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ABSTRACT
AN EXPLORATION OF CERTAIN PSYCHOLOGICAL COMPONENTS
RELATED TO THE SELECTION OR REJECTION

OF ELEMENTARY TEACHING BY
COLLEGE WOMEN

By Meryl E. Englander

This study examined the proposition that individuals
select a vocation which they perceive as a means of implem-

enting their self concept,
A preliminary investigation had identified four factors

which seemed to be important aspects of women's vocational
plans., These factors were (1) the individual's persovnal
characteristics, (2) the features of particular occupations,
(3) the desire for opportunities for achievement or affili-
ation, and (4) the approval of one's family or friends. Each
of these factors suggested a hypothesis which could be tested
within the framework of self-psychology.

The subjects for this study were 126 white college-age
women in thelr jJunior year of college at Sacramento State
College and College of the Pacific,

The task of the study was to measure the congruency
between an individual's concept of the self in employment
and her perception of elementary teaching and to relate this
congruency to the selection or rejection of elementary teach-
ing. Several different techniques were employed to identify
the subject's respective perceptions.

A form of Q-sort was used to determine the subject's



perception of personal characteristics for the self and for
elementary teachers. A statistical index denoted the con-
gruency between these perceptions,

A similar form of Q-sort was used to determine the
subject's perception of occupational features desired for
the self and found in elementary teaching., A statistical
index denoted the congruency between these perceptions,

Thematic apperception was used to measure the subjectts
perception of elementary teaching as an opportunity to satis-
fy her need for achievement or affiliation. The n Achleve=-
ment or n Affiliation for each subject was ascertained from
imaginative stories written in response to three pictures of
a general nature. The subject's perception of elementary
teaching as a source of satisfaction for her respective needs
was ascertained from imaginative stories written in response
to three pictures of elementary teaching situations,

The subject's perception of others! attitudes toward
elementary teaching was ascertained by having the subject in-
dicate on a checklist those attitudes with which she thought
the respective other group would be in agreement. An index
of the subject's perception of others! attitudes toward ele-
mentary teaching was found by summing the scale values of
these items,

The proposition that an individual selects a vocation
which is perceived as a means of implementing the self con-
cept was generally supported by the data, Elementary majors
did tend to perceive elementary teaching as an appropriate

vocation for their respective selves.



Other education majors, as contrasted to the noned-
ucation majors, also perceived elementary teaching as an
appropriate occupation. In effect the elementary majors and
other education majors were not differentiated in the data
and could be considered to be one population. It was sug-
gested that both groups perceived the teaching situations
a8 being within their chosen field,

The results of this exploratory study give impetus
to further study of vocational choice from within the struct-
ure of self-psychology. Furthermore, there would seem to be
some important implications for the recruitment of teachers.

The encouragement of persons to enter teaching would
seem to be an individual process. Inasmuch as each person
has a different self concept, teaching must be presented to
each in terms of the variables of this self concept, Two
of the most prominent variables to be considered are the in-
dividual's perceptions of personal characteristics and occu-

pational features, -
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CHAPTER I

PERSPECTIVE OF THE PROBLEM
This 1s an investigation of the effect of certain
psychologlcal factors upon the selection or rejection of the

profession of elementary teaching by college women,

Ratlionale for a Study of the Selection
and Rejection of Teaching

The serious shortage of capable, qualified teachers
has become one of education's most crucial problems, Many
school systems have been forced to resort to half-day
sessions, enlarged class sizes, and elimination of portions
of their program in an effort to operate with the avallable
teaching staff (17, 34, 38, 40, 50, 70, 109),

The seriousness 1s underlined by the attention given
to this matter in the professional literature, by the spe-
cial recrulitment and training programs suggested by lay and
professional organizations, and by the concern expressed by
governmental agencies,

Perhaps the critical nature of the situation can
best be appraised in terms of the supply and demand of
teachers as 1t existed in 1955, The Fund for the Advance-
ment of Education (38) estimated that the minimal need for
new teachers for 1955 was: (1) For increased enrollment,

73,293 teachers; (2) for the replacement of teacher

1
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attrition, 120,180 teachers, Thus, 193,473 new teachers
were needed to rill empty oclassrooms, Additional teachers
were also needed for the so-called peripheral demand, This
includes those teachers needed for the reduction of class
slze, for the rellef of untralned teachers, for the elimi-
natlon of double sessions, and for the supplementation of
the basic program with speclal services as required of
modern schools,

To meet this 1955 need of over 193,475 teachers,
only 86,686 persons graduated from college with certificates
to teach 1n the public schools, Furthermore, for one reason
or another, only 56,800 actually accepted teaching posi-
tions (70), It i1s apparent that the supply was grossly
inadequate,

The situation promises to be even more critical in
the future, It 1s estimated that within the next ten years
three new teachers will be needed for every two now in
service, If the colleges were to provide all of the teache-
ers needed, over one-half of all the college graduates for
the next ten years would have to be employed as teachers,

In recent years less than one-fifth of the college graduates
have become teachers (66).

In the face of this imbalance between the supply and
demand forefeachers, it 1is most probable that an increasing
amount of energy and money will be expended in an effort to
encourage more persons to enter the teaching profession, A

major obstacle to any such effort is the lack of



understanding of how and why persons select or reject
teaching as a vocation,

There have been many suggestions for initiating or
improving recruitment practices, These suggestions, which
have been summarized by Jordan and Evans (50), involve two
primary considerations, PFlrst, make teaching more attrac-
tive by such inducements as better salaries, Second, im=-
prove attitudes toward teaching through such means as af-
fording young people an opportunity to become better
acquailnted with the teachling profession,

Unfortunately, efforts in these directions have not
been too rewarding, Despite the publicity, increased sala-
ries, and other measures to stlimulate the choice of teaching
as a vocation, the National Education Assoclation (70) re-
ported that the number of persons graduating from college
Wwith a teacher's certificate has been steadily decreasing in
recent years.l Bichey and Fox (80) found that more than
one-half of the freshmen questioned at Indiana University
had given 1little or no consideration to teaching as a voca-
tion, This was equally true of men and women, It is
worthy of note that 63 per cent of the high school senilors
interviewed by Nutting (76) indicated that they had never
had an opportunity to learn of the vocational possibilities

of elementary teaching, Apparently, the task 1s broader

11n 1956 the number of graduates with teacher's cer-
tificates exceeded the number in 1955 by 2-1/2 per cent,
However, this 1is a reversal of a trend in which the number of
graduates with teacher's certificates decreased by 24,9 per
cent from 1950 to 1955,
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than simply making teaching nbre attractive,

The Future Teachers of America was organized for the
purpose of abqualnting potential teachers with the purposes
and activities of public school teaching (69), It was ex-
pected that through the experiences and associations in this
organization, members would be better able to evaluate them-
selves as prospective teachers, Faust (35) reported that,
in 1956, 2,440 high schools had Future Teachers of America
clubs with a membership of 62,000, Yet Fielstra (36) found
1n a recent study that only 4 per cent of the students in
the introductory educational courses at the Unlversity of
California at Los Angeles had ever belonged to Future .
Teachers of America, The limitations of this approach to
the overall problem of interesting young people in teaching
are evident,

Byers (23) contacted seventy-five selected colleges
and universities to inquire about the organizations and pro-
cedures employed to encourage young people to select teach-
ing as a vocation, Her analysis indicated that there were a
varlety of approaches to the problem, with no universal or
significant pattern, Most of the institutions indiéated a
dissatisfaction with présent programs and & desire for more
effective means of recrultment,

The futility of efforts and the abéenoe of a con~-
certed campalign should not be construed as a lack of cone
cern, The literature is voluminous on analyses of teacher

needs and proposals for relieving the situation, The
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difficulty seems to be that there has not been found a work-
able, acceptable approach which can be used to encourage
young people to teach, This reflects the need for a better
understanding of the process of selecting or rejecting

teaching as a vocation,

An Overview of Research Concerning the
Selection and Rejection of Teaching

Self-report personality tests have been frequently
employed in attempts to identify traits differentiating per-
song8 who select teaching from persons selecting other voca-
tions, Typlcal of sudh studies 1s one by Blum (18), who used
as subjects 125 male students at the University of
Wisconsin: groups 6f 25 each were preparing for careers in
medlicine, law, Jjournalism, menhanical engineering, and
teachlng, He hypothesized that there would be certain uni-
formlitles in the personalities of persons which cause them
to enter one profession rather than another, He was unable
to find any significant differences in personality traits
from one of these groups to another to support this hypoth-
esis, A simllar study by Lough (57) compared women students
in liberal arts, nursing, and teaching curriculums on the
Minnesota Multiphasic Personality Inventory, Here again, no
statistically significant differences in personality traits
could be identified which differentiated these groups of
women, Super (99) expressed the belief that personality
structure 1is more related to adjustment problems on the job

than the cholce of vocatlons, In any case, current
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self-report personality scales do not seem to be sufficient-
ly refined to be used for the identification of vocational
personality types, if such types exist,

There have been many questionnalre-type studies
which attempted to identify factors which differentiate
those persons who select teéching from those persons who do
not select teaching as a vocation., Some of these studies
have been successful in deteoting mean differences in such
factors as soclo-economic background, size of home towns,
and past experlences with teachers, This information has
been helpful in that 1t has illuminated certain aspects of
the problem heretofore overlooked, However, these studies
have neglected the dynamics of vocational choice and thus
have not denoted those factors which cause certain persons
to select teaching while others reject it,

Other studlies delineated certain factors which are
thought to influence decisions regarding teaching as a voca-
tion, Such influences are: counsel by friends, teachers,
and parents; ldentification with an admired adult; past ex-
periences; and particular occupational features such as
security, prestige, salary, and working conditioms (7, 15,
50, 54, 76, 80, 91, 107, 108),

Despite these studies, the question of how and why
these factors oporate to influence the choice of teaching 1is
8t1ll unanswered, Although some persons who have chosen to
teach indlcated that these factors were important in their

selection of teaching, others with simlilar exposure made
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alternative choices., Admittedly, before one selects teach-
ing he must be exposed to it in some sense; however, it
seems questionable to conceive of this exposure as a deter-
mlnant, There would seem to be a predilection to respond
one way or the other, This suggests that there are other
underlying variables to be considered, ‘

Additional evidence of the individuality in the
selection or rejection of teaching 18 found in a study of
attitudes toward teaching by Richey and Fox (80)., 1In
analyzing the attitudes of 969 Indiana University freshmen
toward teachling as a vocatlion, it was established that, on
the whole, attitudes toward teaching, both desirable and un-
deslrable, are equally prevalent among those selecting and
those rejecting teaching., For instance, 39 per cent of
those planning to teach and 30 per cent of those not plan-
ning to teach indicated that they felt it was a poor paying
vocation,

Although not mentioned, it may be that in many in- |
stances the same characteristics are perceived quite dif-
ferently by different individuals, For example, working
conditions were mentioned both as desirable features and as
undesirable features by‘persons who planned to teach as well
as by persons who did not plan to teach., Likewise, personal
prestige was listed as a desirable feature of teaching while
lack of personal prestige was listed as an undesirable fea-
ture of teaching by both groups, Here again, there is the

implication that there are underlying variables which are



the real impetus to choice,

It might be saild that, though certain factors have
been found to be related. to the selection or rejection of
teaching as a vocation, it has not been possible to inte-
grate this information into a functional program to sncour-
age persons to consider the teaching profession, The infor-
matlion is general and descriptive, It would seem that the
more dynamic determinants involved in the selsction and

rejectlion of teaching need to be investigated,

A Theoretical Framework for Investigating
Vocational Choice

There has been an abundance of research concerned
with factors which seem to influence, limit, and otherwise
control the choice of vocations, Unfortunately, this infor-
matlon 1s only available in the form of dispersed and con-
flicting theories, data, and hunches (39, 50, 65, 105), It
has not, as yet, been integrated into an encompassing theory
which can be employed to understand or predict the selection
and rejection of a given vocation (54),

In the absence of a comprehensive theory, we are pre-
sented with the choice of either attempting to synthesize
that which 1s known of vocational choice or exploring the
problem from within the framework of a promising but un-
tried theory, Recent literature (44, 65, 79, 82) has empha-
slzed the desirabllity of investigating this problem from
within a unitary theoretlcal‘construct.

Several such theories have been proposed (18, 26, 37,
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39, 65, 79, 82, 90, 93, 97, 100), There will not be an
effort here to enumerate these theories, However, Superts
notion (100) of vocational choice as a means of implementing
& self concept seems worthy of exploration, .

Chapter II presents evidence in support of Super's
contention that the concept df the self 1is an important
component in vocational choice, The theoretical framework

of the present study 1s also defined,



CHAPTER 1I

THEORETICAL ORIENTATION
The purpose of this study 1s to obtaln a better under-
standing of the selection or rejection of teaching as a
vocation, Chapter I has suggested that this could be done
most advantageously within the framework of an encompassing

theoretical construct,

The Self Concept as a Basis of
Vocational Choice
Super has proposed the following view of the process
of vocational choice:
In ochoosing an occupation one is, in effect, choosing a
means of implementing a self-concept. . . . The choice
of an occupation is one of the points in life at which a
young person 18 called upon to state rather explicitly
his concept of himself, to say definitely, I am this or
that type of person (100, p, 88), '
With this self-understanding the individual then seeks out
and explores various occupations which are perceived as
allowing him to 1live a role commensurate to this self con-
cept,
Although there seemingly has not been any research
directly validating this proposition, it has empirical sup-
port from several independent sources, For instance, Super

pointed out that a review of the literature provides "objec-

tive basis for the theory that childhood and adolescent

10
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identiflcation play a part in shaping vocational interest
and provide role models which facilitate the development and
implementation of a self-concept® (101, p. 188),

Bordin has proposed: "In answering a Strong Voca-
tional Interest Test an individual 1s expressing hls accept-
ance of a particular view or concept of himself in terms of
occupational stereotypes" (19, p. 53).

This view 1s at least partially confirmed in the
report of a study by Wilson in which it was shown that modi-
flcations in self concept as a result of reality testing are
accompanied by a llke change in measured vocatlonal interest.
The discussion of this study is concluded by noting: “The
results of thls study provide unequivocal support for the as-
sumption that inventorled vocational interests are dynamic
phenomena refiecting changes 1in the individual's perceptions
of himself" (20, p. 395).

Segal (90) gave support to Super's concept of voca-
tional cho;ce from a somewhat different frame of reference,
Through the use of projective techniques he investigated the
role of personality dynamics in the choice of vocations, It
was postulated that the activity involved and the type of
person found in a particular occupation had been stereotyped
to the extent that they act as selective factors in attracting
persons, Specifically, he hypothesized that the vocations
of accounting and creative writing, belng very different in
activity, would attract persons differing in personality

composition, It was shown in the case of accounting
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students:
A great deal of thelr general reactivity seems to be
based upon the adoption of an ego ideal which has char-
acteristics of self-control, conformity, and fulfilling
a well defined social role, The business world, and
particularly the field of accounting, seems to allow for
the gratification of these needs (90, p. 107),
On the other hand, the protocols of student creative writers
were characterized by "needs for affective expression, the
seeklng of 1ldentificatlions, and the rejection of certain
social norms which seem to find expression in their voca-
tlonal role as writers”" (90, p. 108), The differences as
found between these two groups were attributed to the
selectlive attractlon of the two occupations based upon
popular stereotype,

If i1t 1s true, as Segal suggested, that individuals
select vocatlons to satlsfy personal needs and desires, then
the individual must, first, have perceptions of these needs
and deslires as part of his self concept and, second, have
perceptlons of the respective vocations as possible means of
fulfilling these needs and desires, Thus, the selection of
an occupation could be thought of as a process of seeking a
means of gratlfylng the self as perceived in the self con-
cept. Presumably, such perceptions could be an expression
of the consclous, unconscious, or both,

An exploratory study by Dillon (32) was designed to
investigate the followlng hypothesis: "The profession which
an individual selects 1s one that, according to his concept

of 1t and as he sees hlmself in it, seems to him to satisfy

most adequately the needs that he feels the strongest
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pressure to fulfill" (32, p. 6), The subjects for this in-
vestigation were 25 persons preparing for the teaching pro-
fesslon, It was felt that the data support this hypothesis

inasmuch as

« « o there was a definite relationship between a sub-
Ject's motivational pressure and his concept of himself
as a teacher, for the picture he appeared to have of
himself as a teacher was one that would provide oppor-
tunity for the satisfaction of these pressures., Fur-
thermore, the amount of opportunity so provided was
related to the de§ree of certainty of his desire to

teaoh (32, p, 257
Vernon reported from a study of the drives involved

in the choice of vocations of 47 university women:

« « « from the records given it appears that different

drives could operate in different individuals to produce

the choice of one and the same career. Also, the same,

or very similar, drives could result in different indi-

viduals in the choice of very different careers, To de-

termine any causal relationship between drive and

career, far more knowledge of individual characteristics

is necessary (105, p. 14).
One could explain this incongrulty if it were assumed, as
concluded from Segal's study, that individuals act upon
thelr perceptions. Thus, individuals who desire the same
thing could perceive entirely different vocations as a means
of attalning these desires and act accordingly. Likewlse,
different individuals, with different desires, might well
percelve the same vocation differently and each in such a
way as to be a means of attaining his respective desires,

Two additional studies which seem to be relevant will

be mentioned, Bugental and Zelen examined the self concepts
of 71 women and 63 men through the records obtained by The

W-A-Y Technique, It was noted: "'Occupation' also appeared
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very frequently (in over 61 per cent of the reports) seem-
ingly an indication of the importance of this percept in the
Self-Concept®" (22, p. 497), It would seem logical to assume,
since the self concept embodies the occupational role, that
this self concept would be consulted in time of occupational
choice,

Berg (12) found the individual's perceptions of the
occupatlion to be important, He reports from a study of 110
student nurses that those who voluntarily dropped training
"had expected to manipulate various gleaming, complicated
instruments while assisting in operations, Instead, they
made beds and rubbed patients' backs" (12, p. 392)., It
might be supposed that these persons selected nursing as a
vocation under the influence of particular perceptions,

When reality differed from these perceptions, they changed
vocatlions,

The individual apparently seeks out vocations which
are percelived as being within the orbit of what is wanted
and what 1s expected for the self, Vocations which are per-
celved as not offering what is wanted or expected for the

self will be rejected,

Studies of the self as a factor in personal adjust-
ment (16, 21, 30, 47, 63, 83, 84, 87) give additional im-
petus to the ldea of employing this concept in the study of
vocatlonal choice, Perhaps these studies can best be
summarized by noting the observations of Rogers:

We find 1in therapy that as the perception of self
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alters, behavior alters. . ., , The crucial element in
the determination of behavior is the perceptual field

which determines behavior, . ., . If 1t is the percep-
tual fleld which determines behavior, then the primary
object of study for psychologlsts would be the person

and hls world as viewed by the person himself (83,

p. 362),
The vlews of Super and Rogers are consistent with
the theoretlcal framework of self-psychology., Combs noted:
Many psychologists have come to feel that the concept of
the self gives consistency to behavior and lies at the
very core of personallty, A great deal, if not all, of

our behavlor appears to be governed by self-concepts
in the myriad life-situations in which we find our-

selves (30, p, 31).

The manner in which the concept of the self 1s em=-
ployed to account for the integratilon, organization, and
strivings of the individual 1s 1llustrated by Lecky:

The mind or personality 1s an organlzation of ideas
which are consistent with one another, Behavior ex-
presses the effort to melntain the integrity and unity
of the organlzatlion; the preservation of the organiza-
tion is essential, ., . . The nucleus of the system,
around which the rest of the system revolves 1s the
individual's idea or concept of himself (55, p. 150),
It 1s apparent that within the framework of self-psychology

indlvliduals actively seek to mailntain and enhance the

percelved self,

Our 1nterest 1s not in the self concept per se, but
in 1ts applicabllity for the investigation of the problem of
occupatlional cholce, A theoretical structure is needed
which will give insight into the adjustment between an indi-
vidual's interests, values, capaclitles, and opportunities as
necessitated in vocational choice, Independent studles of
the dynamics of this problem have indicated that the per-

ceptions of the individual, of himself and of the occupation,
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are of paramount lmportance and consequently should be
recognized in the formation of any theoretical approach,
The theoretlical framework of self—psychoiogy seems
appropriate in these respects,

The basic premise of self-psychology 1s that an indi-
vidual behaves 1in such a manner as to perpetuate and pre-
serve his self concept, Newcomb (73) maintained that this
1s accomplished by the individual when he assumes roles
which will enable him to maintain this self concept, With
respect to the selection of a vocation, this means that an
occupation will be chosen which is perceived as beilng con-
slstent with the self concept,

There seems to be sufficlent evidence in support of
Super's proposition to warrant its use as a meaningful ap-
proach to a better understanding of the selection or

rejection of teaching,

Framework of the Present Study

Super neglected to define or limit the concept of the
self as used in the context of vocational choice, In order
that we may better be able to interpret the results of this
study, it would seem desirable to operate within a definite
framework, Jersild (47) noted that the self has been de-
scribed in many ways by many people, However, McClelland
(61) pointed out that much which has been written about the
self 1s 1n the nature of speculations which cannot easily be

proven or disproven, Thus, operational definitions are

limited.



17

The most inclusive and relevant definition of the
self would seem to be 1n terms of the phenomenological frame
of reference as proposed by Snygg and Combs (94), In this
respect the phenomenological self includes "those parts of
the phenomenological field [the universe as it appears to
the individual at any moment)] which the individual experi-
ences as part or characteristic of himself" (94, p. 58).
With reference to the present problem, Snygg and Combs sug-
gested: “Depending upon the concept of self possessed by
the 1lndividual, he will choose this goal or that as appro-
prlate for such & person as he regards himself to be" (94,
p. 101), PFurthermore: "These things toward which he [the
individual] aspires will in the final analysis, be dependent
upon his phenomenal self, and the degree to which he per-
celves the goal as contributing to the maintenance and
enhancement of the self® (94, p, 102),

This concept of the self seems to be consistent with
Super's proposal that the choice of a vocation is a means of
implementing the self concept,

We are still without a notlon of what facets of the
phenomenological field are in operation in the selection of
a vocatlon, Let us look at a preliminary study of this
problem which was undertaken_for the purpose of finding out
what 1s 1ncluded in the perceptions of individuals when they
are free assoclating about their vocational plans,

This preliminary investigation consisted of (1) indi-

vidual interviews with 17 women students and (2) a group
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discussion which involved six women living in adjacent
dormitory rooms, All of the subjects were students at the
Unliversity of Michigan,

The 17 women for the individual interviews were con-
~ tacted by telephone and informed that the University Bureau
| of Appolintments wished to obtain their perceptlons of the
kind of employment which they would seek upon graduation,
Appointments were made. The interviews were structured as
follows: Each cf us wants certain things for himself out of
life, For most of us, these will include marrliage, having a
family, finding a particular kind of job, and so on, Would
you indicate the kind of vocational positlon you hope to
achieve, What would you like to be doing 1in a year, five,
or ten years from now? Individual questions were answered
by repeating all or part of the instructions, At the con-
clusion of the interview the subject was asked to record her
perceptlons of (1) the most desirable and (2) the least de-
slrable features of each of fifteen listed vocations,

The six women who participated in the discussion
group came from different backgrounds but were congenial in-
asmuch as they had lived in adjacent rooms for two years and
particlipated in many informal discussions,

The discussion was structured as follows: Each of us
wants certain things for himself out of life, For most of

us, these will include marriage, having a family, finding a

partlicular kind of job, and so on., We would like you to

discuss the kind o vocational position you hope to achieve,
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What would you like to be doing in a year, five, or ten

Years from now? The recorder then withdrew to the backe
ground and the subjects discussed their plans and desires,
After the subjects finished the discussion, each was asked to
record her perceptions of (1) the most desirable and (2) the
least desirable features of each of fifteen listed vocatlons,

The analysis of the records from these interviews in-
dicated that at least four seemingly independent factors
were of lmportance to these subjects., The factors were (1)
the individual's personal characteristics, (2) the features
of particular vocations, (3) the desire for opportunities to
accomplish something or to be around people, and (4) the ap-
proval or disapproval by one's family or friends. Each of
these factors suggests a hypothesis which may be tested
withln the scope of this study. These hypotheses will be
dlscussed 1in more detall in Chapter III, Design and
Instrumentation, on page 22,

Previously, studles of the selection and rejection of
teaching have been based upon the assumption that there is a
homogeneity of traits, interests, backgrounds, or desilres
among the persons selecting a gilven occupation. According-
ly, they have attempted to isolate and identify these
generic elements,

The theoretical structure of self-psychology suggests
a different approach, A basic postulate in self-psychology
is that eacn individual seeks situations or otherwise be-

haves in such a manner as to verify, preserve, and otherwlse
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fortify his self concept, There is ample evidence to the
effect that the selection of one's vocation is one of the
situations in which the individual has opportunity to main-
tain and enhance the self by choosing a vocation which 1s
perceived as being consistent with the self concept, This
is the position investigated by this study,

This study does not attempt to find any homogeneity
of tralts among persons who have selected teaching but,
rather, the emphasis 1s to ascertain whether there is a sig-
nificant congruency between an individual's perceptions of
himself 1ln employment and his perceptions of persons and
sltuations in teaching,

The complexity of thils problem is such that it is im-
probable that all of its many facets would be fully explored
within the limits of a single research design, Certain as-
sumptions and limitations are necessary,

The choice of one's vocation, as defined and exempli-
fied 1n thls study, 1s assumed to be a free cholce consistent
with the individual's wlll and free of duress from such
external factors as undue parental pressure,

There are undoubtedly individual differences with
respect to tolerance for the discrepancy between the percep-
tions of the self in employment and employees in particular
vocations which may affect vocational decisions, However,
no effort 1s made in this study to take these differences

into account,

No provision 1s made in this study for a hierarchy of
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factors within the phenomenologlcal field., For instance,
all of the components of the perceived personal characteris-
tics are given equal weight although it is highly probable
that individuals value certain characteristics more than
others,

Additlional limitations are placed upon the population
for thls study. These limitations will be discussed in more
detail in Chapter III under the heading of The Collection of
Data, page 43,

Chapter 1II presents the development of hypotherses
and instruments for the study. The technique for the

collectlon of data 1s also discussed,



CHAPTER III

DESIGN AND INSTRUMENTATION
There is considerable evidence to support the propo-
sltion that an individual chooses an occupation which is
perceived as an opportunity to enhance the self, It is the
purpose of this stﬁdy to explore this proposition further in
an effort to obtain a better understanding of the selectilon

or rejectlion of teaching as a vocation,

Development of Hypotheses

A preliminary investigation was undertaken for the
purpose of ldentifying those factors which women percelve as
being important in theilr occupational plans. The subjects
were found to be concerned primarily with four particular
factors in the selection and adjustment to vocations, Each
of these factors suggests a hypothesis for further study
withlin the framework of self-psychology. The resulting
hypotheses are glven below, preceded by justification in
terms of the flndings of the preliminary investlgation, the
findings of other studies concerned with the cholce of voca-
tions, and the theoretical framework of gelf-psychology,

Perception of personal characteristics., The impor-
tance of the individual's perception of personal character-
1stics became manifested in the interviews in terms of the

individual's feeling of personal adequacy to meet the

22
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requirements as perceived for particular occupations, Sub-
Jects frequently mentioned this as a deterrent, Certailn
occupatlons were avoided because the individual felt that
she did not possess particular aptitudes required,

Nutting (76) reported that this was a very crucial
factor for many persons who rejected elementary teaching,
Thirty per cent of the college sophomores he interviewed in-
dicated that they did not feel personally qualified to teach
in the elementary schools,

Personal characteristics are frequently mentioned as
an integral part of the self concept (2, 16, 94, 95), An
important postulate of Super's percept of vocational choice
1s that the individual sees himself as "this" or "that" type
of person, It seems appropriate in view of these factors
that perception of personal characteristics be a pertinent
variable for investigation, Therefore, it is predilcted:
Hypothesls I, Those persons who have selected elementary
teaching as a vocation will percelve elementary teachers as
possessing personal characteristics similar to the personal
characteristics of the self, while those persons who reject
elementary teaching will perceive elementary teachers as
possessing personal characteristics unlike those personal
characteristics perceived for the self,

The What Am I Like Scale, used to test this hypoth-
esls, 1s a forced choice scale of personal characteristics,
It 18 discussed more completely under the headling, Develop-
ment of Instruments, page 29,

Perception of occupational features, The subjects 1n

the preliminary study frequently denoted an interest in par-

ticular occupations because they offered opportunities to
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satisfy certain desires, These desires are representative
of the goals and values of the individual, It appeared that
the subjects were seeking vocations which they perceived as
possessing deslired features or opportunities for desired
activities, Other vocatlons were rejected as not affording
these things,

Raylesberg (79) found a number of significant rela-
tlonships between individual value patterns and perceptions
of englneering for those who selected englneering as a voca-
tlon, In a broader sense, Ginzberg et al., (39) noted that
the foundatlon of effective vocational choice lies in the
individual's clarifying the goals and values which are asso-
clated with the satisfactlons he seeks 1n work, Ginzberg
et al. concluded that "this clarification is an essential
part of his occupational declsion-making, for he cannot make
a cholce without determining, at least preliminarily, what
he wants to get out of work" (39, p. 222), Thus, there is
an lndication that the goals and values of the individual
are important in the choice of vocatlons, The features of
the vocatlon seem to be perceived as the means of attalning
these goals and values,

Snygg and Combs (94) have devoted extensive effort to
lncorporate the values and goals of the individual as a
basis of behavior into the framework of the phenomenal self,
They suggest that the attalmment of specific goals 1s the

means by which the individual preserves and enhances the

phenomenal self,
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It would seem likely that the more one sees the fea-
tures of an occupatlion as embodylng opportunity for the
realization of one's goals, the more he will be attracted to
that occupation, Conversely, the more one sees a given ocou-~
patlion as being alien to his goals and desires, the more he
will tend to reject 1t as a vocation, Therefore, it is
predicted:

Hypothesls 11, Those persons who accept elementary teaching
as a vocation will tend to perceive elementary teaching as
possessling those features deslired in an occupation for the
self, whlle those persons who reject elementary teaching as
a vocation willl tend to percelive elementary teaching as
possessing features unlike those desired in an occupation
for the self,

The Occupational Feature Scale, which was used to
test this hypothesis, 1s a forced choice scale of occupa-
tional features, It 1s discussed in more detail under the
headlng, Development of Instruments, page 29,

Perception of need for achievement and need for

affiliatien. Two particular occupational specifications

were repeatedly mentlioned by the subjects in the preliminary
study., These were (1) the opportunity to accomplish some-
thing and to gain recognition, and (2) the opportunity to
work with people, These specifications suggest the achieve-
ment and affiliation needs (hereafter referred to as
n Achilevement and p Affiliation respectively) as defined by
Murray (68),

There is some evlidence to the effect that vocations
are utilized for the satisfactlion of needs, Centers (29)

related the differences 1n vocatlonal desires of persons in



26

varlious soclo-economic levels to the hierarchy of motiva-
tional needs as defined by Maslow (59). It was found that
persons from the lower socio-economic levels were concerned
primarily with the basic needs of salary and securlty,
whille persons from the higher socio-economic levels mani-
fested needs of self-realization., It will be recalled that
the studies of Dillon (32) and Segal (90) gave impetus to
the thought that deeper psychological motives are in
operation 1n the selection of vocations,

Symonds (102) found n Achievement and n Affiliation
to be prominent among the motivational needs of fifty women
teachers,

Hilgard (42) stressed the interdependence of motives
and the concept of the self and the fact that neither could
be fully understood without consldering the other. Martire
(58) has also contended that a meaningful relationship
exlsts between the self concept and the individual's
motivatlional needs,

On the basis of these implications, the following
predictions are made:

Hypothesis Illg, Persons with high n Achlevzment who accept
elementary teachlng as a vocation willl perceive elementary
teaching as affording satisfaction for g Achievement, while
those persons with high n Achievement who do not accept

elementary teaching as a vocation will not perceive elementary
teaching as affording satisfaction for n Achlevement,

Likewlse:

Hypothesis II1Iyp., Persons with high pn Affiliation who accept
elementary teaching as a vocation will percelve elementary
teaching as affording satisfaction for n Affillation, while
those persons with high n Affiliation who do not accept
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elementary teaching as a vocation will not perceive elementary
teaching as affording satisfaction for n Affiliation,

The Creative Imagination Test, used to test these
hypotheses, 1is a modification of the Thematic Apperception
Test, It is discussed more completely under the heading,
Development of Instruments, page 29,

Perceptions of peer and family attitude, The sub-
Jects in the preliminary study frequently related their

vocatlional plans to their perceptions of the attitude and
plans of thelir respective famililes and friends, It is gen-~
erally accepted that the groups to which an individual be-
longs have a profound effect upon his beliefs and attitudes,
Cartwright and Zander (27) contend that some groups con-
sclously and dellberately exert pressure for uniformity of
behavior and attitudes among their members, Others more
subtly accomplish this through the individual's perceptlons
of his acceptance or rejection by the other members of the
group, It seems appropriate to theorize that this influence
would be in operation in the choice of vocations,

With respect to the theoretical structure of self-
psychology, Hilgard (42) maintained that the construct of
the self concept can be accepted only if "others" are in-
cluded as well, Snygg and Combs (94) emphasized the impor-
tance to the self of approval from others, Jersild (46)
noted that the attltudes of others have a most important
effect upon the self concept,

In order to obtaln a more thorough understanding of

this influence, 1t is proposed that two different levels of



28

emotlonal involvement be examined: (1) Family, which repre-
sents an arbltrary group with presumed deep emotional rela-

tionships; and (2) friends, which represents a peer group of
relatively free cholice with perhaps less emotional involve-

ment,

Berdie (10) has reported that the evidé&nce regarding
the influence of parents has been contradictory and incon-
clusive, However, Richey and Fox (80) reported that over 50
per cent of the women interviewed at Indiana University per-
ceived their parents as beling the most influential persons
in regard to thelr vocatlonal decisions, Katz, Allport, and
Jenness (52) corroborated these findings in a study at
Syracuse University, It seems justifiable to make the
following predictions:

Hypothesls IVg, Those persons who accept elementary teaching
as a vocation will percelve their respective families as
having a positive attitude toward elementary teaching, while
those persons who do not accept elementary teaching as a
vocatlon will percelve their respective famillies as having a

less posltive attitude toward elementary teaching,

Likewise:

Hypothesis 1IVy,, Those persons who accept elementary teaching
as a vocation willl perceive their respective friends as
having a posltive attitude toward elementary teaching, while
those persons who do not accept elementary teaching as a
vocation will percelve their respective friends as having a
less positive attltude toward elementary teaching,

It 1s recognized that there are individual differences
in the strength of the emotlional bond and that this would
presumably result in differences in the effect which given
"others" have upon the individual's behavior., However, no

effort was made to control this variable within the scope of
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the present study,

The instruments used to test these hypotheses are thé
checkllists, Your Parents' and Family!s Attitude Toward
Elementary Teaching and Your Friends! Attitude Toward
Elementary Teaching respectively, These scales are speclal
adaptations of the Teacher Attltude Scale originally de-
signed by Miller (66) under the direction of Remmers, These
scales are discussed more fully under the heading, Develop-

ment of Instruments,

Develcopment of Instruments

McClelland (61) noted that much which has been writ-
ten about the construct of the self has been speculative and
without any consliderable body of experimental data, As a
result there are few proven experimental procedures and in-
struments which can be readily employed for the investiga-
tion of the phenomenological field, Snygg and Combs (94)
concurred, but suggested that perhaps many technlgues em-
ployed by other psychologlcal frames of reference may be
adaptable to the exploration of individual perceptions,

Fortunately, there are certain instruments and tech-
niques.ﬁﬁich seem modifiable to the investigation of those
aspects of the phenomenal field relsted to vocational choice
as defined 1in the present study,

Development of instruments for the measurement of
perceptions of personal characteristics, The first hypoth-

esls 1is concerned with the relationship between the indi-

vidual's self concept and her perception of the personal
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characteristics of elementary teachers, The instruments
used to measure this relationship would necessarily have to
indicate the 1ndividual's perception of self and her per-
ception of elementary teachers on comparable scales, The
Q-sort seems most adaptable to this situation,

The Q-sort 1s the scale employed by the methodology
of Q-technique, The focal point of thls approach is the
individual, It 1s differentiated from the commonly accepted
correlative statistic in the following way:

System 1,--(8) [commonly accepted correlative statis-
tic]., Tests are applied to a sample of persons, and the
correlations between the tests are factored, Individual
differences are at issue,
System 2,--(Q) [~technique], Persons are applied to a
"sample" of statements or the like, and the correlations
between the person arrays are factored, Intra-individual
"significance® 1is involved (96, p. 51),
In the case of the former statistic, differences between in-
dividuals can be found, while 1n the latter statistic, d4if-
ferences within individuals can be identified, For a fuller
discusslon of the Q-technique, its ratlionale and methodology,
the reader 1s referred to two recent publications which
describe it in detall (67, 96),

The Q-sort requires the subject to make forced
cholces from a series of verbal descriptions of persons,

The subject 1s required to group these statements into a
normal frequency distribution of eight or ten piles ranging
from "most descriptive”™ to "least descriptive," By merely

varying the instructions, the subject may be asked to glve

perceptlions o any given person: for example, his self, his
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ideal-self, or his employer, The resulting checklist de-
scription which he gives for any two of these persons may be
compared and a statlstical index derived to show the degree
of congruency,

With one modification, this i1s the method employed in
the present study, Instead of asking the subject to sort a
large number of descriptions into a normal distribution, she
was presented with twenty sets of four statements each from
which she selected a "most descriptive" and a "least de-
scriptive," Thus, for each subject eighty statements were
distributed into three categories; twenty most descriptive,
forty neutral, and twenty least descriptive, Since the dis-
tribution of statements is the same for each individual, the
mean and variances of all distributions are the same.2

The statistical 1index, which will indicate the.degree
of congruency between the individual's self concept and her
perceptlion of elementary teachers, is computed by subtract-
ivg the number of dlsagreements from the number of agree-
ments, The number of disagreements 1s the number of times
which an item 1is marked "M" for most on one scale and "L"
for least on the other, Similarly, the number of agreements
would be the number of times when either "L" or "M* is
marked coincldentally on the same item of each scale, Thus,
there 1s a possibllity of +40 for complete agreement and =40

for complete dlsagreement since there are twenty "L" marks

2The writer 1is indebted to L. Kelly of the Psychology
Department of the University of Michigan for suggesting this
modifled form,
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and twenty "M" marks on each scale,

There 1s obviously a multitude of ways in which an
individual might describe himself, In an effort to be con-
sistent and limlt the investigation to pertinent perocepts,
the scale was constructed according to Stephenson's oriteria
(96) for a structured sample, That is, the statements were
selected and assembled into a balanced design according to
specific categories,

Eight categories of personal desoriptions were
ldentified from self-referent statements in interviews and
self-descriptive studies, The categorlies are as follows:
(1) empathetic tendenciles, (2) personal strengths and weak-
nesses, (3) manifested behavior, (4) personal traits, (5)
personal temperament, (6) satisfactions, (7) effect upon
others, and (8) personal values, Admittedly, this is not
an exhaustive 1list, nor are the categories mutually inde-
pendent, However, 1t does provide a framework into which
nmost of the vocatlonally oriented self-referent statements
can be fitted,

In constructing the instruments, the statements were
arranged into groups according to eight different patterns
so that each category is represented wlith every other cat-
egory in several different comblinations., The resulting
paradigm i1s as follows:

1-2-3-4 5-6-7-8 1-3-7-5 6-8-4-2 4-3-1-2 5-6-8-7
4-3-5-6 8-7-1=2 4-1-8-6 7-5-2-3 4-2-5-7 8-2:2-%

4-3-8-7 5-6-2-1 3-4-1-2 5-6-8-7 8-7-1-4 3-
6-1-5-4 B8-7-3-2
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The categories are represented at random in order to
reduce the posslibllity of consistent set from one statement
to the next,

An additional precautionary measure was taken to
group statements together which were not obviously differen-
tiated on a soclal acceptance basis, A list of the proposed
statements for the scale was presented to forty college
freshmen who had been instructed to check each of the items
which were percelved as beilng self-descriptive, Those items
which were checked with equal or nearly equal regularity
were grouped together in the scale, Thils resulted in the
What Am I Like Scale, which 1is presented in Appendix C,

The What Am I Like Scale was used in this study to
ldentify those personal characterlstics which each subject
percelilved as being self-descriptive,

The first two groups of statements from the What Am I
Like Scale are given below to illustrate the type of item to
which the subjects were asked to respond,

l, a) I am sympathetic to the problems of others,

b) I am intelligent enough to handle most situe-

tions,
am a listener rather than a talker,

am energetic-industrious,

have control of my temper,

get more enjoyment out of manual than intellec-
tual activities,

c) People are generally at ease with me,

d) I value human dignity above material things,

ol
S
Ll o] HH

The subject's perceptions of elementary teachers
were obtained from her response to the Characteristics of

Elementary Teachers Scale, which 1s identical to the What Am
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I Like Scale except that the "I is replaced by "She" to
refer to elementary teachers, Of course, the instructions
were also altered to refer to elementary teachers, The
Characteristics of Elementary Teachers Scale 1s presented in
Appendix D,

Development of 1ns§rggeg§§ for the measurement of
perceptions of occupational featureg, The second hypothesis

ls concerned with the relatlionship between the occupational
characteristics desired by the individual and her perception
of thelr avallability in elementary teaching. The instru-
ments used to measure this relationship would necessarily
have to indicate the subject!s perception of occupational
features as she would like them and her perception of the
features characteristic of elementary teaching on comparable
scales, The Q-sort seems adaptable to this situation,

The same design was employed for this scale as for
the What Am I Like Scale,

Norton (72) interviewed 75 women teachers, 75 men
teachers, and 83 factory workers in an effort to determine
the general motives behind vocational cholce and vocational
adjustment, He was able to isolate six varilables which
seemed to be important, These variables include (1) living
conditions, (2) social status, (3) opportunity for self=-
expression, (4) assoclation with pecople, (5) opportunity to
do a social service, and (6) working conditions,

Two additional varlables were noted among the

deslrable and undesirable features mentioned by the subjects



35

in the exploratory study, They are (7) opportunity for
personal development, and (8) affective atmosphere, These
elght variables form the categories around which the
Occupational Features Scale was developed,

The first two groups of statements from the Occupa-
tional Features Scale are presented to 1llustrate the type
of item to which the subjects were asked to respond,

I WANT A JOB:
1, a) that offers a good future,
b) which 1s unique, different,
¢) in which I can express my own ideas,
d) through which I can meet a variety of people,
2, &) through which I can contribute to the welfare of
the community,
b) which would give me experience for other better
positions,
c) which is enjoyable,
d) with flexible working hours,

The Occupational Features Scale 1s presented in its
entirety in Appendix E,

The subject's perceptions of the features of ele-
mentary teaching were obtained from the response to the
Characterlstics of Elementary Teachling Scale, which is
identical to the Occupational Features Scale except that
the subjects were instructed to respond to the lead:

ELEMENTARY TEACHING IS A JOB:

The Characteristics of Elementary Teaching Scale is
presented 1ln Appendix F,

Stephenson (96) reported the reliability of Q-sorts
to be of the order of ,80, Rogers and Dymond (84), using

the same type of item as was employed in the What Am I Like
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Scale, found a coefficient of reliability of .86 by the
test-retest technique with an interim of slix months, The
reliabllity of the Occupational Features Scale was checked
by the test-retest method with an interim of two months with
34 subjects, The coefficlent of reliability was ,77.

The final validity rests with behavioral observa-
tions, However, with reference to the What Am I Like Scale,
Rogers and Dymond (84) gave provisional validity to Q-sorts
as an lndex of self-perception in that the test-retest techw
nique reflected changes in self concept as a consequence of
therapy, Furthermore, the scores of several of the subjects
from the present study seemed to be well substantiated by
statements made in follow-up interviews,

Development @of instruments for the measurement of
percejlved n Achievement and n Affiliation, The third hy-

pothesis 1ls concerned with the function of motivational
needs 1ln the selection of a vocation, Particular interest
ls expressed in n Achievement and g Affiliation, The propo-
sltion to be tested 1s that persons wlith high n Achievement
or high n Affiliation will select elementary teaching as a
vocatlon 1f it 1s perceived as affording opportunity for the
satlsfaction of their respective needs, Therefore, 1t is
necessary to identify those persons who have high n Achilieve-
ment or high n Affiliation and to measure their perception
of elementary teachling as an opportunity to satisfy these
needs,

Murray (68) found projective tests such as the
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Thematic Apperception Test to be a much more valid measure
of the relative strength of motivational needs than paper
and pencll tests, Scoring systems for thematic apperception
protocols have recently been developed which indicate the
strength of y Achlevement and g Affiliation, The method is
very similar to Murray's classical experiments with the
Thematic Apperception Test (67), with three differences:

(1) Plctures are employed with appropriate cues to elicit
achlevement or affillatlve responses, (2) the test is ad-
ministered to groups, and (3) a special scoring system for
n Achlevement and n Affiliation respectively is employed,
For additional information regarding the rationale and 1imi-
tatlons of thls process, the reader 1s referred to two
recent publications (6, 62),

In the present study a picture of a general nature .
was presented alternately with a picture which is oriented
around elementary teaching.3 S1x plctures were presented to
each subject in this manner, Each picture involves at least
one character with which the subject might identify. The
score as ascertalned from the three general pictures denotes
the subject's n Achievement or p Affiliation as the case may
be, The score as ascertained from the three elementary
teaching pictures represents the extent to which the subject
percelves elementary teaching as affording satisfaction for

n Achlevement or p Affiliation,

3The writer 1is indebted to selected members of the
Psychology Department and School of Education at the Univer-
81ty of Michligan for assistance in selecting appropriate
pilctures,
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The criterla for scoring the respective pictures are
described by McClelland et al. (62) for p Achievement and by
Atkinson et gl, (6) for p Affiliation, Briefly, the content
of the lmaginative stories written by the subject 1s analyzed
and scored according to a prescribed formula. The categories
of imaginative behavior which are scored are as follows: (1)
imagery, (2) need or motive, (3) 1lnstrumental activity, (&)
anticipatory goal state, (5) obstacle, (6) affective state,
and (7) thema,

The scores for n Achlevement and »y Affiliation are
assessed 1ndependently, Each story is scored separately and
anonymously, The total score for each need for the general
and elementary teaching situations 1s the total score ob-
talned from all categories of the respective three pilctures,

For purposes of this study, the subject is considered
to have high n Achievement or high n Affiliation if her
respectlve score is above the median of the study sample,

It 1s a moot qQuestion as to whether or not the sub-
Jects can differentiate between the general and elementary
pictures as required by this study, McClelland et al. (62)
have thls to say:

It 1s at least loglcally possible, though we have no ex-
rerlmental evidence to support the hypothesis, that the
plctures to which a person gives achievement lmagery may
provide an index of the direction and extent of his
achlevement motivation in similar 1life situations, . . .
If this were so, one could imagine constructing a moti-
vatlonal proflle for a given individual which would show
the intensity of his achievement motlivation in a varilety

of situations., . . . This is an area of research which
clearly needs further exploration (62, p. 214),
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The question of rellability 1s especially pertinent
with projective tests such as those employed to measure the
strength of p Achlevement and n Affiliation, There may be
questlons concerning the rellability of scoring as well as
the reliability of the measure itself,
McClelland et al. reported the following as evidence
of scoring reliabillity:
The original check of score-rescore reliability
(McClelland, et al., 1949) indicated that the scoring
method (A) was objective enough to allow a producte
moment correlation of ,95 between pn Achlievement scores
obtained from the four-story records of 30 subjects by
twe judges working together on two different occasions a
month apart, and an average index of agreement of 91 per
cent in the score-rescoring of the varlous scoring
categories (62, p, 185),

Other accounts indlcate that comparable consistency 1is

attalned by other judges (62),

In the case of the present study, stories were scored
and rescored by the same Judge with an interim of two weeks
with an index of agreement of 75 per cent,

The reliability of the measure itself is less encour-
aging, McClelland et al., (62) reported an intra-picture
agreement 1n placing subjects above or below the mean of
from 65,6 per cent to 78,1 per cent, It was further re-
ported that the product-moment correlatlion of six pictures
was ,64, The estimated rellability for all six pictures, by
applying the Spearman-Brown correction formula, was ,78,
However, when two equivalent forms were given to forty male

college students with an interim of one week, the product-

moment correlation between the scores was only .22, which
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was not statisticaily significant, It might be noted, how-
ever, that the subjects could be placed either above or
below the medlan score with an agreement of 72,5 per cent 1in
this instance, McClelland et al. had this to say about the
reliability of the measure: "In short, we conclude that the
measure 1is, at present, unsultable for purposes of precise
prediction about the standing of individuals on p Achleve-
ment, but 1its stability for purposes of group comparisons 1is
fairly well established" (62, ﬁ. 194),

McClelland et al. (62) reported several relationships
between n Achlevement scores and behavior which seem to sub-
stantiate the validity of this instrument, These relation-
ships will not be reviewed here, but for a complete discus-
sion the reader 1s referred to Chapter VIII of The Achieve-
ment Motive by McClelland et al. (62),

Everything which has been said of n Achievement
would presumably be equally true of p Affiliation inasmuch
as both are derived from the same theoretical construct,

The Creative Imagination Test, with the three general
sltuation pictures and the three elementary teaching
situatlon pictures, is presented in Appendix G,

Development of Anstruments for measuring perception
of others! agttitudes, The :fourth hypothesis 1s concerned
with the effect which others have upon an individualls
choice of vocation. It is proposed that if the individual
perceives others as approving of elementary teaching, then

she will accept it as a vocational cholce; however, if it is
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perceived that others disapprove of elementary teachilng,
then it wlll be rejected by the individual, The hypothesis
will be supported to the degree that those persons selecting
elementary teaching as a vocation perceilve in their respec-
tive families and frlends a more accepting attitude toward
elementary teaching than do those persons who have not se-
lected elementary teaching as a vocation, The task here is
to find or develop an instrument which will measure the sub-
Ject's perception of (1) her faﬁily's attitude toward ele-
mentary teaching, and (2) her friends! attitude toward
elementary teaching,

Miller (66) desligned a scale to measure attitude
toward teaching which seems to be appropriate for adaptation
to the measurement of perception of others! attitude toward
elementary teaching, The scale consists of a series of
statements to which the subject responds by checking those
with which she 1s in agreement, An index i1s found by noting
the scale values of those items which the individual has
endorsed,

Thurstone's method of constructing attitude scales
was uvsed to asslgn respective scale values to each state-
ment, That 1s, 158 statements were given to numerous groups
to sort in respect to their commendation of teaching, The
results of these sortings were then placed in an
accumulation-proportions table and the scale value for each

statement was computed,

Miller (66) selected ninety of these items for use in
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two equlvalent forms for which he checked the reliability
and valldity. He reports a coefficlent of rellability of
«7?7 for 140 subjects with these two forms, Evidence of
validlty was found by administering the scale to education
students, English students, and engineering students, The
. means and standard deviations of scores for these three
groups were respectively: M(education) = 8,43, S,D, = 1,2;
M(English) = 7,58, S,D, = 1,2; and M(engineering) = 735,
S.D, = 1,8, The number of subjects was 140, The differ-
ences between the students in education and those in English
or englneering were significant at the 1 per cent level of
confidence,

The ninety items which Miller used were adapted as
follows for the present study: (1) The wording of each
statement was altered so the referent would be elementary
teaching, For example, the statement, "Teaching is just
another means of exlisting," was changed to "Elementary
teaching 1s just another means of existing." (2) The ninety
ltems were divided into three equivalent forms of thirty
items each, A shorter form was recommended by Campbell
(24), in a critical analysis of the scale, In a letter to
the writer, Remmers stated that their experience with this
scale indicated that thirty items would be very nearly as
reliable and valid as forty—fivef' The three forms were used
respectively to obtain the following scales: (1) Your
Parents' and Family's Attitude Toward Elementary Teaching,

(2) Your Friends' Attitude Toward Elementary Teaching, and

uH. H. Hemmers, Personal communication, Sept, 27, 1955,
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(3) Your Attitude Toward Elenontafy Teaching, These scales
are presented 1n Appendix H, Appendix I, and Appendix J
respectively,

The Collection of Data
Population., The setting for this study 1s the selec~
" tion or rejection of elementary teaching by women in their
Junlor year of college, The study was limited with rogpoot
to the specific vocatlion to be examined, the sex of the sub-
Jects, and the degree of involvement 1nasmuch as each of
these factors in itself seems to be a dynamic variable,

Vocational opportunities exist in education in such
areas as speclal educatlion, phyaical education, music and
art, nursery school, academic high school subjects, psy-
chometrics, and administration, as well as in elementary
teaching. The duties involved in each of these specific areas
would seem to be unique, Furthermore, Strong (97) has shown
that the persons found in each of these areas and levels
have dlistinct interest patterns. Therefore, it seemed ad-
visable to l1limit the exploration to a single aspect of the
education profession, Elementary teaching was selected for
study.

Ginzberg et a). (39), Strong (97), and others have
shown that the problem of selecting a vocation is consider-
ably different for men and women, In this case, women were
selected as the particular subjects inasmuch as elementary
teaching is traditionally a woman's field.

Unfortunately, this introduces an unavoidable
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dilemma, Ginzberg et al, conclude their studies of women's

choice of occupations by noting:
The girls are thinking of and planning for their future
primarlily in terms of marriage; everythling else falls
into a subsldiary position, Because of this they are
not deeply concerned about an occupation, . . . Their
selection of a major subject in college is, therefore,
made prlmarily on the basis of interests, current satls-
factlons, and what they consider will best contribute to
the further development of their personality, rather
than in terms of how to earn a living (39, p. 175).

This conclusion is based upon a small sample of higher in-

come college women, Nevertheless, Ginzberg et al. (39) sug-

gested that in all probablility women of lower soclo-economic

status also conslder work subsidiary to marriage,

Ginzberg et al. (39) also noted that women make their
plans with the reallization that there exist many uncontrol-
lable factors which may influence their future, For in-
stance, the uncertainty of whether or not they will marry,
the length of time between school and marriage, the finan-
clal need after marriage, the responsibility of children,
and the husbands' attitude toward their working are all un-
known varlables which must be taken into consilderation,

Mead (64) points out that the situatlon is made even
more complicated by the attitudes expressed toward career
women, These attitudes force a girl to face the dilemma of
displayling enough abllity to be considered successful, but
not too successful, She must get and keep a job, but with-
out the sort of commitment that will make her appear elther

too successful or unwilling to give up the job entirely for

marrliage and motherhood. Furthermore, Mead maintained that
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there is discrimination against women in terms of oppor-
tunity for promotion and freedom to compete with men, The
net result seems to be that women must mute thelir ambitlon
and appear disinterested in occupational success,

The ambiguity of their vocational status and the in-
definiteness of their future'séem to be reflected in the way
women perceive their adult roles, Rose (85) studied the ex-
pectations for adult roles of 256 college men and women and
reported that there was a certaln inconsistency, lack of
definiteness, and the lack of reallsm about expectations
for adult roles among a significant proportion of women
college students, These findings and views are undoubtedly
of consequence to a study of vocational choice for women and
may delimit such a study.

Ginzberg et al. (39) found that choosing a vocation
1s not an lnstantaneous process but, rather, involves suc-=
cesslive stéges of development over a considerable span of
time, Occupational decision-making apparently begins with
the fantasles of chlildren and continues into adolescence,
where tentative choices are made, Reallistic cholces do not
become evident untll early adulthood when the individual has
an opportunity to explore and test realistically the
tentative cholces,

Inasmuch as this 1s a study of the factors involved
in the selection or rejection of a given vocation, it would
seem important to study persons who have Just consummated

their vocatlonal choice, Of course, there 1s considerable
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difference with respect to the chronological age at which
vocatibns are selected, Nevertheless, there are guidelines
by which an appropriate population may be selected for
study,

Ginzberg et al, (39) pointed out that college fresh-
~men are 8till in the process of critically reviewing their
tentative choices, Most college freshmen are still in
search of new exposures and experiences upon which to base
thelr vocational decisions, Although they will indicate a
choice 1f pressed, 1n reality many are still undecided,
Therefore, college freshmen would not seem to be a suitable
group for study,

On the other hand, graduating seniors would be a more
homogeneous and stable group with respect to theilr choice of
vocations, Furthermore, thelr choice of vocations could be
reliably measured by noting the occupational positions which
are accepted, However, graduating seniors are in the
process of implementing previous decisions and not of making
vocational choices,

For the most part, the perceptions of the seniors
have been subjected to a dellberate, organized program de-
signed to chanmnel attlitudes into a definite pattern, The
involvement in a particular area of study would presumably
alter the expression of the original impetus which caused
the individual to select or reject elementary teaching as a
possible vocation, Finally, by the senlor year the indlvid-

ual would have assumed a positlion which she might feel
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obligated to defend, thus coloring behavior,

In view of these considerations, it would seem best
to select a group for study which is between the freshman
and senlor year of college,

Persons who have just begun their junior year of
~ college would seem to be an appropriate group, They have
comnitted themselves to at least a general vocational choice
by designating the major field of concentration for their
upper divisional study, At the same time, they have not as
yet experienced extensive formal training in the area of
speclalization and thus should not be influenced as may be
the case with seniors,

The study is further restricted to white, college-
age women, Twenty-nine years of age 1s arbitrarily estab-
lished as the maximum age to be considered as college age,
This 1s consistent with the Bureau of the Census, which
considers the years from 5 to 29 to be school years, The
census report of 1956 (103) showed that 95 per cent of the
women in college were under 30 years of age,

Procedure, The principal study was conducted at
Sacramento State College., This is a state college supported
primarily by public funds, The tuition and activity fees
average thirty dollars per semester, Approximately 70 per
cent of the women live at home and many are self-supporting,

Considerable emphasis at Sacramento State College is
placed upon vocational planning, although the general educa-

tion program, which consists of over one-third of the
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student's course work, is required of everyone, Curricula
are offered in pre-professional education, llberal arts, ap-
plied science, governmental services, business, laboratory
technology, social work, and teaching, Superficially, at
least, teaching has nominal status with the student body.

Psychometric performances on the American Councll
on Education Psychological Examination, 1952 College Edi-
tion, indicate that the students at Sacramento State College
are intellectually representative of students from other 1in-
stitutions, Sacramento State College freshmen in the spring
of 1956 had a mean score of 107 as compared to norms of 104
for freshmen of four-year colleges, 95 for freshmen of
teachers colleges, and 94 for freshmen of junlor colleges,

The present study was conducted through the ausplces
of the Dean of Students! office, This office 1is recognized
as being independent of any glven department and as belng of
service to the student body as a whole, A letter, which 1is
presented in Appendix A, was sent to every full-time regu-
lar junior woman, requesting that she particlipate in the
study, The letter did not specify the nature of the study
except to say that 1t was a continulng study lnterested 1in
determining how college students make vocational plans,
Tentative appointments were made through this letter,

Two hundred ten letters were sent to prospective sub-
Jects., Thirty-eight of these were returned because of in-
sufficient address, One hundred forty-two persons responded

and participated in the study.
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The procedure for administering the scales was sihple
and direct, The subjects met 1n groups of from five to
forty persons, After a few introductory remarks to assure
the subjects that the study had no vested interest in any
given curriculum and that their responses would be kept con-
fidential, the test booklets were distributed, It was felt
that the introductory remarks and the scale instructions
were self-explanatory, so no further remarks were made ex-
cept to answer specliflic questlons, As soon as the more
rapldly working subjects were ready, the group was lnstructed
to turn to the Creative Imagination Test even though many had
not completed the What Am I Like Scale and the Occupatilional
Features Scale, This was done in order that all of the sub-
jects might complete the Creative Imagination Test without
prior knowledge of the special scales for elementary teach-
ing which follow ln segjuence, Upon completing the test, the
subjects were asked to refrain from communicating the con-
tents of the study to others who might be asked to partici-
pate, 1t 1s felt that such communication was at a minlimum
since over one hundred of the subjects participated within
two days,

A complementary study was undertaken at College of
the Pacific, Every effort was made to keep the two studles
comparable and consistent, Identical procedures were used
to contact the subjects and administer the study in the two
institutions, Thirty-slix subjects from College of the

Pacific participated in the study.
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College of the Pacific is a private coeducational.
liberal arts college affiliated with the Methodist Church,
Undergraduate and graduate currilcula characterlstic of 1lib-
eral arts colleges are offered, College of the Pacific has
a particularly outstanding reputation for music education,
It 1s different from Sacramento State College in that as a
private institution 1t necessarily has higher tuition fees,
Secondly, as an older, more established institution, it has
dormitorles, traditional activities, and long standing
customs,

The results of the study are presented in Chapter IV,



CHAPTER 1V

THE RESULTS OF STATISTICAL ANALYSIS
Four hypotheses have been developed and appropriate
" instruments have been designed to test the postulate that an
individual selects a vocation which is perceived as afford-

ing the opportunity to implement the phenomenal self,

Classification of Subjects

One hundred forty-two junlior women from Sacramento
State College participated 1in the study., However, the test
records of only 93 of these subjects were involved in the
examination of the hypotheses, Thirty-nine of the respond-
ents were disqualified because they were over 29 years of
age, whlch had been arbitrarily established as the maximum
age to be consldered as college age, An additlonal ten
students were disqualified for not completing the test
battery,

The distribution of ages for the qualified subjects
ranged from 18 years to 27 years, with a mean age of 20,7
years,

Thirty-six Jjunlor women from College of the Pacific
participated 1n the study. However, the test records of
only 33 of these subjects were involved in the examination
of the hypotheses since the others did not come within the

age and race limits set for the population to be studledqd,

51
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The distribution of ages ranged from 19 years to 26
years, with a mean age of 20,5 years,

For purposes of analysis, the subjects were classl-
fied in accordance with theilr major area of concentratlon as
upper division students, It was arbitrarlly decided that
_ three major divisions existed in terms of acceptance of
elementary teaching as a vocation, The first and most ac-
cepting group consisted of those persons wlith a stated 1in-
terest in elementary teaching, as manifested by thelr
selection of elementary teaching as a major, Two groups
were considered to reject elementary teaching as a vocatlon,
The first group included those persons majoring in flelds of
education other than elementary teaching, Included 1in this
group were persons majoring 1n secondary education, special
education, and special subject areas, A second group, which
included persons who had selected majors outside the realm
of education, was also considered to reject elementary
teaching as a vocation, This included persons majoring in
business, social work, and laboratory technology, among
other fields,

The three groups were deslignated as elementary
majors, other educatlon majors, and noneducation majors
respectively,

At Sacramento State College 40 subjects were ele-
mentary majors, 25 subjects were other education majors, and
28 subjects were noneducatlion majors,

At College of the Pacific 22 subjects were elementary
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majors, 6 subjects were other educatlon majors, and 5
subjects were noneducation majors,

Socio~economic status, It is frequently mentioned in
the literature that teaching 1s a middle class profession,
Supposedly, teaching 1s selected as a means for lower and
. middle class persons to better their social positions, In-
asmuch as there has been some indlication that many teachers
are of middle class origin (106), it seemed desirable to
make certain that differences in vocational cholce as ascer-
tained for this study could not be attributed to differences
in soclo-economlc background., Accordingly, the soclo-
economic backgrounds of the respective groups were compared,

The soclo-economlc background for each subject was
classified according to the categories listed 1in the
Minnesota Scale of Paternal Occupations (45), These
categories are as follows:

l, Professional

2, Seml-professional, managerial

3., Clerical, skilled trades

4, Farmers

5. Semi-skllled occupations, minor clerical and minor
business positlons

6. Slightly skilled trades

7. Day laborers

‘Table 1 summarizes the data for the respective
groups,

An analysils of variance5of the soclo-economic

5F-ratio of analysls of varliance 1is used throughout
this study wherever an attempt is made to show the probabil-
ity of but one population with respect to the given varlable

(33).
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backgrounds as determined by parental occupation showed that
there was no statlistical difference between the varlous
groups of this study,

College aptitude, It also seemed advlisable to make
certaln that the differences in vocational choice as ascer-
_talned for thils study could not be attributed to differences
in intellectual capacity, Intellectual capacity for this
population would most probably be thought of as abllity to
succeed in college, Accordingly, the results of the
American Council on Education Psychologlcal Examinatlons
were examined,

Table 2 summarizes the data for the respective
groups,

An analysis of varlance indicated that there was no
statistical difference between the various groups of this
study 1n terms of thelr aptitude for college,

In summary, two different samples of white, college-
age women in thelr Junior year of college were identified
according to their acceptance of elementary teachlng as a
vocation, These subjects were found to be of the same popu-
lation wlth respect to soclo-economlc background and

aptitude for college,

Examination of Hypotheses

Hypotheslis I, Those persons who have selected elementary
teaching as a vocation willl percelive elementary teachers as
possessing personal characteristics simllar to the personal
characterlstics of the self, while those persons who reject
elementary teaching will percelve elementary teachers as
possessing personal characteristics unlike those personal
characteristics perceived for the self,
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A statistical index was obtained for each subject of
the congruency between her self concept of personal charac=-
terlstlics and her perception of the personal characteristics
exemplary of elementary teachers, The subject!s response to
the What Am I Like Scale was used as an indicatlion of the
_concept of the self, while the response to the Characteris-
tics of Elementary Teachers Scale was used as an indication
of the perception of elementary teachers, A high positive
index 1s indicative of congruency between an individual's
self concept and her perception of elementary teachers,
Thus, the hypothesis will be supported to the degree that
elementary majors have higher indices than do either other
education majors or noneducatlion majors,

Table 3 presents the analysis of the indices of con-
gruency for the respective groups,

The index means for the sample at Sacramento State
College for elementary majors, other education majors, and
noneducation majors were 17,3, 13.9, and 7,5 respectively,
The difference between elementary majors and other education
majors was not significant6 as determined from these data,
However, the difference between the elementary majors and
the noneducation majors was significant at the 1 per cent

level of confidence,

6Student t test is employed throughout this study
wherever an attempt 1is made to find the significance of mean
differences (33)., The single asterisk (*) wlll be used to
indicate statistics which are significant at the 5 per cent
level of confidence and the double asterisk (*%*) will be
used to indicate statistics which are significant at the
1l per cent level of confidence,
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The index means for the sample at College of the
Paciflc for elementary majors, other education majors, and
noneducation majors were 16,1, 8,0, and 3,6 respectively,
The difference between elementary majors and other education
majors was significant at the 5 per cent level of confidence,
. The difference between the elementary majors and the nonedu-
~cation majors was significant at the 1 per cent level of
confidence,

This hypothesis was supported in so far as elementary
majors were differentiated from noneducation majors in the
congruency of the perceptions of personal characteristics of
elementary teachers and of the self, However, it remains a
moot question when elementary majors and other educatlon
majors are considered, The data obtalmed from the two
samples were 1inconclusive and somewhat 1in dlsagreement,
Hypothesis II, Those persons who accept elementary teaching
as a vocation will tend to perceive elementary teachling as
possessing those features desired in an occupation for the
self, while those persons who reject elementary teaching as
a vocatlion will tend to percelve elementary teachling as
possessing features unlike those desired in an occupation
for the self,

A statistical 1index was obtained as an indication of
the congruency between the features desired 1n a vocation by
the subject and her perception of thelr avallability in ele-
mentary teaching., The subject's response to the Occupational
Features Scale was used as an indication of the features de-
sired in an occupation for the self, whlle the response to

the Characteristics of Elementary Teaching Scale was used as

an indication of the subject's perception of the features
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characteristic of elementary teaching, A high positive in-
dex 1s indicative of congruency between features deslired for
the self and the perception of their avallabllity in elemen~
tary teaching, Thus, the hypothesis will be supported to
the degree that elementary majors have higher indices than
~do either other education majors or noneducation majors,

Table 4 presents the analysis of the indices of
congruency for the respective groups,

The elementary majors, other education majors, and
noneducation majors from Sscramento State College had index
means of 20,1, 17.4, and 6,1 respectively, The difference
between the elementary majors and the other educatlon majors
was not significant, The dilfference between the elementary
majors and the noneducation majors was signiflcant at the
1l per cent level of confidence as determined by these data,

The elementary majors, other educatlon majors, and
noneducation majors from College of the Pacific had index
means of 22,0, 17.7, and 8,4 respectively, These data did
not indicate any significant difference between elementary
majors and other education majors, The difference between
elementary majors and noneducation majors was significant at
the 1 per cent level of confidence,

The hypothesis was supported in so far as elementary
majors were distingulished from noneducation majors in the
congruency of features desired in a vocation and features
perceived in elementary teachling, However, these data did

not significantly discriminate elementary majors from other
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educatlion majors in this respect,

Hypotheslis IIlg, Persons with high p Achievement who accept
elementary teaching as a vocation will percelve elementary
teaching as affording satisfaction for n Achievement, while
those persons with high p Achlievement who do not accept
elementary teaching as a vocation will not perceive elemen-
tary teaching as affording satisfaction for p Achievement,

An index of the subJect's B Achievement was obtailned
‘by scoring imaginative stories of three general situations
in accordance with the criteria developed by McClelland et
al. (62), A subject was comnsidered to have high p Achleve-
ment if her storles were scored higher than the medlian score
of the study sample, Likewise, the subject was considered
to percelve elementary teaching as an outlet for p Achleve-
ment 1f the imaginative stories which she wrote in response
to three elementary teaching situations were scored higher
than the medlan score of the study sample,

The hypothesis wlll be supported to the degree that
the proportion of elementary majors with high n Achievement
who percelve elementary teaching as an outlet for this need
exceeds the proportion of other education majors or nonedu-
cation majors with high n Achlevement who percelve
elementary teaching as an outlet for this need,

Table 5 indicates the number of subjects from the
respective groups with high n Achievement motives who per-
ceived elementary teaching as an outlet for n Achievement,

Seventeen elementary majors, 18 other education
majors, and 1l noneducation majors from Sacramento State

College were considered to have high n Achievement, Seven

of the 17 elementary majors, 14 of the 18 other education
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majors and 3 of the 1l nomeducation majors with high g
Achievement perceived elementary téaching as an outlet,

4 analysis indicated that the proportion of

Chi-square
elementary majors and other education majors with high g
Achievement who perceived elementary teaching as anm outlet
for this need were differentiated at the 7 per cent level of
.confidence, Contrary to the hypothesis, other education
majors were more perceptive of these teaching situations as
& means of satisfying their p Achievement than were elementary
majors, Furthermore, other education majors were more per-
ceptive of these teaching situations as a means of satisfying
their g Achlevement than were noneducation majors at the 3
per cent level of confidence, There was no significant dif-
ference between the proportion of elementary majors and none-
educatlon majors with high p Achievement who perceived ele-
mentary teaching as an outlet for this need,

Although, as stated, the hypothesis was not supported
by these data, there would seem to be evidence for an impor-
tant interpretation, The three pictures which represented
the elementary teaching situations were sufficiently ambigu-
ous to be perceived simply as situations in a school setting
by most of the subjects, One might suppose that the other
education majors and the elementary majors each perceived

these situations as representative of their respective
fields, If such were the case, the essence of the hypothesis

7Ch1-square is used to test the null hypothesis of no
dlfference between groups in the proportion of persons with
high need motives who perceive elementary teaching as a means
of satisfying their respective needs (33),
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would be supported by the difference between other education
majors and noneducation majors,

Opportunity for achievement, as defined by McClelland
et al., (62), is limited in elementary teaching and thus ele-
mentary teachers would be less able to communicate thelr per-
ception of achlevement lmagery in teaching situations than
would other education majors,

Twelve elementary majors, 2 other education majors,
and 3 nomeducation majors from College of the Paclfic were
considered to have high n Achievement motives, Elight of the
12 elementary majors, 1 of the 2 other education majors, and
all 3 of the noneducation majors with high n Achlevement
motives perceilved elementary teaching asan outlet for this
need, There was not a sufficient number of subjects wlth
high n Achlevement motives at College of the Pacific for a
statistical anelysis,

Hypothesis IIIp. Persons with high n Affillation who accept
elementary teaching as a vocation will percelve elementary
teaching as affording satisfaction for p Affiliation, while
those persons with high p Affiliation who do not accept
elementary teaching as a vocatlion will not percelive elemen-
tary teaching as affording satisfactlon for n Affiliatilon,

An index of the subjects' n Affiliation was obtained
by scoring imaginative stories written in response to three
pictures of general situations in accordance with the cri-
teria developed by Atkinson et al., (6). A subject was con-
sidered to have high n Affiliation if her stories were
scored higher than the median score for the study sample.

Likewise, the subject was considered to percelve teaching as

an outlet for p Affiliation if the imaginative stories which
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she wrote in response to th;ee elementary teaching situa-
tlons were scored higher than the medlan score of the study
sample,

The hypothesis will be supported to the degree that
the proportion of elementary majors with high n Affiliation
who percelve elementary teaching as an.outlet for thls need
exceeds the proportion of other education majo}s or nonedu-
cation majors with high n Affiliation who percelve elemen-
tary teachling as an outlet for thls need.

Table 6 indicates the number of subjects from the
respective groups with high g Affiliation motives who per-
celved elementary teaching as an outlet for n Affiliation.,

Twenty-two elementary majors, 12 other education
majors, and 14 noneducation majors from Sacramento State
College were considered to have high p Affiliation, Six of
the 22 elementary majors, 7 of the 12 other education
majors, and 11 of the 14 noneducation majors with high n
Affiliation perceived elementary teaching as an outlet for
thlis need,

Chi-square analysis indicated that the hypothesis was
repudliated by these data, Contrary to that which was pre-
dicted, the other education majors and the noneducatlon
majors with high n Affiliation percelved the teaching situa-
tlons as beilng more affiliation-oriented than did the ele-
mentary majors, The difference between the other educatlon
majors and the elementary majors was not signiflicant., The

difference between the noneducation majors and the elementary
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majors was significant at the 1 per cent level of confidence,

Nine elementary majors, five other education majors,
and two noneducation majors from College of the Pacific were
considered to have high n Affiliation. All nine of the ele-
mentary majors and three of the five other education majors
. With high n Affiliation perceived the teaching situations as
an outlet for this need, Neilther of the noneducation majors
with high n Affiliation perceived teaching as an outlet for
n Affiliation,

Hypothesis IV,, Those persons who accept elementary teaching
as a vocatlon will percelve their respective families as
having a positive attitude toward elementary teaching, while
those persons who do not accept elementary teaching as a
vocatlion willl percelve theilr respective families as having a
less posltive attitude toward elementary teaching,

A measure of the subject's perception of her family's
attitude toward elementary teaching was obtalned from her
response to the Your Parents! and Family's Attitude Toward
Elementary Teaching Scale, The index for each subject is
the mean scale value of the items which she selected as rep-
resentative of her family's attitude, A high index is in-
dicatlve that the subject perceived her family as having a
favorable attitude toward elementary teaching, Thus, the
hypothesls will be supported to the degree that elementary
majors have a higher index than do elther other education
majors or noneducation majors,

Table 7 presents the analysis of the indices of the
scale values for the respective groups,

The 1ndex means for the sample from Sacramento State

College for elementary majors, other educatlon majors, and
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noneducation majors were 7,9, 7,7, and 7,0 respectively,

The statistical analysis of these data indicated that there
was no significant difference between elementary majors and
other educatlion majors, However, the elementary majors were
differentiated from the noneducation majors at the 5 per
~cent level of confldence,

The index means for the sample from College of the
Pacific for elementary majors, other education majors, and
noneducation majors were 8,2, 8,6, and 8,2 respectively, The
statlistical analysis of these data 1indlcated no significant
difference between the three groups,

The data in support of the hypothesis were inconclu-
sive, At Sacramento State College the elementary majors
percelved thelr famllles as being more accepting of elemen-
tary teaching than did the noneducatlion majors, However, no
such difference was found between elementary majors and
other educatlion majors, Furthermore, the data from College
of the Pacific did not indicate any difference between ele-
mentary majors and either other educatlion majors or
noneducation majors,

Hypothesis IVy. Those persons who accept elementary teachling
as a vocation willl perceive thelr respective friends as
having a positive attitude toward elementary teaching, whille
those persons who do not accept elementary teaching as a
vocation will percelve thelir respective friends as having a
less positive attitude toward elementary teaching,

A measure of the subject's perception of her friends!
attitude toward elementary teaching was obtained from her

response to the Your Friends! Attitude Toward Elementary

Teaching Scale, The index for each subject was the mean
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scale value of the items which she selected as representa-
tive of her friends' attitude, A high index 1is indicative
that the subject percelved her friends as having a favor-
able attitude toward elementary teaching, Thus, the hypoth-
esls will be supported to the degree that elementary majors
~have a higher index than do either other education majors or
noneducation majors,

Table 8 presents the analysis of the indices of the
scale values for the respective groups,

The index means for the sample from Sacramento State
College for elementary majors, other education majors, and
noneducation majors were 8,3, 8,2, and 7.1 respectively,
The statlistical analysls of these data indicated that there
was no significant difference between elementary majors and
other education majors, However, the elementary majors
were differentliated from the noneducation majors at the
1 per cent level of confidence,

The index means for the sample from College of the
Pacific for elementary majors, other education majors, and
noneducation majors were 8,1, 8,1, and 8,1 respectively,
indicating no difference,

The data were inconclusive, At Sacramento State
College the elementary majors perceilved their friends as
being more accepting of elementary teachling than did the
noneducation majors, However, no such differences were
found between the elementary majors and the other education

majors, The data from College of the Pacific did not
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indicate any difference between the three groups in their
perception of friends' attltudes toward elementary teachling,

Subject!s attitude toward elementary teaching, A
measure of each subject!s attitude toward elementary teach-
ing was obtained from her response to the Your Attitude
~ Toward Elementary Teaching Scale, The index for each sub-
ject is the mean scale value of the items which she selected
as representative of her attitude, A high positive index 1s
indicative that the subject had a favorable attlitude toward
elementary teaching,

Table 9 presents the analysis of the indices of the
scale values for the respective groups,

The index means for the sample from Sacramento State
College for elementary majors, other education majors, and
noneducation majors were 7,8, 7.4, and 6,8 respectively,

The statistical analysis of these data indicated that there
was no significant difference between elementary majors and
other education majors, However, the elementary majors were
differentiated from the noneducation majors af the 1l per
cent level of confldence;

The index means for the sample from College of the
Pacific for elementary majors, other education majors, and
noneducation majors were 7.8, 7.6, and 6,4 respectively,

The statistical analysis of these data indicated that there
was no significant difference between the elementary majors
and the other education majors, However, the elementary

majors were differentiated from the noneducetion majors at
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the 1 per cent level of confidence.

These data call attention to two particular phenom-
ena. PFirst, although there was a significant difference
between elementary majors and noneducation majors from
College of the Pacific in their aftitude toward elementary
teaching, the two groups were not differentliated when their
perceptions of others! attitudes were considered. Second, the
attitudes of all three groups from both samples were less
favorable than were theilr perceptions of others' attitudes
toward elementary teaching.

The relationship between other educetion majors and
noneducation majors has been presented in the tables but
not heretofore discussed. Although the examination of this
relationship is not germane to the hypotheses as stated, it
does reveal an interesting fact, Significent differences
did exist between other education majors and noneducation
majors. Furthermore, significant differences between elementeary
majors and other education majors occurred in only two instances:
vne, i1n the perceptions of personal characteristics as shown
in table 3 for the College of the racific sample; and two, in
the dynamics of n Achievement as shown in table 5 for the
Sacramento State College sample. In the twelve other situations
other education majors were not differentiated from elementary
majors. This implies that the two groups might be considered
to be from the same population and differentiated from the
population of noneducation majors.

Chapter V summarizes the study gnd presents implications

for theory, further study, and the recruitment of teachers.



CHAPTER V
SUMMARY AND IMPLICATIONS

Summary
This has been an exploratory investigation of the ef-
fect of certain psychological factors upon the selection or

rejection of elementary teaching as a vocation by college

women,

Ratlonale for the study. The impetus for such a

study comes from the critical shortage of teachers, Efforts
to encourage young people to consider teaching as a career
have been stymied by the lack of understanding of how and
why individuals select one vocation rather than another,
Knowledge of the determinants which are involved in the
gelection or rejection of teaching would seem necessary be-
fore an effective program for the alleviation of the teacher
shortage can be formulated,

This problem has bgen previously studied from such
points of reference as interests, personality traits, expe-
rlences of the individual and so on. These studies have
been helpful in that they have shown that the selection of a
vocation 1s an individual matter, However, they have failed
to 1ndlcate the manner in which underlying variables operate
in the selection or rejection of teaching,

The study, described herein, explored certain

76



77

psychological components which seemed to be dynamically re-
lated to the selection or rejection of teaching as a voca-
tion, In order to make the study more meaningful it was

desligned and executed within the confines of a theoretical

structure,

Iheoreticgl framework. Super (100) proposed that in-

.dividuals select a vocation which they perceive as a means
of implementing their self concept. Thls 1s the postulate
which was examined,

For purposes of this study the self concept was con-
sidered to operate within a phenomenological field which
included the individual's perception of personal character-
lstics, occupational features, needs for achievement or af-
fillation, and the attitudes of others,

No attempt was made to find any homogeneity among
persons who either selected or rejected teaching as a voca-
tion, Rather, the effort was to ascertain if there exists a
significant relationship between the congruency of an indi-
vidual's concept of the self in employment and perception of
elementary teachers and her decision to select or reject
elementary teaching as a'vocation.

Population, The selection or rejection of elementary
teaching by white, college age women 1n theilr Jjunior year of
college was an appropriate setting for such a study,

Two different samples were studied, Ninety-three
subjects from Sacramento State College and 33 subjects from

College of the Pacific participated., The subjects were
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classifled into one of 3 groups according to their major
course of study as upper division students, which was taken
as an lndication of theilr acceptance or rejection of elemen-
tary teaching as a vocation, Elementary majors were pre-
sumed to accept slementary teaching as a vocation., Two
groups were consldered to reject elementary teaching as a
.vocation, The first group consisted of persons majoring in
fields of education other than elementary teaching and the
second group consisted of persons majoring in curricula out
of the realm of education,

These three groups were found to be similar in socio-
economic background and college aptitude,

Researoh design and justruments., A preliminary in-
vestigation had identified four factors which women consid-
ered to be important aspects of their occupational future,
These factors were (1) the individual's personal character-
1stics, (2) the features of particular occupations, (3) the
desire for opportunities to accomplish something or to be
around people, and (4) the approval of one's family and
friends, The task of the present study was to measure the
congruency between an individual's concept of the self in
employment and her perception of elementary teaching for
each of these factors,

There were no experimental procedures and instruments
avallable which could be directly utilized, Therefore, it
was necessary to adapt techniques which would identify the

individual's perceptions,
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A form of Qpaorf'”uaa used to determine the subject's
perception of personal -characteristics for the self and for
elementary teachers, A statistical index d‘noted the con-
gruency between these perceptions, The Student t test of
difference between the indices' means indicated the signifi-
cance of the differences between those who had selected ele-
.mentary teaching and those who had rejected elementary
teaching as a vocatlon,

A form of stort"was used to determine the subjeot's
perception of occupational features desired for the self and
found in elementary teaching, A statistical index denoted
the congruency between these perceptions., The Student t test
of difference between the indices' means indicated the sig-
nificance of the differences between those who had selected
elementary teachlng and phose who had rejected elementary
teaching as a vocation,

Thematic apperception was used to measure the sub-
Ject's perception of elementary teaching as an opportunity
to satisfy her need for achievement or affiliation, The
1 Achievement or g Affiliation for each subject was ascer-
tained from imaginative storiles written in response t6 three
plctures of a general nature, The subject's perception of
elementary teaching as a source of satisfaction for her re-
spective pj Achievement or pn Affiliation was ascertained from
imaginative stories written in response to three pilctures of
elementary teaching situations. Chi-square analysis indi-

cated the significance of the difference between those
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persons who had selected elementary teaching and those who
had rejected elementary teaching as a vooation,

An adaption of Miller's Attitude Scale Toward Teach-
ing (66) was used to measure the perception of others! atti-
tude toward elementary teaching. An index of the subject's
perception of her parents' and family's attitude toward
.elementary teaching and of her friends' attitude toward
elementary teaching was found by summing the scale values of
the items selécted by the subject as being consistent with
the attitudes of these respective groups,

The Student t test of difference between the indices!
means indicated the significance of the differences between
those who had selected elementary teaching and those who had
rejected elementary teaching as a vocation,

Statement of hypotheses and results. Each of the
four factors which the preliminary investigation had found
to be lmportant considerations in women's vocational plans
suggested a hypothesis, The hypotheses are presented here
along with the respective results of the study.

Hypothesis I, Those persons who have selected elementary
teaching as a vocation will perceilve elementary teachers as
possessing personal characteristics similar to the personal
characteristios of the self, while those persons who reject
elementary teaching will perceive elementary teachers as
possessing personal characteristics unlike those personal
characteristics of the self,

This hypothesis was supported in so far as elementary
majors were differentliated from noneducation majors at the

1l per cent level of confidence for the congruency between

perceptlions of personal characteristics of the self and of
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elementary teachers, However, it remained a moot question
when elementary majors and other education majors were ocom-
pared, The elementary majors were differentiated from the
other education majors at the 5 per cent level of confidence
at College of the Pacific., But, at Sacramento State College,
no significant difference was found between elementary
. majors and other education majors,
Hypothesis II, Those persons who accept elementary teaching
as a vocation will tend to perceive elementary teaching as
possessing those features desired in an occupation for the
self, while those persons who reject elementary teaching as
a vocatlon will tend to perceive elementary teaching as
possessling features unlike those desired in an occupation
for the self,

This hypothesis was supported in so far as elementary
majors were differentliated from noneducation majors at the
1l per cent level of confidence for the congruency between
features desired in an occupation for the self and features
percelved in elementary teaching, However, elementary

majors were not slgnificantly different from other education

majors in this respect,

Hypothesis I1l,, Persons with high n Achievement who accept
elementary teaching as a vocation will perceive elementary
teachlng as affording satisfaction for gy Achievement, while
those persons with high p Achievement who do not accept ele-
mentary teaching as a vocation will not perceive elementary
teaching as affording satisfaction for p Achievement,

This hypothesis was not supported by the data,

Hypothesis IIl),,, Persons with high g Affiliation who accept
elementary teaching as a vocation will perceive elementary
teaching as affording satisfaction for g Affiliation, while
those persons with high p Affiliation who do not accept ele-
mentary teaching as a vocation will not perceive elementary
teaching as affording satisfaction for g Affiliation,

This hypothesis was not supported by the data,
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Hypothesis IVga, Those persons who accept elementary teach-
ing as a vocation will perceive their respective families as
having a positive attitude toward elementary teaching while
those persons who do not accept elementary teaching as a
vocation wlll perceive their respective families as having a
less positive attitude toward elementary teaching,

The data relative to this hypothesis were inconsis-
tent, At Sacramento State College elementary majors were
differentiated from noneducation majors at the 5 per cent
" level of confidence with respect to their perceiving their
parents and famlilies as possessing positive attitudes toward
elementary teaching., However, no such difference was ap-
parent between elementary majors and other education majors,
Furthermore, the three groups from College of the Pacific
were not differentiated in this respect,

Hypothesls 1IVy, Those persons who acoept elementary teach-
ing as a vocation will perceive their respective friends as
having a positive attitude toward elementary teaching, while
those persons who do not acoept elementary teaching as a
vocation will perceive their respective friends as having a
less positive attitude toward elementary teaching,

The data relative to this hypothesis were inconsis-
tent, At Sacramento State College elementary majors were
differentiated from noneducation majors at the 1 per cent
level of confidence with respect to their perceiving their
friends as possessing positive attitudes toward elementary
teaching., However, no such difference was apparent between
elementary majors and other education majors. Furthermore,
the three groups from College of the Pacific were not
differentiated in this respect,

Conclusions. For the sample from Sacramento State

College the elementary majors were significantly distinguished
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tion of elementary teaching as a means of maintaining and
enhancing the phenomenal self., The data indicated that the
two groups were differentiated as follows:

l. Congruency with respecf to personal characteristics
of the self and of elementary teachers at the 1 per
cent level of confidence.,

2. Congruency with respect to occupational features
as desired 1in an occupation for the self and per-~
ceived 1n elementary teaching at the 1 per cent
level of confidence,

3¢ Percelved attitudes of respective families toward
elementary teaching at the 5 per cent level of

confidence.

4, rercelved attitudes of respective friends toward
elementary teaching at the 1 per cent level of
confidence,

An unanticipated finding was that, in general, ele~-
mentary majors were not differentiated from other education
majors with respect to these varisbles. The implication 1s
that elementary majors and other education majors in this
study might be considered to be from the same population,
It is suggested that this might be due to the nature of'the
instruments which allowed the subjects from the respective
groups to relate the teaching situations to their chosen
field. While the scales were designated "elementary", they
may well have been perceived as "teaching"” by the other edu-

cation majors,
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The complementary sample from College of the Pacific
provided the opportunity to view this problem from a differ-
ent perspective, College of the Pacific is a resident pri-
vate college as differentiated from Sacramento State College
which 1s a public college with the majority of the student
body residing at home, Differences in the data from the two

. colleges were enlightening,

Just as in the case of the subjects from Sacramento
State College, at College of the Pacific the elementary
majors were distingulshed from the noneducation majors at
the 1 per cent level of confidence in terms of: (1) con-
gruency with respect to personal characteristics between
perceptions of the self and of elementary teachers, and (2)
congruency wlth respect to oooupatlonal'features as desired
for the self and perceived in elementary teaching, Differ-
ences, though not significant, were also noted with respect
to these two varlables between elementary majors and other
education majors. Thus far, the data from the two samples
were in agreement,

The difference between the two samples appeared in
the subjects' perception of the attitude of others toward
elementary teaching., Whereas, the data from Sacramento
State College showed a significant difference between the
elementary majors and noneducation majors with respect to
their perceptions of both the attitudes of parents and of
friends, no such differences were apparent in the data from

College of the Pacific, At College of the Pacific there was
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little difference between the three groups in their percep-
tion of others' attitude toward elementary teaching, Fur-
thermore, each of the groups perceived the attitudes of
others as being as favorable toward elementary teaching as
did the elementary majors at Sacramento State College,

The data from the College of the Pacific not only
. repudiated the hypotheses that the perception of others'
attitude toward elementary teaching 18 pertinent to the se-
lection or rejection of elementary teaching as a vocation
but they are contrary to that which might have been expected
from students living in a college community milieu, Newcomb
(72) found that women in such a situation become more alike
in thelr attitudes, tend to adopt attitudes consistent with
the attitudes perceived for their friends, and change their
attitudes away from the attitudes perceived for their
parents, However, 1ln the present study, the attitudes of
the three groups were significantly different, Furthermore,
for the elementary majors the perceived attitudes of parents
differed very little from the attitudes expressed by the
individuals, Also, the differences between perceived family
attitudes and own attitudes were no more extemsive for ele-
mentary majors at College of the Pacific than they were for
elementary majors at Sacramento State College, Finally, the
differences between the attitudes of the subjects toward
elementary teaching and their perceptions of their friends!
attltudes toward elementary teaching are greater at College

of the Paclfic than at Sacramento State College,
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In conclusion, Super's proposal that an individual
selects a vocation which is perceived as a means of imple-
menting the self concept has been generally supported, The
results of this study would indicate that elementary majors
do perceive elementary teaching as a means of perpetuating
their self-images and attaining those things which are de-

. 81red in a vocation, On the other hand, noneducation majors
percelve elementary teaching as a vocation quite different
from that which 1s expected and desired for the self, This
difference may constitute the basis for their rejecting

elementary teaching as a vocation,

Implications

dmplications for theory and further research. The
need for a comprehensive theory of vocational choice has
been mentioned in the literature on numerous occasions,

Vocational choice as a function of accidental expo-
sure, socilal and economic status, individual personality,
and specific interests has been the subject of many studies,
These studies have attempted to find a homogeneity of traits
or patterns among those persons found in a given vocation
which would distinguish them from persons found in other
vocations, The result of these studies has been the accumu-
lation of dispersed and conflicting theories, data, and
hunches relative to isolated facets of the overall problem,
Although this information has been of great use and forms

the basis for the process of vocational counseling (101),
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these studies have not provided a unified vocational choice
theory,

Many writers recognize the advantage of an encompass-
ing theory through which the process of vocational choice
could be better understood, Super (100) proposed a postulate
for such a theory and the present study gave sgupport to the
_acceptance of this theory,

Whether vocations are thought of as the means by
which individuals satisfy their needs, as proposed by Maslow
(59) and others, or as the product of one's social and eco-
nomic position as advocated by Hollingshead (43) and others,
or 1n some other manner, the individual must recognize the
vocation as appropriate for him, This supposes that the in-
dividual has a certaln concept of the self; whether it be
conscious, or unconscious, or both; in terms of the variables
in question, Furthermore, 1t supposes that the individual
perceives his chosen vocation as being appropriate in terms
of the same varlables, This was supported by the present
study. |

Roe (82) describes the utopia of occupational psy-
chology as a soclety in which vocational decisions are based
upon mature self-knowledge and self-acceptance in the form
of self concepts and knowledge of all of the occupations
avallable which would afford satisfaction for this self,

The goals of vocational counseling are described in much the
same way,

The results of this study suggest that vocations are
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selected which are perceived as being appropriate for the
self, Admittedly, these cholces may frequently be unsulit-
able, due either to erroneous self concepts or dlatortions
in the perceptions of the vocations in question, Never-
theless, within the limits established for this study, voca-
tional choice 1s a matter of selecting a vocation which is
.perceived as belng a means of implementing one's self
concept,

A theory which assumes that individuals make decisions
based upon perceptions of the self and of occupations gives
a more eclectlc view of vocational choice, The effect of
soclio-economic background, family influence, and personal
experience can each be explalned, as well as the exceptions,
by noting that each of these factors affects the vocational
decislon through the individual, Their influence becomes
manifested through the perceptions of the individual, Like-~
wise, such personality components as interest affect voca-
tional chéice only to the degree that the individual 1is
aware of them, This is evident from Bedell's (9) and
Stuit's (98) findings that vocational choices were not con-
sistent with measured vocational interest, If vocational
cholce were studlied in terms of the individual's perception
of himself and of various occupations, perhaps the manner in
which these influences operate could be better understood,

The present study has been of an exploratory nature
and has several limitations, Before the results can be ac-

cepted as belng conclusive, several aspects of the problem
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need to be more thoroughly examined,

One question which might be asked 1s whether the coﬁ-
gruity of traits and characteristics which are perceived as
being appropriate for the self and avallable in one's chosen
occupatlion 1s a cause or effect of the selection of that
vocation, Contrary to that which has been concluded, it 1is
. evident that one's perception of the self or of the particu-
lar vocation might change after selection for the sake of
conformity. This aspect of the problem might be better un-
derstood if longitudinal studies were made which involvead
subjects whose vocational plans changed during the course of
the study, In this way variatlion in the perceptions of the
subjects could be noted,

It should also be recognized that this study has not
taken cognizance of any sort of hilerarchy among the personal
characteristics, occupational features, and so forth, Cer-
tain factors might be more important and influential than
others to particular individuals, Some persons might be
able to tolerate differences between what 18 expected or
wanted for the self and what is percelved in a given vocation
whereas others might not tolerate ﬁhis difference, Further
study 1s needed before the influence of particular factors
upon individuals can be understood, Perhaps it would be
helpful to ascertain the individual subject's observations
on the meanlngfulneés of particular factors,

The data from the present study did not support the
hypotheses that motivational needs are important in the
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selection or rejection of elementary teaching as a vocation,
It will be recalled that one suggestion was made to account
for these results. This was to the effect that other education
majors may have perceived the plctures as representative of
situations in their chosen field., It was noted that the
scoring procedures may not be appropriate for identifying the
expression of n Achievement in elementary teaching situations,

vther possible explanations should be mentioned. First,
the test-retest reliability of .75 is somewhat lower than that
obtained in most other studies. This point 1s particularly
pertinent when one considers the small number of subjects with
high n Achievement, Furthermore, n Achievement in a specific
situation such as teaching, in contrast to n Achievement in
general, consitutes an untried use of the instrument. Finally,
and perhaps most important, while the plctures used for the
general n Achievement had been validated in other work, the
same cannot be said for the specific pictures. It is not
really known what these pictures actually assess.

Snygg and Combs (94) and Murray (68) pointed out the
value of exploring unconscious motivations by means of thematic
apperception, However, more work is necessary before the issues
are clear in this specific context. Perhaps other pictures o
different scoring procedures might be more appropriate,

On the other hand, more direct methods might be employed.
For instance, sudh scales as the Occupational Features Scale
or the Characteristics of Elementary Teachers Scale might serve
the purpose of indicating the motivational needs as perceived

for the self and avallable in the particular vocation,
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Items to be include could be selected and categorized to
represent the various needs as defined by Murray et al. (68).

The inconsistency of the others' influence data was
surprising. Caution is needed in drawing implications
concerning the Importance of group influence in vocational
cholce from this study. FProbably more extensive refinement
of the instruments used here would be necessary before the
true dynamics in this area would be ascertained.

Implications for the recruitment of teachers., The

imbalance between the supply and demand of teachers was the
impetus for this study., Efforts to encourage additional
people to enter the teaching profession have been impeded by
the iack of understanding of how and why individuals select
or reject teaching as a vocation,

The results of this study offer support to the con-
tentlon that individuals select or reject teaching in ac-
cordance with their perception of it as being compatible or
incompatible with the phenomenological self. The conclusion
of this study was that individuals seek and select a voca-
tion which they perceive as appropriaete for the self, Al~-
though this conclusic was based upon a limited exploratory
investigation, important implications are suggested for the
encouragement of people to select teaching as a vocation,

An individual must perceive teaching as appropriate for
the self before it will be selected as a vocation. Inasmuch as
each person has a different self concept, teaching must be pre-
sented in terms of the variasbles within this self concept,

This study has given support to the hypothesis that

persons who select elementary teaching as a vocation
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perceive elementary teachers as possessing the same personal
characteristics as they themselves possess, Therefore, to
attract people into teaching, either self concepts must be
altered to conform with stereotypes of teachers or the per-
ceptions which people have of teachers must be changed to
conform to their self concepts,

Likewlse, this study showed that those persons who
had selected elementary teaching as a vocation tended to
perceive the features in elementary teachling as being like
those desired for the self, The question of whether or not
these features represent the needs of the individuals has
not been answered., Nevertheless, the results of this study
suggest that 1ndividuals will be attracted to teaching Af
they perceive the features of teaching as being similar to
the features desired in an occupatlon for the self, This
implies that more effort should be expended to identify those
features which individuals desire in an occupation and to
polnt out where and how these features are available in the
teaching profession,

There was some indication that those persons who had
selected elementary teaching perceived both their families
and friends as having a more positive attitude toward ele-
mentary teaching than did those persons who had selected
occupations other than elementary teaching, However, this
point is complicated by the fact that this difference was no
longer apparent in a setting in which there was considerable

opportunity for communication between those who selected
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and those who rejected elementary teaching., In a residen-
tial college community milieu, those persons who rejected
elementary teachlng perceived the attitudes of others as
being Jjust as favorable toward elementary teaching as did
those persons who selected elementary teaching as a vocation,
This uniformity in perception of others' attitudes existed

. desplte a significant difference in the individual's atti-
tudes toward elementary teaching. This suggests that ef-
forts to encourage people into teaching must be done direct-
ly. Apparently, subtle group pressure is not influential
unless the individual's attitudes and perceptions are also
favorably changed,

In conclusion, the encouragement of persons to enter
teaching 1s an individual process, The most prominent as-
pect to be considered is to communicate to the individual
that the selection of teaching as a vocation is appropriate
in terms of the kind of person he or she is and expects to
be and also that teaching is appropriate in terms of the

particular features which are desired in an occupatilon,



APPENDIX A

INTRODUCTORY LETTER TO PROSPECTIVE SUBJECTS
April 10, 1956

Dear

" The Dean of Students Office is continuing a study designed
to determine how college students make their vocational
plans, Many persons graduate from high school and enroll in
college without a definite idea of what they would like to
do., It would be helpful to know how certaln upper division
students have resolved this problem,

It 1s belleved that through this study a better understand-
ing will be obtalned of the factors which are involved when
an individual makes decisions relative to his life after
college,

You have been selected as a representative person to co-
operate in this study because of your particular background
and level of education, Even though you are not certain of
your cholice, we are anxious to have you participate as this
in itself may be important,

For the sake of convenience, an appointment has been made
for you for Tuesday, April 17, during the assembly hour from
10:00 A,M, to 10:50 A.,M, in Physics 111, If you are unable
to be present at this time, please check with Mr, Englander
in Room 230, Administration Building - or phone GLadstone 1l-
6531, Extension 226, so that alternative arrangements may be
made,

The results of this study wlll be made available to you if
you 8o desire,

Cordially,

ME/veh Meryl Englander
Counselor, Dean of Students Office
Assistant Professor of Psychology
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APPENDIX B

A STUDY OF VOCATIONAL CHOICE

Many persons face the problem of choosing a vocation
without adequate information or basis for their choice, 1In
order that we may better advise them, we are attempting to
_ascertain certain factors which seem to be involved in

vocational decisions,

Each of you has selected a major area of concentration
which will tend to govern the type of employment which you
will seek upon graduation, Therefore, it seems appropriate
to ask your asslistance in this investigation of the various
factors 1nfluencing vocatlional cholce, Even though you are
not certaln of your choice of vocation, we would like to
have you participate in this study. Your frank and honest
efforts in this project are sincerely appreciated,

Name Age Class Level

Marital Status: Single__; Betrothed__; Married__; Other__

Father's (Guardian's) Occupation: Be as specific as
possible, ’

For what occupation are you currently preparing?

If you could choose any vocatlion, assuming equal effort and
ability were required for membership in each, what would be
your first cholce?

your second cholce?

your third choice?
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APPENDIX C

WHAT AM I LIKE SCALE

All of us have in mind certain characteristics which we
feel are self-descriptive, Listed below are elghty such
characteristics in groups of four. These characteristiocs
are frequently given by college women in describing them-

" selves, Read over each group of four and check the item in
each group which you feel is most descriptive of you with an
"M." At the same time check the item in each group which
you feel is least desoriptive of you with an *L.," THUS IN
EACH GROUP OF FOUR, THERE WILL BE ONE CHARACTERISTIC WHICH
YOU FEEL FITS YOU THE BEST AND ONE WHICH YOU FEEL FITS YOU
THE LEAST, MARKED "M"™ AND "L" RESPECTIVELY, Work rapidly,

1, a) I am sympathetic to the problems of others,
b) I am intelligent emough to handle most situations,
¢c) I am a listener rather than-a talker,
d) I am energetic-industrious,
2, a) I have control of my temper,
b) I get more enjoyment out of manual than intellectusl

activities,
c) People are generally at ease with me,
d) I value human dignity above material things,

3. a) I am tolerant of others' mistakes,
b) I generally take the lead in group activities,
c) People feel that they can turn to me for help,
have a good sense of humor,

o)
S
-

like being in the thick of action,

consciously eliminate prejudice from my thinking,
tend to conform to custom,

rarely feel adequate,

I
I
I
I
5. a) I am versatile in my interest,
I am able to make plans and carry them out,
I understand the behavior of others,
I am able to influence others,
I am easy to get along with,
1 enjoy playing with children,
c) I accept most social values and standards,
People generally respect me,
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9.

10,

11,

12,

13.

14,

15.

16,

I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
1
I
I
1
I
I
I
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am consistent in dealing with others,
become impatient with people,

take an optimistic view of life,
enjoy competing with my peers,

am gulded by God's will,

am liked by most people who know me,

become enthused about the plans and activities of
others,

am a good conversationalist,

do not become fatigued easily,

am occaslonally sarcastic about others! behavior,
am concerned about my ability to succeed,

enjoy being with adults,

am generally considered of good intelligence,
enjoy directing the activities of others,
have a special aesthetic talent,

am careful about my manner of dress,

am ordinarily a carefree person.
am lmaginative,

am cynical about the future,

am responsive to affection,

feel compelled to correct unfailr play.
rather enjoy being confronted with difficult
tasks,

am friendly towards most people,

have patience with slow people,

find it difficult to stick to a routine,

find that I “"use" people for personal satisfaction,
become disturbed by malbehavior,

have good prospects of getting married,

eéxpress such emotions as delight, sorrow, anger
readily,

enjoy the planning of activities,

am able to tolerate disturbances,

become concerned about the mischievous behavior of

others,

avold situations in which I will get my hands
dirty.

have patience when helping others,

tend to be critical of others! shortcomings,
am somewhat introverted,

become disturbed when my plans don't go right,
find nolse disturbing,

feel that all persons should have an equal chance
at life,

readlly adapt myself to new situations,
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18,

19,

20,
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am concerned about the morals of our culture,
rarely antagonize people,

am tolerant of others'! faults,

generally keep cool and think clearly in a corisis,

frequently become involved in others' personal
problems, '

can come up with new ideas,

find satisfaction in helping others succeed,
like the feeling of a job well done.

enjoy being a martyr occasionally,
dislike certain kinds of people,
am not disturbed by criticism,
have a good deal of self-respect.

am ambitious,

am cheerful,

have initiative,

have a strong personality,



APPENDIX D

CHARACTERISTICS OF ELEMENTARY TEACHERS SCALE

Each of us has certain ideas of what a good

teacher 1s 1like, Below are listed eighty characteristics

which may or may not be descriptive of elementary teachers,

We would like to have you indicate which of these char-
acteristics you feel are "M* (most) and "L

and true of good elementary teachers,

1.

Je

5.

She 1is sympathetic'to the problems of others,

She 1s intelligent enough to handle most sltuations,

She is a listener rather than a talker,
She is energetic-industrious,

She has control of her temper,

She gets more enjoyment out of manual than intel-
lectual activities,

People are generally at ease with her,

She values human dignity above materisal things,

She 1s tolerant of others' mistakes,

She generally takes the lead in group activities,
People feel that they can turn to her for help,
She has a good sense of humor,

She likes being in the thick of action,

She consciously eliminates prejudice from her
thinking,

She tends to conform to custom,

She rarely feels adequate,

She 1s versatile in her interests,

She 1s able to make plans and carry them out,
She understands the behavior of others,

She 1s able to influence others,

She is easy to get along with,
She enjoys playing with children.
She accepts most social values and standards,

) People generally respect her.
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9.

10,

11,

12,

13.

1b4,

15.
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She is consistent in dealing with others,
She becomes impatient with people,
She takes an optimistic view of life,

) She enjoys competing with her peers,

She 1s gulded by God's will,
She 1s liked by most people who know her,

) She becomes enthused about the plans and activities

of others,
She 1s a good conversationalist,

She does not become fatigued easily.,
She 1s occasionally sarcastic about others' behavior,
She 1s concerned about her abillity to succeed,

) She enjoys being with adults,

She 18 generally considered of good intelligence,
She enjoys directing the activities of others,
She has speclal aesthetic talent,

) She is careful about her manner of dress,

She 1s ordinarily a carefree person,
She is imaginative,
She 1is ocynical about the future,

) She is responsive to affection,

She feels compelled to correct unfair play,

She rather enjoys belng confronted with difficult
tasks,

She 1s friendly towards most people,

She has patience with slow people,

She finds it difficult to stick to a routine,
She "uses" people for personal satisfaction,
She becomes disturbed by malbehavior,

) She has good prospects of getting married,

She expresses such emotions as delight, sorrow,
anger readlly.

) She enjoys the planning of activities,

She 1s able to tolerate disturbances,

) She becomes disturbed about the mischlevous behavior

of children,

She avoids situations in which she will get her
hands dirty.

) She has patience when helping others,

She tends to be critical of others' shortcomings,

) She is somewhat introverted,
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16. a) She becomes disturbed when her plans don't go right,
b) She finds noise disturbing,
c) She feels that all persons should have an equal
chance at life, '
d) She readily adapts herself to new situations,

17. a) She 1is concerned about the morals of our oculture,
b) She rarely antagonizes people,
c) She 1s tolerant of others! faults, -
d) She generally keeps cool and thinks clearly in a
crisis, ~

.18, a) She frequently becomes involved in others! personal
problems,

b) She comes up with new ideas,

¢) She finds sgatisfaction in helping others succeed,

d) She likes the feeling of a Job well done,

19. a) She enjoys being a martyr occasionally,
b) She dislikes certain kinds of people,
¢c) She 1is not disturbed by criticism,

d) She has a great deal of self-respect,

20, a) She 1s ambitious,
b) She is cheerful,
c) She has initiative,
d) She has a strong personality,



APPENDIX E

OCCUPATIONAL FEATURES SCALE

There are certain inherent features in every vocation,
Some of these are desirable, others undesirable, Listed be-
low are groups of such features,

Read through each group of 4 features and indicate
which of the 4: a, b, ¢, or 4, you would most like to have
as a feature of your employment after graduation., Mark it
with an "M.," At the same time, pick out the feature which
you feel is the least desirable in the group and mark it
with an "L,*

NOTE THAT EACH GROUP OF 4 SHOULD HAVE ONE FEATURE MARKED
"M* (MOST DESIRABLE) AND ONE FEATURE MARKED "L" (LEAST
DESIRABLE), Work rapidly, -

I WANT A JOB:

1. a) that offers a good future,
b) which is unique, different,
¢) in which I can express my own ideas,
d) through which I can meet a variety of people.

2, &) through which I could contribute to the welfare of
the community,
b) which would give me experience for other better
positions,
¢) which is enjoyable,
d) with flexible working hours,

3. a) useful to society.
b) with respected associates,
¢) to which I could return later in life,
d) which would help me to grow and mature,

4, a) with a sympathetic employer,
b) working with people my own age.
¢) on which I could be creative,
d) with no "after five" responsibilities,

5. a) paying a good salary,
b) which would help prepare me for marriags,
¢) without personal restrictions,
d) utilizing my intelligence,
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6. 8a) helping others,
b) through which I would meet young people,
¢) for which I would be respected,
d) which would not interfere with my personal life,

7. a) which 1s a position of authority.,
b) on which I would be free of criticism,
¢) involving teamwork with an organization,
d) opening up new intellectual horizons,

8. a) affording good opportunity for promotion,
b) which would be challenging to me,
c) affording opportunity to vary my geographical
location,
d) of service to humanity,

9. a) giving good security for old age,
b) which would bring me recognition, acclaim,
c) free of emotional strain,
d) for which I can wear nice clothes,

10, a) involving work I can do well,
b) helping others attain happiness,
¢) with amiable relations with others,
d) which will help me be a better wife and mother,

11, a) fulfilling a purpose in life,
b) helping handicapped or abnormal persons,
c) in which success depends upon merit,
d) whereby I wouldn't have to deal with unpleasant

people,

12, a) which would be compatible with marriage,
b) which my friends would respect,
c) giving me a better understanding of people,
d) through which I would become part of the community,

13, a) which would be exciting,
b) with little or no friction with others,
¢) for which there are ample positions availlable,
d) on which others are dependent upon me,

14, a) doing work God meant me to do,
b) whose work would be appreciated,
¢) through which I would learn more about 1life,
d) in pleasant surroundings,

15. a) which will help me become independent,
b) giving more opportunities for marriage,
¢) in which I would be influencing people,

helping others live a better life, '
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17.

. 18,

19,

20,
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which would be a nervous strain,
from which one couldn't be dismissed without good

reason,
on which one works independently, relatively free of

supervision,
with freedom, independence,

through which I might enlarge my social contacts,

) on which I would be on my own initiative,

on which I would be responsible to only one person,

) without detailed work,

paylng a salary appropriate to my education,

) which would have responsibilities,

through which I would help make this a better world,
which would help me gain a better self-understanding,

which is steady,
with a variety of activities,
relatively free of troublesome situations and people,

) with likable co-workers,

which would utilize my college education,
helping others develop proper values,
whose work gives concrete visible results,

) on which I could test my capabilities,



APPENDIX F

CHARACTERISTICS OF ELEMENTARY TEACHING SCALE

We are all familiar with the occupation of elementary
teaching and can therefore relate certain features with 1it,
Listed below are eighty features which you may feel are or
. are not characteristic of elementary teaching, Select in

each group of four that characteristic which you feel is
most (M) characteristic and the one which you feel is least
(L) characteristic of elementary teaching and label it
accordingly,

ELEMENTARY TEACHING IS A JOB:

l. a) that offers a good future,
b) which is unique, different,
¢) in which I can express my own ideas,
d) through which I can meet a variety of people,

2, a) a Job through which I could contribute to the
welfare of the community,
b) which would glve me experience for other better
positions,
¢) which is enjoyable,
d) with flexible working hours,

3. a) useful to society,
b) with respected associlates,
¢) to which I could return later in life,
d) which would help me to grow and mature,

L, a) with a sympathetic employer,
b) working with people my own age,
¢) on which I could be creative,
d) with no "after five" responsibilities,

5. @) paying a good salary,
b) which would help prepare me for marriage,
¢) without personal restrictions,
d) utilizing my intelligence,

6. a) helping others,
b) through which I would meet young people,
¢) for which I would be respected, '
d) which would not interfere with my personal 1life,
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7. 8) which is a position of authority,
b) on which I would be free of criticism,
¢) involving teamwork with an organization,
d) opening up new intellectual horizons,

8. 8a) affording good opportunity for promotion,
b) which would be challenging to me,
¢) affording opportunity to vary my geographical
location,
d) of service to humanity,

9. a) giving good security for old age,
b) which would bring me recognition, acclaim,
c) free of emotional strain, .
d) for which I can wear nice clothes,

10. a) involving work I can do well,
b) helping others attain happiness,
¢) with amiable relations with others,
d) which will help me be a better wife and mother,

11, a) fulfilling a purpose in life,
b) helping handicapped or abnormal persons,
c) in which success depends upon merit,
d) whereby I wouldn't have to deal with unpleasant
people,

12, a) which would be compatible with marriage,
b) which my friends would respect,
c) giving me a better understanding of people,
d) through which I would become part of the community,

13. a) which would be exciting,
b) with little or no friction with others,
¢) for which there are ample positions available,
d) on which others are dependent upon me,

14, a) doing work God meant me to do,
b) whose work would be appreciated,
¢) through which I would learn more about life,
d) in pleasant surroundings.,

15, a) which will help me become independent,
b) giving more opportunities for marriage,
c¢) in which I would be influencing people,
d) helping others live a better 1life,

16. a) which would be a nervous strain,
b) from which one couldn't be dismissed without good
reason,
c) on which one works independently, relatively free
of supervision,
d) with freedom, independence,
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18.

19.

20,
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through which I might enlarge my social contacts.
on which I would be on my own initiative,
on which I would be responsible to only one person,

) without detailed work,

paying a salary appropriate to my education,

which would have responsibilities,

through which I would help make this a better world,
which would help me gain a better self-understanding,

which 18 steady,

with a variety of activities,

relatively free of troublesome situations and
people,

with likable co-workers,

which would utilize my college education,
helping others develop proper values,
whose work gives concrete visible results,
on which I could test my capabllities,



APPENDIX G

CREATIVE IMAGINATION TEST

This i1s a test of your creative imagination or
story-telling, A number of plctures will be projected on
the screen before you, You will have twenty seconds to
look at the picture and then about four minutes to write a
Etory about it, Notice that there 1s one page before you
for each picture to be shown. The same four questions
appear on each page and will guide your thinking and en-
able you to cover all the elements of a plot in the time
allotted., You don't have to answer the questions directly,
They are there to help you think up a story. Plan to
spend about one minute on each question. I will keep time
and let you know when it is about time to go on to the
next question for each story. You may go on before I tell
you 1if you wish. You will have a little time to finish up
before the next picture is shown,

Obviously there are no right or wrong answers; so you
may feel free to make up any kind of story you choose, Try
to make them interesting, for this is a test of your cre-
ative imagination, Do not merely describe the picture you
see, Tell a story about it, Write as fast as you can in
order to finish in time, You may begln writing any time
after the picture is shown, Don't worry about grammar and
spelling. Make them interesting., Are there any questions?

Q=1 What 1is happening? Who are the persons?

Q-2 What has led up to this Situation--that is, what
has happened in the past?

Q@3 What is being thought--what 1s wanted? By whom?

Q-4 What will happen? What will be done?
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Pictures of Elementary Teaching Situations




APPENDIX H

YOUR PARENTS' AND FAMILY'S ATTITUDE
TOWARD ELEMENTARY TEACHING

It would be helpful to know how your parents and family
feel about a particular vocation, Here again, elementary
teaching has been selected as the vocation for consider-
ation, Please go through the following checklists, placing
a cross (X) in front of each statement with which you be-
lieve your parents would agree, If you do not have any
contact with your parents, relate the checklist to other
members of your immediate family, If the question of ele-
mentary teaching has never been mentioned, answer the
checklist as you think they mlight, Work rapidly,

1. There can be no higher calling than teaching,

2, The intellectual standards of a country depend upon
its teachers,

3. Elementary teaching experience is valuable as an
opening to broader and more advanced positions,

4, Elementary teachers are for the most part just
average college students,

5. The importance of elementary teachers is overestimated,

6. Modern methods of teaching require nursemaids, not
teachers,

7 Teaéhers are parasites,

8. Elementary teaching isolates a person from the rest
of the worla,

9. Elementary teachers are not considerate of the
opinions of others,

10, Women make the best elementary teachers,
11, Teaching is the oldest and most honored profession,

12, Elementary teaching is the most interesting of the
professions,
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13,
14,

15.
16.

17.
18,

19,
20,
21,

22,

23.

24,

25.
26,
27.

28,

29.

30.
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Teaching 18 a genteel and cultured profession,

Elementary teaching is fairly well pald for the
training required,

Most teachers do not understand their pupils,
Elementary teaching 1s merely a routine job,
Elementary teachers are overbearing and boresome,

The moral standards of the teaching professlion are
very low,

Teaching develops a cynical attitude toward life,
Teachers have too much of a superiority complex,

Teachers do very well considering the small amount of
cooperation they get from school boards,

Elementary teachers have the best chance to develop
good citizens, '

People teach only when they can ftﬁéﬁnothing else to
do, o

Teaching elementary school 1is an education for the
teacher as well as for the pupill,

Elementary teaching is inspirational,
Elementary teaching ranks high socially,

Elementary teaching is used too often by women merely
as a stepping-stone to marriage,

Elementary teaching performs more actual good for
mankind than any other profession,

Most elementary teachers are unfit for such a
responsible position,

Most teachers are so careless 1in their dress that they
look 1like bums,



APPENDIX I

YOUR FRIENDS' ATTITUDE TOWARD ELEMENTARY TEACHING

With what group of people do you feel most closely
affiliated? By a group of people is meant two or more per-
sons who think of each other as belonging together, based
upon common assoclations, lnterests, tasks, or pleasures,
Thls group may have some sort of formal or informal basis,
but more likely it 1s just the people who meet and relate
through common interest. You may never have considered
thls to be an organized group (but if you consider them
friends, meet them, or go places with them, they are for
the purposes of this study members of your group)., They
may or may not be attending college, The important thing
is that you think of yourself as belonging with a number
of persons,

You may have several such informal groups who feel
differently about things. Pilck out the one most influential
group and list their names below,

What opinions do these persons have towards elementary
teaching? Probably some of their conversations have dealt
with these matters, If they have never been mentioned,
make your wisest guess as to what your friends might say or
think about 1t, The central interest here is not what you
feel but rather what the friends listed above say (or at
least think) about elementary teaching,

1, Elementary teaching has more influence on a nation
than any other profession,

2, Teaching develops personality and character,

3. Elementary teaching furnishes a chance for self-
expression,

4, Too many teachers do other things on the side,
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11,
12,

13.
14,

15.

16,
17.

18,
19.

20,
21,

22,
23,

24,

25,

26,
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Elementary teaching is jJust another means of existing,
Elementary teaching routine is drudgery.

Elementary teaching leads to insanity more often than
other kinds of work,

Most elementary teachers have a one track mind,

Elementary teachers do not take enough interest in
their job,

Elementary teachers expect too much of their pupills,
Elementary teaching develops leadership qualities,
Elementary teaching develops the mind.

The teaching profession ranks high socially,

The most effective teaching is in private schools,

Elementary teaching does not draw persons with a
practical turn of mind,

Elementary teaching is not a healthful profession,

The intellectual level of modern elementary teachers
is very low,

Elementary teachers lead a 4ull uneventful life,

Elementary teaching is an occupation requiring only
mediocre abllity,

Elementary teachers take themselves too seriously,

Elementary teaching is fairly well paid for the
training required,

Elementary teachling requires more than mere knowledge,

Elementary teachers have the best chance to develop
good oitlzens,

Dealling with children tends to keep an elementary
teacher young, alert, and active,

Much self-satisfaction can be derived from elementary
teaching,

Elementary teaching is too often used by women merely
as a stepping-stone to marrlage,



27,

28,
29.
30.
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Elementary teaching is one of the most necessary of
the professions,

Elementary teaching has no future,
Elementary teaching becomes boresome in a short time,

Elementary teaching 1s a lazy person's job,



APPENDIX J

YOUR ATTITUDE TOWARD ELEMENTAZY TEACHING

It is desirable to have everyone express her opinlon
about one particular vocation, Since we all have had con-
tact with elementary teachling in one way or another, we
all have opinions about teaching and teachers, 1It, there-~
fore, seems loglical that elementary teaching would be a
vocation toward which each of us could express a feeling,

Following 1s a 1list of statements about elementary
teachling, Place a plus sign (+) before each statement
with which you agree with reference to elementary teach-

ing. Your answers will 1n no way affect your grades in any
course, All information 1ls confidential,

l, Elementary teaching is one of the best means of
serving humanity,

2, Elementary teachers determine the moral standard of a
nation,

3., Elementary teaching ranks high soclially.
4, Too many teachers like to teach, but can't,
5. Too many teachers show no interest in their teaching,

6. Modern methods of teachling require nursemalds, not
teachers,

7. Teachers are paraslites,

8. The teaching profession is twenty years behind times
in its methods,

9. Teaching 18 not often done wholeheartedly,
10. The most effective teaching is by private tutoring,
11, Teaching is the best means of self-expression,

12, The intellectual standards of a country depend upon
its elementary teachers,
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14,
15,

16,

17.
18,
19.
20,

21,
22,

23.

24,

25,

26,

27,
28,

29,
30.
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Elementary teaching offers exceptional opportunities
for making friends,

Elementary teachers are the molders of soclety,

Elementary teachers are for the most part just average
college students,

Elementary teachers get into a rut quicker than
persons 1in other professions,

Elementary teaching is a short cut to old age,
Fallures in other things usually become teachers,
Elementary teaching 1s a monotonous occupation,

Elementary teaching 18 too often used by women merely
as a stepplng-stone to marriage,

Good puplls make the good teachers,

Teaching requires more intelligence than most
professions,

Elementary teaching increases one's abllity to meet
people soclally and intellectually,

Elementary teaching develops independence and a sense
of responsibility,

Elementary teachers are fairly well paid for the
training required,

Modern teaching 1s inferior to that of twenty years
ago, )

Teachers are the nation's leaders,

Most elementary teachers do not understand their
puplls,

Elementary teaching i1s just another means of exlisting,

Elementary teachers are business and social misfits,
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