraditional one. In English literature books, for
examole, tnlrty~six desirable ltems appeared one hundred
forty-thres times, while in general literature books one
hundred twenty-eight items appeared one hundred fifty-two
times. The significance of the differences between books
designed for traditionalland untraditional courses will be
pointed out in Chapter VIII which is concernzd with summation

and recommendation.

Undesirable Inclusions

As in the previous chapters, caoital letters designats
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which books contain the various selections.
1. "Wee Willie Winkie" by Kiplingl (A).
2. "Gunga Din" by Kioling® (M, s, V).
3. "Tale of a Plgtail" by Thackeray® (G).
4, "The Hindoo" by HMonkhouse? (C, N). f
5. "Plain Language from Truthful James" bj Bret
Harte® (S).
6. "In Flanders Fields" by John McCrae® (H, J).

. "The Miracle of America"™ by Herbert Hoover7 (s).

7

8. "The Defense of the Alaino" by Millersv(P).

9. "The Champion of Honor" by Mary Parkman (A) is
an over-simplified assay about King Albert of Belgium. It
presents a plcture of all Belglans as being brave and se}f-
sacriflicing, of gll Germans as being brutal and dishonorabls.

10. "The Color Bearer" by iMargaret Preston (A) is a
maudlin glorification of war.

11. "The Argonne Fight" (I) by Tom Skeyhill is an
account of Corooral York's expioits. It is over-simplified
and gives the 1dea that one American can beat a battalion of
Germans, not making clear the fact that the Amerlcan has to
be Alvin York. It contains this patently absurd statement:

"To the everlasting crédit of the doughboys, let it be said

1l Item 4, p. 36. 2 Ttem 6, p. 36.
3 Ttem 11, p. 37. 4 Ttem 9, p. 37.
5 Item 3, p. 51. 6 Item 10, p. 53.
7

]

|

Item 11, p. 53. 8 Item 4, p. 52. §
| |

;

N
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that, although they knew they were going to certain death,
they whooped with joy."

Forgetting that he had thus described the departure
of seventeen soldiers, the author ends his account in.this
way: "In thelr own territory, in broad daylight, and in fair
fight, a German machine-gun battalion had been whipped and
captured by one brave and gallant American doughboy."

12. "I like Americans" (V) by Nancy Boyd is a poem
which says Americans "are the nicest people in the world" and
finds them superior to the French, Spanish, English, and Irish.

In summary, eight of the i1tems listed above are un-
desirable because they give offense to a race or nation and

four because they glorify war.

- Desirable Inclusions

Selections dealing with immigrants were thirty in
number, those concerned with other nations or individuals
totalad sixty-one, and those showing world-mindedness or a

desire for peace numbsered thirty-seven.

Inclugsions about Immigrants

1. "I Am an American" (H) by Elias Liebsrman.t

"The Citizen" (E) by James Dwyer.2

2,
3. "The Hardships of a Gresnhorn" (W) by Pupin.3
4,

From "The Americanization of Edward Bok" (T) by

Edward Bok.?

1 ftem 2, p. 73. 2 Ttem 3, p. 73.

3 Ttem 7, p. 73. 4 Item 10, p. 74.
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5. "Immigrants" (R) by Nancy Turner.l
6. "Two 'Maricana Men" (G) by T. A. Daly.z
7. "Mr. Kaplan" (W) by Leonard Ross.%
8. "Anything Can Happen" (L, R, W) by George and
Helen Papashvily.4 |

9. "I Remember Mama" (J, L, N, 0, V, X) by John Van

Druten.5

10. "Fat of the Land" (S) by Anzio Yozierska .S

11 - 14. "Number One Bad Boy" (M) by Carl Glick, "The
Dare" (L) by Sidney Small, "My Song - Yankee Doodle" (R) by
Carl Glick, and "The Wongs" (X) by George Perry all show
what good citizens Chinese-Americans make.

15. "The Art of Living Together" (G) is an editorial

which says:

A Portuguese composed our patriotliec marches. A Negro
accompanied Peary to the North Pole. An Irishman was the
first commodore of our Navy. A Swedish girl 1s our most
glamorous fillm star. A Jew helped Washington finance the
Revolution. A Jaoanese showed us how to conquer yellow
fever. A Spanish priest brougnht oranges and grapss to
California. A Swiss bullt the George Washington Bridge.
A German won our freedom of the press. A Dane runs our
biggest motor corporation.

16. "The Bountiful Harvest" (G) by Maurice Hindus com-
pares his youth in Russia and his life in this country.

17. "The American Way" (G) is a play by Kaufman and
Hart which shows how a German immigrant family becames out-

standing Americans.

1 Ttem 1, p. 54. 2 Ttem 3, p. 54.
5 Ttem 5, p. 55. 4 Ttem 4, p. 55.

5 Item 8, p. 55. $ Ttem 16, p. 56.
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18. "America Means" (K) by William Rose Benet says
this:
For one of us may be Scotch-Irish, and one Dutch, and
one French; one from the great race of King David and
King Solomon; and one Engllish crossed with Huguenot and
Basque; one from among the strong singing people out of
Africa, or one Rumanian or Russian or of the great race i
of Confucius; one Welsh, one Bulgarian, Austrilan, Italian, ;

German:; one a Pole, a Greek, a Lithuanlan; but we are all
Americans.

19. "The Citizener" (L, T) by Louls Zaro tells of a
Jewish immigrant's excitement at becoming a cltizen of the
United States. |

20. "The People with Light Coming Out of Them" (L) is
a play by Saroyan which shows how Italians, Javanese, Africans,
etc. make the greatness of America.

21. "The Unfamiliar" (L) by Richard Connell shows the
courage of a Spaniard after his American companions thought
"his skin wasn't the only thing about him that was yellow."

22. "That Greek Dog" (i, X) by Mackinlay Kantor 1s a
story directed against raclal prejudice.

2% . "Gontoosy Sees It Through" (M) is Salom Rizk's
story of his boyhood in Syria.

24 . "Sam Bober of Borzova - and the U. S. A." (Q) by
Paul Friggens tells the story of a Russian immigrant's suc-
cess in thils country.

25. "Tndian" (R) by Stephen Vincent Benet 1s a poem
with the same theme as "Immigrants."

26. "A Man and His Dog" (R) by Louls Adamic teaches

\
that a man (in this case, a Slav) should not be ashamed of |
his alien name and ancestors.
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27. "A Friend at Large" (U) by Ruth Sawyer is a story
showing how an Amerlcan girl helped an Italian boy.

28. "The Treasures'" (X) by Helen Papashvily tells how,
as & girl, she learned of many worlds from her neighbors -
Jewish, Polish, Italian, Dutch, Syrian, Russian, and Chiness.

29. "All One People" (X) by Sandburg says:

So man in this land, where once were
only Indians,
Are now.men of many colors -~ whilte,
black, yollow, red.
Yet all one peopls. _

30. "Toward the Sunset" (W) by Rolvaag tells of Swedish

immigrants who helped open the West.

Tnclusions Dealing with Other Nations
or Individuals

1. "Pasteur"l(C, E).

2. "England to America"? (S).

3. "Beowulf"® (E, Y).

4. "Letters of a Chinese Official"® (D).
5. "The American Character"5 (J).

"Mandalay"6 (M, N).

(6}

7 "he Ballad of Bast and West"' (K, V).
8 - 12. "The Rock”" (M), "Guarrilla Mother" {(G), "The
New. Road" (W), "The Good River" (V), and "The Enemy" (K) are

all storiss by Pearl Buck, the first four portraying the

1 Item 3, p. T1. 2 TItem 1, p. 57.
3 Item 2, p. 38. 4 Ttem 26, p. 42.
5 Ttem 13, p. 59. € Ttem 22, p. 41.

7 Ttem 21, p. 41.
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_Chinese sympathetically and the last showing the humanity of
a Javanese doctor.

13. Articles about Madame Curié appear in six books
(2, M, J, Q, S, Y).

14. "New Roads to Riches" (G) by Edward Tomlinson
pralises the growing ffiendship of the Americas: "From Alaska
to Cape Horn, the peoples of the Western Hemisphere are be-
coming consclous of their pecullar felationships, the ties -
materlial and spiritual - which, because of geography, science,
and circumstance, bind them together."

15. "The Death Fighter" (H) by de Krulf is an account
of the German doctor, Koch, and his help to humanity.

16. "From Natlional Tralts to Tunes" (H) by Fannle
Buchanan shows how our music comes to us from many natilons
and peoples.

17. "Meet America" (J) by Donald Peattle is an articls
written for distribution to the peoples of countries where
American soldiers went during World War IT: '"The proposition
does not say 'all Americans are equal,' but ‘all men'."

18. "Son of the Smoky Sea" (J) by Nutchuk is an
Eskimo's account of himself.

19. "Report on Paradise” (J) is a travel report on
Guatemala by Max Tastman, who fiﬁds much to admire.

20. "Greetling to the American Eagle" (J) by Ruben Darilo
is a poem saying all in the Americas are brothers.

21. "Penthouse in Bogota" (J) is a friendly portrayal
of the people of Columbia by an American who lived there,

Virginia Paxton.
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22. "America" (J) by Raul Reiche is a po=m celetrating

the oneness of the Americas.

23. "Gabriela Mistral" (J) by Erna Fergusson ls the
account of an interview witn the distinguished Brazilian
woman: '"We talked about people and war and money, and the !
distant hoped-for day when the world misht consider people |
more important than the other two."

24. "Sun, Sea, and Samba" (J) by Erico Verissimo is a
complimentary descriptlon of Rio de Janeiro and its people.

25. "E1 Cedral" (J) is T. R. Ybarra's nostalgic account
of his youth in Caracas. Ybarra 1s the son of a Bostonian
. mother and a Venezuelan general.

26. "The American Virgin Islands" (J) by Helen Follett
acquaints the rsader with some interesting facts about one of
our possessions.

27. "Neighvors" (J) - the heading of one section - says:
"You have seen for yourself that we [the Americas] are still
a new world and sll together make one Amsrica."

Franklin D. Roosevelt sald: "We are showing in inter-
national relations what we have long Xnown in private rela-
tions - that good neighbors make a good comnunity."

28. "Vivas for Jorge Washington" (J) by iichael Scully
tells how Laredo, Texas, and lts twin city on the other side
of the Rio Grande, Nuevo Laredo, Mexico, czlebrats together
both Washington's Birthday and Mexican Independence Day.

29. "Bolivar, the Great Liberator" (J) by SBrassil

Filtzgerald is a tribute to the great South American hero.
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30. "My Own Peovle" (L) by Nutchak 1s an Eskimo's
acébunt of l1life in the Far North.

31. "Prophet In the Wilderness" (L) by Herbert Hagedorn
1s the story of Albert Schweitzer's work in Africa.

32. "Vistors" by Agnes Keith (L) is an account of life
in Borneo with a young Malayan portrayed as a very worthy and
wise 1individual,

33. "Yes, I Can Write" (1) by Nina Baker tells the
story of Benilto Juarez, a brave patriot of Mexico.

34. "The First of the ‘ficrobe Hunters" is de Kruif's
account of the Dutch sclentist, Lesuwenhoek.

35. "Baboushka" (M) by Tloise Lownsbury tells the story
of Catherine Breshkovsky, who helped to free millions of
Russian peasants.

36. "Ballad of Joseph and Damisn" (0) by Sarah Cleghorn
lauds the work done among the lepers by the good priests.

37. "The.Heart of China" (0) by Caotain T. W. Lawson
1s a survivor's account of the Doolittle raid. He says of
the Chinese: "I keep thinking of thosse brave, tireless, and
loyal men and women who picked us up, carried us endless miles,
fed us, nursed us back to health, and got us away."

38. "When You're in Britain" (O)_is a reorint of a
government pamphlet designed to help the American soldier in
England get along with our ally.

39. "I like Mexlicans" (0) by Montayne Perry is a highly
comolimentary commentary on our southern neighbors.

40. "God's Eager Fool" (Q) by the Reverend John O'Brien
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1s an essay about Albert Schweitzer wherein Schwelitzer 1is
quoted thus: "A heavy gullt rests upon us for what the whites
of all nations have done to.the colored peoples. When we do
good to them, it is not benevolence--it 1s atonemsnt." -

41. "William Tell" (Q) recounts the old story of the

Swiss hero and his fight for liberty. Amy Cruse 1s the author,

42, "Small Brother Lu" (Q) by George Basil and Elizabeth
Lewls tells how a courageous but crippled Chinese boy was
helped by an American doctor.

43, "A WAC in Shangra-la" (Q) by Margaret Hastings is
a true account of an airplane crash in Dutch New Guinea and
how some Americans were saved by the helpful natives.

44. "The Foreigner" (S) by Bill Adams is a story telling
how British sallors isarned to respect a forelgner.

45. "Gandhi, Man of God" (S) by Louis Fisgher describes
some of the virtues of the great Indlan lsader.

46, "Russian Mud" (8) is an account of iaurice Hindus'
1ife in Russla.

47 - 55. (8) The following travslogues give an account
of 1ife in various parts of the world: "An African Farm" by
Tsak Dinesen, "Foraver China" by Robert Payne, "Japan" by
Helen Mears, "Tel Aviv" by Maurice Hindus, "Denmark: Cows in
Overcoats" by Kinkead and Maloney, "What Peru Is and Isn't"
by John Gunther, "Where ths High Winds Blow" (Eskimos) by
Bruce Campbell, "A Russilan Journal" by John Steinbeck, "New
Song in a Strange Land" [Liberia] by Esther Warner.

56. "Mafatu" by Armstrong Sperry (U) tells how a Poly-

neslan boy found courage.
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57. "A River Came" (U) by Yona Gardner is a story of
life in Madras.

58. "The Aople" (V) by Ellzabeth Kyle 1s a heart-
warming story about how a Hungarian woman helpad a Polish
mother get her child out of Poland. »

59. "Stopover in Queretaro" (X) by Gerold Beim tells
how kind Mexicans were to an Amerilcan.

60. "American Boy Abroad" (Y) by Eric Sevareid says
this of our troops in World War II: "From the United States,
the hope of the world, the one great reservolr of democracy
and good will, the melting pot of equality, came this swarm
of noisy, rowdy, hard-working, hard-fighting youngsters."

61. "Men of Nagaland" (Y) tells how Eric Sevareid,
the author, 1s forced down among a supposedly savagé race and
finds "that the sense of equallity and tolerance is as deeply
rooted in human instincts as the contrary 1mpulsés."

Inclusions Showing World-mindedness
or a Desire for World Pesace ’

1. "Battle of Blenhelm"l (Y).

2. "A Man's a Man"? (Y).

3. "The Prisoner of Chillon"® (C, S, Y).

4, "They Have Blown the Trumpet"4 (). -
5. "Pprayer for the U. N."° (J).

6. "Man with the Hoe"® (P, Y).

1 Item 7, p. 39. 2 Item 5, p. 39.
3 Item 6, p. 39. 4 Ttem 25, p. 65.

5 Item 20, p. 63, 6 Item 5, p. 60.
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7. Selections from the g;g;gl (cC, D, H, L, M, N, R, S).
8. "Abou Ben Adhem"2 (C, Y).
9. "Locksley Hall"; (X, Y).

10. "In Memoriam"% (Y).

11. "The Man He Killed"® (N, X, Y).

12. "Heroes, Anclent and Modern" (C) by Wang Chung
shows that all mankind admires noble qualities.

13. ﬁThe Fall of the City" (D) by Archibald MacLeish
is a radio‘play showing how dictatorships are formed and how
they might be avoilded.

14. "War" (G) by William Saroyan tells of a fight
between a German boy and a Slav: "For I was certain thet
Josef and Karl were #0oln;; to express their hatred for sach
other, the hatred that was stupid and wasteful and the result
of ignorance and immaturity by striking one another, as whols
nations, through stusid hatred, seek to dominate or destroy
one ancther."

15. "Brothefhood" (G, L) is a ooem by Edward darkham
that brings out the brotnerhood of man.

16. "America First”" (H) by G. Ashton Oldham wants our
country to be first -

Not 1n splendid isolatlon, but in couragsous
cooperatlion.

Not in pride, arrogence, and disdain of other
races and veoples, but in sympathy, love and

understanding.
1 Ttem 1, p. 38. 2 Item 11, p. 40.
3 Ttem 12, p. 40. 4 Ttem 13, o. 40.

S JTtem 26, p. 41.
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Not 1In treading again that old, worn, bloody
pathway . . . but in blazing a new trail . .
where wars shall be no more.
17. "My Dear Young Friends" (J) by Einstein says,
"Concern for man and his fate must always form the chief

interest of all technical endeavors."

18. "The People, Yes" (J, K, Y) contains these lines

agalnst war:

The heroes, the cannon fodder, the living targets,
The mutilated and sacred dead,
The people, yes.

19. "The Knothole" (K) by Dorothy Canfield Fisher is
a story of the horrors of a concentration camp in World War
IT. These words may be found in the introduction: "Nothing
1s more horrible than the reduction of men Into beasts by
other men. War has always done this."

20. "Goody for Our Side and for Your Sidé, Too" (0)
by Ogden Nash has this international idea:

There's many a difference quickly found
Betweean the different racses,

But the only essentlial differential

Is living in different places.

So mind your manners when a native, please,
And doubly when you're not,

And Vickers and Krupp will soon fold up,
And Sopworth pawn his yacht.

21, "It's a Queer Time" (P) by Robert Graves contains

the soldler's thoughts of death:
Even good Christians don't like passing straight
From Tipperary to their Hymn of Hate
To allslulah - chanting, and the chime
Of golden harps . . . and . . . I'm not well today
It's a queer time.

22. "The Bombardment”" (P) by Amy Lowell shows the

e eneee . =t
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horrors in a French city under bombardment.
23. "The Blindman" (P) by Hervey Allen tells the grisly
story of a school struck by a bomb.
24, "On Hearing French Children Speak French" (Q) by
BErwin Edman is a poem by the late Columbia philosooher 1in
which he polints out how alike the children of the world are:
I, noting thus what's said and done,
Judge the world is, or should be, one;
It is the planet's blackest blot
That 1t should be--and that it's not.
25, "The Voice of Liberty" (S). Carlos Romulo prailses
liberty everywhere.
26. "Our Reservoir of Good Will" (S) is from VWendall
Wlllkie's One VWorld.

27. "Abraham Lincoln Walks at Midnight" (W) by Vachel

Lindsay says: |
He cannot rest until a splirit - dawn
Shall come - the shining honse of Zurope free:
The league of sober folk, the Workers' Tarth,
Bringing long peace to Cornland, Alp, and Sea.

28. "Your Work" (X) by Aldous Huxlsy is an essay in
which he tells us that the first of the great oroblems faclng
mankind is "the problem of avoiding war."

29, "Salute to the World" (Y) by Walt Whitman takes a
guick trip around the world and finds "equals and lovers
in all the lands."

30. "Hate" (¥) by James Steohens raises the guestion
of why we hate the enemy.

31, "Young Rostov" (Y), an excerpt from Tolstoy's Viar

and Peace, debunks the romance of war.
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32. "Is There Any Easy Road to Freedom" (Y) is a poenm
in which Sandburg shows that the French, Russlans, and

Americans have all followed the hard road.

Inclusions Dealing with the Atom

33. "Dawn Over 2ero" (K) by William T. Lawrence 1s an
account of the first explosions of the atom bomb and concludes
thus:

Man, like Hamlet, must ask himself the question: To
be, or not to be? There can be only one defense agalnat
the atom bomb -- peace. On that all our scilentists agree.
The word peace has become synonymous with survival. The
word war has become synonymous with suicide.

34. "Report on the Bombing of Nagasakl" (Y) is William
Lawrence's description of the horrible results of the ex-
plosion of the second atom bomb dropped on Japan.

35. hA Thousand 01d PFPaithful Geysers" (N) 1s another
Lawrence description of the»bombing of Nagasakl.

36. "Atomic Control of Weather" (S) by Robsrt D. Potter
points out how, through an‘International Weather Authority,
atomic energy can bring plenty of food and a good climate all
over-the world.

37. "The Taming of Energy" (S) by George Harrison also

shows how useful to the world atoms for peace can be.

Conclusions Concerning General Litsrature Books

Desirable incluslons outnumber undesirable ones by a
ratio of almost eleven to one (128-12), and the ratio is nine
and one-half to one on a frequency count (152-16). The aver-
age of the percentage devoted to foreign peooles and cultures

is 22.2 per cent, considerably higher -than that of English
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literature books (11.5) and American literature books (9.3).
That average is also notlceably higher than the 17.8 per cent
found in books containing a comblnation of English and Amnerican
literature.

Since general literature courses have replaced the
conblnation course, a further comparison of the books designed
for them is interesting. Combination books contained forty
desirable inclusions which appeared fifty-one times. Eighteen
of the forty desirable selectlons are concernsd with Immlgrants,
fourteen with other nations and individuals, and only eight
with world-mindedness. Three of these last are concerned with
peace and none with the desirabllity of international organ-
ization. There is no material dealling wlth present-day life
in foreign countries.

The general literature books contained 6ne hundred
twenty-elght desirable incluslons which appéared one hundred
fifty-two times. Thirty of the one hundred twenty-eight are
concerned with immigrants, sixty-ons with othsr countries and
oeople, and thirty-seven with world-mindednsss. Twenty-three
of tuese point out the neesed for peace, and twelve support a
world organization. Fifteen of the books contained material
dealing with present-day life in other countries, and an
average of 3.9 per cent of all material was devoted to that
subject. Also foreign authors contributed 4.9 per cent of the
material, a kind of representation of other peoples and cul-
tures not possible in English and American literaturs books.

The very considerable rise in world-minded materials
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and those showing an interest in other peoples can be explained,
as was indicated 1n Chapt?r V, by the dates of publicatilon.
None of the combination books was published after World War
IT, whereas sixteen of the gerieral literatures were, and con-
sequently thelr editors, in some cases, were influenced by
the war and the atom bomb.

The influence of the war on the general literature
books themselves 1s interasting to note. Nine of the books
were vublished betwsen 1935 and 1942, which means that their
editors were not influenced by World War II; sixteen were
oublished between 1949 and 1955, which means that their
editors were exposed to the impact of nuclear fission. Only
one of the nine books published prior to the war contained
material about présent-day life in foreign countries; four-
teen of the sixteen published since 1949 did so..l Eight of
the thirty-seven world-mlndedness inclusilons appear in the
sarller books, and four of those deal with modern times.

The more recent books contain thirty-three auch items, of
which twenty-seven are modern. A further analysis of Table

5 shows that the nine older books contain twenty-six desirable
inclusilons, or an average of 2.9 per book, contrasted with

one hundred thirty-six items and an average of 8.5 per book

in those published since the war. While the average vercent-
age of material devoted to present-day life in forelgn coun-
tries 1s 3.9 for all of the books, 1t is only .77 per cent

for the earlier books compared with 6.2 per cent for the

1l see Tavble 5, p. 80.
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later ones.
All of these statistics indicate that general litera-
ture books show a considerable interest in other peoples, in
aliminating war, and in the strengthening of an organization

for international cooveration. Thelr rating by UNESCO criteria

is a favorable one.




CHAPTER VII

WORLD LITERATURE BOOKS

The Nature of the Courses

The naturc of a course in world literature is diffi-
cult to define because high-school teachers and anthologists
have not been able to decide what such a course should con-
tain. Traditionalists would teach the best that foreign
peoples have produced, the recognized masterpieces; more
liveral antnologists follow the trend shown in general liter-
ature courses and would supplant literary merit as the cri-
terlon for selection with the criteria of readability, student
Interests, and the development of desirable attitudes. Still
another kind of world literature course 1s one in modern
literature, which is world literature confined to one period.
All three of these courses have one thing in common, howevsr -
the realization that high-school students need to know about
the nations and peoples of the world.

Here ls a quotation from the preface to a traditional
book, a book containing over twelve-hundred pages with not a
8ingle inclusion from English or American literature:

Thus at a time when the devslooment of world under-
standing is one of our great educational problems 1t is
essential that our young pesople should have access to as
many of ths cultural sources of other natlons as possible.
Lingulstic blockades should bs broken down. Literary
formulas which have marked Comvparative Literature coursss
for advanced college upperclassman should give way, in a

book for younger students, to a presentation of llterature

99
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a8 a human document through which one comes to sense
the spirit of other peoples. To us as a nation whose
life has been drawn frrom so many old world strains it
is doubly necessary that our youth should appreciate
these varied and colorful literary backgrounds.1

One drawback which has kept such a course from any
widespread adootlion in high school has been the difficulty
of the literature for study, that difficulty which "marked
Comparative Literature courses for advanced college upper-
classmen." Thus the second kind of world literature book
developed, the kind almed at the development of reading
skills through stimulation of student interests. Here 1s a

quotation from the preface to a "liberal" book:

In a very significant respect this book differs from
previous textbooks in world literaturs. It is not a sur-
vey of the world's great literature with selectlons chosen
to represent the world's great writers in nice chrono-
logical sequence. In The World Through Literature,
selections were chosen not primarily to represent liter-
ary figures, but rather to reveal something of the life
and character of the world's peoples. Because of the
l1imits of high-school reading abilitles, much of the
classic literature of Rurops was found to be unsuitable.
Dante's Inferno, Cornellle's plays, Goethe's Faust, and
Schopenhauer's essays cannot be a part of any course for
general high-school students.

The difficulty in world literature 1s not simply a
matter of style, vocabulary, or ideas. The context of
foreign literature and the allusions to asveryday life in
other countries are unfamiliar to students of this
country. It 1s this kind of difficulty which has here-
tofore put a full year's course in world llterature be-
yond the reach of students in the earller high-school
grades. Indeed, textbook writers have not yet demon-
strated that there 1s enough sultable materlal for a
full year's course in world literature for even the
elevanth and twelfth grades.

Clearly there is not time or space in a high-school
course to deal with all the nations and peoples of the
world. Nor are all national literatures equally valuable

1 Rewey Inglis and William Stewart, Adventures in
World Literature (New York, N. Y.: Harcourt, Brace and
Company, 1936), p. IV.
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in revealing a nation's character to high-school students.
This book deals therefore not with nations but with foun
large cultural areas of the world aoart from the British
Isles. Within each of these areas there is great diversity
of people, but among the diverse peoples there is a common
history, or religion, or viewpoint - some cohesive force
that makes 1t possibls to consider them as a part of a
cultural unity. In the East, for example, 1t is the com-
mon attitude toward the West that gives a coheslive force
to the ideas and aspirations of the nations and peoples

of Asia.

The World Through Literature enlists the great writers
of the world in the terribly urgent task of orienting
Americans in the world they must live 1in from this time
forth. The dramatlic intensity, the imagination, and the
emotlion of good literature give it power to create an

understanding of other peoples that no other study can
aoproach.l

This book follows a recent trend, that of combining
world literature with English literature. Three of the seven
boocks published since the war and analyzed in this chapter 1n-

clude such a combination. The World Through Lliterature 1s

almost exactly divided between wfitings from England and those

from other parts of the world, exclusilve of the Unitsd States.
A third book exemnlifies stlll another avproach to

world literaturs: 1t does not attempt to gilve a history of

English literature along with writings from other parts of

the world but makes i1ts selections on the basis of student

interest:

A word should be said about the method of choosing
the material in this volume. #any teachers and high
school students recommended favorite selections. For
several semesters these were read and evaluated by high
school students. Conseguently the majority of poens,
stories, and essays included are those which survived
this selectlon process. We hooe that you, as you read,
will also enjoy observing other lands and other peoples

1 ruella Cook and others, The World Through Litera-
ture (Jew York, N. Y.: Harcourt, Brace and Company, 1949),
pp. LIXI, IV. «
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through the eyes of experienced travelers; that you will
have some pleasant moments reading famous short stories

of many lands; that the songs and poems and plays will
convince you that pesople everywhere have similar hopes,
and fears, and aspiratlions; that you will discover in
sclence, as well as religlon, an instrument for world
peace; and finally that you will come to think of America,
wilth 1ts peoples of many national backgrounds, creeds,

and cultures, as leadlng the way toward a good neighbor
policy for the world.l

A fourth bock, one designed for a course in modern
literature, 1s composed of three equal parts: one-third
English literature (modern), one-third American, and ons-third
for the rest of the world. This quotatlon shows, howsver,
that the book has the same world-minded objective as the
previously quoted ones:

The orevious edition of thls book was published in
1944. During the 1lntervening ysars events have forced
us to view the modern age in a new light. Never before
now hag 1t been so important for our schools to prepare
students for the world they live in. Never before has
1t veen so urgent to establish values that will guide
youth in the modern democratic soclety. As always,
literature is a great source for tesasching social and
moral values - perhaps the greatest single source
available to the schools.?

It is apparent from these very brief reviews of four
different textbooks that the world literature course 1ls still
in a state of flux as far as content 1s concerned but gelled
in the conviction that American high-school students need to

kxnow about other peoples of the world through their literature.

1 Thelma James, Walter Northcott, Margquis Shattuck,
World Neighbors (New York, N. Y.: Haroer & Brotners, 1950),
o, XITI,

2 Rutnh Stauffer, Willlam Cunningham, Catherine
Sullivan, Adventures in Modern Litsrature (New York, N. Y.:
Harcourt, Brace and Company, 1952), p. V.
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The Books in World Literature

-

Twenty world literature books wesre analyzed. Table 6
differs somaswhat from previous tables because of the nature
of the cour:y:, Unlike the other courses, world literature
has as a ma:: objective the presentation of foreign peoples
and cultures through their own literary products. It was
assumed, therefore, in this study that all selections written
by foreign authors were desirable inclusions. The great num-
ber of such incluslons (681) made it impractical from the
standpoints of time and space to analyze each sslection
sevarately, nor would such an analysls serve a useful purnose
since the selectlions were chosen as being representative of
the peoples and cultures that produced them. Table 6, for
the reasons jJust stated, 1lnstead of listing the number of
desirable and undesirable inclusions Iin each book, provides
the following information: the number of selections wriltten
by foreign authors, the number written about foreign peoples
and cultures by English and American authors, the number show-
ing world-mindedness; that is, an interest in peace or inter-
national cooperation, and the number about immigrants.

An average of 41.7 per cent of the material 1n world
literature books was devoted to foreign peopnles and cultures,
with a ra;ge from 11.5 per cent to 100 per csnt. An average
of 22.7 per cent of the materlal was the work of foreign
authors, and £.6 per cent dealt with present day 1life in
foreign countries. These filgures, as might be expected from

the nature of the course, are much larger than the computed
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TABLE 6

QUANTITATIVE ANALYSIS OF WORLD LITERATURE BOOKS
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results in the other courses.

The books contained six hundred eighty-one items
written by foreigners, one hundred eighty-two ltems showing
world-mindedness, two hundred written by Americans and English-
men about forelgn countries and people, and thirty-four about

~

Immigrants.

Undeslirable Inclusions

Selections "which develop prejudice, misundsrstanding
and conflict, and glve offense to other peoples" should not
be found 1n books designed to present the literature of
foreign peoples, and only a very few such undesirable in-
clusions avpeared.

1. "Tale of a Pigtail"l (s).

2. "Brave Coward" by P. C. Wren (I) has a stereotyped
German character, hating the Englishman who turns out to be
the hero:

- Sergeant Franz Zimmerman found him out for a poor-
spirited, herring-gutted schweinhund. . . . And how (he)
nated the Engllish, those cunning devils who had always
stood betwesn the Fatherland and the sun; and who in
1914 had led the Germans on to think they would not

interfere, and then when the Cermans' hands were full,
had jumped on thelr backs.

%. "The Stretcher-Baarers" (F) by Hugh Walpole glori-
fies war.

4. "The Unknown Soldier Arrives at Washington" (F)
by Kirke Simpson 1s a highly sentimental account of the first

Unknown Soldier ceremonies, so maudlin that it should maks an

1 gae 1ten 11, ». 37.
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immpressionable boy hope for a war where he might dle a herolc
death and have all those dignitaries at his funeral.
5. "The Drums of the Fore and Aft" (F) by Kipling is

a story about an English regiment in Indla and how it behaved

in its first fight. The British refer to their Indian
opponents as "Niggers" (seven times), "black devils," and
"awful swine."

6. "Aeoyornis Island" (C) by H. G. Wells is a science-
fiction story taking place on an lmaginary atoll. The British
hero refers to the natives as "niggers."

In brief, four of the inclusions are undesirable be-
cause they tend to give offense to a nation or race and two

because they glorify war.

Desirable Incluslons

As was stated sarlier, world literature books contain
too many desirable selections to enumerate each one, but some
that were particularly desirable from the standpoint of world-
mindedpess willl be mentioned.

1. "You Are the Hopne of the World" (A) by Hermann

Hagedorn is an appeal to youth to be world-minded. B
2, "Let Us Have Peace" (A) by Carl Schurz 1s a speech |
attacking war.
é. In his first Inaugural Address (B) Jefferson asks
for "peace, commerce, and honest friendship to all nations."
4, Calvin Coolidge's Inaugural Address (D) contailns
i
|

these lines: "In common with other nations, i1t [the U. S.]

is now more determined than ever to promote peace through
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friendliness and good-will, through mutual understandings and

mutual forbearance."

.

5. A third Inaugural Address (D), F. D. Roosevelt, in
1933, states: "In the flsld of world ocolicy I would dedlcate
this nation to the pollcy of the good neighbor, the neighbor
who resolutely respects himself and, boecause he doss so, re-
sapects the rights of others -- the neighbor who respecté his
obligations and respects the sanctity of hls agreements 1in and
with a world of neighbors."

6. "Bells of Peace”" (F) by John Galsworthy contains

these lines:

Ring out the Past, and 12t not Hate bereave
Our dreaming dead of all they died to win.

7. "The Rear Guard," "A Working Party;" "At the
Cenoctaph," and "The Ultimate Reality" (G) are all poems by
the decorated fignter and author, Siegfried Sassoon, pointing
out war's hcrrors.

8. "The Greater Heroes" (J) by Alfred Noyes 1s a poem
which says that the heroes of peace are greater than thosa of
war.

9. "A Message of Peace" (J) by Jeanette Eaton says:
"Nowadays all human beings rise and fall together. We must
love freedom so much that we want it for everybody."

ib. "Phe Last Best Hope of Rarth" (M) by Harry Scherman
is an essay stating: "Is it not clear that a peace soundly
and intelligently based upon this necessity [world economic-
interdevendence] is, as Abraham Lincoln put it, 'the last best

hope on Earth'?"
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1l. "And These Are the Peopls Who Live in the World We
Live In" (N) by VanLoon says: "ie are all of us fellow- |
passengers on the same planet and we are all of us equally
responsible for tha happlness and well-being of the world in
which we happen to live."

12. "For Good or I1l1l" (P) by Arthur H. Compton shows
that the atom can do much for peace or destroy the world:
"Thus science today 1s creating a situation in which strife
endangers everyone, and cooperation gives rich rewards for all
of us. Thus there is need as never before of love of our
neighbors." |

13. "A Layman Looks at Sclence” (P) by Raymond Fosdick
says of the U. N.:

[It] must be built on a realization of the common
interest¢s which bind men together everywhere and of the
common dangers which confront us as members of the same
human race. . . In splte of the atomic bomb we are
still the captains of our own destiny, and we can make

that destiny anything we desire.

14. "Science and Man's Fate" (P) by David E, Lilienthal

says, "Our task, in practical terms, 1s to turn the awful

new era of peace and well-being."

15. "The Runaway" (T) by Stefan Zweilg is the story of
an ignorant Russian soldiler, dragooned into war, who arrives
in Franc; through a series of misfortunes and dies in an
attempt to reach his home. The author 1s described as looklng
"y0on all the peoples of Europe as being part of a great

protherhood sharing a common art and literature and traditlon.

strength of atomic power away from destruction and toward a
1
He could not believe that ultimately there were any fundamental 1
|
|
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differences among these pecples that would make them destroy

one another."

-

16. "The Earth Answers Back" (7) by William Vogt is an
essay showing that "certain biologlc relationships every
minute of every day touch the life of every man, woman, and
child on the face of the globve."

17. "Machines--With and Without Freedom" (T) by
David . Lilienthal is an essay wilth a world outlook. Among
othsr things, it shows the good and bad potentialitiles of the
atom.

18. "Five Great Problems of the New Half Century" (T)
by Henry Stesle Commager looks at the world and what mankind
must do if it is to be preserved. The following quotation
gives the flavor of the essay: "In one sense World War TT
and the Marshall Plan are explation for the foliy of political
and economic isolation in the twenties and the neutrality-
logislation of the thirties.”

19. Three of the books (N, P, S) contain the Preamble
to the United Natlons Charter.

20. Quotations from introductions to world literature
books other than those alrsady quoted show the same world-
mindedness:

Until World War II, it was safe enough to think of
other peoples in terms of their differences from us.
But since differences lead to quarrels and quarrels to
wars, the old view is not merely inadequate but dangerous.
Whatever leads to the horror of modern war must be banilished.
It 1s time now to think of other peoples in terms of like-
nessas. Not how different are they, but what do we have

in common?

. . Now, with publlic knowledge of atom bombs,
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rockets, robot planes, radar, and with the promise of
weapons still more terrible, . . . sclentists have
placed in the hands of mankind the means to destroy
itself.

.« « « It is important for Americans to know that
freadom 1s not an American invention or an American
possession. The 1dea of freedom 1ls a gift from the
past. But the idea of freedom 1s not the thing itself.
The reality of freedom is not a gift, but a victory to
be won or maintained by every generation. The selectlons
that follow will show the slow and painful fight for
freedom over two thousand years.

. « « On the soclal side, several units emphasize the
sense of human worth, the i1deal of human dignity, and
show the age-long fight to secure and maintaln liberty.
This is apecially the content of the unit "The March of
Freedom." Tn every unit thers are selections by forslgn
authors, but the specific purpose of "Peoplsé Overseas"
is to emphasize the likenesses, the hopes and frustratlons
common to people everywhere.l

In recent years, interest in Continental literature
has increased bescause it 1s more important than ever be-
fore that we understand the ways of all pesoples wherever
they live, and one of the best ways to understand them
is througn their literature. Each country has its own
flavor and color, yet all have universal problems that
are solved the world over in much the same way. Becoming
acquainted with the thoughts and ldeals of the best
thinkers in the countries of Europe 1is the purpose of
this section.?

Conclusions Conecerning World Literature Books

World literature books contain almost no undesirable
material and a great deal of desirable literature. Only six
undesirable inclusions were found in four of the twenty books
examined and only one of the books published in the last ten
years contained such an incluslon. |

Almost one quarter of the literature presented in the

books represents the foreign cultures that produced it, and

1 Book Q. 2 Book R.
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many 1tems showing world-mindedness (182) were found. The
percentage of the material dsaling with present-day life in
foreign countries (8.6) is more than twice that found in the
books designed for other courses. . Nineteen of the twenty
books contained works by foreign writers; eighteen included
material showing world-mindedness, one having fifty-one such
_inclusions; and all but one contained material showing present
conditions in forelgn lands.

While modern literature is a kind of world literature
course, it differs in at least one significant way: that 1s
in its presentation of English and American contemporary
literature. All of the modern literature books devote the
ma jor amount of their materilal to English and Amerilcan
authors, the range extending from 57.4 per cent to 88.5 per
cent.1 Also modern litegature from some parts of the world
has been neilther extensive nor avallable for some ysars now,
particularly since World War II. Almost nothing since Tolstoy,
for example, is to be found from Russian literature in the
anthoiogies. Modern writing from the other so-called l1ron-
curtailn countries is indeed sparse.

For these reasons, a separate statistical analysis
was made to contrast the modern and world literature books.
Table 7 shows how great those differences are.

The table shows that world literature books contain
much more material dealing with forelgn peoples, almost saven

times as much representing the work of forelgn authors, more

1 see Table 6.
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than twice as many 1ltems concerned with world peace and the
need for international organization, and even - strangely
enough - more material dealing with present-day life in
forelgn countries.
TABLE 7

COMPARISON OF SIX MODERN LITERATURE BOOKS
WITH FOURTEEN WORLD LITERATURE BOOKS

Par cent | Per cent
Per cent by ~dealilng Average number
to foreign with of world-mindedness
foreign writers present |{inclusions per book
Modern ’
Literatures 29.9 4.6 7.2 4.3
World
Literatures 46 .9 30.6 9.3 11.1

In order tq ascertain the trend in world literature
books and to measure the impact upon them of World War IT and
the atom bomb, an analysis of the books publishéd before the
end of the war and after was made. The results may be found
in Table 8.

TABLE 8

SEVEN WORLD LITERATURE BOOKS PUBLISHED SINCE WORLD WAR IT
COMPARED WITH THIRTEEN PUBLISHED PREVIOUSLY

Per cent| Per cent| Per cent] Average no. of
to by deallng {world-mindedness
forelgn | foreign with items per book
writers | present
Books Published
Before End of
W. W, II 39.9 23.7 6.2 5.5
Books Published
After W, wW. II 46.0 20.3 14.6 16

tain about 6 per cent more material about forelgn psoples than

Table 8 shows that books published since the war con-
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those published bsfore the war and about 3 ver cent less written
by foreign authors. The important differences occur 1in the
a&ount of material deallnyg with present-day 1life 1n foreign
cbuntries and in the amount demonstrating an attitude of
world-mindedness. The books published since the war contain
more than twice as much material as did their predecessors

portraying modern conditions in foreign lands, and they con-

tain per book three times as many ltems showing world-mindedness.

Such an increase in world-mindedness shows that the
courss In world literature has been even more sensitive in
l1ts reaction to the atom bomb than were the courses previously
analyzed. All of the recent world literature books contain
articles, written by sclentists, statesmen,'or pundits from
other fields, which deal with the bomb; all contain articles
urging international cooperation; and the average of slxteen

such articles to each book is indeed a high one.

l
|
i
|
|



CHAPTER VIII

THE SUMMING UP

The Purpose of this Study and the Method
6l Approach Re-Stated

The purpose of this investigation has baen to deter-
mine the extent of material and the nature of such materiail
dealing with forelgn peoples and cultures to be found in
American high-school literature books. It was hoped that
such a study might result in the improvement of high-school
literature books toward a better intsrnational understanding.

One hundred thirty-two high-school literature texts
published since 1930 were secursed for examination after corre-
spondence with twenty-six publishing companies which had been
active In the publication of such textbooks. These textbooks
were carefully read and analyzed and the results of the
analysis roacorded on a form for recording data adapted from
one reéommended by UNESCO. As a basls for judgment the fol-

lowing criterlia also advanced by UNESCO 1in A Handbook for the

Improvement of Textbooks and Teachlng Materilals as Aids to

International Understanding were used:

A, Eliminate all material tending to orevent an under-
standing between the natlions, to wound the national self-
esteem of other nations, to arouse hatred and contempt of
forelign peonles.

B. Stereotyoced concepts are to be avolded.

C. Minorilty groups, other races, and other nations
and natlionalities should be treated falrly and due repre-
sentation should be given to their contributions. The
same standards of scholarship, justlce, and morality

114
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which are aoplied to one's own nation should be applied
to others, including former enemies in war and nations
with whom there is current rivalry and conflict. Un-
pleasant facts and undesirable conduct should not be
ignored, but they should be placed in poerspective, and
controverslal issues should be vresented objectively.
Terms and phrases which develoo prejudice, misunderstand-

Ing and conflict, and give offense to other peoples should
ve avolded.

D. The ideals of human freedom, dignity, equality and
brotherhood should be emohasized. The need of a moral
code of mutual human behavior and a sense of common
resoonsibllity for world conditions should be stressed.
The advances of civilization, ths obstacles to human
orogress, world ideals and heroes, world lnterdependence
and the need for international organization and coopera-
tion should be made clear.l

On the bvasis of the above criteria, every pilece of
literature dealing with foreign peoples, cultures, or countries
was analyzed and judged desirable, undesirable, or neutral.
Degirable and undesirable items together with the reasons for
so appraising them are included 1n the body of the disserta-
tiony neutral inclusions are llsted and summarized in the
appendices.

The study was made In flve divisions accordlng to the
courses for which the texts were designed: Enzxllsh literaturs,
American literature, English and American literature combined,
general literature, and world literature. TWach of these
courses ls considercd in a separate chapter, and thes findings

which include tables and quotations are to be found in Chanters

TIT through VII.

The Seven Questions

In Chapter I seven gquestions were posed. Now that

1 uNESCO, op. cit., p. 29.
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the textbooks have been examined and analyzed, answers to

those questions are avallable.

Question 1:

How much material about other nations is to be found in
high-school literature books?

In English literature books an average of 11.5 per
cent of the books was devoted to forelgyn peoples and cultures
with the range lying between 6.6 per cent and 20.1 per cent.
The highest percentage was found in the oldest book, published
in 1928 (Book A) and the lowest was found 1n a book published
in 1936 (Book G). One hundred thirty-five such inclusions
were found, of which thirty-six were judged desirable, eleven
deemed undesirable, and elighty-aight consldered neutral. All
of the books contain desirable items, ranging“from two to
fifteen, and only eight of the eighteen books examined con-
tain undesirable 1ltems, which range from one to four. Because
books designed for traditional courses tend to include the
same favorite items, the desirsble inclusions appear ons
hundred forty-three times and the undesirable, seventeen.

In American llterature books an average of 9,3 per
cent was devoted to other peoples with a range from 2.5 per
cent (Book A, 1928) to 18.6 per cent (Book D, 1935). One
hundred twenty-one inclusions were found, of which sixty-four
were Judged to be desirable, eleven undesirable, and forty-
six neutral. All of the books contain desirable items,
ranging from two to seventeen; and half of the sighteen books
contaln undesirabls materisl, ranging from one item to seven,

Altogether, there are one hundred sevsan desirable inclusions
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contrasted with twenty undesirable ones.

The books combining selections from English and American

literature devoted an average of 17.8 pef cent to foreign
peoples and cultures, with a range from 5.7 per cent (Book Q,
1940) to 46.6 per cent (Book F, 1932). Forty inclusions ware
desirable, nine were undesirable, and thirty-nine neutral.
Desirable ltems appear in sixteen of the elghteen books and
range from one to sixteen; undesirable items appsar in half
of the books and range from one to three. Desirable 1tems
appear fifty-one times and undesirable ones appear twelve
times.

In general literature books, an average of 22,2 per
cent was devoted to foreign peoples and cultupes, with a
range from 4.2 per cent (Book I, 1942) to 59.5 per cent (Book
Y, 1955). One hundred twenty-eight incluslons were deemed
desirable and twelve undesirable; one hundred thirty-three
neutral items were found. Twenty-two of the twenty-five books
examined contain désirable inclusions, ranging from one to
twenty-bne; elaven of the books contaln undesirable items with
a range from one to tnree. Altogethsr, desirable items appear
one hundrsd fifty-two times and undesiravle oness, sixteen.

An average of 41.7 per cent of the material in world
literature books was_devoted to forelign peoples, with a range
from 11.5 per cent (Book C, 1932) to 100 per cent (Book L,
1944). The twenty books contalned six hundred eighty-one
items written by forelgners, all of whilch were deemed desirable

because they rapresent the culturaes that oroduced them; the
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books contained one hundred elghty-two items showing world-
mindedness, two hundred written by Englishman and Americans
about foreign countries and people, and thirty-four about
immigrants. Only six undesirable items were found an& they
apoeared in only four of the books examined.1

Question 2:

What 1s its (the material about other nations) distribu-

tlon; that is, how much representation is given to each
country?

To answer this question-two separate analyses ﬁere
made: the first was an examination of the materials written
in English about foreign peoples, and the second was concerned
with the distributlon of inclusions originally written in a
foreign language. A re-analysis of the selections raviewed
in Chapters III, IV, V, and VI and Appendices II through V
supplied the information about the distribution of materials
written in English. In addition, when the world litorature
books were analyzed, a special tabulation was kept on the
distribution of the foreign-authored materials; such a tabu-
lation was limited to world literature books becnuse materials
originally written in a language other than English appeared
in quantity only in these books, and world literatures are
the only onés of the texts examined that attempt seriously to
oregent the work of foreign writers. Such contributions are
negligigle in English and American literatures or s combina-
tlon of the two, and they constltute less than 5 per cent of

the material in general llterature books.

1 All of this Information may be found in Tables 2
through 6. '
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Four hundred forty~-two different literary selections
written about other lands and peoples were found in the first
category in the one hundred thirty-two books. Of these, two
hundred fifty-three were Europaan, eighty-two were Oriental,
fifty—six were South American, and fifty-one were concerned
with other parts of the world. A detailed breakdown of the
European inclusions shows fifty-five about Ttaly or Italians
(including the Romane), fifty-four about France or Frenchmen,
thirty about Russia or Russians, twenty-eight about Gerhany
or Germans, twenty about Scandinavian countries or peoples,
eight Czech, silx Pollsh, eight Dutch, three Beslgian, eight
Swiss, twenty-four CGreek, eight Spanish, and ons Portuguesse.
The eighty-two Oriental selections included thirty-thrse

about China, thirty about India, fifteen about the Pnilippines

and Malaya, and four about Japan. The fifty-six South American

selectlons included sixteen about Mexico since it was felt
that from a cultural standpoint iMexico 1s closer to her neigh-
bors to the South than to those to the North. The fifty-one
remaining Iinclusions comprise twelve Arabic, thirteen Jewish,
niﬁeteen African, and seven Eskimo. The rangses in the number
of such articles was from zero (gsneral literature books B,
1935, and F, 1941) to seventsen (general literature book S,
1952).

&he contribufions of forelgn writers to American high-
school litarature as found iﬁ world literature books show a
markedly grsater interest in Eurovean literature on the part

of American anthologilsts than in that produced in the other

parts of the world. Considering our forsbears, such an
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interest is not surprising but its distribution might be con-
sidered to be so. France leads with one hundred twenty-one
of its literary products; &taly is second with one hundred
seventeen; Germany 1s third with eighty-nine; the Scandinavian
countries contribute sixty-seven; Greece, with her Homeric
past, has fifty-seven; Spain has forty-six; Russia has thirty-
one; Hungary and the Czechs contribute ten; and Bel;ium,
Holland, and Poland are renresented with one selection each.

Contrasted with the five hundred forty-one European
selections mentioned 1n the previous paragraph, all of the
Orlent 1s represented by one hundred thirty-five separate in-
clusions, apportioned in this fashion: sixty-nine are Chinese;
forty-three are Indlan; twelve are Japanese; and eleven are
Persilan.

What was commonly referred to as the Middle REast is
represented by twenty-three Ilnclusions from Arabla, twenty
from the Hebrew, and nine from Syria. South America, the re-
malning section of the world to be reoressnted in world litera-
ture bookg, contributes twenty-seven articles.

The range in numbers of thils foreign-authored material
is vast: from none (Book F, 1938) to three hundred twenty-
eight (Book L, 1944).

Question 3:

Doss the material glve a true olcture of these peoplses
and their ways of life In a modern day world?

In ¥nglish literature books, an average of only 0.6
per cent deals with modern times in foreign countries with a

range from zero found in half the books to 2.0 psr cent in
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one book. However, the average since World War II, while
still small, has risen to 1.7 per cent (Table 22).

In American literaéure books, almost nothin,; about
present-day life in other lands appears. As was polnted out
on page 66, only one such item, and that a neutral one, was
found in the sixteen books examined.

Nothing about 1life in a modern world was found in the
books combining English and American literature.

The general literature books contain an average of
3.9 per cent of their material about present conditions in
foreign lands, with a range from zero (in ten books) to 24.8
per cent (Book ¥, 1953), the latest reviewed; and this average
rises to 6.2 per cent in the books published since World War
IT (Table 5).

World literature books contain an average of 8.6 per
cent of such material with a range from zero (three of twenty
books) to 25.9 par cent (Book C, 1949), which average risss
to 14.6 per cent in the books oublished since the last world
war (Table 6). It is to be remembersd, howsever, as was pointed
out in Chapter VII, fgat almost none of this material deals
with present-day conditions in the "iron curtain" countries.

Since so little delineating modern conditions in
foreign lands is to be found in American high—school litara-
ture booké and since that little is reoresentative of only a
vortion of Ehe ;lobe, the answer to Questlon 3 must be that
the material is insufficient to glve a true picture of modern

1ife in many foreign countries.
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Questlion 4:

Have our literature books kept pace wilth the present con-
ceptions of world citizenship?

The answer to this question 1s an unqualified affirma-
tive in all of the courses that survived the second world war.
As was pointed out in Chapters V and VI, the general literature
courses replaced those combining English and American litera-
ture, and none of the combination books examlned was published
after World War II. The books designed for the other four
courses all advanced "ideals of human freedom, . . . world
interdependence, and the need for Iinternational organization."

Engllish literature books, cosmopolitan in outloock since
the days of Milton and proclaiming the brotherhood of man since
Burns, called for wprld peace and international organization
strongly after World War II. Artlcles by Toynbeg, Wells,
Churchill, Maugham, and others all reflect the impetus to
peace engendered by the atom ﬁomb.

American literature books showed a tremendous increase
in world-mindedness; twenty-six of the sixty-four desirable
jnelusions dealt with problems of world peace and living to-
gether in one world, and all but three of those twenty-six
were written in modern times, six of them dealing with the
problems raised by the atom bomb. Three of the flve books
pubiishedusince the war have articles about the atom, and all
have others showing a desire for peace.

In general literature books, thirty-seven 1inclusions
are concerned with world-mindedness, twenty-three pointing

out the need for peace, twelve supporting a world organization,
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and five dealing with the atom bomb. Sixteen of the twenty-
five general literature books examined were publlished after
World War II, and thirteen of them contain such inclusions.

World literature books, as might be expected,'show
the greatest increase in conceots of world citizenshiop,
eighteen of the twenty contalning such items. Table 8 shows
that these books contain an average of sixteen world-mindedness
items per book published since the second world war compared
with an average of five and one-half i1tems for those books
published previously. All of the recent world literaturs
books, as was polnted cut in Chapter VII, contain articles,
written by scientists, statesmen, or scholars from other
fields, dealing with the atom bomb; all contain articles
urzing international cooperation.

Questlon 3¢

What 18 ths trend; that is, are these p2oples better
rapresented now than befors the second world war?

Foreilgn paooles and cultures are better represented
since World War IT in general llterature and world literature
bookss they are not battsr represented 1n Amorican and English
literatﬁra books. Since, as has been polnted out, the courss
combining American and English literature did not survive the
war, the question is pertinant in only four of the five
courses. _The average of the percentage of English llterature
books devoted to forsign peoples and cultures - 11.5 ver
cent - remained the samoe for books published after 1941 as
for those published prior to the war (Table 2, page 31).

This same table shows no consistent pattern either in an
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increase or decrease in the amount of suchAmaterials. The
change 1n the percentage of such materilals in American litera-
ture books-was negligible - 9.6 per cent after the war com-
pared wilth an over-all average of 9.3 per cent (TableAS, page
49). Ceneral literature books, on the other hand, show an
lncreass from 19.2 per cent to 25.4 per cent (Table 5, page
80) and world literature books advanced from 39.9 per cent
before the war to 46.0 per cent after it (Table 8, page 112).

The traditional nature of the courses in English and
Amerlcan lilterature has been pointed out previously in this
study, and such a characterilistic explains, at least to some
extent, why these books do not alter greatly. Every American
literature book contains selectlons by Longfellow, Pose,
Whitman, Emerson, and the many other old favorites. The
newer books differ from the o0ld only in giving a nod of recog-
nitlon to those authors who have galned prominence in the last
forty years, and even there the nod may be a cursory one be-
cause of the nature of much of modern literature. In much
the same fashion English llterature books are prepared:
Shakespeare, Wordsworth, Keats, Shelley, and a host of other
0ld masters must be recognized and are included in all of
the books examined,

Genersal literature and world literature books, how-
ever, are not bound by tradition and consequently a great
varlety of authors and works are represented. It was pointed
out on page 68 that general literature books were prepared to

stimulate "a genuine love of reading . . . and the broadening
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and enriching of [the student's] 1life . . ." rather than to

teach the classics. Prefaces to world literature books were
quoted in Chapter VII}'whiéh show that these books attempt
"to prepare students for the world they live in . . . to
establish values that will guide youth in the modern demo-

cratic societ&."2

The dissimilarity in the objectives of the
traditional courses and the untraditional ones offers an
explanation for the "yes and no" nature of the answer to
Question 5.

It mlght appsar that there is some contradiction in
the answers to Questions 4 and 5, but none really exists:
while the English and Amerilcan literature books do not devote
more space to forelgn psoples and cultures, they do, as was
shown In Question 4, contaln more material presenting a

position of world-mindedness.

Question 6:

What proportion of tals literature is written by American
and English authors about the countries and how much of
1t is the actual product of foreign writers?

As has bseen praviously nolnted out, the contributions
of foreign-authors to English and American literature books
has been negligible. Selactlions originally written in a
language other than English comprise 4.9 per cent of general
literature books with a range from zero to 23.2 per cent
(Table 5, page 50). Ths world literature books, with one of

their objectives belng to present forelgn cultures, far sur-

pass the books designed for the other courses in the amount

1 see pages 99 ff. 2 Page 102.
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of foreign-authored material they contain: the average in
world literature books is 22.7 per cent, with a range from
zero to 100 per cent (Table 6, page 104).

Inasmuch as Question 7 is concerned with recommenda-
tions, a matter of the authqr's opinion rather than the pre-
sentation of data, and since Questions 4, 5, and 6 are
directly related to the thres hypotheses with which this study
began, 1t might be well to defer answering Question 7 until

after conslidering the hypotheses.

Raturn to the Hypotheses

The first hypothesis was statesd in this way:

The amount of literature dealing with foreign psoples and
cultures in American high-school 1literature books has in-
creased since World War II.

Question 5 was designsed to test the correctness of
this hypothesis: foreign peoples and cultures are better
represented since World War II in general literature and
world iiteratura books; they are not better represented in
American and English literature books. Since the data and a
discussion of them have just been presented, 1t seems unneces-
sary to repeat them at this timse.

The second hypothesis was this:

The attitudes toward foreign peoples expressed iIn the
literature books have become less provincial than
formerly, and an increase in world-mindedness has
occurred.

This hypothesis, which Question 4 was to test, has

proved to be true in the four courses which survived the

second world war, all of which showed conslderable increase
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in materials advancing "ideals of human freedom, . . . world

interdependence, and the need for international organization."l

The third hypothesis was stated thus:

In general literature books and world literaturs books
the proportion of literary offerings written by foreign
authors about thelr own countries and peoples in relation
,to those written by English and American authors about
foreign countries has increased.

Although Question 6 told us the amount of.foreign-
authored material,-it did not show the trend, which will Ve
discussed here. Also, since the first two hypotheses have
contrasted materials in books published prior to and after
the second world war, such a dividing polnt seems a logical
one to use in consideringlthe third hypothesis.

Of the twenty-five general llterature books analyzed,
nine were published in 1942 or earllier. The two books
published in '42 were considered with the pre-war bcoks be-
cauge textbooks require some time for prevarsation, and our
entrance into the war in the last month of '41 would indicate
that '42 books must have been prepared before the Pesarl
Harbor date. These nine books contain an avsrage of 3.6 per
cent of matérial written by foreigners; the sixteen pﬁblishad
after the war (none of the books analyzed appsared between
1942 and 1949) had an average of such materials of over 6 per
cent (Table 5, page 80), with a range from zero (Books F,
1941; I, 1942; T, 1953) to 23.2 per cent (Book Y, 1955).

In the world litsrature books, the elaven books (in-

cluding one published in '42) publlished or prepared prior to

1 sees pages 122-123.
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the war devoted 12.7 per cent of their contents to the products
of forelign writers; the nine published during (two appeared
in 1944 and so thelr editors must have been affected by the
war) or after the war gave more than twice as much space,
28.5 per cent, to other than writers In English (Table 6,
page 104). The range in these books was from zero (Book F,
1938) to 100 per cent (Book L, 1944). Whether or not in
goeneral literature books and world literature books interest
in foreign Writeré was stimulated by a second world war must

remain a matter of conjecture, but the statlstics would ssem

to indicate that such a stimulation is more than a possibility.

Conclusions about the Books

Engllsh Literature

On the basis of UNESCO criteria, English litefature
books ;re fairly good ones. Desirable inclusions outnumber
undesirable ones by a ratio greater than three to one, and
Table 2 shows that, when the frequency with which the articles
appears is considered, this ratio incrsases to more than
eight to one. While the amount of material about foreign

psoples and cultures has not increased, ths amount presenting

to Question 4 on page 122 dsmonstrates.

|
|
|
1
|
attltudes of tolerance and world-mindedness has as the answer _
i
|
American-Literature |

Quantitatively, desirable inclusions outnumber unde-
sirable ones by a ratio of almost six to one; the ratio is

greater than five to one when the frequency with which the
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articles appear in all of the books 1ls considersd. A break-
down of the desirable inclusions reveals the rather surprising
fact that they demonstrate very little interest 1in forelgn
peoples as such, nor in 1life in forelgn countries. Twenty-
four of the items deal with immigrants; that 1s, péoplo who
elther nave ceased to bhe foreignsrs or will cease to be soon;
twenty-six are concerned with the problems of world peace and
living together in one world; and the remaining fourteen deal
with individuals, American relations with certain other
nations, or what foreigners think of us. Only one ltem, and
that a neutral one, is about present-day life in a foreign
country. As was pointed out in Chaoter - IV, possibly bacause
we are a young nation with the egotism of youth, we have beén
engrossed in our own development. Furthermore, the course in
American literature has been traditionally a patpiotic one.,

The great increase in world-mindedness, particularly
in modern times, and the vital issues raised by the atom
bomb have been pointed out in the answer to Question 4.

American literature books are strong 1ln advancing
"the ideals-of human freedom, dignity, equality, and brother-
hood; the need for international organization and cooperation.”
They are weak in "giving due representation to other nations."?d

Books Containing a Combinatlon of English
and American Literaturse

These were the weakest of the books judged by UNESCO

standards. While the parcentage of material devoted to foreign

1 pPage 66.
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peoples and cultures 1s higher than that of English literature
books and American literature books, most of that material is
neutral in nature. No materilal was found dealing with present-
day life in foreign countries, and almost half of the desirable
inclusions are concerned with immigrants; nothing whatsoever
1s said about "the need for international organization and
cooperation." |

The course for which these books were intended did
not, as has been previously polnted out, survive World War
IT, and their edltors were not influenced by the great impetus
given to world peace by the atom bomb.

General Literature Books

Desirable Iincluslons outnumber undesirable ones by a
ratio of almost eleven to one (128—12), and the average of
the percentage devoted to foreign peoples and cultures is
22.2 compared to the 11.5 of English literature books, the
9.3 of American literatures, and the 17.8 per cent found in
books combining selections from English and American litera-
ture. Thirty-seven of the inclusions show world-mindedness,
twenty-three of which point out the need for peace, and
twelve of which support a world organization. Fifteen of the
books contain material dealing wlth present-day 1life in other
countries, and an average of 3.9 per cent of all material is
devoted éo that subject. Foreign authors contribute 4,9 per
cent of the materilal in the books.

Sixteen of the twenty-five gensral llteraturs books

examined were published after World War II, which means that
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their editors were exposed to the lmpact of nuclear fission.
Table 5 shows that only one of the books published prior to
the war contained material about twentieth century life in
forelgn countrles, whereas fourteen of the sixteen puﬁlished
since 1949 dild so. The nine older books contain an average
" of 2.9 deslirable inclusions contrasted with an average of
8.5 per book in those published since the war. Whille the
average percentage of material devoted to present day life
in foreign countries is 3.9 for all the books, 1t 1is only
.77 per cent for the earlier books comoared with 6.2 per cent
for the later ones.

A1l of thess statistics indicate that general litera-
ture books show a conslderable interest in other peoples, in
eliminating war, and in the strengthening of an organization

for international cooperation.1

World Literature Books

World literature books contain almost no undesirable
material and a great deal of desirable literature. Only six
undesirable inclusions were found in four of the twenty books
examined and only one of the books published in the last ten
years contained such an inclusilon. ‘

Almost one quarter of the literature presented in the
books represents the foreign cultures that produced i1t, and
many items showing world-mindedness (182) were found. The

psrcentage of the material dealing with pressnt-day life in

1 See page 96,
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foreign countries (8.6) is more than twice that found in books
designed for other courses. Nineteen of the twenty books
contaln works by forseign writers; elghteen include material
showing world-mindedness, one having fifty-one such iﬁclusions;
and all but one contain material showling present conditions in
forelgn lands.

The books published since World War II contain more
than twice as much material as did their predecessors portray-
ing modern condltions in foreign lands, and they contaih per
book three times as many items showing world-mindedness.

Suchvan increase 1n world-mindedness shows that the
course in world literature has been even more sensltive in
its reaction to the atom bomb than were the other courses.

All of the recent world literature books contain articles,
written by scientists, statesmen, or oundits from other
flelds, which deal with the atom bomb; all contain articles
urging international cooperation; and the average of sixteen

such articles to each book is indsed a high one.1

Recommendations: the Last Question

Questlon 7:

What recommendations should be made for future editors
of high-school literature books?

This question is such an important one that a separate
section of this chapter is devoted to it. It differs from the
other questions in a very important way also: the others all

deal with factual data - the findings of this study: thse

1 pages 110-113.
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answer to Question 7 is an expression of the author's opinions

and personal beliefs.

English Llterature Books

English literature, as has been frequently pointed
out, is a traditional course wherein certain authors are regu-
larly reoresented and for which anthologiéts have settled on
certain selections. TFor thils reason, no sweeping changes are
likely to occur in Engliéh literature books, but certailn
alterations for ﬁhe better may be mads.

In the first pléce, undesirable inclusions sho%}d be
eliminated. It was pointed out in Chapter IIT that Kipling,
the chief champion of white English superiority, was repre-
sented in the anthologles by a number of works which "wound
the national self-esteem of other nations, . . . arouse
hatred and contempt of foreign peoples." Such afticles could
be eliminated without sacrificing the author. Kipling, a
prolific writer, has written much that is not offensive; in
fact, his "Ballad of Bast and West," "Mandalay," and "Without
_Benefit of Clergy" all appear among the desirable inclusions
listed in Chapter ITI and»his "Only a Subaltern," "iiss
Younghal's Sais," and "Rikki-Tikki-Tavi" are listed among
neutral items. Besides these stories and poems with foreign
characters or taking place in foreign lands, he produced many
others whose characters and setting are English or American.
Kipling can be retained but the offensive material removed.

The increase in world-mindedness, so active since

World War II, should be encouraged. Selections by such men
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as Churchill, Toynbee, Wells, Maugham, Huxley, and other
modern writers who have been quoted in these pages should not
only be continued in future English literature books but
added to. Increasing ths space allotted to modern writers
would also ease the problem of representation which will be
further consideréd in recommendations for world and modern
literature books. More space devoted to modern writers may
mean less for Milton and Pope, but the average youth might
profit by learning more about the world he lives in, andvthe
colleges can be trustad.to see that the old masters ars not

forgotten.

American Literature Books

The American literature course, likes that in English
literature is tradifional, and the recommendations for it
are very much the same. Tliminating the undesiréble Inclusions
is not difficult: Henry Clay, whatever his reputation as a
statesman, 1s seldom considsred an ornament to American |

letters: Mark Twain is much better represented in Huckleberry

Pinn and others of his works than in Innocents Abroad; Brst

Harte, Joaquin Miller, Theodore Roosevelt, Vachel Lindsay,
T. A. Daly, William Beebe, Eugene 0O'Neilll, and Herbert Hoover
are all authors of more famous material than that quoted in
Chapter IV as being objectionable,.

The strength of American llterature books in advancing
“ideals of human freedom, dignity, equallty, and brotherhood"”
should be encouraged. Writings such as those quoted from

Woodrow Wilson, Franklin Roosevelt, Vannevar Bush, Dwight
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Eisenhower, Steohen Vincent Benet, E. B. White, and Albert
Einstein should be included in future anthologies. More
space should be devoted to modern writers and to life in a
present-day world. If not through fopeign authors, ceftainly

through some of our very skillful columnists and commentators

we should shed some of our insularity and evince more of an
interest in the other races and nations of the world.

Let there be no misunderstanding here: this is no
suggestion that communism be defended or apologized‘forﬁ we
are at present 1n§olved in a cold but vital war wherein the
millions of peooles of India, the rest of ths Orient, and
much of Europe and the Middle East are courted by communism
and democracy; snould we not do all we can to promote a
better understanding of those foreign peoples by American
high-school students?

A Course Combining Selections from American
and English Literature

Since such a course was renlaced in the ~arly nlneteen-
forties by general literature courses, 1little other than

regulescat in pace need be sald. We have speclal courses for

the teaching of English and American litsraturej and, as was |
pointed out in Chapter VI, the general literature course 1s

far superior to the one 1t replaced.

General Literature Books

Unrestrained by tne necessity of including literary
1sandmarks as are books designed for other courses, general

1iterature books offer a great opportunity for advancing
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international understanding. As has been previously pointed
out, editors of such books sélect materials designed te
encourage an interest in reading and to develop desirable
attitudes. While literary merit is not ignored, it 1s'not
the only criterion for the selection of literary inclusions.
Thus, untrammeled by tradition, general literature books are
free to attempt to achieve those standards considered by
UNESCO to be desirable ones. Chapter VI shows that they al-
ready have moved well in that direction in evincing an interest
in other peoples, in the elimination of war, and in the pro-
motion of organizations for international cooperation. The
chief improvements in such textbooks will come by increasing
what they are already doing along these lines. .

As in the other courses, the flrat step should be the
elimination of undesirable items. This should present no
difficulty when one considers the vast fields from which the
anthologist can harvest hls selections. On the positive side,
many more inclusions should deal with modern times in foreign
lands. The 3.9 per ceﬁt average of such materlals, which has
risen to 6.2 per cent since World War IIl should continue to
increase. We need to know our world neighbors better than we
do at present, and general literature books can do much to
acquaint American high-school students with the 1life and
problems of other parts of the globe.

- The apportiomment of such material might also be altered

the better to fit today's world. The answer to Question 22

1 See page 97. 2 See pages 118-120.
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shows that tradition has played a part in the distribution
of materials about fpreign peoples. Those European countries
(France, Italy, Germany) which have been dominant nations in
the past also dominate in literary representation. Literary
merit as well as po0litical domination has probably been a
factor in such representation; but, since such merit is not
the only criterion for selections in general literature books,
8 new apportionment may be in order. Probably the Gast,
Russla, and South America should receivs recognition com-
mensurate with'their present importance 1n world affairs.
Certainly the’averagé high-school student has little oppor-
tunity through literature books to learn about present-day
life in the Orient or in the "iron curtain" countries. It
may also be that such material will continue to bs difficult
to secure, but certalnly effort should be exerted to include
in future anthologises material which will enable us to under-
stand better the new leviathans to the South and East.

Another improvement toward better world-understending
might come through greater reprssentation of fdreign authors.
Table 5 shows that the average of such inclusions for general
literature books 1s 4.9 per cent. There ssems little reason
why general literature should not be more "general” by in-
creasing the number of native contributions and better repre-

senting the various cultures of the world.

World Literaturs Books

Anthologlists have differed greatly concerning the

materials sslected for world literature books, agreeing only
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that American hlgh-school students should become acquainted
with the literary output of other countries (See Chapter VIT).
In an attempt to keep the books readable and interesting to
the average high-school student, editors have leaned heavily
upon the oroduction of American and English writers, thus at
least partially defeating their avowed purposs of presenting
world literature.

We already have entire courses devoted to the teaching
of English and Amerlcan llterature; it seems that a good world
literature coﬁrse mlzht well present representative writings
of the other peoples of the world. Table 6 on page 104 shows
that an average of only 22.7 per cent of the pages in world
literature books are the products of other than English and
American writers; Table 7 on page 112 shows that only 4.6
per cent of modern literature materials were produced by
other than writers in the Engllish language. Surely these
percentages are too low for books which try to present the
cultures of the world. If English and American literature
books were to include more of their own modern writers, the
other cultures of the world could receive better représenta—
tion in world and modern literature bvooks.

The question of apportiomment among countries has
been dlscussed earlier in the recommendations for general
literature books. Those same recommendations apply to world
literature books; reapovortionment should be made on the new
basis of world volltical importance and should not be limited

chiefly to the great powers of the past.
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For the improvement of world understanding, a greater
average percentage than the 8.6 dealing with present-day con-
ditions in forsign lands shiould be found. Tven the 14.6 per
cent average of such materilal found in the world literature
books published since World War IT could be imoroved upon.
In short, a real world literature book which presents the

world of today to our high-school students needs to be pre-

pared.
Final Conclusions
The first paragraph of this dissertation ends with
the following sentence: "The problem stated briefly is two-

fold: how are we treating forelgn peoples and cultures in

our high-school literature books, and how can the literature

books be improved t6 promote good intercultural relations?"

This chapter has attempted to answer both of thoée guestions.
It 1s the ovoinlon of the author that ti= books

published since the second world war are all moving in the

right dlrectlions: they are definitely more world-minded;

they are definltely mors concérned wlth the neesd for peace

and for international cooperation. On the other hand, they

can all be Improved 1in giving better representation to foreign

psoples and cultures and in acquainting the high-school student

with the world in which and with which he must learn to live.

The editorlael section of The New York Times for

November 20, 1953, had this to say about the fallure of the
confersnce at Geneva:

" In short, the West is now confronted with a
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diversiflied Soviet challenge that promises to provide
some of the sternest tests in the history of the East-
West relations--tests that cannot be met with military
alllances. The London Fconomilist sald last wesk:
What the free sbcletlas of both the West

and Asla now face ls a challenge to mortal

combat--no less mortal for being largely non-

military.

(2

Surely that challenge to mortal combat is sufficient
cause for using all of our weapons, and, as was pointed out
In Chapter I, the attitude-influencing power of literature

can be utllized as a very potent weaoon in our non-military

arsenal.

Ty



APPENDIX T

A Sample Form for Recording Data and an Analysis of
One of the Books 1ln this Study

\

Bibliographical and Quantitative Data

Authors...Ruth Stauffer, William Cunningham, Catherine Sullivan
Title..... Adventures in 'lodern Litearature . . . = e
Place of publication.¥ew . York, K Date of.piRlication!s32. %dition.3

Course intended for (World literature, Engl. 1lit., etc.).@é?:..
Total numbesr of pages of text.73%:.¢ovyrisht,.19%9,.1944,.1931.
Total number of pages devoted to foreign peoplss & cultures.<9l9
Percentage of total no. of pages devoted to foreign peoples 28:9

Total number of pages and percentage of whole written by

foreign authors..... 62 pp:i.9:4.p%7 ¢cent

Analysis of each selectlon dealing with foreign peoples and

cultures,

1- "The Aristocrat" by Michail Zostchenko, 2 pp., is a humorous
story presenting some droll Russlan characters diffariné
greatly from the usual Russilan stereotypes currsent in this
country.

2- "Nelghbor Rosicky" by Willa Cather, 20 pp., tells the story
of a Czech family in the U. S. in a sympathetic and heart
warﬁing manner.
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"The Cabuliwallah" by Rabindranath Tagore, 7 pp., tells
how a Brahmln and ﬁeddler discover that all men are
brothers, regardless of-caste.
"The Invisible Prisoner" by Maurice LeBlanc, 10 op., is
a French detective story.
"Country Girl" by Luis Tublanca, 1l pp., is a love story
set in rural Colombia, South America.
"The Outstation" by Somerset Maugham, 21 pp., taking
place in Borneo, portrays the natives sympathetically but
i1s primarily concernsd with two Englishmen, a snob and a
cad.
"The Runaway" by Stefan Zwelz, 6 pp., is the story of an
ignorant Russian soldier, dragoonsd into war, who arrives
in France through a series of misfortunes and dies in an
attempt to reach his home. The author is described as
looking "upon all the peoples of Furope as being part of
a great brotnerhood sharing a common art and literature
and tradition. He could not belleve that ultimately
there were any fundamental differences among those peoples
that would make them destroy ons anothoer."
"The Bfothers" by Bjornstjerns Bjornson, 53 pp., 1s a sad
story of two Norwepxlans who quarrel bitterly over a watch.
"The Country of tnes Blind" by H. G. Wells, 17 po., al-
though laid in %cuador, is an allegory about a land and
a peogle who never existed., The nain point of the story,
however, that peonle without certaln abilities can't
recognize those abilities in others, appliesvto 211

nations.
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"Madame Madjeska" by Cornelia Otis Skinner, 14 op., 1is
a tribute to the famous Polish actress.
"Prisoner of the Sand" by Antoine De Saint-Bxupery, 28
Op., is an autobiographical account of an airplane.crash
In the Sahara. The author says of the Arab who rescusd
them, "I shall recognize you in the faces of all manking."

1 Remember Mama by John Van Druten, 49 op., is an American

play but almost all of the characters are Norwegslan;
consequently it 1s listed as being about a foreign peopls.
Maybe one of its chlef values lies in showin, that
Amerlcans and Norweglans are parts of the same pattern

of humanity. '

"The Earth Answers Back" by William Vogt, 9 pp., 1s an
essay showilng that "certain blologic relationships every
minute of every day touch the 1life of every man, woman,
and child on the face of the globe."

"Machines - With and Without Freedom" by David E..
Lilienthal, & pp., 1s another essay with a world outlook.
Amonyg other things, it shows the good and bad potentialil-
ties of the atom.

"Five Great Problems of the New Half Century" by Henry
Steele Commager, 7 pp., looks at the world and what man-
kind must do if it is to be preserved. The following
quotation glves the flévor of the essay: "In one sense
World War IT and the Marshall Plan sare expiation for the

folly of political and economic isolation in the twanties

and the neutrality-legislation of the thirties."
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Although 28.9 per cent of this book is devoted to
foreign peoples and cultures, 71.1 per cent 1s not given to
English and American peoples. Seventy-one pages are used to
explain different literary forms, supply reading lists, etc.
Also seventy-six pages are included in a poetry sectlon.
Poetry by its very nature can't be translated Into another
language without becoming something different: it may be a
poem but 1t 1s not the same poem. A book intended for study
in literature classes in U. 8. high schools theresfore usually
contalns only the work of poets who wrote in English.

Ir we'subtract the one hundred forty-seven pages thus
utilized, we find that forelgn peoples and cultures are repre-
sented in 36.4 per cent of the book and English and American
in 63.8 per cent; or, roughly spsaking, about one-third of

the book is devoted to each.



APPENDIX II

Selections from English Literature Books, Dealing with

Forelgn People or Lands, but Which Were

Considered To Be Neautral 1in Effect

"The Song of Roland" was included in one text because the
editors felt that it was part of the literary heriltage
which the Normans brought with them to England.
"The Customs of the Esthonians," attributed to King Alfred,
deals with the supposed funeral customs of the Esthonians
of Alfred's time.
"The Travels of Sir John Mandevillae™ is a collasction of
tall tales which pscple were too ignorant to deny in the

thirteenth century, but which no one would credit now.

"The Knight's Tale" from Chaucer's Canterbury Tales is a

love story with the triangle of Palamon, Arcite, and Emily.
While the story 1is lald in Athens, the knightly knights

are not ldentified with any particular nationality.

"The Death of Dr. Faustus" 1s Marlowe's treatment of a
universal themse.

"Volpone" by Ben Jonson takes place in Italy but is really
English.

The Tempest by Shakespears, although taking place in an

almost uninhabited 1sland and largely psopled by characters
from Naples and Milan, 1s universal in story and appeal.
"Alexander's Feast" by John Dryden portrays a feast day in
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Persia after Alexander's defeat of Darius, but the theme
is praise for two musicians, Timotheus and St. Cecilia.
"The Vislon of Mirza." Joseph Addison pretends he is trans-
lating an oriental manuscript, but he is really writing an
essay on death.
"The Citizen of the World" by Oliver Goldsmith is supposed
to be letters of a Chinese but it is really a satire on
English ways.
"The Chinese Goes To Seoe a Play," Goldsmith, 1s a part of
item 10.
"The Decline and Fall of the Roman Empire" by Edward Gibbon
tells 1lmpartlally of the fall of Christian Constantinople
to Mahomet the Second.
"Kubla Khan" by Coleridge, while of oriental setting, is
largely noteworthy for the dream picture producsd.
"Hymn Before Sunrise in the Vale of Chamouni" by Coleridge
ls a phony nature 1lyric: Coleridge had never been there.
"A Dissertation upon Roast Pig" by Charles Lamb is another
work with a story laid in China but concerned with good,
spoofing English humor.
"Hohenlinden" by Thomas Campbell describes a bloody battle
between thé French and Austrilans.
"The Destructlon of Sennacherib" by Byron tells the Biblical
story of the destroylng of the forces of Assyria by the
Angel of Death protecting the Hebrews.»
"Night on Lake Leman" by Byron is an ode in praise of the

lake's beauty.
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"Venice" by Byron describes the past glories of Venice and
calls on England to rescus her from Napolson.
"Rome" by Byron does for -Rome what the previous poem does

for Venlce and prophesles future freedom.

"The Isles of Greece" by Byron speaks of Greece's past
glories:

"Eternal summer guilds them yet,

But all, except their sun, is set."
"The Eve of Waterloo" by Byron is an exciting description

of a ball on the eve of the battle and the battle itself.
"Maid of Athens" by Byron is a love lyric.

"The Coliseum" by Byron extolls the former glories of Rome.
"Ozymandlas" by Shelley tells of an Egyptian king, but the
real theme is the transitory nature of glory.

"Rome" from "Adonails" by Shelley 1s a desbription of Keats'
grave .

"Ode on a Greclan Urn" by John Keats has beauty as its
thems.

"On First Looking into Chapman's Homer" by Keats prailses
the anclent Greeks and an Ellzabethan translator.

"The Eve of St. Agnes" by Keats shows that medisval Italian
lovers werse much llke lovers everywhere.

"The Fall of the Bastille," taken from Carlyle's French

Revolution, presents a stirring plcture of that event.

"Horatius at the Bridge" by Macaulay 1s an exciting narra-
tive pocem which lauds the bravery of the three vallant

Romans who held the bridge "in the brave days of old."



148
32- "Joan of Arc" by Thomas De Quincey 1is a stirring tribute
to the French martyr.
33~ "Ulysses" by Tennyson shows the Greek hero in his old age

after the great deeds recounted in The Odyséex.

34- "In the Valley of Cauterez" by Tennyson prailses a beautiful
valley in the Pyrences.

35- "To Virgil"™ by Tennyson is a tribute to the poet.

36- "To Dante" by Tennyson is a tribute to the poet.

37- "Frater Ave Atque Vale" by Tennyson praises Catullus.

38-39- "The Lotus Eaters" and "Oenone" are two of the many
poems Tennyson wrote from Grecian myths.

40- "Sohrabd and Rustum" by Matthew Arnold is a tragic tale
based on a Persian eplc.

41- "The Garden of Proserpine" by Swinburne relates the sup-
posed thoughts of a Romanlwelcoming death. _

42- "My Last Duchess" by Robert Browning discloses ths arro-
gance of an Itallan duke; fortunately, however, he is not
a stersotype.

43- In Browning's "Love Among the Ruins," we find a shepherd
near Rome deciding that "love 1s best."

44- "Spring Song" from "Pippa Passes" by Browning has Itallan
characters, some good, éthers bad.

'45- "Up in a Villa - Down in the City" by Browning concerns a
friendly Italian lamenting his poverty.

46- "Incident of the French Camp" shows the courage of a French
boy; Robert Browning is the author.

47- "How We Brought the Good News from Ghent to Aix" by

Browning i1s the story of an exciting race.
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"In a Gondola" by Browning is a love poen with Venice the
scene,
"The Pied Piper of Hamelin" is Browning's famous children's
poem.
"Saul" by Brownlng 1s a story taken from Samuel, XVI, 14-23.
"Fra Lippo Lippi" by Browning 1s a philosophical poem
wherein 1life and art are entertainingly discussed.
"Herve Ri1sl" by Browning shows the courage and skill of a
Breton saillor.
"De Gustibus" - Robert Browning compares English and
Itallan scenes and prefers Italy.
"Andrea Del Sarto" by Browning is a dramatlc monologue
wherein the fifteenth century palnter reveals hils weakness
and strength.
"A Toccata of Galuppi's" - Browning, lisﬁening‘to the
toccata, imagines 1ife 1n medleval Venice and ends on a
sad note:

"Dear dead woman, with such hair, too

== what's become of all the gold

Used to hang and brush thsir bosoms?

I feel chilly and grown old."
"He Fell Among Thieves"™ by Henry Newbolt tells of a young
Englishman who pursued and killed five outlaws in the
Afghan mountains but was caught by others and killed. Hlis
last t@oughts are of LEngland.
"The Medieval and the Modern Workman" by John Ruskin com-
pares Gothic and Renaissance architecfure found 1in Venlilce
with the advantage golng to the Gothic.
"Athens and Her University”" by Cardinal Newman praises sa

glorious past.
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"Sigurd the Volsing" by William Morris is a metrical
rendering of the well known Nibelungenlied.
"The Sire de Maletroit's Door" by Stevenson is a lovs
story laid in France in 1429.
"The Oise in Flood" is Stevenson's description of his

being upset on his Inland Voyage.

"The Fair Circassian" by Rilchard Garnett is a humorous
poem telling how the fair Circassian outwitted forty
viziers.

"Miss Younghal's Sais" by Kipling is a short story laid in
India but with only English characters.

"Rikki-Tikki-Tavi" by Kipling, while laid in Indla, has
only English and animal characters.

"The Lagoon" by Joseph Conrad is a sympathetle recounting
of a tragic Malayan love affalir.

"Victory" by Conrad is a character study of Axel Heyst.
"The Tremolino" by Conrad is a tale of a cruel Corsican
and'his monstrous neohew. The cruelty of the one results
In the treachery of the other, with tragedy for both.

The characters, while Corsican, are in no way portrayed

as representative of their country.

Although the scens of "Miss Brill" by Katherine Mansfisld
is In France, the iInterest of the story lies in the
character study of #iss Brill herself.

"Lepanto" by G. K. Chesterton is a stirring account of a
great naval battle bastween the Turks and the Crusaders led

by Don Jeohn of Austria.
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Miss Nightingale's Ladies by Charles Terrot recounts the

horrors of the Crimean War and the bravery of the early

war nurses.

"The Blue Ribbon" from Laurence Housman's Victoria Regilna

is a scene In which the gqueen presents, in an unusual
mamner, the Order of thé Garter to M. Constant, the painter
of her portrait. Although M. Constant is pretty much the
stage Fremnchman, there is nothing ovjectionable in the
scene.

"A Caravan from China Comes" by Richard Le Gallienne is =
lyric poem about a lovely lady from China.

"A Naturalist in La Plata™ by W. H. Hudson is a description
of a human freak encountered 1ln a district near Buenos
Aires.

"The Viar of the Unknown Warrilors" is a speech made by
Winston Churchill on July 14, 1940, in whieh he foretells
the rebirth of fallen France,

"Story of a Piebald Horse" by W. H, Hudson is a triangle
love story laid in Argentina but which could have happened
anywhere,

"A Night at an Inn" 1s a play by Lord Dunsany. Four
British. crooks match wits with a heathen idol and lose.
While theilr references to the prisst of the idol - "Black
devils, heathen black devils with gold spots on thelr
faces" - are uncomplimentary, the really unworthy ones are
the British seoamen.

"Spanish Waters" by John Yasefield is a poem in whicn an

0ld pirate wishes he could return to Svanish waters and
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reclaim a buried traasure.

It 1s doubtful if the followlng selections should

appear in an English literature book, but one book contained

them; they are about foreigners, so they have been analyzed.

78~
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86 -

87 -
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"The Bet" by Anton Chekhov is the well known story of the
man who found money to be unimportant.

"The Substitute" by Francols Coppee tells the story of a
kind of Jean Valjean who sacrifices himself for a friend.
"Fish in the Forest" is a Russian folk tale about a man
who kept a treasure by causing his wife to be deemed mad.
"Agalnst Idleness" by Montaigne - The editors of the book
gilve the students a faste of the great French stylist.
"The Morning Glory" from the Chinese Shi King, 500 B.C.,
is a simple 1lyric.

"On the Birth of his Son" by Su Tung is a comic poem
wherein the author wants his son to be stupid enough to
become a cabinet minister.

"The Ocean'" by Moschus (300 B.C. Greek). He likes the Sea
calm but not rough.

"The Dying Christian to His Soul" by the Emperor Hadrilan:

"O Grave ! where 1s thy victory?
.0 Death! where is thy sting"

"Inscription for a Portrait of Dante" by Boccaccio - a
tribute. |

"Wanderer's Night Songs" by Goethe - the blessedness of
night.

"In the COrchard" by Ibsen - a nature lyriq with the moral,

live today.
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APPENDIX III

Selectlons from American Literaﬁure Books, Dealing
with Forelign Peopls or Lands, but ¥Which
Were Consldered To Be Neutral in Effect

"A Beachcomber in Marseillas" 1s Harry Fraanck's description
of some European vagabonds.

"A Cask of Amontillado" is a Poe horror story with Italian
characters, but they are not portrayed as representative
of the race.

"Adventure of the German Student" by Washington Irving is
a tale of love and horror.

"A Leaf Out of My Thrill Book" is Irvin S. Cobb's amusing
account of his ascension in a German observation balloon.

"A Petition to the Queen" - Mark Twain has some fun with

the English income-tax.

A Speech of Daniel "ebster'!'s was made in bshalf of the

Greeks in their revolt against the Turks in 1824.

"A Wilderness Laboratory" 1s Wm. Besbe's account of some
of his studies in British Gulana.

"Bell of Atri"™ by Longfellow tells how a horse won justice.
"Sridge of San Luils Rey" is Thornton Wilder's fatalistic
novel. | |

"Child of the Romans"”" is a Sandburg poem contrasting thne
life of the diners on a train with that of the laborer who
maintalns the tracks.
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"Columbus" by Joaquin Miller praises the courage of
America's discoverer.
"Court of Lions" 1s a Washington Irving essay from The
Alhanbra.
"Dante" 1s a poem in praise of the poot by Longfellow.
"Bvangeline" 1s Longfellow's sad love story of Arcadians.
"Excelsior" by Longfellow tells of a courageous but ill-
fated Alpine traveler.
"Flight" by John Steinback tells how a Mexican boy came

of age.
"Footfalls" by Wilbur Danlel Steele tells the violent
story of a blind Itallan cobbler in this country.
"Four Generations" by Ruth Suckow shows the changes made

In a German Immigrant familly over four generations.
"In Another Country" by Ernest Hemingway tells of a
wounded American ambulance driver in Ttaly in World War I.
"John Bull" 1s a Washington Irving essay about the imaginary
British character.

"King Robert of Sicily" by Lonpfellow - An angel punishes
a king for lack of plety.

"King Witlaf's Drinking Horn" is one of Longfellow's old
tales put into verse.

"London Nightfall" i1s a mood poem by John Gould Fletcher.
"Marco Bozzaris" by Fitz-Greene Halleck 1s a poem praising
the Greek leader's fight against Turkey.

"Merchants from Cathay" by Wm. Rose Benst tells how Genghis

Khan punished two merchants.
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"Monsieur Beaucalrs™ is an excerpt from Tarkihgton's
romantic historical novel.
"Mrs, Farnham's Secret" By Dorothy Canfield Fisher 1s a
story with one of the characters Russian, but the real
heroine is an American, Mrs. Farnham.

"O'Meara, The Mlayflower, and iirs. MacLirp" by Don iarquils

1s a tall tale of the Irish.

"On a Certain Condescention in Foreigners" is an expression
of James Russell Lowell's high vatriotism.

"On a Certain Condescention in Amsricans" is Agnes
Repplier's responss to Lowell.

"Poe and His Polish Contemporary" is an essay by J. G.
Huneker in praise of Poe and Chopin.

Sonnets of Longfellow praise Chaucer, Shakespears, Keats,
Milton.

Sonnet: "The Divina Commedia" is Longfellow's tribute to

Dante's masterpilece. ‘

"Taming a Cuide"” is Mark Twain's spoofing of a French guide.
"The American Masses" is a rather naive essay by Bernard

Fay and Avery Claflin in which the vislting Frenchman Fay

discloses that everybody here possesses an automobile.

"The Bells of San Blas" by Longfellow is a prayer for the

return of faith to the world.

"The Death of Rodriguez" is a R. H. Davis report from Cuba
in her revolt against Spain.

"The Discoverer of the North Cape" - Longfellow retells in

verse the story of Othere, the Norseman.
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"The Most Dangerous Game" by Richard Connell is an ex-
citing story of a man hunt.
"The Plt and the Pendulum" is Poea's suspense story of the
time of the Spanish Inquisition.
"The Purloined Letter" 1s one of Poe's storles portraying
his famous detactive, Dupin.
"The Skeleton in Armor" is another Longfellow story in
verse about an ancient Norseman.
"The Spectre Bridegroom" is a love and ghost story by
Washington Irving.
"To Helen" by Poe contains the lines:

To the glory that was Greece
And the grandeur that was Rome.

"Triumph in the Arena" is a review of Tom Lea's The Brave

Bulls, which 1is the story of a Mexican bullfighter's
fight for courage. |
"Ulysses in Autumn" - Joseph Auslander dwells on the

same theme as did Tennyson in "Ulysses."
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APPENDIX IV

Selections from Combinatlon English and American
Literature Books Dealling with Forelgn People
or Lands, but Which Were Considerad
To Be Neutral in Effect

"All Baba and the Forty Robbers" (anon.) is the old

Arablan Nights story.

"Bruce: Trail of the Tsetse" by Paul de Xruif tells of
the struggles of an Engllsh doctor to rild Africa of a
scourge.

"Consul, The" by Richard Harding Davis, although taking
place in Souta America, 1s concerned with American
characters and politiés.

"Death of #urdo" by Konrad Bercovicl 1s the story of a
gypsy king.

"Deserter, The" by R. H. Davis takes place in Greecse,
but the characters are American.

"Discovery of Radlum" by Eve Curie is an essay about her
mother and father.

"Dutch Skates" by David De Jong tells of the author's
youth 1n Holland.

"Eleohant" by Carl Akeley is an essay about hunting in
Africa.

"Gillespie" is a poem by Sir Henry Newbolt which cele-
brates the courage of an E¥nglishman.

"Hell-gate of Solssons, The" by Herbert Kaufman 1s a poem
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about a battle in World War I.

"Hunting The African Buffalo" by Carl Akeley is explained
by 1ts title.

"I Swim the Hellespont" 1s Richard Halliburton's aceount
of that adventure.

"Julle" by Christopher Morley praises a French servant.
"Julius Caesar" 1s Shakespeare's celebrated play.
"Lasca" by Frank Duprey is a love poem telling how a
Mexican girl sacrificed herself for the man she loved.
"Last Lesson" by Alphonse Daudet tells of the dlsmissing
of the schoolmaster when the Germans took over Alsace-
Lorraine. '

"Leak in the Dike" is Phoebe Cary's story of the boy who

saved Holland by sticking his finger in the dike.

"Leap of Roushan Beg" by Longfellow has a horse for a hero.

"Little Father of the Wilderness" by Austin Strong and
Lloyd Osbourne portrays the heroic struggles of two
French priests in Canadsa.

"My Lady's Lace" by Edward Knoblock is a comedy laid in
eightesnth century Holland.

"Mystery of Room 513" 1s a short story by Corinne Markey
about an Amerilcan girl in Paris.

"Only a.Subaltern" by Kipling is a story of British army
life In India, but the characters are all English.
"Piper, The" by Josephine Peabody is a dramatization of

"The Pied Piper of Hamelin."

"Quality" 1s Galsworthy's story of a conscilentious German

cobbler.
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"Rome" 1a Bayard Taylor's description of the city.
"Shoes" by O'Henry 1s a story taking place in South
Amerlica with the interest centered around American
characters.
"Shot, The" by Alexander Pushkin is the story of Russian
army officers in the days of the Czar.

"Silver Skates" (from Hans Brinker) is Mary Mapes Dodge's

well-known story of boys and gzirls in Holland.

"Snakes" by W. H. Hudson tells of some boyhood adventures
in Argentina.

"Sparticus to the Gladiators" by Elizabeth Kellogg 1s a
stirring appeal to the gladiators to revolt.

"Tale of Two Cilties" is Dickens' romantic novel of the
French Revolutlon.

"Three to One" by D. Maitland Bushby is a story in which
a border patrolman kills three smugglers.
"Trans-Siberian, The" by Archibald Williams praises the
engineering feat of constructing the railroad.

"Twenty Thousand Leagues Under The Sea" 1s Jules Verne's

early science~flction story.

"WVengeance of Scaramouche" by Rafael Sabatini 1s a romantie

tale of the French Revolution.

"Violiﬁ Maker of Cremona" is a love story by Francols
Coppee.

"Vive La France" by Charlotte Crawford is a patriotic
poem whereln a young French mother still loves France

after the death of her soldier husband.
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38- "We Capture Gorillas Alive™ by Martin Johnson is his

account of an African Adventure.

39- "Youssef" by Lowell pralses a generous and humble Arsab.



10~
11-
12-

13-

APPENDIX V
Neutral Selections from General Llterature Books

"Edith Cavell" by Hermann Hagedorn 1s a story of the
English nurse at the time of her‘trial and executlon.
"The Creature God Forgot" 1s an essay by Martin Johnson
about a giraffe.

Some of the old mytns such as "Persephone" appear in

some books.

"Ghitza" by Konrad Bercovici is a Gypsy tale.

"The Dark Mountains" by Gunnar Gunnarsson 1ls a story of
Iceland.

"Bayreuth in 1876" is an autoblographical account by

Walter Damrosch.

"Hymn to the Earth," "La Pere Severe," etc., are lyric
poems.
Aesop's "Fables" appear in some books.

"The S$alad of Colonel Cray" i1s a mystery story laid in
India but with English characters. Its author 1is G. K.
Chesterton.

"Air" by Fabre is a scientific essay.

"The Creat Fire of Nero" is an account by Tacitus.

"The Blessed Gift of Joy" 1s an Eskimo 1egend.
"Socrates" by Hermann Hagedorn 1s an essay about the
philosopher.
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"The Father" by Bjornstjsrne Bjornson is a Norwegian
short story.
In "Heraclitus" Callimachus laments the death of his
friend.
"Heegperus" is a lyric by Sappho.
"To the Fountaln of Bandusia" is a lyric by Horace.
"Leif Ericson" by Max Eastman praises the Viking.
"The Shipwrecked Taxi Driver" by Willlam Beebe is the
story of a Norwegian ship's crew.
"The Trlking" is a poem of Goethe's.
"Ming-Y" 1is a Lafcadio Hearn ghost story.
"The Phantom Rickshaw" 1s a Kipling ghost story.
"The Amiable Dolphin" 1s a story by Pliny, the Younger.
"The Salutation to Dawn" is a Sanskrit lyric.
"A Word to Youth" 1s an essay by Andre Maurois.
"The Golden Journzy to Samarkand" is a poem by J. E.
Fletcher.
"To a New World" by C. W. Hodges tells the story of
Columbus's arrival hsre.
"First Through the Strait"” by Felix Riesenberg is the
story of Magellan.
"Discovering the Stars" by Zsolt de Harsanyi is the
story of Galileo.
"The Last Barrier to Communication" by T. C. Bridges
and H. H., Tilkman is about HMarconi.
"Voland the Smith" is a orose Edda.
"Aklavic" by Anne Lindbergh 1s an account of life with

the Eskimos.
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33- In "Jungle Camp" Frank Buck tells how he "brings them
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back alive."

"The Game of Chess" by Kenneth Goodman is a melodrama
lald in Russia before the Revolution.

"The Plece of String" by De Maupassant is the sad story
of a truthful man who wasn't believed. ‘
"Franz Schubert Gets His Music Paper" by Sigmund Spaeth
1s a blcgraphy of the famous musician.

"Salut au Monde" by Whitman salutes the music of the world.
"Mot!l Guj-Mutineer" by Kipling is the story of an elephant.
"Tooks Tames the Jungle" by William Birnie tells how an
American got through the Panamanian Jungle.

"Over the Divide" by Ivan Sanderson is a travel essgay of
Honduras,

"Baron Munchausen" by Rudolph Raspe is one of the old
tall tales.

"Art" 1s an essay by Van Loon.

"Wah--Late of Thebes, Egypt" by H. E. Winlock tells of a
mummy’ .

"The Bull Ate Nutmeg" by Josephine Niggli 1s a Mexican
folk comedy.

"Volcano in Hls Cornfileld" by Clyde Fisher is an account
of the birth of Paracutin.

"The Départed Friend" by Salvador Novo is the story of a
reluctant schoolboy.

"Mexican Soldiers" by Rafael Estrada 1s a lyric about

soldiers in camp.
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"Invocation of the Rain God" by Edward Thompson is an
account of an anclent Mayan ceremony.
"Jungles above the Clouds™ by Vietor von Hagen 1s a travel
essay about a Honduras jungle.
"It Rained in the Night" is a lyrical poam by Jorge Andrade.
"The Hungry Dogs" by Ciro Alegria 1s a story of sheep-
herding in Peru.
"The Little Girl That Lost a Finger" is a poem by Gabriela
Mistral.
"The Gaucho Martin Fierro" by Jose Hernandez 1s a cowboy
song.
"The Dovecote" 1s a W. H. Hudson account of an episode
in his youth in the Argentine.
"The Legend of the Palmn Tree" by Margarida Duarte is an
old Brazilian legend.
"The Highway" by Manuel Bandeira 1s a lyric poem.
"Hoatzins at Home" by Willlam Beebe 1is a description of
some South American birds.
"The Troplcs in New York" 1s a yearning for home by
Jamaica-born Claude McKay.
"Leiningen Versus the Ants™ by Carl Stephenson 1s the
story of a man's fight with nature in a Brazillian jungle.
"The YMikado" by Cilbert and Sullivan, while supposedly
laid in Janan, 1ls, of course, entirely English. It is
interesting to note that the expression "nigger sersnader,”
which Gilbert wrote, has been changed to "jazzy serenader."

"The First Woman," an old legend from the Sanskrit, makes
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the Occldental as well as the Oriental point that man
cannot live with woman nor without her.
"The Legend of the Moor's Legacy" 1s a Washington Irving
story of treasure.
"Xerxes Crosses the Hellespont" is an account taken from
Herodotus.
"Struggles with English" by Salom Rizk is an amusing
account of a young Syrian's attempt to learn English.
"0ld Rubbernose" by Paul Annixter 1is a story about South
American animals.
"The Ngong Farm" 1s Isak Dinesen's account of hils 1life on
an African farm.
"On Dreams" 1s an essay by Lin Yutang.
"Ocean Gold by John Horse tells how some Hawaiian boys
fipanced their educatlon. ‘
"The New Road" 1s a story of young China by Pearl Buck.
"Baa, Baa, Black Sheep" 1s an autobilographical story by
Kipling.
"A Gentleman Repays a Loan" by Keith West is a mystery
story with a Chinese hero.
"Tupatala" by Robert Parsons 1s an account of a South
Seas jazz player.
"Tusk and Fang 1in Burma" tells of a tiger hunt by Edison
Marshall.
"The Honor of France" by Ralph Ingersoll is a World War
II incident.
"The Drums of Oude" by Austin Strong ls a melodramsa laid
in India.
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"Twilight" 1s a lyric by Heinrich Heine.
"Student Days in Warsaw" is Paderewski's story of his

youth.

"The Emperor's New Clothes" is a Hans Christian Andersen

fairy tale.

"Our Lady's Juggler" is a religious story by Anatole

France.

"Wise Child" by Beryl Markham is the story of an African
horse racse.

"The Snake Who Paid Cash" is a Sanskrit legend.
"Cemoatery Path™ 1s a Russian ghostfstory.

"All the Gold 1n Yucatan" by William La Varre 1s a story
of madness.

"Matterhorn Madness" 1s a Halliburton travelogue.

"Land Without Shade™ by Hans Helfritz 1s a description
of Southern Arabia.

"Tortured by Mongolian Bandits" by Doug Allan tells of
an American expedition.

"My Life 1n the Frozsn North" is from Pestar Freuchen's
book.

"A Caravan Meets with Disaster" by Sven Iledin tells of a
sand storm.

"Exypt: Jolly Good Fellahin” by Kinkaid and Malmey 1is a
travelogue.

"Tut-Ankh-Amen in All His Glory" by Anne White rscounts
the archeologist's find.

"Stanley Finds Livingstone" 1s Stanley's account of the

famous 1incldent.
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"Pagsengers for Panama'" is an adventure story by Howard
Pease.
"A Battle Over the Teacups" 1is a melodrama laid in China

by August Derleith.
"Phe Welsh Are Like That" by Emmanuel Winters 1s a story
about Welsh singers.
"The Jubilant Mountains" by Mabsl Robinson is a story of

Swiss mountain climbing.

"Where Love Is, There God Is Also" by Tolstoy is the story

of a religious Russian.

From "The Arctic in Fact and Fable" by Stefansson showé
that 1ife can be pleasant In the Arétic.

"The Interlopers" by H. H. Munro is a tale of a feud iIn
the Carpathians. .

"adios, Cordera!" by Leopoldo Alas is the story of two
Spanish children and their love for a cow.

"Senor Payroll" by Willliam Barrett 1s an amusing story
dealing with the improvidence of some Mexican laborers
in the United States.

"The Most Beautiful Pagoda® by Amne Lindbergh is a brief,

poetic description from North to the Orient.

"How Much Land Does a Man Need?" by Leo Tolstoy is the
story of a Russian peasant, but the theme is a universal
one: greed can kill a man.

"A Lottery Ticket" by Anton Chekhov is another Russian
story with another universal theme: "Don't count your

chickens before they are hatched."

o RS TR R
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104- "The Bottle Imp" by Robert Louls Stevenson deals largely
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106-

107 -

108-

109-

110-

111-

11l2-

113~

114-

117~

with Hawallans but race has nothing to do with the story's
theme of cupldity and lowe.

"A Christmas Guest" by Selma Lagerlof is the story of a
Swedlsh musiclan who is saved from morbldity by an interest
in children.

"The Real Artist" is a part of Paderewski's autobifography.
"Juliana, Queen of Holland" is a profile from Tims.
"Hyacinths to Feed Thy Soul" is a lyric by the Persian
author, Saadl.

An excerpt from Vergil's Aeneid.

"Man-Killer" by Don Waters pits man against shark.

"Rolls for tﬁe Czar" by Robin Kinkead is the story of a
resourceful Russian cook.

"The Splendid Norseman" by Bellamy Partridge tells of
Amundsen, the explorsr.

"Gold, Diamonds, and Orchids" by William La Varre shows
how an ingenious American madé money 1in Brazillan jungles.
"Mama and the iMazic Skates" by Astrid Valley is = story
about a Norweglan family.

"My Grandfather's Eyes"” by Stoyan Christows tells how a
Greek boy helped his blind grandfather in the Balkans.
"The Soldier Ran Away" by Xay Boyle is a story of American
occupation troops 1n Germany. All of the characters are
American.

"Death and My Uncle Felix" by Alison Stewart tells of bull

fighting in Spain.
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"The Leopard Hunt" by Monica Martin is an account of a
Jungle adventure.
"Rain" by Arturo Usl;r-Pietri 1s a Latin-American story.
"A Doll's House" 1s Ibsen's famous play.
"The Story of Dr. Wassell" by James Hilton tells how

wounded Americans from the Marblehead recovered in Java.

Dr. Wassell 1s an American.



APPENDIX VI

Supplementary High-School Literature Books

World War ITI Books

During 1942, '43, and '44 a number of books designed
to aid the war effort were published. These books did not
attempt to present the literature of any countries, nor, in-

deed, literature as belles lettres at all. Some of the books

like Thus Bs It Everl told of the heroic adventures of some

of our warriors and alliss; others like Let's Get Acquainted2

presanted "readings for understanding the democratic peoples
of the world.

The books (seven in number) were included in this
study only becauss they constitute a kind of high-school
literature book published since 1930. However, because of
their hilghly specilalized design and because of their short
period of usefulness, it was felt that any detalled analysis

of them could serve little purpose.

Remedial Reading Books

A kind of supplementary book which has appeared since

1930 1s one deslgned to help the reluctant reader, the Johnny

1 ciara Molendyk and Captaln B, C. Edwards, Thus Be
It Bver (New York: Harper and Brothners, 1342).

2 M. David Hoffman, Let's Get Acquainted (New York:
Harper and Brothers, 1943).

170



171
who can't read very well, even though he is of high-school
age. Slxteen of these remedial reading books were examined.
They contain highly simpiified short reading vassages designed
along with tests to increase reading speed and comprehension.
Nothing recognized as "literature" is included. Many of the
selectlons do not even list an author; in others the editors
write the reading exercises. The subjects are those felt to
appeal to youthful interests: sports, animals, movies,; boy
and girl dating, etc. A large portion of such books is de-
voted to instruction in reading tschniques.

Agaln, because of the specialized nature of such
books and because they were designed to supplement rather
than replace any of the literature books and courses con-
sidered in the body of this dissertation, remedial reading
books were not analyzed in detaill. |

Supplementary Books for Use in Regular
Llterature Classes

Unlike the other books so far considered in Appendix
VI, a number of supplementary books were designad to be used
to teach literature as such, and in conjunction with the
customary literature courses. Such books are collections of
essays, short storles, or anthologies of poetry; Because of
their literary nature, sleven such books have been analyzed;
because tﬁey were desligned only for supplementary use, how-
ever, the result of the analysis appears in an avpendix rather
than in the body of this paper. Table 9 shows the results of
that analysis,. |

Table 9 shows that an average of 20.9 per cent of the
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TABLE 9
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supplementary books was devoted to foreign peoplss and cul-
tures with a range from zero (the oldest book) to 56 per
cent 1n & book published just after the completion of World
War II. A negligible amoﬁnt of such materlal was contributed
by foreign writers and none at all dealt with modern con-
ditions in forelign countries. All of the books contailned
desirable inclusions, and only two (D, J) contained undesir-
able ones, each including one. Only one of the books, the
most recent (K), offered an article on the atom bomb, Norman
Cousins' "The First Citizens of the Atomic Age."

The average of 20.9 per cent of the material desaling
with foreign peoples and cultures surpasses that of the
English and American literature books (11.5 and 9.3 per cent),
is slightly greater'than the 17.8 per cent average of the
books comblining the works of English and Americah authors,
almost equals the 22.2 oer cent found in general literature
books, and 1s badly outdlstanced only by the 41.7 per cant

of those books desligned to present world literature.
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