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CHAPTER I 

INTRODUCTION

Freshman c o m p o s i t i o n ,  whi ch proposes to enab l e  a 

s t u d e n t  to express  h i m s e l f  e f f e c t i v e l y  and engage i n  

r a t i o n a l  d i s c o u r s e  about  h i s  e x p e r i e n c e s ,  t h o u g h t s ,  

f e e l i n g s ,  the t h i n g s  he l e a r n s ,  has become the t a r g e t  o f  

a t t a c k s  f rom e d uc a t o r s  o u t s i d e  o f  t h i s  d i s c i p l i n e ,  t he 

Amer i can p u b l i c  and t he bus i ness  communi t y .  Those a t t a c k i n g  

contend language l i t e r a c y  i s  t he  res p o n s i b i 1 i t y  o f  c o l l e g e  

and u n i v e r s i t y  En g l i s h  depa r t men t s ,  and e s p e c i a l l y  o f  

t hose r e s p o n s i b l e  f o r  bas i c  work  i n  c o m p o s i t i o n . ^  Those 

who t each t h i s  course are f aced  w i t h  a t t a c k s  which 

sugges t  t h a t  c o l l e g e  s t u d e n t s  are not  r e a l i z i n g  and d ev e l op i ng  

a consc i ous  command o f  t he e s s e n t i a l  components o f  t he 

" s t a n d a r d "  w r i t t e n  e x p r e s s i o n .

A t t a c k e r s  who are no t  d i r e c t l y  i n v o l v e d  i n  " e d u c a t i o n "  

r e l y  on v a r i o u s  k i nds  o f  p r o o f  t o s u b s t a n t i a t e  t h e i r  

c o n t e n t i o n  o f  l anguage i l l i t e r a c y .  Parent s  o f  c o l l e g e  

s t u d e n t s  e i t h e r  r e l y  on " l e t t e r s "  r e c e i v e d  f rom t h e i r  

c h i l d r e n  w h i l e  i n  s c h o o l ,  r e p o r t s  f rom the news media which 

t e l l  them "Johnny C a n ' t  W r i t e "  and s t r o n g l y  suggest  why he 

c a n ' t ,  or  s p e c i f i c  " n o n - s t a n d a r d "  l i n g u i s i t c  codes and 

h a b i t s  t h a t  domi nate  t h e i r  c h i l d r e n ' s  c o n v e r s a t i o n .  The 

bus i ness  communi ty l ook  at  m i s s p e l l i n g s  o f  t h e i r  employees 

o r  t he i n f e l i c i t i e s  i n  the p r ose  o f  t h e i r  bus i ness  r e p o r t s  

and conc l ude  t h a t  somethi  ng i s  d r a s t i c a l l y  "wrong"  w i t h  our  

c o l l e g e s  and u n i v e r s i t i e s .
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Educa t o r s  o u t s i d e  o f  t h i s  d i s c i p l i n e  compl a i n  t h a t  

t h e i r  s t u d e n t s  can no t  read t e x t b o o k s ,  produce l o g i c a l  

exami na t i on  paper s ,  w r i t e  t e c h n i c a l  r e p o r t s .  Because t h e i r  

s t uden t s  are  hav i ng  t hese p r ob l ems,  t hese e du c a t o r s  

contend t h e i r  s t u de n t s  are not  g r asp i ng  t he  t h e o r i e s  and 

t en e t s  o f  t hese  p a r t i c u l a r  d i s c i p l i n e s ;  somet h i ng  i s  wrong 

and t hey  contend t h a t  s ometh i ng can be found i n  t he focus 

and management o f  t he  f reshman co mp o s i t i o n  c l a s s r o o m

I f  we v i ew the deve lopment  o f  numerous approaches to 

teach c o mp o s i t i o n  as responses to these a t t a c k s ,  we a r e ,  in 

a sense,  s a n c t i o n i n g  the l e g i t i m a c y  o f  t hese  a t t a c k s .

Teachers o f  E n g l i s h  c o m p o s i t i o n  are s a y i n g ,  t h e n ,  t h a t  

t he re  i s  an u r ge n t  need f o r  more p r o d u c t i v e  models which 

w i l l  o f f e r  t o  t he s t u d e n t s  more e f f e c t i v e  t o o l s  which 

w i l l  make t he  mas ter y  o f  t he " s t an d a r d "  w r i t t e n  e x p r e s s i o n  

not  so d i f f i c u l t .  Educat ors  are p r o v i d i n g  t housands o f  pages 

o f  a l t e r n a t i v e  models a v a i l a b l e  i n t e x t b o o k s ,  d i s s e r t a t i o n s ,  

j o u r n a l s ,  a r t i c l e s ,  n a t i o n a l  a s s o c i a t i o n s  o f  E n g l i s h  t eachers  

c o n v e n t i o n s '  r e p o r t s  and p o s i t i o n  s t a t e me n t s .  We have 

those who m a i n t a i n  t h a t  s h o r t  and s p e c i f i c  "how t o "  g u i d e ­

l i n e s  w i l l  p r o v i d e  t he  s t u d e n t s  w i t h  what  t hey  need to 

know about  l anguage and what  t hey need to  do t o  pursue 

t h e i r  s p e c i a l t y  i n one o f  the d i s c i p l i n e s .  A r e p r e s e n t a t i v e  

t ex t b o ok  whi ch  ca p t u r e s  t he  essence o f  t h i s  v i ew i s  W r i t i n g  

to the P o i n t :  Si x Bas i c  S t e p s . In the s e c t i o n  addressed

"To the I n s t r u c t o r , "  t he a u t h o r  t e l l s  us t h a t  h e ' s  used 

t h i s  method f o r  over  t wen t y  years  and i t  has proved i t s e l f
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s u c c e s s f u l  w i t h  thousands o f  " r e g u l a r "  and " r e m e d i a l "  s t uden t s

in c o l l e g e .  I t  i s  a " e t h o d  t h a t  s t a r t s  f rom s c r a t c h  and

teaches the i n d i s p e n s a b l e  bas i c  s tep by s t ep  approach to

w r i t i n g .  " . . .  I begin w i t h  the ve r y  f i r s t  s t ep  and when

t hey  ( t h e  s t u d e n t s )  can a l l  do t h a t - - a s  t hey  a l l  c a n - -  I

t ake  them t o  t he seccnu s tep and then t o  the t h i r d ,  and

on to the p o i n t  where f i n a l l y  a l l  o f  t hem--a' l  1 - - a r e  w r i t i n g  
2

c o m p e t e n t l y . "  His book r a i s e s  the s t u d e n t s  m e t h o d i c a l l y  

i n  t h i s  f a s h i o n  ( a t t a c h e d  to each s t ep  the re are e x p l a n a ­

t i o n s ,  examples and ass i gnmen t s ) :

STEP 1: Wr i t e  a sentence.
Wr i t e  a s h o r t ,  s i mp l e  d e c l a r a t i v e  sentence 
t h a t  makes one s t a t e men t .

STEP 2: Wr i t e  t h r e e  sentences about  t he  sentence
in Step 1 .

STEP 3: Wr i t e  t h r e e  sentences about  t he  sentence
i n  Step l - - a b o u t  t he whole o f  t h a t  s e n t ­
ence,  no t  j u s t  someth i ng i n  i t .  Wr i t e  
t h r e e  sentences about  t he  sentence i n
Step l - - c l e a r l y  and d i r e c t l y  about  t he
whole o f  t h a t  sen t ence ,  no t  j u s t  some­
t h i n g  i n  i t .

STEP *■: Make the m a t e r i a l  i n  t he f o u r  o r  f i v e
sentences in Step 3 as s p e c i f i c  and 
co n c r e t e  as p o s s i b l e .  Make t he  m a t e r i a l  
i n  t he f o u r  o r  f i v e  sentences  i n  Step 3 
as c o n c r e t e  and s p e c i f i c  as p o s s i b l e .  Go 
i n t o  d e t a i l .  Use examples.  D o n ' t  ask ,
"What w i l l  I say nex t ? "  Say some more
about  what  you have j u s t  s a i d .  Your 
goal  i s  t o say about  a l i t t l e ,  no t  a 
l i t t l e  about  a l o t .  Make the m a t e r i e l  
i n  t he f o u r  o r  f i v e  sentences i n  Step 3 
c on c r e t e  and s p e c i f i c  as p o s s i b l e .  Go 
i n t o  d e t a i l .  Give examples.  D o n ' t  ask 
"What w i l l  I say nex t ? "  Say some more
about  what  you have j u s t  s a i d .  Your
goal  i s  t o  say a l o t  about  a l i t t l e ,  not
a l i t t l e  about  a l o t .
[Then he p r ov i des  a s e c t i o n  whi ch  gui des
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t he s t u d e n t s  i n " C o r r e c t i n g  the Paper " .
Then he moves back to h i s  s t e p s . ]

STEP 4 AGAIN: You are to ask y o u r s e l f ,  "Have I e x ­
p l a i n e d  what  I have s a i d  t o  my reader?
Or do q u e s t i o n s  i mme d i a t e l y  come to 
mind?"  Decide what  such q u e s t i o n s  
v’ ou l d  be i f  t hey  come to  the r e a d e r ' s  
mind and supp l y  s u f f i c i e n t  d e t a i l s  
t o answer  them.

STEP 5: . . .  i n s e r t  a c l e a r  r e f e r e n c e  to
the i dea o f  the p r eced i ng  paragr aph.

STEP 6: Make sure eve r y  sen tence  i n yo u r
theme i s  connected w i t h ,  and makes 
a c l e a r  r e f e r e n c e  t o ,  t h e p r e c e d i n g  
s e n t e n c e . **

We a l s o  f i n d  a more l i b e r a l  v i ew,  i n P r o f e s s o r  A l b e r t  

K i t z h a b e r ' s  wor ds ,  " t h a t  t he p r i ma r y  purpose o f  t he course 

i s  t o f ocus  the s t u d e n t ' s  a t t e n t i o n  on the fundamenta l  p r i n ­

c i p l e s  o f  c l e a r  t h i n k i n g  and t he c l e a r  and the e f f e c t i v e  

w r i t t e n  e x p r e s s i o n  o f  t h a t  t h i n k i n g  and t o  g i ve  him
4

d i s c i p l i n e d  p r a c t i c e  i n  a p p l y i n g  t he p r i n c i p l e s . "  C l ea r  

T h i n k i n g  f o r  Compos i t  i on summar izes t he concerns o f  t h i s  

p a r t i c u l a r  v i ew:

Th i s  t e x t  i s  des i gned to  communicate those 
r easo n i n g  s k i l l s  e s s e n t i a l  t o  s u c c e s s f u l  
e x p o s i t o r y  w r i t i n g .  I t s  o r d e r  i s  t r i p a r t i t e  
and p r o g r e s s i v e .  A n a l y s i s ,  t he method o f  l o g i c a l  
t h i n k i n g  (and an e x t r e me l y  u s e f u l  p r e w r i t i n g  
h e u r i s t i c ) ,  i s  f i r s t ;  n e x t ,  t hose f o r c e s  and 
r easo n i n g  h a b i t s  t h a t  i n t e r f e r e  w i t h  d i s i n t e r e s t e d  
and l o g i c a l l y  v a l i d  a n a l y s i s ;  and f i n a l l y ,  an 
e x a mi na t i o n  o f  t he t ype  o f  s u b j e c t  t h a t  r e q u i r e s  
s t u d e n t s  t o  i n f o r m  themsel ves  t h o r o u g h l y  be f o r e  
t hey  can j u s t i f i a b l y  begin a n a l y s i s  o f  i t ,  how­
eve r  compl e t e  t h e i r  mastery  o f  t he c o n t e n t  o f  
t he  two p r ece d i n g  s e c t i o n s . 5

Then we f i n d  a " s k i l l s "  concept  between the two ends

o f  t he spec t r um,  w i t h  " s t a n d a r d "  g r ammat i ca l  r u l e s  and



c onv en t i ons  c l o s e l y  a l l i e d  to the l i b e r a l .  Harbrace 

Co l l ege  Workbook:  From 8 A t y p i f i e s  t h i s  t r e n d .  " Th i s

book,  l i k e  i t s  p r e de c es s o r s ,  i s  f r a n k l y  u t i l i t a r i a n .

I t  beg ins  w i t h  sentence a n a l y s i s  and s t r e s s e s  the bas i c  

p r i n c i p l e s  o f  t he  c l e a r  E n g l i s h  sen t ence ,  i n t r o d u c i n g  

. . . t hose g rammat i ca l  terms most  use f u l  i n  w r i t i n g .

[ I t ]  . . .  i s  a compl e te  d i s c u s s i o n ,  t o g e t h e r  w i t h  e x c e r -  

c i s e s ,  o f  t he t e c h n i q u e s  i n v o l v e d  i n w r i t i n g  paragraphs 

and e s s a y s . " ^

Most  programs I am a c qu a i n t ed  w i t h  are  between the 

s e r v i c e  or  p r a c t i c a l  concep t  and the " i n t e l l e c t u a l  

t r a i n i n g "  co n c e p t ;  t hey  f use  t he c o m p o s i t i o n a l  component  

w i t h  models o f  " w e l 1- w r i t t e n " p r ose ,  a t t e m p t i n g  t o  o b t a i n  

both i n t e l l e c t u a l l y  and t h rough per f ormance the b a s i c  h a b i t s  

o f  t hough t  and e x p r e s s i o n  common to " c l e a r "  and " f l u e n t "  

p r ose ,  based on a command o f  t he " s t a n d a r d "  grammat i ca l  

system,  ba s i c  1o g i c , r h e t o r i c a l  p r i n c i p l e s ,  and c a r e f u l  

s e l e c t i o n  o f  s u b j e c t  m a t t e r .  Steps i n Composi  t i o n , the 

t e x t  whi ch r e p r e s e n t s  t h i s  v i ew,  i s  des i gned " .  . . t o 

s t i m u l a t e  s t u d e n t s  w i t h  v i s u a l s ,  essays ,  and v oc a b u l a r y  

s e c t i o n s  w h i l e  s i m u l t a n e o u s l y  p r o v i d i n g  p a r t i c i p a t o r y ,  

r e i n f o r c e d  i n s t r u c t i o n  i n  s p e l l i n g ,  v o c a b u l a r y ,  and bas i c  

grammar and r h e t o r i c . " ^

Then t h e r e  are t hose who suggest  we need to  do in 

w r i t i n g  what  we do in every  o t h e r  a r e a - - t o  p r o v i d e  t r a i n i n g  

f o r  t eache r s  o f  c o m p o s i t i o n .  Some i n s t i t u t i o n s  have 

responded t o  t h i s  s u g ge s t i on  by d i r e c t i n g  t h e i r  Eng l i s h



s t uden t s  t o  t he e d u c a t i o n  school  f o r  a course o r  two.  

Educa t i on  co u r s e s ,  however ,  r e a l l y  f ocus more on pedagogy 

than on the s u b j e c t s  o f  w r i t i n g ,  and t he l essons  l e a r n e d ,  

w h i l e  v a l u a b l e ,  are a l s o  l i m i t e d .  Fu t u r e  t ea c he r s  l e a r n  

"X" number o f  e f f e c t i v e  ways to teach p a r a g r a p h i n g  us i ng  

t r a n s p a r e n c i e s ,  f i l m s ,  and ads c u t  f rom magaz i nes ,  but  

t hey do no t  l e a r n  why "good"  p a r ag r aph i ng  i s  e s s e n t i a l .

Then t h e r e  are some i n s t i t u t i o n s  whi ch o f f e r  a 

s p e c i f i c  p r o g r a m - - D o c t o r  o f  A r t s  i n  E n g l i s h - - w h i c h  i s 

commi t t ed t o  p r e p a r i n g  t eacher s  t o  teach w r i t i n g .  Some 

o f  t he i n s t i t u t i o n s  where t h i s  program i s  i n  o p e r a t i o n  

a r e :  The U n i v e r s i t y  o f  M i c h i g a n ,  Syracuse U n i v e r s i t y ,

New York U n i v e r s i t y  and U n i v e r s i t y  o f  Nor t h  Dakota.

A l t hough  g r a d u a t i o n  r equ i r e men t s  va r y ,  t he  purpose o f  the 

Doctor  o f  A r t s  i n E n g l i s h  i n  a l l  t hese i n s t i t u t i o n s  i s  t he 

same. The U n i v e r s i t y  o f  Mi ch i gan  Doc tor  o f  A r t s  i n  

En g l i s h  Pr ogram' s b u l l e t i n  s t a t e s  i t s  b a s i c  purpose i s  

t o  p r epar e  E n g l i s h  t e a c h e r s  f o r  t e a c h i n g  a t  t he undergradu­

a t e  l e v e l .  The b u l l e t i n  s t a t e s  t h i s  purpose more e x p l i c i t l y

As i n o t h e r  D.A.  programs now e x i s t i n g  or  
p r oposed,  M i c h i g a n ' s  . . . f ocus  [ i s ]  on 
t e a c h i n g  r a t h e r  than r e s ea r c h .  P r e p a r a t i o n  
f o r  t e a c h i n g  i n c l u d e s  an i n t e r n s h i p  t o  be 
served i n  . . . [an u nd e r g r a d ua t e ]  . . .
c o l l e g e ,  and a wide range o f  courses  i n 
l e a r n i n g  t h e o r y ,  development  o f  l anguage 
and c o g n i t i o n ,  pedagog i ca l  t h e o r y  and method,  
as we l l  as s o c i a l  and p s y c h o l o g i c a l  problems 
o f  t he  c l ass r oom and i t s  i n h a b i t a n t s .  Though 
r esea r ch  w i l l  no t  be c e n t r a l  t o t he  program,  
i t  w i l l  be an i m p o r t a n t  component  o f  a d o c t o r a l  
p r o j e c t  i n  whi ch c an d i d a t es  w i l l  be asked t o  
d i s c o v e r  and e v a l u a t e  i d e a s ,  m a t e r i a l s ,  and 
t e c h n i q u es  t h a t  c o n t r i b u t e  t o  the l e a r n i n g  
and t e a c h i n g  o f  E n g l i s h .  New r esea r ch  on



t e a c h i n g  E n g l i s h  i n t he . . . [ u n d e r g r a d u a t e ]
c o l l e g e  i s  bad l y  needed;  we w i l l  expec t  
g r adua t es  f rom the D.A.  program t o  c o n t r i b u t e  
to t h a t  r e s e a r c h .  8

So, t h i s  p a r t i c u l a r  program does not  sugges t  to i t s

s t u d e n t s  t h a t  i t  w i l l  p r o v i d e  t he f ramework f o r  answers

and cures  f o r  t he a t t a c k s  t h a t  are f a c i n g  them.  I t  p r o v i d e s

them w i t h  t he equipment  to beg i n  t h e i r  j o u r n e y  by r a i s i n g

q u e s t i o n s .  As t hey  r a i s e  q u e s t i o n s ,  t hey  can p o i n t  c o l l e g e

s t u d e n t s  t oward  p o s s i b l y  l ess  f r i g h t e n i n g  paths i n t h e i r

search f o r  answers ,  or  a t  l e a s t  he l p  them t o  avo i d  known

dead-ends .  Whi l e  s t u d y i n g  i n  t h i s  p r og r a m, g r a d u a t e  s t u d e n t s

are exposed t o  r esea r ch  i n c o m p o s i t i o n  whi ch suggests

t h a t  n e g a t i v e  r e i n f o r c e m e n t  does no t  wor k ,  t h a t  r e v i s i n g

w r i t i n g  i s  i m p o r t a n t ,  t h a t  l essons  i n p r e s c r i p t i v e
g

grammar are  c o u n t e r p r o d u c t i v e .  Some o f  t he work i n 

t r a n s f o r m a t i o n a l  grammar has i mmediate  p r a c t i c a l  va l ue  

f o r  c o m p o s i t i o n .  There i s  a l s o  F r a n c i s  C h r i s t e n s e n ' s  

g e n e r a t i v e  approach t o  t he se n t e n ce ,  paragraph and essay.  

They can p o i n t  t o  James S l e d d ' s  a t t a c k  on b i 1oquia 1i sm1  ̂

and t o  Jay Ro b i n s o n ' s  s u g g e s t i o n  t h a t  t h e r e  i s  a c r u c i a l
1 2

d i f f e r e n c e  between mark i ng  e r r o r s  and d i a g n o s i n g  p r ob l ems.

In t h e i r  search f o r  p o s s i b i l i t i e s ,  no t  panaceas,  t hese 

s t u d e n t s  deve l op  and implement  c o m p o s i t i o n a l  model s .  Below 

I have summar i zed some o f  t he r esea r ch  e f f o r t s  which p r o ­

pose to make t he f reshman c o m p o s i t i o n  s t u d e n t s '  expe r i ences  

i n  the c l ass r oom more r e w a r d i n g ,  v i t a l  and p e r s o n a l l y  

r e l e v a n t .



1. Ka t h l een  L. E i s e l e  a t t a c h e d  s o c i o l i n g u i s t i c  t h e o r y  t o

Pe t e r  E l bow' s  t h e o r y  i n  W r i t i n g  Wi t h o u t  Teachers and
1 3developed a W r i t i n g  Secu r i  t y  c o m p o s i t i o n a l  model .  She

contends t he  i n s t r u c t o r  must  p l ace  emphasis on t h r e e  

p r i n c i p l e s :  . . awareness o f  t he na t u r e  o f  l anguage,

a t h e o r y  o f  w r i t i n g  i n s t r u c t i o n  and an awareness o f  s t u d e n t s .  

I t  seemed to me t h a t  s t u d e n t s  do p r a c t i c e  t h e i r  w r i t i n g  i n 

o r d e r  t o improve i t .  I a l s o  t h o u g h t  i f  s t u d e n t s  know 

about  l anguage,  t hey  cou l d  c o n t r o l  i t ,  and t h e r e f o r e ,  

become more c o n f i d e n t  w r i t e r s . "  By " w r i t i n g  s e c u r i t y "  

o r  " c o n f i d e n t  w r i t e r s "  E i s e l e  means . . b e l i e f  i n 

o n e s e l f  as a w r i t e r  and b e l i e f  i n one ' s  a b i l i t y  t o  improve 

one 1s wr i  t i  n g . "

2. F. Sharon D r o l e t  o f f e r s  a s u g g e s t i v e  course model  which
1 4i s  r oo t ed  i n t he t e n e t s  o f  t r a n s a c t i o n a l  a n a l y s i s .

She b e l i e v e s  i f  t he course beg i ns  w i t h  an i n t r o d u c t i o n  

t o  t h i s  t h e o r y ,  the c l ass r oom atmosphere becomes perhaps 

more c onduc i ve  f o r  c l a r i f i c a t i o n  o f  t he w r i t t e n  e x p r e s s i o n .  

Th i s  t h e o r y  p r ov i de s  f o r  an " ,  . . open workshop method 

o f  t e a c h i n g  c o m p o s i t i o n  . . . "  where t he t e a c h e r  i s  an 

a c t i v e  p a r t i c i p a n t  i n  t he  l e a r n i n g  p r ocess ,  both s t u d e n t s  

and t ea ch e r s  have equal  a d u l t  p os t u r e s  i n  t h i s  c l ass r oom 

s i t u a t i o n .  D r o l e t  contends t h i s  method p r o v i de s  more 

" .  . . o b j e c t i v e ,  d e s c r i p t i v e  r a t h e r  than Pa r e n t a l  and 

p r e s c r i p t i v e  n o t i o n s  o f  l anguage and l i n g u i s t i c  e x p r e s s i o n . "

3. James B r a z i l ' s ^  d i s c u s s i o n  ce n t e r e d  around two con­

t r a s t i n g  methods o f  t e a c h i n g  c o mp o s i t i o n  at  the under -
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graduate  l e v e l .  His purpose was t o  e v a l u a t e  t h e i r  e f f e c ­

t i v e n e s s  as t o o l s  t o  i n c r e a s e  l e v e l s  o f  l e a r n i n g  by the 

s t u d e n t s .  These two methods o f  t e a c h i n g  were a " s t u d e n t -  

c e n t e r e d "  approach and a " t e a c h e r - c e n t e r e d "  approach.

In h i s  e x p e r i m e n t , h e  a t t a c hed  the f o l l o w i n g  t r a i t s  to 

the method o f  c o n d u c t i n g  t he " s t u d e n t - c e n t e r e d "  approach:  

" d i a l e c t - a c c e p t a n c e  p h i l o s o p h y ;  emphasis on i n v e n t i o n  and 

d i s c o u r s e  s tages  o f  t he c o m p o s i t i o n a l  p r ocess ;  no g r ad i ng  

papers ,  but  l o n g ,  s u p p o r t i v e  w r i t t e n  comments and sugges­

t i o n s  i n s t e a d ;  no a n t h o l o g y  t e x t  used,  c l a s s  a c t i v i t i e s  

cen t e r ed  around s t u d e n t s '  own w r i t i n g ;  t e a c h e r - p r o d u c e d  

1 p a r a l i n g u i s t i c  handbook'  used d u r i n g  l a s t  two weeks o f  

co u r s e ;  much emphasis on s t u d e n t  d i s c u s s i o n  groups and 

s t u d e n t  s h a r i n g  a c t i v i t i e s ;  s t u d e n t  cho i ce  o f  t o p i c s ;  

s t u d e n t  i n v o l v e men t  i n  d e c i s i o n - m a k i n g  i n  such areas 

as g r ades ,  c l a s s  a c t i v i t i e s ,  o r  s ug g e s t i o n s  f o r  c l a s s  

d i r e c t i o n ;  and e x p l i c i t  encouragement  o f  pe rsona l  growth 

and pe r sona l  p l a n n i n g . "  The " t e a c h e r - c e n t e r e d "  approach 

had t hese methods o f  i n s t r u c t i o n :  " s t a n d a r d "  En g l i s h

" .  . , c o r r e c t n e s s  d o c t r i n e ;  emphasis on d i s c o u r s e  and 

e d i t i n g  s tages o f  t he c o m p o s i t i o n a l  p r o c e s s ;  w r i t t e n  

ass i gnments  g r ades ,  w i t h  a l l  s u r f a c e  " e r r o r s "  marked;  

c l ass  d i s c u s s i o n  and w r i t t e n  ass i gnments  c en t e r ed  around 

a n t h o l o g y  o f  p r o f e s s i o n a l l y  w r i t t e n  e s s a y s - - t o  supp l y  

model ,  m o t i v a t i o n ,  and ass i gnments  f o r  s t u d e n t  w r i t i n g ;  

c o m m e r c i a l l y - p r o d u c e d  "handbook"  used t h r o u g h o u t  semest er ;  

no s t u d e n t  r e a d i n g  and d i s c u s s i o n  o f  each o t h e r ’ s papers ,



no s t u d e n t  d i s c u s s i o n  g r oups ,  no s t u d e n t  s h a r i n g  o f  

s t r e n g t h s ,  weaknesses and e x p e r i e n c e s ;  no s t u d e n t  cho i ce  

i n w r i t i n g  t o p i c s ;  no s t u d e n t  d e c i s i o n - m a k i n g  i n such 

areas as g r ades ,  c l a s s  a c t i v i t i e s ,  o r  s u g ge s t i ons  f o r  c l a s s  

d i r e c t i o n ;  and no e x p l i c i t  encouragement  o f  persona l  

growth o r  pe rsona l  p l a n n i n g . "  His f i n d i n g s  r evea l ed  

t h a t  t he " s t u d e n t - c e n t e r e d "  c l ass r oom env i r onmen t  

b r ough t  g r e a t e r  ga i ns  i n a l l  t he a f f e c t i v e  a r ea s ,  and t h a t  

t he  " s t u d e n t - c e n t e r e d "  approach b r ough t  about  g r e a t e r  ga i ns  

i n  w r i t i n g  " f l u e n c y . "

4. Ca t h e r i n e  E. F. Lamb's model ' **’ , an a t t e mp t  t o  teach 

t he a r t  o f  i n v e n t i o n ,  proposes t o  p r o v i d e  a c l ass r oom 

atmosphere whi ch encourages s t u d e n t s  t o  assume some o f  

t he f u n c t i o n s  t r a d i t i o n a l l y  per f o r med by t he  t e a c h e r .

The two f u n c t i o n s  t ! i °  s t u d e n t s  assume are h e l p i n g  t o  dec i de  

on c l a s s  ob j ec  i ves  and e v a l u a t i n g  one a n o t h e r ' s  work 

( i n d i v i d u a l l y  or  group m o t i v a t e d ) .  Lamb p o s t u l a t e s  t h i s  

encourages the s t u d e n t s " t o  t ake  i nc r e as ed  r e s p o n s i b i l i t y  

f o r  a c h i e v i n g  t hese o b j e c t i v e s  and t h e r e f o r e  changes the 

s t ud e n t s '  a t t i t u d e s  i n a p o s i t i v e  manner t oward w r i t i n g  as 

we l l  as improves t h e i r  r h e t o r i c a l  s k i l l s .

5. Gary N. C h r i s t e n s e n ^  deve l oped a " w r i t i n g - e v e r y d a y "

approach t o  c o m p o s i t i o n .  He found a f t e r  e x p e r i m e n t a t i o n

t h a t  t h e r e  was an i n c r e a s e  i n t he  s t u d e n t s '  a t t i t u d e s

toward w r i t i n g ,  an i n c r e a s e  i n t h e i r  knowledge about  t h e i r

own w r i t i n g  and an improvement  i n  t h e i r  w r i t i n g  per f o r mance.
1 86. Ca mi l l u s  L. Odel l  proposes i n h i s  s t udy  to show t h a t



t he use o f  t he " tagmemic h e u r i s t i c "  model  i s  a p r a c t i c a l  

means o f  a i d i n g  t he s t u d e n t s  t o  reach a l e v e l  o f  s e l f -  

awareness.  He a l so  f e e l s  t h i s  approach i n c r e ase s  the 

s t udents '  s e n s i t i v i t i e s  t o  ex p e r i ences  as t hey  i n v o l v e  

themsel ves  i n  t he process o f  i n q u i r y  and d i s c o v e r y .  Odel l  

uses the f o l l o w i n g  d e f i n i t i o n  o f  h e u r i s t i c  p r ocedur e :  

i t  i s  a . . se t  o f  q u e s t i o n s  o r  o p e r a t i o n s  whi ch speed 

up the process o f  i n q u i r y  and encourages the i n t u i t i o n  o f  

p r o v i s i o n a l  s o l u t i o n s  or  h y p o t h e s i s . "

A l t h o ug h  t hese c o m p o s i t i o n a l  models are bei ng

developed and i mplemented and i n  most  cases p r oduc i ng

improvement  i n t he q u a l i t y  o f  s t u d e n t s '  w r i t i n g ,  t he

" l i t e r a c y  c r i s i s "  s t i l l  overwhelms.  Th i s  r e a l i t y  i s  so

p r e v a l e n t  i t  has l ed  one o b s e r v e r  t o  recommend the

a b o l i t i o n  o f  f reshman c o m p o s i t i o n  i n t he underg r adua t e  
1 9c u r r i c u l a .  The argument  m a i n t a i n s  En g l i s h  depar tments  

have been g i ven  and have accepted r e s p o n s i b i l i t i e s  

t hey  cannot  hope t o  f u l f i l l  and shou l d  not  be asked to  

c a r r y  a l one .  The o n l y  r e a l i s t i c  way to g i ve  t hose 

r e s p o n s i b i l i t i e s  t o  whomever shou l d  have them i s  t o  

s t op a t t e m p t i n g  t he i m p o s s i b l e .  R e s p o n s i b i l i t y  o f  

t e a c h i n g  the mechanics o f  s u r f a c e  s t r u c t u r e  bel ongs to 

t he e l emen t a r y  and h i gh s c h o o l s .  A d d i t i o n a l l y ,  w r i t i n g  

cannot  be t a u g h t  i n  a vacuum; w r i t i n g  must  be about  

somet h i ng .  I f  t he un i que f u n c t i o n  o f  f reshman c o mpo s i t i o n  

i s  t o  t each w r i t i n g ,  t h i s  f u n c t i o n  can bes t  be per formed 

by v a r i o u s  s u b j e c t  m a t t e r  courses  i n t he under g r aduat e
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school  , where s u b j e c t  m a t t e r  i s a v a i l a b l e  and where 

ass i gnments  o f  w r i t i n g  can be r e a l i s t i c .  Droppi ng 

f reshman c o mp o s i t i o n  as a course would f o r c e  a l l  d e p a r t -  

ments t o  share r e s p o n s i b i l i t y  f o r  s t u d e n t s '  use o f  the 

1 anguage.

I t o t a l 1 y  di  sagree w i t h  h i s  d r a s t i c  r ecommendat i on-  

- d r o p p i n g  f reshman c o mp o s i t i o n  as a u n i v e r s a l  r e q u i r e me n t .  

T h i s ,  I f e e l ,  would harm i n s t e a d  o f  he l p  the s t u d e n t s .

In many cases ,  t he c o mp o s i t i o n  c l ass r oom i s  t he o n l y  t ime 

the s t u d e n t s  have " f o r m a l "  l e a r n i n g  e x p e r i e n c e s  w i t h  

l anguage,  l i t e r a t u r e  and c o mp o s i t i o n  t h e o r y .  The 

co mp o s i t i o n  ‘ eacher  i s  t he  e x p e r t  t r a i n e d  t o  enhance 

t hese e x p e r i  nces;  t he p r e v i o u s  ana l yses  o f  v a r i o u s  com­

p o s i t i o n a l  models o b v i o u s l y  r evea l  t h i s .  I would l i k e  

to a l t e r  h i s  s u g g e s t i o n  t h a t  compos i t i  on shou l d  be t augh t  

i n every  c l ass r oom t o  composi  t i o n  shou l d  be r e i  n f o r c e d  

in a 11 d i s c i p l i n e s  i n t he unde r g r adua t e  c u r r i  culurn.

The genera l  n o t i o n  o f  academic d i s c i p l i n e  r e i n -

f o r cement  was the concern o f  a r e c e n t  summer con f e r enc e

f o r  educ a t o r s  sponsored by the I n s t i t u t e  f o r  Se r v i c e s
2 0t o  Educa t i on  ( I S E ) .  The theme o f  t h i s  c on f e r ence  was 

CREATE ( C o o p e r a t i v e  Re i n f o r cemen t  Emphasi z i ng Ac c ou n t a ­

b i l i t y  and Techn i ques  i n E d u c a t i o n ) .  The concerned 

e d u c a t o r s ,  r e p r e s e n t i n g  v a r i o u s  h i s t o r i c a l  Bl ack  c o l l e g e s ,  

worked w i t h  a team o f  e x p e r t s  f rom ISE' s  D i v i s i o n  o f  

Cu r r i c u l u m  and F a c u l t y  Development  on " c r e a t i n g "  m u l t i ­

d i s c i p l i n a r y  t e a c h i n g  models t o  t ake back t o  r e p r e s e n -
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t a t i v e  home i n s t i t u t i o n s  (See Appendi x  A f o r  summaries 

o f  some o f  t hese mode l s ) .

These educa t o r s  contend t h a t  s i n c e  our  system o f  

e d u c a t i o n  has t ended t o  f o s t e r  a l e a r n i n g  process whi ch 

encourages a d i v i s i o n  among the d i s c i p l i n e s ,  t h i s  m u l t i ­

d i s c i p l i n a r y  approach t o  e d u c a t i o n  can p r o v i d e  an academic 

s e t t i n g  whi ch w i l l  a l l o w  s t u de n t s  to p u l l  i n t o  focus  the 

i n t e r r e l a t e d n e s s  o f  v a r i o u s  d i s c i p l i n e s '  l e a r n i n g  e x p e r i ­

ences.  There c o n t i n u o u s l y  appears t o  be a schism between 

what  one l e a r n s  f rom v a r i o u s  c o l l e g e  courses  and how what  

one has l e a r ned  i s  d i r e c t l y  r e l a t e d  t o  the c r e a t i o n  o f  

a more p r o d u c t i v e  pe rsona l  l i f e .  Of ten t imes courses 

are t a u g h t  i n  i s o l a t i o n  f rom one a n o t h e r  and the co n t e n t  

c o r r e l a t i o n s  are  no t  made among the d i s c i p l i n e s  by 

t he f a c u l t y  members.  Seldom are s t u d e n t s  t a u g h t  a 

process whereby t he i n t e r r e l a t e d n e s s  o f  t he l earned 

m a t e r i a l s  can be i n t e r n a l i z e d  f o r  t h e i r  own growth and 

deve lopment  once t hey  have g r adua t ed .

The concerned educa t o r s  f e e l  i t  i s  i m p o r t a n t  t h a t  

f a c u l t y  members a t  v a r i o u s  home i n s t i t u t i o n s  work c l o s e l y  

t o g e t h e r  t o  r e i n f o r c e  one a n o t h e r ' s  t e a c h i n g  s t r a t e g i e s ,  

t ec h n i q u es  and c o n t e n t .  They f u r t h e r  b e l i e v e  t h a t  i t  i s  

t he r e p o n s i b i 1i t y  o f  t he e n t i r e  f a c u l t y  t o  i n s u r e  t h a t  

s t u d en t s  r e c e i v e  t h e i r  c o n s t i t u t i o n a l  r i g h t s  i n  e d u c a t i o n .

Th i s  n o t i o n  o f  d i s c i p l i n e  r e i n f o r c e m e n t  i s  t he genera l  

concern o f  t h i s  r e s e a r c h .  There i s  no q u e s t i o n  about  the 

need f o r  t h i s  p h i l o s o p h i c a l  p o s t u r e  t o  be e x p l o r e d  by
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commi t t ed t e a c h e r s .  E d u c a t o r s ,  t e a c h i n g  a t  a l l  e d u c a t i o n a l  

l e v e l s ,  shou l d  e x p l o r e  ways t o  improve t h e i r  c u r r e n t  

t e a c h i n g  s t y l e s .  They shou l d  go one s tep f u r t h e r  and 

begin t o  c r e a t e  a s y s t e m a t i c  p r ocedur e  a t  t h e i r  

i n s t i t u t i o n a l  l e v e l s  f o r  m u l t i - d i s c i p i i n a r y  course s t r u c ­

t u r e s .  The s p e c i f i c  c o n c e r n ,  however ,  o f  t h i s  r esear ch  

i s  t o  ana l yze  and document  t he  concept  o f  En g l i s h  

c o mp o s i t i o n  be i ng r e i n f o r c e d  i n  eve r y  c l as s r oom,  w i t h  

s p e c i f i c  emphasis bei ng p l aced on the a p p l i c a t i o n  o f  t h i s  

concept  t o the i n t r o d u c t o r y  speech c l a s s .

A r ev i ew o f  t he l i t e r a t u r e  i n d i c a t e s  t h e r e  are no 

w e l l - d e f i n e d  works a n a l y z i n g  t he concept  o f  E n g l i s h  com­

p o s i t i o n  bei ng r e i n f o r c e d  i n  every  c l ass r oom.  Danie l

Fader  g e n e r a l l y  e n t e r t a i n s  t h i s  pedagog i ca l  concept  i n
21h i s  Hooked on Books . Fa d e r ' s  c o n t e n t i o n  i s  t h a t  no 

d i s c i p l i n e  w i t h i n  the school  c u r r i c u l u m  i s  i ndependent  

o f  l anguage a r t s  s k i l l s .  A l l  t e a c h e r s ,  t h e n ,  i n the 

school  shou l d  become q u a s i - E n g l i s h  t e a c h e r s .  P a r t i c u l a r l y ,  

he suggests  t h a t  E n g l i s h  c o m p o s i t i o n  i n s t r u c t o r s  shoul d  

serve as c o n s u l t a n t s  f o r  o t h e r  t e a ch e r s  o u t s i d e  o f  t h i s  

d i s c i p l i n e ,  c o n s u l t a n t s  who would o f f e r  c o m p o s i t i o n a l  

models t h a t  o t h e r  i n s t r u c t o r s  cou l d  i n c o r p o r a t e  i n t h e i r  

c l ass r ooms .  Th i s  cou l d  be done by t e a c he r s  o f  v a r i o u s  

d i s c i p l i n e s  who wi sh t o  see t h e i r  s t u d e n t s  pr ogr ess  

and who would no t  h e s t i t a t e  t o  use t he model s.

Th i s  approach a t t e mp t s  to p r o v i d e  t he  answer t o  

t he r epea t ed  c o m p l a i n t ,  "Why Johnny Ca n ' t  W r i t e , "  whi ch
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has been c o n s i s t e n t l y  r e f e r r e d  to the En g l i s h  c o mp o s i t i o n  

t e a c h e r .  I n s t ea d  o f  E n g l i s h  co mp o s i t i o n  being i s o l a t e d  

as the panacea f o r  s t u d e n t s '  u r gen t  needs f o r  i n c r e ase d  

language competences,  a l l  d i s c i p l i n e s  w i t h i n  the school  

c u r r i c u l u m  shou l d  come t o g e t h e r  as a communi ty and 

shou l d  p a r t i c i p a t e  i n  t e a c h i n g  what  a l l  depend upon f o r  

t h e i r  e x i s t e n c e .

Th i s  pedagog i ca l  e x pe r i men t  was implernented a t  

two schoo l s :  W. J.  Maxey Boys T r a i n i n g  School  a t  Whi tmore 

Lake,  Mi ch i gan  and G a r n e t - P a t t e r s o n  J u n i o r  High School  

i n  Washi ngton,  D.C.  Fader ,  who served as c o n s u l t a n t  a t  

both s c h o o l s ,  f ound t h a t  t h i s  s choo l w i de  approach t o  the 

l anguage problem y i e l d e d  the f o l l o w i n g  e v a l u a t i v e  

responses f rom i t s  i m p l e m e n t e r s :

' I ' v e  n o t i c e d  a b i g  improvement  in 
t h e i r  h i s t o r y  s p e l l i n g .  I d o n ' t  know i f  
i t ' s  due t o  t he program or  n o t . '

' T h e i r  v o c a b u l a r y  seems about  t o  have 
doub l ed .  They r e a l l y  go f o r  t hose d i c t i o n a r i e s . '

' I  f i n d  t h a t  t he p u p i l s  show much g r e a t e r  
f reedom and e x p r e s s i o n  than t hey  d i d  a t  t he 
b e g i n n i n g .  The papers  most  r e c e n t l y  w r i t t e n  
are much more i n t e r e s t i n g  t o  read than t he 
ea r 1 i e r  p a p e r s . '

' Ev e r y  member o f  my team has sa i d  how 
much b e t t e r  our  s t u d e n t s  are w r i t i n g .  I t ' s  
i m p o r t a n t  t o  t he s t u d e n t s  t h a t  a l l  o f  t h e i r  
t e ac he r s  are  wo r k i ng  on t h e i r  w r i t i n g  t o g e t h e r .
They l i k e  t h a t . ’

' I t  makes t he c h i l d  aware o f  t he 
c o n s o l i d a t e d  e f f o r t s  o f  the t e a c h e r s . '

' I t  g i ve s  t he  En g l i s h  t e a c h e r  o p p o r t u n i t i e s  
t o  e v a l u a t e  her  own e f f e c t i v e n e s s  by the 
q u a l i t y  o f  work done by the c h i l d  i n  o t h e r  
c l a s s r o o m s . '

22' I t ’ s a wonde r f u l  method o f  t e a c h i n g . '



Fade r ' s  " E n g l i s h  i n every  c l ass r oom"  e x p e r i men t  

and ISE' s  d i s c i p l i n e  r e i n f o r c e m e n t  expe r i men t  have 

p r ov i de d  the p h i l o s o p h i c a l  f o u n d a t i o n  f o r  my p a r t i c u l a r  

conce r n ,  shap i ng and t e s t i n g  a pedagog i ca l  model  whi ch 

a p p l i e s  t he t e a c h i n g  o f  c o m p o s i t i o n a l  s k i l l s  t o  t he i n t r o  

d u c t o r y  speech cou r se .  The p r i ma r y  f ocus  o f  t h i s  s t udy  

was t he communi t y c o l l e g e  env i r onmen t  s i n c e  t h i s  i s  the 

s e t t i n g  i n  whi ch I have a c q u i r e d  my t e a c h i n g  e x p e r i e n c e .  

Thus the communi ty c o l l e g e  was the e x p l o r a t o r y  s e t t i n g  

i n whi ch I dev i sed  an a l t e r n a t i v e  approach t o  t e a c h i n g  

wr i  t i n g  s k i l l s .

Thi s  s t udy  was conducted i n  an i n t r o d u c t o r  speech 

c l a s s  a t  a communi t y c o l l e g e .  I conduc t ed an e p i r i c a l  

s t udy  o f  t he  e f f e c t s  o f  an a l t e r n a t i v e  approach to the 

t e a c h i n g  o f  w r i t i n g  s k i l l s  des i gned f o r  t he i n t r o d u c t o r y  

speech c l a s s  a t  t he communi ty c o l l e g e  l e v e l .  I expec t  

t o  show i n  my s t u d y  t h a t  by us i ng  t h i s  "Speech-comp 

mode l " ,  t he  s t u d e n t s '  l i t e r a c y  and oracy  w i l l  be improved

Thi s  "Speech-comp model "  was a p p l i e d  a t  Kennedy-King 

Communi ty C o l l e g e  i n Ch i cago ,  I l l i n o i s .  Kennedv-King i s  

one o f  seven c i t y  communi t y c o l l e g e s  whi ch has an urban 

s t u de n t  p o p u l a t i o n .  Second l y ,  we a t t empt ed  t o  measure 

the e f f e c t s  o f  t h i s  model  i n i mp r ov i ng  t he  w r i t i n g  s k i l l s  

and speak i ng s k i l l s  o f  t he s t u d e n t  and f i n a l l y  compare 

the e f f e c t s  o f  t h i s  approach w i t h  t h a t  o f  t he t r a d i t i o n a l  

approach o f  t he E n g l i s h  co mpo s i t i o n  c l a s s .

To document  and d e s c r i b e  t h i s  ex pe r i men t  o j r  d i s -
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cuss i on  i s  d i v i d e d  i n t o  f o u r  a d d i t i o n a l  c h a p t e r s .  Chapter  

I I  i s  concerned w i t h  d e t e r m i n i n g  i f  communi t y c o l l e g e  

s t u d e n t s  possess b e t t e r  w r i t i n g  s k i l l s  or  speak i ng s k i l l s .  

What are t he  s p e c i f i c  probl em areas o f  communi ty c o l l e g e  

s t u d e n t s  i n  speak i ng  and w r i t i n g ?  Are t hey b a s i c a l l y  

t he same o r  are t hey  w i d e l y  d i f f e r e n t ?  Chapter  I I I  

p r o v i d e s  t he t h e o r e t i c a l  f r amework ,  t he r h e t o r i c  o f  

speech and the r h e t o r i c  o f  w r i t i n g  ( "Speech-comp m o d e l " ) ,  

t o  t e a c h i n g  communi cat i on s k i l l s  a t  t he communi ty c o l l e g e  

l e v e l .  Chapte r  IV i s  an e x p l i c a t i o n  o f  the a p p l i c a t i o n  

and e v a l u a t i o n  o f  t he "Speech-comp"  e x p e r i me n t .  Chapter  

V i s  t he c o n c l u d i n g  c h a p t e r .
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t e a c h i n g  as w e l l  as a pedagogy o f  t e a c h i n g .  ISE u n d e r ­
t akes  a v a r i e t y  o f  e d u c a t i o n a l  t a s k s ,  wo r k i ng  c o o p e r a t i v e l y  
w i t h  o t h e r  e d u c a t i o n a l  i n s t i t u t i o n s ,  under  g r a n t s  f rom 
government  agenc i es  and p r i v a t e  f o u n d a t i o n s .  ISE i s  a 
c a t a l y s t  f o r  change.  I t  does no t  j u s t  produce e d u c a t i o n a l  
m a t e r i a l s  o r  t e c h n i q ues  t h a t  are i n n o v a t i v e ;  i t  de v e l op s ,  
i n  c o o p e r a t i o n  w i t h  t e a c h e r s  and a d m i n i s t r a t o r s ,  p r ocedur es  
f o r  e f f e c t i v e  i n s t a l l a t i o n  o f  s u c c e s s f u l  m a t e r i a l s  and 
t e c h n i q ues  i n  t he c o l l e g e s .

From 1967 t o  t he p r e s e n t ,  ISE has been wor k i ng  
c o o p e r a t i v e l y  w i t h  the T h i r t e e n - C o l l e g e  Consor t i um i n 
d e v e l o p i n g  t he T h i r t e e n - C o l l e g e  C u r r i c u l u m  Program.  The 
T h i r t e e n - C o l l e g e  C u r r i c u l u m  Program was an e d u c a t i o n a l  
expe r i men t  t h a t  i n c l u d e d  d e v e l o p i n g  new c u r r i c u l a r  
m a t e r i a l s  f o r  t he  e n t i r e  f reshman yea r  o f  c o l l e g e  i n  t he  
areas o f  E n g l i s h ,  ma t hemat i cs ,  s o c i a l  s c i e n c e ,  p h y s i c a l



- 2 0 -

FOOTNOTES ( c o n ' t )

s c i e n c e ,  and b i o l o g y ,  and two sophomore yea r  
c o u r s e s ,  hu ma n i t i e s  and p h i l o s o p h y .

The program i s  des i gned t o  reduce the a t t r i t i o n  r a t e  
o f  e n t e r i n g  f reshmen t h r ough  we 11 t h rough o u t ,  c r e a t i v e  
c u r r i c u l a r  m a t e r i a l s ,  new t e a c h i n g  s t y l e s ,  and d i f f e r e n t  
f a c u l t y  a r rangement s  f o r  i n s t r u c t i o n .  In a d d i t i o n ,  the 
program seeks t o  a l t e r  t he e d u c a t i o n a l  p a t t e r n  o f  the 
i n s t i t u t i o n s  i n v o l v e d  by chang i ng  b l ocks  o f  courses r a t h e r  
than by d e v e l o p i n g  s i n g l e  cou r ses .  In t h i s  sense,  the 
T h i r t e e n - C o  11ege Cu r r i c u l u m  Program i s  v iewed not  o n l y  as 
a c u r r i c u l u m  program w i t h  a c o n s i s t e n t  se t  o f  academic goa l s  
f o r  t he s epa r a t e  c o u r s e s ,  but  a l s o  as a v e h i c l e  t o  produce 
new and p e r t i n e n t  e d u c a t i o n a l  changes w i t h i n  the c o n s o r t i u m  
i n s t i  t u t i  o n s .

21 Dani e l  Fader ,  and Mor ton H. S h a e y i t z ,  Hooked on Books 
(New York :  Be r k l e y  M e d a l l i o n  Books,  1966) .  A l so  see
Fa d e r ' s  F i n a l  Repor t  ( C o o p e r a t i v e  Research P r o j e c t ,
C o n t r a c t  No. 0 E - 6 - 1 0 - 3 1 3) ; En g l i s h  f o r  R e l u c t a n t  Learner s  , 
Grades 7 - 9 :  E n g l i  sh i n Every Classroom ( under  C o n t r a c t
w i t h :  Depar tment  o f  H e a l t h ,  E d u c a t i o n ,  and We l f a r e ,
O f f i c e  o f  Educa t i on  and A d m i n i s t e r e d  t h r o u g h :  O f f i c e  o f
Research A d m i n i s t r a t i o n ,  The U n i v e r s i t y  o f  M i c h i g a n ,  Ann 
A r b o r , 1 967) .

22 Fader ,  Hooked on Books , p. 25,



CHAPTER I I  

THE COMMUNITY COLLEGE STUDENT

The na t u r e  o f  t he s t u d e n t  p o p u l a t i o n  i n  the communi ty 

c o l l e g e  can be i l l u m i n a t e d  by f o c u s s i n g  f i r s t  on the 

e v o l u t i o n a r y  f ramework o f  t h i s  e d u c a t i o n a l  i n s t i t u t i o n  i n 

t he Un i t e d  S t a t e s .  The un ique development  o f  the communi ty 

c o l l e g e  i n  the Un i t ed  S t a t es  s t r o n g l y  p r ede t e r mi ned  t o  a 

l a r g e  degree t he  t ype  of  s t u d e n t  t h a t  would a t t e n d  these 

i n s t i  t u t i  o n s .

Whi l e  the communi ty c o l l e g e s  h i s t o r i c a l l y  began i n 

the m i d - 18 0 0 ' s  as p r i v a t e l y  oper a t ed  i n s t i t u t i o n s ,  t hey 

encounter ed  d i f f i c u l t y  and r e s i s t a n c e  i n  be i ng accepted 

as a l e g i t i m a t e  p a r t  o f  h i g h e r  e d u c a t i o n  i n t he Un i t ed  

S t a t e s .  "Amer i can p u b l i c  communi ty c o l l e g e s  came i n t o  

e x i s t e n c e  a t  t he t u r n  o f  t he c e n t u r y , " ^  These f i r s t  p u b l i c  

communi ty c o l l e g e s  were t he work o f  a group o f  educa­

t i o n a l  i n n o v a t o r s  who r ecogn i zed  a need f o r  such i n s t i t u ­

t i o n s  i n Amer i can h i g h e r  e d u c a t i o n .  One a u t h o r i t y  i n 

d i s c u s s i n g  t he e a r l y  movement o f  p u b l i c  communi ty c o l l e g e s  

i n t he Un i t ed  S t a t es  s u c c i n c t l y  no ted :

Whi l e  t h i s  concep t  o f  h i g h e r  e d u c a t i o n  d i d  not  
ga i n  wide accept ance a t  the t i m e ,  by t he e a r l y  
decades o f  the t w e n t i e t h  c e n t u r y  i t  c l a i med an 
i n c r e a s i n g  number o f  ad h e r e n t s .  A few l o c a l  
school  systems begin t o  o f f e r  work a t  t he 
f reshman and sophomore l e v e l s .  The movement 
made c o n s i d e r a b l e  p r og r ess  i n t he Midwest  under  
W i l l i a m  Rainey Har per ,  p r e s i d e n t  o f  t he U n i v e r s i t y  
o f  Ch i cago,  who se t  up a system a f f i l i a t e d  w i t h  
c o l l e g e s  a t t a c h ed  t o  an academy or  p u b l i c  h i gh 
s c h o o l .  In 1911 in Fresno,  C a l i f o r n i a ,  t he high 
school  e s t a b l i s h e d  a j u n i o r  c o l l e g e  w i t h  t h r e e
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t eacher s  and 15 s t u d e n t s ,  t hus g i v i n g  b i r t h  t o  
what  would become one o f  t he most  e x t e n s i v e  p u b l i c  
j u n i o r  c o l l e g e  systems i n  the c o u n t r y , 2

The o t h e r  t r e n d  o f  development  o f  communi t y c o l l e g e s  in t he

Un i t ed  S t a t e s  was the s t a t e - s u p p o r t e d  systems set  up to

p r o v i d e  e d u c a t i o n a l  o p p o r t u n i t i e s  t o  r u r a l  yout h  who were

d i s t a n t  f r om urban c e n t e r s ,  Th i s  p a t t e r n  domi nated in

s t a t e s  such as New York ,  Oklahoma and M i s s i s s i p p i ,

But  t he modest  b e g i n n i n g  o f  communi ty c o l l e g e s  in

the U n i t e d  St a t es  was t o  t ake  a t u r n  i mme d i a t e l y  f o l l o w i n g

WWII and aga i n  i n t he 1960 ' s .  There were seve r a l  f a c t o r s

whi ch l ed t o  t hese two e x p l o s i v e  p e r i o d s  o f  development

o f  t he  communi t y c o l l e g e  i n  the Un i t e d  S t a t e s ,  F o l l o w i n g

WWII,  an expand i ng j ob  marke t  whi ch was p r i m a r i l y  based i n

the area o f  i n d u s t r i a l  t e c h n o l o g y  was to be accommodated by

the a b i l i t y  o f  t he communi ty c o l l e g e  as an a p p r o p r i a t e

i n s t i t u t i o n  to o f f e r  and p r o v i d e  t he new and v a r i o u s

t r a i n i n g  programs which ou r  economy demanded.  Ano t her

f a c t o r  whi ch gave r i s e  t o  a r a p i d  deve l opment  o f  t he

communi ty c o l l e g e  a f t e r  WWII ,  was t he f a c t  t h a t  t hese

i n s t i t u t i o n s  were ab l e  t o  absorb the g r e a t  demand f o r

c o l l e g e  e n r o l l m e n t  a f t e r  t he war  due t o  r e t u r n i n g  m i l i t a r y

personne l  t a k i n g  advantage o f  t he  G . I .  B i l l ,  In o t h e r  wor ds ,

the demand f o r  c o l l e g e  e n r o l l m e n t  exceeded the c a p a c i t y  o f

the f o u r - y e a r  i n s t i t u t i o n  i n  t he  Un i t e d  S t a t e s .  Consequent -

communi ty c o l l e g e s  absorbed the e n r o l l m e n t  s p i l l - o v e r  of

the over - c r owded  f o u r - y e a r  i n s t i t u t i o n s ,  The communi ty

c o l l e g e  e n r o l l m e n t  i n 1946 account ed f o r  10 p e r c e n t  o f  t he
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t o t a l  n a t i o n a l  e n r o l l m e n t  i n  i n s t i t u t i o n s  o f  h i g h e r  

e d u c a t i o n  i n  the Un i t ed  S t a t e s . ^

In t he 1960 ' s  the g rowth  o f  t he communi ty c o l l e g e s  

surged aga i n  i n  t he Un i t ed  S t a t e s .  The growth d u r i n g  

t h i s  p e r i o d  cou l d  be a t t r i b u t e d  p r i m a r i l y  t o  t he  f a c t  

t h a t  by t h i s  decade the concep t  o f  t he  communi ty c o l l e g e  

had ga i ned accept ance as a l e g i t i m a t e  component  o f  Amer i can 

h i g h e r  e d u c a t i o n .  The g r owth  o f  communi ty c o l l e g e s  r e ­

ce i ved  i mpetus f rom the s a n c t i o n i n g  o f  e d u c a t i o n a l  a u t h o r i ­

t i e s .  In 1964,  " t h e  E d u c a t i o n a l  P o l i c i e s  Commission o f  

t he N a t i o n a l  Educa t i on  A s s o c i a t i o n  ma i n t a i n e d  t h a t  any 

h i gh school  g r adu a t e  must  be a l l o we d  to t ake two yea r s  o f  

pos t  secondary  e d u c a t i o n  i f  t he n a t i o n ' s  goal  o f  u n i v e r s a l  

e d u c a t i o n a l  o p p o r t u n i t y  i s  t o be r e a l i z e d . " ^

The o t h e r  c r u c i a l  f a c t o r s  whi ch gave r i s e  t o  a 

g r e a t e r  emphasis on t he deve l opment  o f  communi ty c o l l e g e s  

were t he r e t u r n i n g  v e t e r a ns  o f  the Korean and Vietnam 

c o n f l i c t s  who sought  t o  t ake  advantage o f  the e d u c a t i o n a l  

b e n e f i t s  p r ov i de d  by s t a t e  and f e d e r a l  l e g i s l a t i o n  and 

i n c r e a s i n g  demands by d i s a dv a n t ag e d  urban m i n o r i t y  Amer i cans 

f o r  g r e a t e r  e d u c a t i o n a l  o p p o r t u n i t i e s . ^  Thi s  r a p i d  surge 

i n  growth o f  t he communi t y  c o l l e g e  i n t he 1 9 6 0 ' s was a 

r e s u l t  o f  i t s  a b i l i t y  t o  respond to  t hese p r e s s u r e s .  As 

a consequence o f  t hese p r es s u r e s  on Amer i can h i g h e r  educa­

t i o n ,  t he number o f  p u b l i c  communi t y c o l l e g e s  doubled i n t he 

p e r i o d  o f  a decade f rom 656 i n 1960 t o  over  1,100 i n  1970.

A c o r r e s p o n d i n g  i n c r e a s e  i n s t u d e n t  e n r o l l m e n t  i n  communi ty
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c o l l e g e s  has occured c o n c u r r e n t l y .  Whi l e  a l l  f i f t y  s t a t e s  

have p u b l i c  communi ty c o l l e g e s ,  t he genera l  development  

o f  t hese i n s t i t u t i o n s  has been uneven in t h a t  t he m a j o r i t y  

o f  them are t o  be found i n  t he  b i g  i n d u s t r i a l - u r b a n  s t a t es . * *  

Thus,  such s t a t e s  as I l l i n o i s ,  M i c h i g a n ,  New York ,  C a l i ­

f o r n i a  and Pe nns y l van i a  l ead the n a t i o n  i n t he numbers 

o f  communi ty c o l l e g e s  i n  e n r o l l m e n t .

The n a t u r e  o f  t he s t u d e n t  p o p u l a t i o n  a t  communi ty 

c o l l e g e s ,  g i ven  t h e i r  e v o l u t i o n a r y  f r amewor k ,  beg ins  to 

g i ve  us some genera l  p r o f i l e  o r  p r o t o t y p e .  We begin to 

get  a genera l  p r o f i l e  o f  a s t u d e n t  p o p u l a t i o n  whi ch i s  

a d u l t  or  o t h e r w i s e  no t  f r e s h  ou t  o f  h i gh s c h o o l ,  a d i s ­

p r o p o r t i o n a t e  number o f  d i s adv an t aged  urban m i n o r i t i e s ,  

and t hose who would t ake  advantage o f  h i g h e r  i n s t i t u t i o n s  

t h a t  were p h i l o s o p h i c a l l y  p r e d i c a t e d  upon t he  i dea t h a t  

each i n d i v i d u a l  shou l d  be a l l owed  to deve l op  to t he l i m i t s  

o f  h i s  c a p a b i 1i t i e s .

By f o c u s s i n g  nex t  upon the r esea r ch  s t u d i e s  done on 

communi t y c o l l e g e  s t u d e n t s  we may be ab l e  t o  f u r t h e r  

c h a r a c t e r i z e  the n a t u r e  o f  t he  s t u d e n t  p o p u l a t i o n  t h a t  

compr i ses  the communi ty c o l l e g e .  Si nce our  i n t e r e s t  ex tends 

now to  an assessment  o f  the " communi ca t i on  s k i l l s "  o f  commu­

n i t y  c o l l e g e  s t ud e n t s  i n  e s t a b l i s h i n g  a need f o r  an a l t e r ­

n a t i v e  i n t r o d u c t o r y  speech c l a s s  a t  t h i s  academic l e v e l .

A pe r usa l  o f  the s t u d i e s  done on the communi ty
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c o l l e g e  s t u d e n t s  r e v e a l s  t h a t  t hey  focus p r i m a r i l y  on 

compar i ng t h e i r  academic a b i l i t y  w i t h  t h a t  o f  f o u r - y e a r  

c o l l e g e  s t u d e n t s ,  c h a r a c t e r i z i n g  soc i o - economi c  backgrounds 

and t h e i r  o c c u p a t i o n a l  i n t e r e s t s  and m o t i v a t i o n .

In measur i ng the academic a b i l i t y  o f  the communi ty 

c o l l e g e  s t u d e n t s ,  r e s e a r c h e r s  t y p i c a l l y  compared the 

scores  on s t a n d a r d i z e d  t e s t s  o f  communi ty c o l l e g e  s t u d e n t s  

w i t h  t hose o f  s t u d en t s  a t t e n d i n g  f o u r - y e a r  c o l l e g e s .  " Ca r e ­

f u l l y  des i gned resear ch  s t u d i e s  f i n d  t h a t  j u n i o r  c o l l e g e  

s t u d e n t s  i n n a t i o n a l ,  r e g i o n a l ,  o r  s t a t e w i d e  samples ach i eve  

l ower  mean scores  on academic a b i l i t y  t e s t s  than comparabl y  

s e l e c t e d  s t u d e n t s  a t  f o u r - y e a r  c o l l e g e s  and u n i v e r s i t i e s . " ^  

Cumu l a t i ve  r esea r ch  s t u d i e s  c o n f i r m  the f a c t  t h a t  

11. . . , p u b l i c  t wo - y e a r  c o l l e g e  s t u d e n t s ,  as a g r oup ,  are 

f rom a c o n s i d e r a b l y  l ower  s oc i o - economi c  background than
g

are u n i v e r s i t y  s t u d e n t s . "  Th i s  i s  not  s u r p r i s i n g  s i nce  

t he nominal  cos t s  o f  a t t e n d i n g  p u b l i c  communi ty c o l l e g e s  has 

always been one o f  i t s  a t t r a c t i v e  f e a t u r e s  f o r  t hose 

who cou l d  not  a f f o r d  t o  a t t e n d  o t h e r  t r a d i t i o n a l  t ypes 

o f  h i g h e r  e d u c a t i o n a l  i n s t i t u t i o n s .

The s t u d i e s  on communi ty c o l l e g e  s t u d e n t s  c o n f i r m  

t he genera l  f a c t  t h a t  t he  na t u r e  o f  the s t u d e n t  body does 

not  c o i n c i d e  w i t h  the c h a r a c t e r i s t i c s  o f  t he s t u d en t s  

a t t e n d i n g  " t r a d i t i o n a l "  o r  f o u r - y e a r  i n s t i t u t i o n s  o f  h i g h e r  

l e a r n i n g .  By c o n t r a s t ,  t he  s t u d e n t  body d i f f e r s  i n  i t s  

soc i o - economi c  background,  academic a b i l i t y  and e t h n i c  

c o m p o s i t i o n .  In o t h e r  words t he  s t u d e n t  p o p u l a t i o n  at  the
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communi ty c o l l e g e  i s  n o n - t r a d i t i o n a 1.

One s c h o l a r  has a p p r o p r i a t e l y  d e f i n e d  what  she c a l l s  

t he "new s t u d e n t "  i n  Amer i can h i g h e r  e d u c a t i o n  whi ch t r a d i ­

t i o n a l  i n s t i t u t i o n s  are no t  p r epared t o  educa t e :  e t h n i c
Q

m i n o r i t i e s ,  a d u l t s  and women. Th i s  concept  o f  "new s t u d e n t "  

c e r t a i n l y  i s  c o n s i s t e n t  w i t h  the genera l  c h a r a c t e r i z a t i o n s  

o f  t he communi t y c o l l e g e  s t u d e n t  p o p u l a t i o n .  A l t h ou g h  the 

communi ty c o l l e g e  s t u d e n t  p o p u l a t i o n  c e r t a i n l y  i s  no t  e x ­

c l u s i v e l y  compr i sed o f  "new s t u d e n t s "  i t  i s  not  compr i sed 

o f  " t r a d i t i o n a l  s t u d e n t s " ,  t hose who a t t e n d  f o u r - y e a r  

i n s t i t u t i o n s .  I n s t e a d ,  t he  communi t y c o l l e g e  s t u d e n t  

p o p u l a t i o n  i s  compr i sed o f  v a r y i n g  p r o p o r t i o n s  o f  t hese t y p e s .  

The s t u d e n t  p o p u l a t i o n  o f  t he communi t y c o l l e g e  was s u c c i n c t l y  

summar ized by one s c h o l a r  when he observed :

"Communi ty c o l l e g e  s t u d e n t s  have d i f f e r e n t  
needs f rom t hose  o f  t h e i r  f o u r - y e a r  c o u n t e r ­
p a r t s .  ' Po o r '  s t u d e n t s  are i n  t he  m a j o r i t y .
They cu t  ac r oss  r a c i a l ,  e t h n i c ,  and c l a s s  
l i n e s .  The o pen - doo r  p o l i c y  produces a 
het erogeneous s t u d e n t  body,  r e p r e s e n t a t i v e s  
o f  t he t o t a l  p o p u l a t i o n .  Communi ty c o l l e g e s  
must expec t  and p r o v i d e  f o r  s t ud e n t s  f rom 
the l ower  t w o - t h i r d s  o f  t he  academic spec-  
t r u m- - a n  i m p o r t a n t  y e t  f r e q u e n t l y  i gno r ed  
f a c t . H l 0

Because t he communi ty c o l l e g e  i s  d e d i c a t e d  to p r o v i d i n g  

p o s t - s e c o n d a r y  e d u c a t i o n  f o r  any s t u d e n t  who wants i t ,  i t  

has i n e v i t a b l y  drawn s t u d e n t s  who are n o n - t r a d i t i o n a 1 , who 

have a d i f f e r e n t  s e t  o f  e x p e c t a t i o n s  and needs than t h e i r  

f o u r - y e a r  c o u n t e r p a r t s .
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The Communi ty C o l l e g e  St uden t  and Communicat i on S k i l l s

Si nce the s t u d i e s  on communi ty c o l l e g e  s t u d e n t s  made 

assessments o f  t h e i r  genera l  academic a b i l i t y  based on 

per f ormance on s t a n d a r d i z e d  t e s t s ,  t h e r e  e x i s t  no data

t h a t  f ocus upon measur i ng  s p e c i f i c a l l y  t he ve r ba l  or  

communi ca t i on  s k i l l s  o f  communi ty c o l l e g e  s t u d e n t s ,  In 

o r d e r  t o dev i se  a l t e r n a t i v e  approaches t o  t e a c h i n g  communi ­

c a t i o n  s k i l l s ,  ve r ba l  o r  o r a l ,  t o  t he  n o n - t r a d i t i o n a l  

s t u d e n t  p o p u l a t i o n  o f  t he communi ty c o l l e g e  we had to 

gener a t e  data  t h a t  sought  t o  measure o r  g i v e  us some f r a me ­

work f o r  d e v i s i n g  n o n - t r a d i t i o n a l  methods o f  t e a c h i n g  

communi ca t i on  s k i l l s  a t  t he communi ty c o l l e g e  l e v e l .

Methodo l ogy

In o r d e r  t o  measure the communi ca t i on  s k i l l s  o f  com­

mun i t y  c o l l e g e  s t u d e n t s ,  i t  was dec i ded t o  r e l y  upon the 

e x p e r i en c e  o f  communi ca t i on  t e a c h e r s ,  E n g l i s h  and Speech,  

a t  communi ty c o l l e g e s ,  We i n t u r n  deve loped a q u e s t i o n n a i r e  

t o  be compl eted by E n g l i s h  and Speech t eacher s  a t  communi ty 

c o l l e g e s  w i t h i n  t he Chi cago C i t y  Co l l ege  System and 

d o c t o r a l  s t u d e n t s  e n r o l l e d  i n t he Doc t o r  o f  A r t s  i n En g l i s h  

Program a t  The U n i v e r s i t y  o f  M i c h i g a n .  These d o c t o r a l  

s t ud e n t s  are b a s i c a l l y  communi ty c o l l e g e  i n s t r u c t o r s  or  

i n s t r u c t o r s  a t  f o u r - y e a r  i n s t i t u t i o n s  w i t h  open-admi ss i on  

p o l i c i e s .  Our p o p u l a t i o n  sample o f  E n g l i s h  and Speech 

t eache r s  c o n s i s t e d  o f  300 o f  whi ch o n l y  125 responded by
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c o m p l e t i n g  and r e t u r n i n g  t he  q u e s t i o n n a i r e ,

The q u e s t i o n n a i r e  c o n s i s t e d  o f  both open-  and c l o s e d -

ended q u e s t i o n s .  The q u e s t i o n s  were des i gned t o  i d e n t i f y

i n whi ch area o f  commun i ca t i on ,  w r i t t e n  o r  o r a l ,  communi ty

c o l l e g e  s t u d e n t s  were s t r o n g e s t ,  what  s p e c i f i c  problems

in t e a c h i n g  o r a l  and w r i t t e n  communi ca t i on  communi ty c o l l e g e s

have,  and what  t ype o f  communi ca t i on  c u r r i c u l u m  e x i s t s

in communi ty c o l l e g e s .

The 125 r espondent s  i n  our  sample c o n s i s t e d  o f

t h r e e  c a t e g o r i e s - -Eng 1i sh  t e a c h e r s ,  Speech t eacher s  and

Eng l i sh - Speech  t e a c h e r s .  E n g l i s h  t ea c he r s  compr i sed 55

p e r c e n t  o f  our  sample,  w h i l e  Speech t eache r s  c o n s t i t u t e d

34 p e r c e n t  and t eache r s  o f  both compr i sed 11 pe r c e n t  o f

ou r  sample.  Our r esponden t s  were t e ac h e r s  o f  c o n s i d e r a b l e

e x p e r i e n c e .  The average yea r s  o f  e x p e r i en c e  i n  t e a c h i n g

f o r  our  sample was 10 y e a r s .  Thus,  our  sample o p i n i o n s

as a source f o r  g a t h e r i n g  r e l i a b l e  data cannot  be i n doub t ,

In c o n s t r u c t i n g  our  q u e s t i o n n a i r e  we opera t ed  ou t  o f

some hypotheses about  t he " commun i ca t i on  s k i l l s  o f  communi ty

c o l l e g e  s t u d e n t s ,  based on our  own e x p e r i e n c e ,  Thus the

q u e s t i o n n a i r e  t e s t e d  our  hypotheses  about  the w r i t i n g  and

o r a l  s k i l l s  o f  the communi t y c o l l e g e  s t u d e n t  whi ch would

form the bas i s  f o r  c r e a t i n g  a l t e r n a t i v e  approaches to

t e a c h i n g  t hese s k i l l s  a t  t he communi ty c o l l e g e  l e v e l .

The f o u r  hypotheses whi ch we sought  to c o n f i r m  f rom

our  sample were:

Hypo t hes i s  1: Communi ty Co l l e g e  s t u d e n t s  possess
b e t t e r  o r a l  communi ca t i on  s k i l l s  than
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w r i t i n g  s k i l l s .

Hypo t hes i s  2: Comuni ty  Co l l e g e  s t u d e n t s  w r i t e
d i f f e r e n t l y  f rom the way t hey  speak.

Hypo t hes i s  3: Communi ty Co l l e g e  s t udent s '  problems
w i t h  o r a l  e x p r e s s i o n  p a r a l l e l  t h e i r  
problems w i t h  w r i t t e n  e x p r e s s i o n .

Hypo t hes i s  4: The d i s c r e p a n c y  i n o r a l  and w r i t t e n
communi ca t i on  s k i l l s  i s  a p r oduc t  o f  
an emphasis i n communi ty c o l l e g e s '  
c u r r i c u l a  on d e v e l o p i n g  w r i t t e n  s k i l l s ,

Data Findings

We ana l yzed our  data based on f o u r  p e r s p e c t i v e s .  We 

f i r s t  measured the responses o f  a l l  communi ca t i on  t e a c h e r s - -  

E n g l i s h ,  Speech,  E n g l i s h - S p e e c h . These a l l owed  f o r  t he 

compar i sons between d i f f e r e n t  communi ca t i on  t eac he r s  and 

r evea l ed  whet her  t h e r e  were d i f f e r e n c e s  i n  t h e i r  assessment  

o f  t he " commun i ca t i on  s k i l l s "  o f  t he communi ty c o l l e g e  

s t u d e n t .

To show our  f i n d i n g s w e  p r e s e n t  t he  data c o l l e c t e d  i n  

t a b u l a r  form to show the b a s i s  o f  a n a l y s i s .

The data seem to be h i g h l y  s u p p o r t i v e  o f  h y p o t h e s i s  

1: Communi ty c o l l e g e  s t u d e n t s  possess b e t t e r  o r a l  communi ­

c a t i o n  s k i l l s  than w r i t i n g  s k i l l s .  In a l l  f o u r  c a t e g o r i e s ,  

t he o v e r a l l  r esponses o f  a l l  communi ca t i on  t e a c h e r s ,  E n g l i s h ,  

Speech,  E n g l i s h - S p e e c h , t he data  c o n f i r m  t h a t  the communi ty 

c o l l e g e  s t u d e n t  possesses b e t t e r  o r a l  communi c a t i o n  s k i l l s  

than w r i t i n g  s k i l l s .

Based on t he o v e r a l l  r esponses { Tab l e  I ) ,  94 p e r c e n t  

o f  a l l  communi cat i on t eacher s  e i t h e r  agreed or  s t r o n g l y  

agreed t h a t  most  o f  t h e i r  s t u d e n t s  possessed b e t t e r  o r a l
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TABLE I

Overall Responses o f English, Speech 
and English-Speech Teachers

Strongly 
Agree Agree Disagree

Based on my experience,
most o f my students 31% 45% 13%
w rite  d if fe re n t ly  from 
the way they speak.

Based on my experience,
most o f my students 38% 56% 3%
possess be tte r oral 
communication s k i l l s  
than w r it in g  s k i l l s .

Based on my experience,
most o f my students 0% 7% 41%
possess b e tte r w rit in g  
s k i l l s  than oral com­
munication s k i l l s .

Based on my experience,
most o f my students 7% 18% 51%
speak as well as they
w rite .

Need Great Need L i t t l e  
Improvement Improvement

Based on my experience,
the speaking or oral 0% 100%
communication s k i l l s  
of  most of my students.

Based on my e x p e r i e n c e ,
t h e  w r i t i n g  s k i l l s  o f
m os t o f  my s t u d e n t s .  31% 69%

S t r o n g l y
D is a g r e e

11%

3%

52%

24%

Need No . .  
Improvement

0%

0%
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communi cat i on s k i l l s  than w r i t i n g  s k i l l s .  When E n g l i s h  

t eacher s  are ana l yzed  a l one the h y p o t h e s i s  i s  even more 

h i g h l y  s u p p o r t e d .  One hundred pe r c e n t  (Tab l e  I I )  o f  the 

E n g l i s h  t e a c h e r s  agreed o r  s t r o n g l y  agreed t h a t  most  o f  

t h e i r  s t u d e n t s  possessed b e t t e r  o r a l  communi cat i on s k i l l s  

than w r i t i n g  s k i l l s .  E i g h t y - t w o  p e r c en t  o f  Speech t eacher s  

( Tab l e  I I I )  agreed or  s t r o n g l y  agreed t h a t  most  o f  t h e i r  

s t uden t s  possessed b e t t e r  o r a l  communi cat i on s k i l l s  t han 

w r i t i n g  s k i l l s .  A l l  Eng l i sh - Speech  t eache r s  (Tab l e  IV)  

e i t h e r  agreed o r  s t r o n g l y  agreed t h a t  based on t h e i r  

ex pe r i e nc e s  most  communi ty c o l l e g e  s t u d e n t s  possess b e t t e r  

o r a l  communi ca t i on  s k i l l s  than w r i t i n g  s k i l l s .

Th i s  p o s i t i o n  i s  f u r t h e r  co n f i r me d  by l o o k i n g  a t  the 

responses o f  t he f o u r  c a t e g o r i e s  t o  t h r e e  o t h e r  q u e s t i o n s  

r a i s e d  whi ch a t t emp t ed  t o  see i f  communi t y c o l l e g e  s t uden t s  

speak as w e l l  as t hey  w r i t e ,  w r i t e  b e t t e r  than t hey  speak,  

need g r e a t e s t  improvement  i n  w r i t i n g  s k i l l s  o r  o r a l  communi ­

c a t i o n  s k i l l s .

On the q u e s t i o n  r e l a t i n g  t o  t he w r i t i n g  s k i l l s  o f  

communi ty c o l l e g e  s t u d e n t s  a l l  f o u r  c a t e g o r i e s  d i sag r eed  

or  s t r o n g l y  d i s a g r ee d  t h a t  most  o f  t h e i r  s t u d e n t s  possess 

b e t t e r  w r i t i n g  s k i l l s  than o r a l  communi ca t i on  s k i l l s .  In 

t he o v e r a l l  c a t e g o r y ,  93 p e r c en t  o f  t he t eache r s  d i sag r eed  

or  s t r o n g l y  d i s a g r e e d  t h a t  the communi ty c o l l e g e  s t uden t s  

possess b e t t e r  w r i t i n g  s k i l l s  than o r a l  communi ca t i on  s k i l l s .  

Measur i ng the responses o f  t he E n g l i s h  t e ac h e r s  a l o n e ,  90 

pe r c en t  d i s a g r e e d  or  s t r o n g l y  d i sa g r e ed  t h a t  communi ty
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TABLE I I  

Responses of English Teachers

Strongly 
Agree Agree Disagree

Based on my experience,
most o f my students 18% 63% 13%
w rite  d if fe re n t ly  from 
the way they speak.

Based on my experience,
most o f my students 20% 80% 0%
possess be tte r oral com­
munication s k i l l s  than 
w r it in g  s k i l l s .

Based on my experience,
most o f my students 0% 10% 63%
possess be tte r w r it in g  
s k i l l s  than communi­
cation s k i l l s .

Based on my experience, 
most o f my students 
speak as well as they 
w rite .

10% 10% 60%

Based on my experience, 
the speaking or oral 
communication s k i l l s  of  
most o f my students

Need Great 
Improvement

0%

Need L i t t le  
Improvement

100%

S t r o n g l y
D is a g r e e

6%

0%

27%

20%

Need No 
Improvement

0%

Based on my e x p e r i e n c e ,
th e  w r i t i n g  s k i l l s  o f
m os t o f  my s t u d e n t s

53% 47% 0%
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TABLE I I I  

Responses o f Speech Teachers

Strongly Strongly
Agree Agree Disagree Disagree

Based on my experience,
most o f my students 37% 27% 18% 18%
w rite  d if fe re n t ly  from 
the way they speak.

Based on my experience,
most o f my students 64% 18% 9% 9%
possess be tte r oral 
communication s k i l l s  
than w r it in g  s k i l l s .

Based on my experience,
most o f my students 0% 9% 9% 82%
possess b e tte r w r it in g  
s k i l l s  than oral com­
munication s k i l l s .

Based on my experience,
most o f my students speak 7% 28% 19% 46%
as well as they w rite .

Need Great Need L i t t le  Need No 
Improvement Improvement Improvement

Based on my experience,
the speaking or oral 0% 100% 0%
communication s k i l l s  of  
my students

Based on my e x p e r i e n c e ,
th e  w r i t i n g  s k i l l s  o f
m os t o f  my s t u d e n t s 0% 100% 0%
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TABLE IV

Responses o f English-Speech Teachers

Strongly 
Agree Agree Disagree

Based on my experience,
most o f my students 66% 34% 0%
w rite  d if fe re n t ly  from 
the way they speak.

Based on my experience, 
most o f my students 
possess be tte r oral 
communication s k i l l s  
than w r itin g  s k i l l s .

34% 66% 0%

Based on my experience,
most o f my students 0% 0% 34%
possess b e tte r w r it in g  
s k i l l s  than oral 
communication s k i l l s .

Based on my experience,
most o f my students 10% 13% 54%
speak as well as they
w rite .

Need Great Need L i t t l e  
Improvement Improvement

Based on my experience,
the speaking or oral 0% 100%
communication s k i l l s  
of  most o f my students

S t r o n g l y
D is a g r e e

0%

0%

66%

23%

Need No 
Improvement

0%

Based on my e x p e r i e n c e ,
th e  w r i t i n g  s k i l l s  o f
m os t o f  my s t u d e n t s

0% 100% 0%
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c o l l e g e  s t u de n t s  possess b e t t e r  w r i t i n g  s k i l l s  than o r a l  

communi ca t i on  s k i l l s .  N i n e t y - o n e  p e r c en t  o f  Speech t ea ch e r s  

a t  t he  communi ty c o l l e g e  l e v e l  d i s ag r e ed  or  s t r o n g l y  d i s ­

agreed t h a t  communi t y c o l l e g e  s t u d e n t s  possess b e t t e r  

w r i t i n g  s k i l l s  t han o r a l  communi ca t i on  s k i l l s .  E n g l i s h -  

Speech t eache r s  c o n f i r me d  the c o n t e n t i o n  unan i mous l y ,  100 

p e r c e n t  d i s ag r e e d  or  s t r o n g l y  d i s ag r eed  t h a t  communi ty 

c o l l e g e  s t u d e n t s  possess b e t t e r  w r i t i n g  s k i l l s  t han o r a l  

communi ca t i on  s k i l l s .

Hypo t hes i s  1 was more f i r m l y  con f i r med  by t he f a c t  

t h a t  a l l  f o u r  c a t e g o r i e s  a f f i r m e d  t h a t  communi ty c o l l e g e  

s t u d e n t s  do not  w r i t e  as w e l l  as t hey  speak.  Measur i ng 

the o v e r a l l  r esponses o f  a l l  t he t e a c h e r s ,  we f i n d  t h a t  

75 p e r cen t  d i s a g r e e d  or  s t r o n g l y  d i sa g r e ed  t h a t  t he commu­

n i t y  c o l l e g e  s t u d e n t s  speak as we l l  as t hey  w r i t e .  E i g h t y  

p e r c e n t  o f  a l l  t he  E n g l i s h  t e a c h e r s  i n  our  sample d i sa g r ee d  

or  s t r o n g l y  d i s a g r e e d  t h a t  t h e i r  s t u de n t s  speak as w e l l  as 

t hey  w r i t e .  The p r o p o r t i o n  o f  d i sagreement  t h a t  t he com­

mun i t y  c o l l e g e  s t u d e n t s  speak as we l l  as t hey  w r i t e  among 

Speech t eacher s  was 65 p e r c e n t ,  w h i l e  i t  was 75 p e r c e n t  f o r  

t he Eng l i s h - Speech  t e a c h e r s  i n  our  sample.

We found t h a t  i n  t erms o f  d e t e r m i n i n g  whi ch s k i l l s ,

o r a l  or  w r i t t e n ,  o f  the communi ty c o l l e g e  s t u d e n t s  need 

the most  improvement ,  t h e r e  e x i s t e d  a v a r i e d  o p i n i o n  between 

our  t h r e e  c a t e g o r i e s  o f  communi ca t i on  t e a c h e r s .  In t he 

c a t e g o r y  o f  t he o v e r a l l  r esponses ,  100 pe r c e n t  o f  our  sample 

b e l i e v e s  t h a t  the o r a l  communi ca t i on  s k i l l s  o f  communi ty
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c o l l e g e  s t u d e n t s  need l i t t l e  improvement ,  w h i l e  o n l y  31 

p e r cen t  b e l i e v e  t h a t  t he w r i t i n g  s k i l l s  need l i t t l e  im­

provement ,  We ge t  a s t r o n g e r  d i f f e r e n c e  o f  o p i n i o n  among 

j u s t  t he  E n g l i s h  t e a c h e r s .  Whi l e  100 p e r c e n t  o f  t he  En g l i s h  

t eacher s  b e l i e v e  t h a t  t he speak i ng  o r  o r a l  communi ca t i on  

s k i l l s  o f  t he communi ty c o l l e g e  s t u d e n t s  need l i t t l e  

i mprovement ,  a m a j o r i t y  b e l i e v e  the w r i t i n g  s k i l l s  need 

g r e a t  improvement ,  53 p e r c e n t  Speech t eache r s  i n d i c a t e d  

something even d i f f e r e n t  f rom t he  above two c a t e g o r i e s :  

t hey expressed (100 p e r c e n t )  t he  b e l i e f  t h a t  both the 

o r a l  communi ca t i on  and w r i t i n g  s k i l l s  o f  t he communi ty 

c o l l e g e  s t u d e n t s  need l i t t l e  i mprovement .  The E n g l i s h -  

Speech t ea ch e r s  t ook  t he  same p o s i t i o n ;  100 p e r c e n t  o f  

them b e l i e v e  t h a t  both  the o r a l  and w r i t i n g  s k i l l s  o f  t he 

communi ca t i on  s k i l l s  need l i t t l e  improvement .

A l t hough  t h e r e  e x i s t e d  a wide degree o f  v a r i a n c e  i n 

o p i n i o n  among our  sample on whi ch s k i l l s  needed the g r e a t e s t  

improvement ,  t he data  suppo r t ed  t h a t  v a r i a n c e ;  the 

w r i t i n g  s k i l l s  o f  t he  communi ty c o l l e g e  s t u d e n t  needed 

the g r e a t e s t  improvement  when compared w i t h  h i s  o r a l  

communi cat i on s k i l l s .

Hypotheses 2 and 3 w i l l  be t he t o p i c  o f  concern under  

an o t h e r  s e c t i o n ,

Out o f  our  sample 76 p e r cen t  o f  our  respondent s  

r e p o r t  t h a t  t h e i r  communi t y c o l l e g e  does no t  r e q u i r e  any 

speech c l asses  f o r  t h e i r  s t u d e n t s .  A l t hough  t h i s  does not  

e s t a b l i s h  a causa l  r e l a t i o n s h i p  between the communi cat i on
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s k i l l s  o f  communi ty c o l l e g e  s t u d en t s  and t h e i r  t r a i n i n g ,  

i t  does i n d i c a t e  t h a t  t h e r e  i s  a c o r r e l a t i o n  between the 

c u r r i c u l u m  and the d i s c r e p a n c i e s  between the o r a l  and 

w r i t t e n  communi ca t i on  s k i l l s  o f  s t u d e n t s .  Thus h yp o t h es i s  

4 seems to be suppo r t ed  by our  da t a .
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ga t o r s  would do we l l  t o broaden the spect rum o f  p o s s i b l e  
responses so as to educe degrees o f  improvement ,  and to 
a l l o w  f o r  minimal  r esponses .



CHAPTER I I I

AN ALTERNATIVE APPROACH TO TEACHING 
COMPOSITION: SPEECH-COMP

R h e t o r i c  i s  t he  a r t  o f  e f f e c t i v e  e x p r e s s i o n  i n speech 

or  w r i t i n g .  Thus courses  whi ch are f ocussed around the 

development  o f  e i t h e r  v e r ba l  o r  o r a l  s k i l l s  have the same 

u l t i m a t e  g o a l ,  t e a c h i n g  s t u d e n t s  how to express  t hemsel ves  

e f f e c t i  v e l y .

At  t he communi t y c o l l e g e  l e v e l ,  most  c u r r i c u l a  r e ­

q u i r e  t h a t  s t u d e n t s  t ake two semesters  o f  E n g l i s h  compos i ­

t i o n .  Th i s  r e q u i r e m e n t  e x i s t s  a t  a l l  c o l l e g e s ,  f o u r - y e a r  

and t wo - y ea r  i n  t he Un i t e d  S t a t e s .  A l l  f reshmen are u s u a l l y  

r e q u i r e d  t o  t ake E n g l i s h  c o m p o s i t i o n .  T h e r e f o r e  d e s p i t e  

t he academic d i s c i p l i n e  o r  p r o f e s s i o n a l  i n t e r e s t s  o f  s t u d e n t s  

i n  c o l l e g e s  i n t he Un i t ed  S t a t es  t hey  can expec t  t o  t ake 

a course i n  E n g l i s h  c o m p o s i t i o n .

Th i s  r e q u i r e m e n t  i s  j u s t i f i e d  on t he bas i s  o f  two 

d i s t i n c t  arguments .  The f i r s t  c e n t e r s  around t he  " s e r v i c e "  

f u n c t i o n  o f  t he c o m p o s i t i o n  cou r se .  One a u t h o r  has e x p l a i n e d  

t h i s  concept  s u c c i n c t l y  i n  t h i s  manner ;

The course e x i s t s  t o  p r o v i d e  immediate t h e r ap y  
f o r  s t u d e n t s  whose academic f u t u r e  i s  c l ouded 
by t h e i r  i n a b i l i t y  t o  manage the w r i t t e n  form 
o f  E n g l i s h  w i t h  r e as onab l e  ease,  p r e c i s i o n ,  and 
c o r r e c t n e s s  . '

Thus the e s s e n t i a l  purpose o f  f reshman E n g l i s h  f rom the 

" s e r v i c e "  concep t  i s  a p r a c t i c a l  one:  t o  deve l op  each

s t u d e n t ' s  w r i t i n g  s k i l l  t o  the l e v e l  o f  competence r e q u i r e d  

by c o l l e g e  work .  The second argument  f o r  r e q u i r i n g  E n g l i s h

- 3 9 -
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c o mp o s i t i o n  i n v o l v e s  a n o n - p r a c t i c a l  f u n c t i o n  f o r  t he course .  

I t  i s  p r e d i c a t e d  upon the broad n o t i o n  o f  i n t e l l e c t u a l  

t r a i n i n g ,  a c h i e f  component  o f  t he i dea o f  l i b e r a l  educa­

t i o n .  T h e r e f o r e ,  E n g l i s h  c o mp o s i t i o n  i s  j u s t i f i e d  as a r e ­

qu i r emen t  i n  t he c u r r i c u l u m  o f  c o l l e g e s  and u n i v e r s i t i e s  

to f o s t e r  i n s t u d e n t s  the a b i l i t y  to t h i n k  c l e a r l y  and 

e f f e c t i v e l y  express  t h e i r  t h i n k i n g  i n  w r i t t e n  f orm.

As a r e s u l t  o f  t hese two j u s t i f i c a t i o n s  or  v a r y i n g  

p o i n t s  o f  v iew on t he e s s e n t i a l  purpose o f  t he c o mpo s i t i o n  

course we f i n d  t h a t  t h r o u g h o u t  Amer i can c o l l e g e s  and 

u n i v e r s i t i e s  the f reshmen c o mp o s i t i o n  course t akes  a 

v a r i e t y  o f  f o r m s . Th i s  i s  due t o  t he  f a c t  t h a t  t hese 

courses emphasi ze d i f f e r e n t  d i mens i ons  o f  l anguage as 

a mechanism f o r  i mp r o v i n g  t he w r i t i n g  s k i l l s  o f  s t u d e n t s .  

Courses may emphasi ze grammar,  l o g i c ,  l i t e r a t u r e .  In 

d e s c r i b i n g  t he d i v e r s e  n a t u r e  o f  E n g l i s h  c o mp o s i t i o n  i n 

Amer i can c o l l e g e s  and u n i v e r s i t i e s ,  one a u t h o r i t y  has 

e x p l a i n e d  the s t a t e  o f  f reshman c o m p o s i t i o n  courses  i n 

t he f o l l o w i n g  manner ;

. . . t he  pe rsona l  t h e o r i e s - - o r  s i mp l y  the
p r e f e r e n c e s - - o f  t he  people who have charge o f  
o r g a n i z i n g  courses  i n  f reshman E n g l i s h  d e t e r ­
mine the n a t u r e  o f  t he  c o u r s e ;  and what  goes 
by t he  name o f  f reshman c o m p o s i t i o n  on one 
campus may bear  l i t t l e  resemblance t o  a 
course o f  t he  same name on a n o t h e r .  The 
course may be based on any o f  t he f o l l o w i n g  
or  on i nnumer ab l e  c o mb i n a t i o n s  o f  them;

1. T r a d i t i o n a l  grammar,  usage,  and 
mechani cs ( p u n c t u a t i o n ,  s p e l l i n g )  
o f t e n  w i t h  the f a m i l i a r  e x e r c i s e s  o f  
sent ence d i agrammi ng.
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2. The "new g r a m m a r " - - s t r u c t u r a l  linguistics,
3. L i t e r a t u r e ,  o r g a n i z e d  by maj or  

t y p e s ,  by ma j o r  f i g u r e s ,  by 
r e s t r i c t i o n  t o  someone's l i s t  
o f  Great  Books o f  the Western 
W o r l d .

4. R h e t o r i c  o f  v a r i o u s  k i n d s ,  f rom 
the c l a s s i c a l  t h e o r y  o f  A r i s t o t l e  
and Q u i n t i l i a n  t o  the f a m i l i a r
n i n e t e e n t h - c e n t u r y  systems o f  
paragraph devel opment  and " f orms 
o f  d i s c o u r s e . "

5. L o g i c ,  i n  amounts r a ng i n g  f rom 
on l y  a day o r  two spent  d i s c u s s i n g  
f a l l a c i e s  t o  b o o k - l e n g t h  t r e a t ­
ments t h a t  domi nate an e n t i r e  
se mes t e r ' s  work ,

6. Semant i cs o f  v a r i o u s  k i nds  and 
a c c o r d i n g  t o  v a r i o u s  p r o p h e t s :

7. The communi ca t i on  process  and 
the mass media,

8. P u b l i c  speak i ng .

9. Propaganda speak i ng .

10. A k i nd  o f  watered-down s o c i a l  
sur vey  based on c o l l e c t i o n s  o f  
essays drawn f o r  t he most  p a r t  
f rom c u r r e n t  ma g a z i n e s . 2

Thus the g r e a t  d i v e r s i t y  o f  t he  s t a t e  o f  f reshman compos i ­

t i o n  l eads  us t o  t he same gener a l  c o n c l u s i o n  t h a t  more 

and more s c h o l a r s  are b e g i n n i n g  t o  draw;  f reshman 

c o mp o s i t i o n  i n  Amer i can u n i v e r s i t i e s  and c o l l e g e s  s u f f e r s  

g r e a t l y  f rom a c o n f u s i o n  o f  purpose ,  c o n t e n t  and o r g a n i z a t i o n  

Is f reshman c o mp o s i t i o n  a c h i e v i n g  i t s  genera l  purpose? 

Scho l a r s  t oday f r e q u e n t l y  remark t h a t  t he v e r ba l  s k i l l s  

o f  Amer i can s t u d e n t s  are p r o g r e s s i v e l y  d e c l i n i n g .  In o t h e r  

words the b e l i e f  t h a t  Amer i can s t u d e n t s  are w r i t i n g  worse
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t han t h e i r  p r eceed i ng  g e n e r a t i o n  i s  r a p i d l y  g a i n i n g  

p o p u l a r i t y  among s c h o l a r s .

On t he  o t h e r  s i de  o f  the c o i n ,  t he f a t e  o f  the 

courses i n  the c o l l e g e  c u r r i c u l u m  t h a t  seek to deve l op 

the o r a l  communi ca t i ons  s k i l l s  o f  s t u d e n t s  has not  been 

t h a t  much d i f f e r e n t  f rom t h a t  o f  E n g l i s h  c o m p o s i t i o n .

In t he  communi t y c o l l e g e ,  s p e c i f i c a l l y ,  t he s t a t u s  o f  speech 

has always been one o f  l ower  p r i o r i t y  i n terms o f  c u r r i ­

culum emphasi s.  There i s  t y p i c a l l y  no speech r e q u i r e men t  

i n t he communi ty c o l l e g e . 3 T h e r e f o r e ,  a l t h o u g h  f o r  d i f f e r ­

ent  r easons ,  the d e s t i n y  o f  speech i s s t r i k i n g l y  s i m i l a r  t o 

t h a t  o f  f reshman c o m p o s i t i o n .

Thus,  the a c q u i s i t i o n  o f  e f f e c t i v e  " communi ca t i on  

s k i l l s "  by communi ty c o l l e g e  and a l l  o t h e r  c o l l e g e  s t u d e n t s  

i s  cas t  i n  s e r i o u s  doubt  even among those who are r e s p o n ­

s i b l e  f o r  i n s u r i n g  t h e i r  a c q u i s i t i o n .  Th i s  p r ed i cament  

n e c e s s i t a t e s  t h a t  we beg i n  t o  dev i se  a l t e r n a t i v e  approaches 

i n t he E n g l i s h  and Speech d i s c i p l i n e s  t h a t  would r e l i e v e  us 

o f  t he doubt  t h a t  p r e s e n t l y  p r e v a i l s .  I f  we f a i l  t o  do 

t h i s  t he f u t u r e  o f  a g e n e r a t i o n  o f  Amer i can c o l l e g e  

s t u d e n t s  w i l l  bear  t he b r u n t ,  t hough the i m p l i c a t i o n s  f o r  ' 

t he f u n c t i o n i n g  o f  t he b r oade r  s o c i e t y  are c o n s i d e r a b l e .

In an a t t e mp t  t o  c o n t r i b u t e  t o  t h i s  process i t  s h a l l  

be our  purpose t o  o f f e r  some a l t e r n a t i v e  approach t o  the 

di lemma o f  E n g l i s h  c o m p o s i t i o n  and speech courses a t  the 

communi ty c o l l e g e  l e v e l .  We s h a l l  c a l l  ou r  approach a 

r h e t o r i c  o f  w r i t i n g  and speak i ng  approach t o  the a c q u i s i -



- 4 3 -

t i o n  o f  communi ca t i on  s k i l l s .

The t h e o r e t i c a l  b a s i s  o f  t h i s  approach i s  t h a t  the 

p r i n c i p l e s  o f  commun i ca t i on ,  bo t h  w r i t t e n  and o r a l ,  are 

b a s i c a l l y  t he  same. We r e l y  h e a v i l y  on t he concept  o f  

r h e t o r i c  i n  d e v i s i n g  an a l t e r n a t i v e  approach t o  t he t e a c h i n g  

o f  v e r ba l  and o r a l  s k i l l s  a t  t he communi ty c o l l e g e  l e v e l ,

Th i s  i s  o b v i o u s l y  a d e p a r t u r e  f rom the p r e s e n t  approach 

to t e a c h i n g  t hose s k i l l s  i n  t h a t  most  emphasis has been 

p l aced  on d e v e l o p i n g  w r i t i n g  s k i l l s .  By combi n i ng  and 

e q u a l l y  emphas i z i ng  both w r i t i n g  s k i l l s  and o r a l  s k i l l s ,  

the s t u d e n t  i s  p r e d i c t e d  t o  be ab l e  t o  l e a r n  to w r i t e  

w i t h  g r e a t e r  ease w h i l e  a t  the same t i me p e r f e c t i n g  and 

i mp r o v i n g  h i s  o r a l  communi ca t i on  s k i l l s .  The u n d e r l y i n g  

assumpt i on  i s  t h a t  communi ty c o l l e g e  s t u d e n t s  have sub­

s t a n t i a l l y  b e t t e r  o r a l  communi cat i on s k i l l s  than w r i t i n g  

s k i l l s  and thus by t e a c h i n g  i n  a way i n whi ch you get  them 

to l e a r n  t o  w r i t e  by t r a n s f e r r i n g  and c a p i t a l i z i n g  upon 

t h e i r  o r a l  communi ca t i on  s k i l l s ,  t hey  w i l l  l e a r n  to w r i t e

more e f f e c t i v e l y  w i t h  g r e a t e r  ease and more q u i c k l y .

The u n d e r l y i n g  assumpt i on  we make here has been 

v e r i f i e d  by data we c o l l e c t e d  f rom our  sample o f  E n g l i s h ,  

Speech and En g l i sh - Speech  t eache r s  a t  t he communi ty c o l l e g e  

l e v e l ,  We a t t emp t ed  t o  i d e n t i f y  t he problems o f  speech 

and the prob l ems i n  w r i t i n g  o f  s t u d e n t s  based on the 

ex p e r i e n c e  o f  communi t y c o l l e g e  l e v e l  t e a c h e r s .  In 

a t t e m p t i n g  t o  i d e n t i f y  t he  problems o f  speech we s o l i c i t e d  

t he  responses o f  speech t ea ch e r s  and Eng l i sh - Speech  teachers ,
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t h u s ,  we had t he d i f f e r e n t  p e r s p e c t i v e s  o f  two c a t e g o r i e s  

o f  t eacher s  i n each case i n  a t t e m p t i n g  t o  i d e n t i f y  the 

problems communi ty c o l l e g e  s t u d e n t s  have i n  w r i t t e n  e x ­

p r e s s i o n  and o r a l  e x p r e s s i o n .  Th i s  method works t o  l end 

more v a l i d i t y  to our  c o n c l u s i o n s  about  t he problems i n 

w r i t i n g  or  speak i ng  communi ty c o l l e g e  s t ud e n t s  have.

The E n g l i s h - t e a c h e r s  i n our  sample g e n e r a l l y  agree 

t h a t  communi ty c o l l e g e  s t u d e n t s  have problems e x p r es s i n g  

i d e a s ,  us i ng  c o r r e c t  grammar and syn t ax  and d e p l o y i n g  

an adequate v o c a b u l a r y .  ( Tab l e  I )  The t eacher s  who have 

had e x p e r i e n c e  i n  t e a c h i n g  both speech and En g l i s h  ( Tab l e  I I )  

o v e r a l l  were i n agreement  w i t h  t he E n g l i s h  t eacher s  about  

t he problems in w r i t i n g  t h a t  t he communi t y c o l l e g e  s t u d e n t s  

en c ou n t e r .  They i d e n t i f i e d  t he same problem areas as the 

E n g l i s h  t e a c h e r s .

In the area o f  speech,  Speech t e a c h e r s ,  t he data 

r e v e a l s ,  i d e n t i f i e d  the f o l l o w i n g  areas as t hose whi ch 

p r e s e n t  communi ty c o l l e g e  s t u d e n t s '  problems i n e f f e c t i v e  

o r a l  commun i ca t i on :  e x p r e s s i n g  i d e a s ,  s y n t a x ,  grammar,

v o c a b u l a r y  and d i c t i o n .  ( Tab l e  I I I )  The t eacher s  o f  

E n g l i s h  and Speech co n f i r me d  t hese areas as problem areas 

f o r  communi ty c o l l e g e  s t u d e n t s  i n  communi ca t i ng  e f f e c t i v e l y  

i n speech . ( Tab l e  I V )

Thus,  we can conc l ude  and make ano t he r  c e n t r a l  assump­

t i o n  f o r  our  a l t e r n a t i v e  approach to the t e a ch i n g  o f  En g l i s h  

and speech based on the f i n d i n g s  o f  our  da t a :  t he problems
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TABLE I

Problems in Wri t ing 
(Engl ish Teachers)

One of  the severe 
problems most students 
have in wr i t ten expression 
is expressing ideas.

One of  the severe
problems most students 13% 60% 20% 7%
have in wr i t ten expression 
is syntax.

One of  the severe
problems most students 20% 47% 26% 7%
have in wr i t ten expression 
is i ncor rect  grammar.

One of  the severe
problems most students 26% 54% 20% 0%
have in wr i t ten expression 
is the lack of  an adequate 
vocabulary.

Strongly Strongly
Agree Agree Disagree Disagree

47% 53% 0% 0%
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TABLE I I

Problems in Wri t ing 
(Engl ish-Speech Teachers)

Strongly Strongly
Agree Agree Disagree Disagree

One of  the severe
problems most students 34% 66% 0% 0%
have in oral  communi­
cat ion is in expressing 
ideas.

One of  the severe
problems most students 0% 66% 34% 0%
have in wr i t t en expression 
is syntax.

One of  the severe
problems most students 34% 66% 0% 0%
have in wr i t t en expression 
is incor rect  grammar.

One of  the severe
problems most students 34% 66% 0% 0%
have in wr i t t en expression 
is the lack of  an adequate 
vocabulary.
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TABLE 11 I

Problems In Speech 
(Speech Teachers )

S t r o n g l y  S t r o n g l y
Agree Agree Di sagr ee  Di saqree

One o f  t he severe
problems most  s t u d e n t s  23% 62% 15% 0%
have i n  o r a l  communi ­
c a t i o n  i s  i n  e x p r e s s ­
i ng i d ea s .

One o f  t he severe
problems most  s t u d e n t s  23% 54% 23% 0%
have i n  o r a l  communi ­
c a t i o n  i s  s y n t a x .

One o f  t he  severe
problems most  s t u d e n t s  38% 54% 8% 0%
have i n  o r a l  communi ­
c a t i o n  i s  grammar.

One o f  t he  severe
problems most  s t u d e n t s  39% 38% 23% 0%
have i n  o r a l  communi ­
c a t i o n  i s  t he l ack  
o f  an adequate v o c a b u l a r y .

One o f  t he  severe
problems most  s t u d e n t s  8% 54% 38% 0%
have i n  o r a l  communi ­
c a t i o n  i s  d i c t i o n .



- 4 8 -

TABLE IV

Problems In Speech 
{ Eng l i sh - Speech  Teachers)

S t r o n g l y  S t r o n g l y
Agree Agree Pi sagree P i sagr ee

One of  t he  severe
problems most  s t u d e n t s  66% 0% 34% 0%
have i n  o r a l  communi ­
c a t i o n  i s  i n e x p r e s s i n g  
ideas.

One o f  t he severe
problems most  s t u d e n t s  66% 0% 34% 0%
have i n  o r a l  communi ­
c a t i o n  i s  s y n t a x .

One o f  t he severe
problems most  s t u d e n t s  66% 34% 0% 0%
have i n  o r a l  communi ­
c a t i o n  i s  i n c o r r e c t  
grammar .

One o f  t he severe
problems most  s t u d e n t s  66% 0% 34% 0%
have i n  o r a l  communi ­
c a t i o n  i s  t he l a c k  o f  
an adequate v o c a b u l a r y .

One o f  t he severe
problems most  s t u d e n t s  66% 0% 34% 0%
have i n o r a l  communi ­
c a t i o n  i s  d i c t i o n .



o f  communi ty c o l l e g e  s t u d en t s  i n  e f f e c t i v e  w r i t i n g  and 

o r a l  communi ca t i ons  s k i l l s  are t he same. Our model  i s  

thus p r e d i c a t e d  on the f o l l o w i n g  assumpt i ons :  (1)  t he

p r i n c i p l e s  o f  commun i ca t i on ,  both o r a l  and w r i t t e n ,  are the 

same; (2)  t he prob l ems in w r i t i n g  and speak i ng  o f  communi ty 

c o l l e g e  s t u d e n t s  are b a s i c a l l y  t he same a l t h o u g h  these 

problems are more severe  i n t he s t u d e n t s  a t t e mp t s  t o  e x ­

press t hemsel ves  i n  w r i t t e n  f o rm.  Our data r e v e a l s  t h a t  

communi ty c o l l e g e  s t u d e n t s  w r i t e  d i f f e r e n t l y  f rom the 

way t hey  speak.  ( Tab l e  V)

The "Communi cat i on Approach"  t o  the Teachi ng 
o f  W r i t i n g  and Oral  Communicat i on S k i l l s

The r h e t o r i c  o f  w r i t i n g  and the r h e t o r i c  o f  speech 

f o r  d e f i n i t i o n  purposes w i l l  be c a l l e d  communi ca t i on .  Thus 

our  a l t e r n a t i v e  course  to t he t e a c h i n g  o f  w r i t i n g  s k i l l s  

and o r a l  communi ca t i on  s k i l l s  w i l l  no t  be c a l l e d  E n g l i s h  

c o m p o s i t i o n  o r  Speech bu t  Speech-Comp.

Speech-Comp seeks to deve l op t he w r i t i n g  s k i l l s  and 

o r a l  communi ca t i on  s k i l l s  o f  s t u d en t s  c o n c u r r e n t l y . The 

" c ommun i c a t i ons "  course  i s  based on t he  concep t  o f  r h e t o r i c .  

Si nce r h e t o r i c  i s  b r o a d l y  d e f i n e d  as t he a r t  o f  e f f e c t i v e  

e x p r e s s i o n ,  t he concep t  does no t  c o n t r a d i c t  t he aims o f  

the t r a d i t i o n a l  E n g l i s h  c ompo s i t i o n  course o r  t he speech 

course a t  t he  c o l l e g e  l e v e l .  R h e t o r i c  f u r t h e r  connotes 

the p r i n c i p l e s  o f  c l e a r  t h i n k i n g  and e f f e c t i v e  e x p r e s s i o n .  

The n o t i o n  o f  r h e t o r i c  h i s t o r i c a l l y  i n v o l v e s  f o u r  t r a d i t i o n s
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TAB LF. V

Responses o f  Speech Teachers

S t r o n g l y
Agree Agree Pi sagree

Based on my e x p e r i e n c e ,
most  o f  my s t u d e n t s  37% 27% 18%
w r i t e  d i f f e r e n t l y  f rom 
t he  way t hey  speak.

Responses o f  Eng l i sh - Speech  Teachers

Based on my e x p e r i e n c e ,
most  o f  my s t u d e n t s  66% 34% 0%
w r i t e  d i f f e r e n t l y  f rom 
the way t hey  speak.

S t r o n g l y  
Pi sagree

18%

0%
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propaganda,  l i t e r a r y  c r i t i c i s m ,  pe r su as i o n  ( A r i s t o t l e )

and the q u a l i t y  o f  t he  w r i t e r  i n  h i s  adherence to t r u t h

and v i r t u e  ( P l a t o ) .  These are t he bas i c  concerns  i n

t e ac h i n g  e f f e c t i v e  w r i t i n g .

The proposed c o u r s e ,  11 Speech-Comp. " t hus d e pa r t s  f rom

the t r a d i t i o n a l  course i n c o mp o s i t i o n  i n  t h a t  i t  seeks t o

t r anscend  the mere emphasis o f  l i t e r a r y  s k i l l s ,  w r i t i n g

and r e a d i n g ,  bu t  i n c o r p o r a t e s  i n  t h i s  e f f o r t  the s k i l l s

o f  speak i ng and l i s t e n i n g .  The Speech-Comp course would

be i n v o l v e d  i n t h e  o v e r a l l  process  o f  what  has been c a l l e d

" l anguage p r o d u c t i o n  and r e c e p t i o n . "5  In showing the

r e l a t i o n s h i p  between speech and E n g l i s h  Compos i t i on  as t he

same process one a u t h o r  has s u c c i n c t l y  and a p t l y  observed:

. . . F i r s t  o f  a l l  then I would l i k e  t o  t a l k  
about  the f undamenta l  process go i ng on i n En g l i s h  
t e a c h i n g  . . .  I would produce t h r e e  words
whi ch would seem t o  me to d e s c r i b e  t he  essen­
t i a l  process t h a t  we are concerned w i t h  i n 
t he t e a c h i n g  o f  E n g l i s h .  These words would be 
the v e r b a l i z a t i o n  o f  e x p e r i e n c e .  In o t h e r  
words ,  i t ' s  encour ag i ng  people t o  pu t  what  
t hey have ex pe r i e n c e d  i n t o  words- -when I ' m 
w r i t i n g  I ' m  p u t t i n g  someth i ng t h a t  happened 
to me i n t o  wor ds ,  when I ' m speak i ng  I ' m  p u t t i n g  
someth i ng t h a t  happened to me i n t o  words.  . .
The o t h e r  p a r t  o f  t he process  encour ag i ng
En g l i s h  t e a c h i n g  i s  t he e x p e r i en c e  o f  v e r b a l i ­
z a t i o n .  " V e r b a l i z a t i o n "  i s  what  o t h e r  people 
w r i t e  and what  o t h e r  peopl e  say.  And we as 
r eaders  read what  t hey  w r i t e  and we as l i s t e n e r s  
l i s t e n  t o  what  t hey  are s peak i ng .  . .

The au t h o r  d e f i n e s  e x p e r i e nc e  i n ver y  broad t e rms .  Not

o n l y  does e x p e r i e n c e  mean what  has happened t o  t he s t u de n t

bu t  i t  i n v o l v e s  a l l  encoun t e r s  o f  the s t u d e n t ,  e . g . ,

r ead i ng  a n o v e l ,  v i s i t i n g  p l a c e s ,  r e ad i ng  p o e t r y ,  and under -



- 5 2 -

goi ng what  comes t o  h i s  mind when he hears a b e l l  r i n g ,  

e t c .  . . .

The nex t  s t ep  i n  our  proposed "Speech-Comp" course 

i s  t o avo i d  the c o n v e n t i o n a l  t r en d  i n t e a c h i n g  En g l i s h  

c o m p o s i t i o n  o f  s e t t i n g  ou t  t he t r a d i t i o n a l  goal s  and 

o b j e c t i v e s  o f  c e r t a i n  s k i l l s .  The c o n v e n t i o n a l  En g l i s h  

c o m p o s i t i o n  course e s t a b l i s h e s  u s u a l l y  as i t s  o b j e c t i v e  to 

p e r f e c t  c e r t a i n  s k i l l s  such as r rammar ,  s p e l l i n g ,  p a r a g r a p ­

h i ng  e t c .  The c o n v e n t i o n a l  E n g l i s h  c o mp o s i t i o n  course i s  de­

s i gned as a r e s u l t  o f  our  p e r c e p t i o n  o f  t he main components 

o f  E n g l i s h :  l anguage,  l i t e r a t u r e ,  and c o m p o s i t i o n .  We

propose abandoni ng t h i s  approach because i t  c o n f i n e s  us to 

enhanc i ng o n l y  t he s k i l l s  o f  r e ad i n g  and w r i t i n g .

Th i s  p e r s p e c t i v e  i n  p l a n n i n g  t he E n g l i s h  compos i t  i on 

o r  "Speech-Comp" course should  be r e p l a c e d  by emphas i z i ng 

the n o t i o n  o f  " e x p e r i e n c e "  o r  more s p e c i f i c a l l y  t he " v e r b ­

a l i z a t i o n  o f  e x p e r i e n c e - "  In s t a r t i n g  w i t h  the o b j e c t i v e  

o f  t he  " v e r b a l i z a t i o n  o f  e x p e r i e n c e "  as t he focus o f  t he 

"Speech-Comp" co u r s e ,  one n a t u r a l l y  beg i ns  w i t h  p r oduc i ng  

l anguage and t h i s  i s  c a l l e d  p r o c u t i o n .  Language i s  produced 

two ways:  by speak i ng  i t  and w r i t i n g  i t . ^  I f  l anguage i s

produced i t  a l s o  i s  r e c e i v e d  by l i s t e n i n g  and r e a d i n g .  Th i s  

i s  c a l l e d  t he r e c o g n i t i o n  o f  l anguage.

Out o f  r e c o g n i t i o n  o f  t he f a c t  t h a t  t h e r e  was no term 

d e s c r i b i n g  t he s k i l l s  o f  speak i ng  and l i s t e n i n g  o f  

l anguage l i k e  t h e r e  was a concept  t h a t  r e f e r r e d  t o  the 

s k i l l s  o f  r e ad i n g  and w r i t i n g ,  i . e .  l i t e r a c y ,  one s c h o l a r
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g
has adopted the concep t  o f  " o r a c y "  to f i l l  t h i s  v o i d .

Thus,  r ead i ng  and w r i t i n g  are t he s k i l l s  o f  l i t e r a c y  and 

speak i ng  and l i s t e n i n g  are the s k i l l s  o f  " o r a c y " .

Our proposed "Speech-Comp" course o r  a l t e r n a t i v e  

approach seeks to i n c o r p o r a t e  the s k i l l s  o f  l i t e r a c y  and 

o racy  i n  i m p a r t i n g  e f f e c t i v e  communi ca t i on  s k i l l s t o  the 

communi ty c o l l e g e  s t u d e n t .  Now s i n c e  t h i s  i s  an un­

c o n v e n t i o n a l  approach combi n i ng  speech and E n g l i s h ,  we 

shou l d  c l a r i f y  more b r o a d l y  how t h i s  i s  t o  be done.

We shou l d  l i k e  t o  do t h i s  by c l a r i f y i n g  f u r t h e r  

t he "speech"  aspec t  o f  t h i s  proposed new approach s i n ce  

i t  i s  t he area whi ch has been g r e a t l y  n e g l e c t e d  i n  t each i ng  

communi ca t i on  s k i l l s  a t  t he c o l l e g e  l e v e l .  Th i s  approach 

i s  a l l  t he more novel  because speech t r a d i t i o n a l l y  has been 

t r e a t e d  and l ooked upon as a f r i l l  s u b j e c t .

But  i n  ou r  proposed merger  o f  speech and c o mp o s i t i o n  

we are co n t e n d i ng  t h a t  speech l essons shou l d  not  be 

s ep a r a t e  f rom E n g l i s h  l essons .  F i r s t  o f  a l l  we must  make 

i t  c l e a r  t h a t  when we speak o f  speech we are not  r e f e r r i n g  

t o  c e r t a i n  t ypes  o f  s p e a k i n g ,  e . g .  p u b l i c  s p e a k i n g , i n t e r ­

p r e t a t i v e  l anguage,  r e c i t a t i o n  o f  a poem. For our  p r o ­

posed "Speech-Comp" course i s  i n g r a i n e d  i n  t he r e a l i s t ' s  

d imens i on o f  speech by whi ch everyone i s  a f f e c t e d .  Very 

few o f  us ever  have to make a p u b l i c  speech.  What we 

r e f e r  t o  i n t he n o t i o n  o f  speech i s  a c e r t a i n  q u a l i t y  o f

l anguage whi ch i n v o l v e s  our  own p u t t i n g  o f  words t o g e t h e r
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and e x p r e s s i n g  our  i deas and t h o u g h t s .  Second l y ,  t he equal

emphasis on " speech"  o r  " o r a c y "  i n t e a c h i n g  e f f e c t i v e

communi ca t i on  grows ou t  o f  the r e c o g n i t i o n  t h a t  " ou r

communi ca t i on  i s  most  o f  t he t i me t h rough  speak i ng  and

l i s t e n i n g ,  and ve r y  l i t t l e  o f  t he t ime t h rough  r ead i ng
g

and w r i t i n g .  . . "

There i s  a g r owi ng r e c o g n i t i o n  upon t he p a r t  o f  

E n g l i s h  f a c u l t y  a t  t he  communi ty c o l l e g e  l e v e l  whi ch 

s p e c i f i c a l l y  p o i n t s  t o  t he i mpor t ance  o f  emphas i z i ng  

speech s k i l l s  i n  t r a d i t i o n a l  compos i  t i o n  c ou r ses .  In a 

n a t i o n a l  su r vey  o f  communi ty c o l l e g e  E n g l i s h  t eache r s  i n  

t r a d i t i o n a l  c o m p o s i t i o n  c o u r s e s ,  47 p e r c e n t  expressed the 

i dea t h a t  speech shou l d  be t a u g h t  i n f o r m a l l y  by a l l  

t e ac he r s  o f  E n g l i s h  w h i l e  27 p e r c e n t  went  f u r t h e r  to say 

t h a t  " .  . . speech concept s  and s k i l l s  shou l d  be sys tema­

t i c a l l y  bu t  i n f o r m a l l y  deve loped i n  t he  b a s i c  f reshman 

c o m p o s i t i o n  course . . . " 10

The e f f e c t s  o f  E n g l i s h  Compos i t i on  courses  on s t u d e n t s '

w r i t i n g  are so hard t o  d e t e r m i n e ,  and appear  to be so

n e g l i g a b l e  when measured,  t h a t  some have begun to  advocate

t h a t  t he course  be dropped f rom t he  c o l l e g e  c u r r i c u l u m .

One a u t h o r  when comment ing on t he r e s u l t s  o f  c o mp o s i t i o n

r esea r ch  n o t es :

Most  s t u d i e s  o f  improvement  i n s t u d e n t  w r i t i n g  
have been under t aken  i n  c o m p o s i t i o n  t o  de t e r mi ne  
t he  s u p e r i o r i t y  o f  one method ove r  a n o t h e r .
However ,  s i n ce  s t u d e n t s  under  a l l  e x p e r i me n t a l  
c o n d i t i o n s  have g e n e r a l l y  f a i l e d  t o  show 
s i g n i f i c a n t  improvement  i n t h e i r  w r i t i n g ,  t he 
s t u d i e s  have seemed to i n d i c a t e  t he equal  i n -
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e f f i c i e n c y  o f  a l l  methods being compared.
Such l a c k l u s t e r  r e s u l t s  have f i n a l l y  f o r ced  
r esea r che r s  to q u e s t i o n  whether  i n s t r u c t i o n  i n 
compos i t i on  r e a l l y  has any p o s i t i v e  e f f e c t  on 
s t u d e n t  w r i t i n g  a t  a l l .  Thus f a r  t he r e  has been 
very  l i t t l e  ev i dence f rom r esearch t o  suppor t  
the c o n t e n t i o n  t h a t  i n s t r u c t i o n  i n compos i t i on  
does have a s i g n i f i c a n t  f a v o r a b l e  e f f e c t  on 
s t uden t  w r i t i n g .  Most s t u d i e s ,  i n f a c t ,  tend 
t o  d i s p r o v e  t h i s  c o n t e n t i o n .

Thi s  o b s e r v a t i o n  p o i n t s  t o  the di lemma t h e - E n g l i s h  Compo­

s i t i o n  course f i n d s  i t s e l f  i n .  Perhaps t h i s  p red i cament  

accounts  f o r  the w i l l i n g n e s s ,  and c a l l  by Eng l i sh  p r o ­

f e s s o r s  themselves,  f o r . n o v e l  and expe r i men t a l  approaches 

f o r  c o n d u c t i n g  c ompos i t i on  courses .

However ,  i n o r d e r  to adopt  and i n c o r p o r a t e  Eng l i sh  

c ompos i t i on  i n t he i n t r o d u c t o r y  speech c l a s s  as an a l t e r ­

n a t i v e  approach,  we must f i r s t  e s t a b l i s h  what  problems 

e x i s t  i n t he t each i ng  o f  co mpo s i t i o n  s k i l l s .  In o t h e r  

words,  why i s  i t  hard to t each " J ohnn i e "  how to w r i t e ?

Once we gain some i n s i g h t  i n t o  t h i s  much researched qu e s t i o n  

we w i l l  have e s t a b l i s h e d  a f ramework f o r  a t t a c k i n g  and 

remedying the whole problem i n a proposed "Speech-Comp" 

c l a s s .  Anot her  qu e s t i o n  we should  answer be f o r e  examini ng 

the problem o f  methods i s  why we teach c ompos i t i on  i n 

t he f i r s t  p l ace? One l i n g u i s t  s u c c i n c t l y  answers t h i s  

q u e s t i o n  i n terms o f  t he " s e r v i c e  concept "

. . . t he s t u d e n t  must know how to express 
h i m s e l f  c o g e n t l y  and a r t i c u l a t e l y  i n  o r de r  to 
per f o rm e f f e c t i v e l y  i n t he r e s t  of  h i s  school  
s u b j e c t s  to w r i t e  papers and r e p o r t s ,  t o  take 
e x a mi n a t i o n s ,  and so on. I would p r e f e r ,  
however ,  t o t ake a somewhat broader  approach here 
and to say t h a t  a h i g h e r  l i t e r a c y ,  o r  perhaps 
more a c c u r a t e l y ,  an i n g r e d i e n t  o f  a genera l  or  
l i b e r a l  e d u c a t i o n .  I f  our  s o c i a l  o r de r  i s  t o 
c o n t i n u e  over  the next  t h r ee  o r  f o u r  decades in 
a form whi ch we can approve,  presumably one
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i n  whi ch wi se and sound p o l i c i e s  c onc e r n i ng  a l l  
aspec t s  o f  l i f e  w i l l  emerge f rom p u b l i c  debate 
t h a t  i s  a t  once v i g o r o u s  and i n c i s i v e ,  the need 
f o r  s k i l l  i n  t he use o f  l anguage w i l l  be g r e a t e r  
than i t  has ever  been b e f o r e .  We s h a l l  need 
more i n d i v i d u a l s  who can express t hemsel ves  
c o g e n t l y  and t h i n k  c l e a r l y ,  and a t  t he same 
t i m e ,  t he q u a l i t y  o f  t he t h i n k i n g  and the 
e x p r e s s i o n  must  i m p r o v e . 12

The f o r e g o i n g  p o i n t s  to the need f o r  En g l i s h  p r o f e s s o r s  

to e s t a b l i s h  r e a l i s t i c ,  c l e a r  goa l s  i n  t he co mp o s i t i o n  

course .  U n f o r t u n a t e l y  t h i s  i s  no t  t he case f r e q u e n t l y  

and may be a c o n t r i b u t o r y  f a c t o r  t o t he di lemma t h a t  

" l i t t l e  Johnn i e  c a n ' t  w r i t e "  even a f t e r  t a k i n g  courses 

i n E n g l i s h  Compos i t i on .

In o r d e r  t o demons t r a t e  t he degree t o  whi ch En g l i s h  

Compos i t i on  courses  l a c k  c l e a r  and conc i s e  o b j e c t i v e s  we 

randomly s e l e c t e d  s e v e r a l  Communi ty Co l l e g e  Cata l ogs  and 

s c r u t i n i z e d  t h e i r  course  d e s c r i p t i o n s  f o r  t he  bas i c  

w r i t i n g  course  and speech cou r se .  Our secondary  o b j e c t i v e  

was to compare the d e s c r i p t i o n  and focus o f  t he E n g l i s h  

courses w i t h  t h a t  o f  t he speech course i n t hese i n s t i t u t i o n s .

Our sample r e p r e s e n t s  a c r oss  s e c t i o n  o f  Communi ty 

Co l l eges  across  the c o u n t r y .  P r a c t i c a l l y  a l l  geo g r a ph i ca l  

areas are r e p r e s e n t e d ,  i n  a d d i t i o n  t o  l a r g e  and smal l  

p u b l i c  and p r i v a t e  communi ty c o l l e g e s .  I n o r d e r  to i n d i c a t e  

t he f u l l  i n t e n s i t y  o f  t h i s  probl em we have e l e c t e d  to 

share our  data  i n  i t s  raw form be f o r e  p r e s e n t i n g  an 

ana l ys  i s .
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Al exande r  C i t y  S t a t e  J r .  Co l l ege  A l exander  C i t y ,  Alabama

1976-77 Cat a l og

Eng 101 - Compos i t i on  S k i l l s  - A f i r s t  course i n 
c o m p o s i t i o n  s k i l l s  emphas i z i ng  d e s c r i p t i o n ,  n a r r a t i o n ,  
e x p o s i t i o n ,  and argument .  I n s t r u c t i o n  i n  s u b j e c t  d e v e l o p ­
ment by v a r i o u s  t e c hn i ques  w i t h i n  one o f  t he  t r a d i t i o n a l  
r h e t o r i c a l  f r amewor ks . .  S t r ess  f undamen t a l s  o f  communi ca t i on ,  
as paragraph deve l opment ,  sentence s t r u c t u r e ,  and d i c t i o n ,  
w i t h i n  t he c o n t e x t  o f  ex tended essays.

Speech Communicat i on 101 - Fundamental s o f  I n t e r p e r s o n a l  
Communicat i on - Pr i mar y  a t t e n t i o n  i s  g i ven  t o  t he e l ement s ,  
p r i  nc i  p i es  and t e c h n i q u e s  o f  e f f e c t i v e  i n t e r p e r s o n a l  com- 
u n i c a t i o n  i n  t he sender  r e c e i v e r  emphasi s .  Thi s  emphasis 
i s  put  on t he s t u d e n t  becoming accustomed t o  and aware 
o f  s o c i a l  as we l l  as employment  communi ca t i on  s i t u a t i o n s .  
Student s  may be expec t ed  to l e a r n  t o  p r epar e  communi cat i on 
s i t u a t i o n s .  St udent s  may be expec ted t o  l e a r n  t o  prepare  
and ex t empor aneous l y  d e l i v e r  an a c c e p t a b l e  speech to an 
aud i ence f o r  a w o r t h w h i l e  purpose.

A l l e n  County Communi ty J r .  Co l l e g e  l o l a ,  Kansas

1976-77 Cat a l og

1 0 3 - E n g l i s h  I - A s t udy  o f  t he e s s e n t i a l s  o f  compos i t i on  
and c r i t i c a l  r e a d i n g .  Much p r a c t i c e  i n  w r i t i n g .

101-Speech - A bas i c  course i n  p u b l i c  speak i ng .  T r a i n i n g  
i s  p r o v i d e d  i n  d e l i v e r y ,  e v a l u a t i o n  and l i s t e n i n g .  Tech­
n i ques  o f  e f f e c t i v e  speak i ng  and t ypes  o f  speeches use f u l  
i n communi t y l i f e  are s t u d i e d .

Brewer  S t a t e  J r .  Co l l e g e  F a y e t t e ,  Alabama

1976 Ca t a l og

EH - E n g l i s h  Compos i t i on  - Th i s  course embraces t he 
e s s e n t i a l  s o f  composi11 i on , emphas i z i ng  sentence and p a r a ­
graph s t r u c t u r e ,  c l e a r  t h i n k i n g ,  and pr ocedur es  o f  
o r g a n i z a t i o n .  Bas i c  i n s t r u c t i o n  i n  the f undament a l s  o f  
w r i t i n g  i s  g i v e n .  An i n t r o d u c t i o n  i n l i t e r a t u r e  i s  i n ­
c l u d e d ,  w i t h  emphasis on t he s h o r t  s t o r y .

SH-101 - Fundamental s o f  Speech - Th i s  per f ormance 
course s t u d i e s  t he  t ec hn i ques  g o v e r n i ng  speeches t o  i n f o r m ,  
c o n v i n c e ,  and a c t u a t e .  The s t u d e n t s '  s t u d i e s  emphasize 
speech c o m p o s i t i o n ,  d e l i v e r y ,  and aud i ence  a n a l y s i s .
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Br unswi ck  J u n i o r  Co l l ege  Br unsw i ck ,  Georg i a

1974-75 Cat a l og

Eng 101 - Compos i t i on  - Designed t o  hel p s t u d e n t s  l e a r n  
the mechanics o f  E n g l i s h  t h r ough  w r i t i n g  o f  themes.

Spe 108 - Fundamental s o f  Speech - The p r i n c i p l e s  o f  
e f f e c t i v e  commun i ca t i on .  Speci  al  a t t e n t i  on i s  g i ven  t o  the 
deve l opment  o f  a good speak i ng  v o i c e ,  and t o  t he o r g a n i z a t i o n  
and p r e s e n t a t i o n  o f  d i f f e r e n t  t ypes  o f  speeches.

C o f f e y v i l l e  Communi ty J r .  Co l l e g e  C o f f e y v i l l e ,  Kansas

1975-1977 Ca t a l og

Eng 101 - Pr ov i des  r ev i e w  o f  l anguage mechanics t h rough  
r e a l i s t i c  r e a d i n g ,  r e s e a r c h ,  and w r i t i n g  ass i gnments  w i t h  
emphasis on e x p o s i t o r y  and a r g u m e n t a t i v e  f orms.

Spe 101 - Fundamental s o f  Speech - A course des i gned 
t o  a c q u a i n t  t he s t u d e n t  w i t h  human communi ca t i on .  Based upon 
a c o n s i d e r a t i o n  o f  l anguage and genera l  communi cat i on t h e o r y ,  
t he s t u d e n t  w i l l  be exposed t o  the processes o f  i n t r a p e r s o n a l ,  
i n t e r p e r s o n a l ,  mass-media and p e r s o n - t o - g r o u p  communi ca t i on .  
The course w i l l  a l s o  i n c l u d e  p r a c t i c a l  a p p l i c a t i o n  o f  
d e s i g n a t ed  p r i n c i p l e s  i n  a l l  t h r e e  areas o f  s t u d y .

Dan i e l  Payne Co l l ege  Bi rmingham,  Alabama

1973-75 Cat a l og

Eng 101-102 - The course  g i v e s  f undament a l s  o f  grammar,  
r e a d i n g  and w r i t i n g .  St udent s  r ead ,  w r i t e  and d i s c us s  w i t h  
an aim t o  e f f e c t i v e  commun i ca t i on .

Spe 202 - A bas i c  course  emphas i z i ng  the improvement  
o f  speech h a b i t s  o f  speak i ng  v o i c e ,  a r t i c u l a t i o n ,  p r o n u n c i ­
a t i o n  and d i a l e c t .  The course f u r t h e r  a s s i s t s  t he  t e a c h e r  
or  p e r s p e c t i v e  t e a c h e r  t o  deve l op  persona l  s k i l l s  i n  speech 
a l ong  w i t h  an u n d e r s t a n d i n g  o f  c e r t a i n  common speech problems 
c h a r a c t e r i s t i c  o f  o r a l  d i s c o u r s e  i n t he c l ass r oom.  B r i e f  
s t u d y  o f  t ypes o f  speeches.

Denver  Communi ty Co l l eg e  Denver ,  Co l orado

1976-77 Cat a l og

Eng 111 - E n g l i s h  Compos i t i on  - Designed t o  i n t r o d u c e  
the s t u d e n t  t o  t he  broad f i e l d  o f  communi cat i on and to
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deve l op a b i l i t y  i n  t he w r i t i n g  o f  s h o r t  papers and r e p o r t s  
t h rough the a p p l i c a t i o n  o f  t he t echn i ques  o f  c l e a r  t h i n k i n g :  
d e f i n i t i o n ,  c l a s s i f i c a t i o n ,  s t r u c t u r e  and process  a n a l y s i s ,  
and c o m p a r i s o n / c o n t r a s t .

S 110 - A b e g i n n i n g  course i n communi ca t i on  and p u b l i c  
speak i ng .  Comp l e t i on  o f  course r e qu i r emen t s  i n l anguage,  
speak i ng p o i s e ,  speech c o m p o s i t i o n ,  mas te r y  o f  l i s t e n i n g  
t echn i ques  and a b i l i t y  t o  express  i deas i n  o r d e r  t o  enable  
s t u d en t s  t o  become e f f e c t i v e  speakers .

El Paso Communi ty Co l l e ge  Co l o r ado  S p r i n g s ,  Colorado

1974-1975 Ca t a l og

Eng 101 - Freshman E n g l i s h  I - A course des i gned t o  
deve l op w r i t i n g  and c r i t i c a l  r e ad i n g  s k i l l s  t h rough  i n t e n s i v e  
p r a c t i c e  i n the w r i t i n g  o f  b r i e f  essays and the c r i t i c a l  
e v a l u a t i o n  and d i s c u s s i o n  o f  l i t e r a r y  m a t e r i a l s .  C l a r i t y  
o f  t h o u gh t  and o r g a n i z a t i o n  are emphasized in s t u d e n t  w r i t i n g .

Spe 102 - P u b l i c  Speaking - Th i s  course i s  devot ed to 
t he t h e o r y  and p r a c t i c e  o f  p u b l i c  speak i ng and i n c l u d e s  
aud i ence a n a l y s i s ,  p r e p a r a t i o n  o f  speech m a t e r i a l s ,  and 
d e l i v e r y  o f  t he speech.  Types o f  speeches ( i n f o r m a t i v e ,  
p e r s u a s i v e ,  e n t e r t a i n i n g ,  e t c . )  are s t u d i e d  and p r a c t i c e d ,  
and a s e l e c t e d  number o f  c l a s s i c a l  speeches are s t u d i e d .

Emanuel County J u n i o r  Co l l e g e  Emanuel ,  Georg i a

1975-76 Ca t a l og

Eng 101 - Compos i t i on  - A f i r s t  course i n  c o l l e g e  w r i t i n g  
s t r e s s i n g  grammar,  v o c a b u l a r y ,  sentence and paragraph 
s t r u c t u r e ,  theme,  o r g a n i z a t i o n ,  d i c t i o n a r y  usage.  P a r a l l e l  
r ead i  n g ,

Spe 108 - Fundamental s  o f  Speech - A course i n  t he 
f undamenta1 p r i n c i p l e s  o^ e f f e c t i v e  o r a l  commun i ca t i ons .

Gar l and J r .  Co l l e g e  Boston,  Massachuset t s

1973-1974 Ca t a l og

Eng 300 - Bas i c  Compos i t i on  - Us ing programmed m a t e r i a l  
t he s t u d e n t  e l i m i n a t e s  p e r s i s t e n t  e r r o r s  i n  her  w r i t t e n  
E n g l i s h ,  deve l ops  adequate paragraphs  and l o n g e r  papers ,  
l e a r n s  the r ud i men t s  o f  r e s e a r c h ,  and s t u d i e s  l o g i c  f o r  
w r i t e r s .  Dependent  upon her  s k i l l  l e v e l  and her  c a r e e r  and 
persona l  goa l s  she chooses one o f  t he f o l l o w i n g  programs:  
minimum e s s e n t i a l s ,  s t anda r d  c o l l e g e  c o m p o s i t i o n ,  or
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advanced c o m p o s i t i o n .  The c l ass r oom i s  conducted as a 
w r i t i n g  l a b o r a t o r y .

Speech 300 - Communicat i on A r t s  - An e x p l o r a t i o n  i n t o  
the wo r l d  o f  n o n - w r i t t e n  commun i ca t i on ,  emphasis i s  p l aced 
on f r e e i n g  p h y s i c a l  and vocal  i n h i b i t i o n s  i n appear i ng  
be f o r e  an a ud i ence ,  t he e x p r e s s i v e  use o f  vo i ce  and body,  
a r t i c u l a t i o n ,  t he  l o g i c a l  o r g a n i z a t i o n  o f  m a t e r i a l  t o  be 
used i n  a speech,  and the manner i n whi ch t h a t  m a t e r i a l  
can be most  e f f e c t i v e l y  p r e s e n t e d .  Approaches used i n c l u d e  
t h e a t e r  games,  o r a l  i n t e r p r e t a t i o n  o f  l i t e r a t u r e ,  impromptu 
and pr epar ed  speeches,  i n t e r v i e w s  and d i s c u s s i o n s .

Grand Rapids J r .  Co l l ege  Grand Rap i ds ,  Mi ch i gan

1974-75 Cat a l og

Eng 101 - En g l i s h  Compos i t i on  - E x p o s i t o r y  and a r g u ­
m e n t a t i v e  w r i t i n g  based upon a v a r i e t y  o f  r ead i n gs  and upon 
persona l  e x p e r i e n c e s .  O r g a n i z a t i o n ,  c l a r i t y  and s i m p l i c i t y  
o f  e x p r e s s i o n ,  deve l opment ,  and c o r r e c t n e s s  are s t r e s s e d .
One f o rma l  r esea r ch  paper  i s  r e q u i r e d .

Sc 131 - Fundamental s o f  P u b l i c  Speaking - E f f e c t i v e  
o r a l  commun i ca t i on ;  p r a c t i c e  i n  p r e s e n t i n g  s h o r t  speeches;  
emphasis on speaker  a d j u s t m e n t ,  o r g a n i z a t i o n ,  s e l e c t i o n ,  
deve l opment  o f  i d e a s ,  improvement  i n  voca l  q u a l i t y ,  e v a l u ­
a t i o n  o f  speech c o n t e n t ,  and pe r f o r mance .

Hi gh l and  Park Communi ty Co l l ege  Hi gh l and  Par k ,  Mi ch i gan

1975-77 Cat a l og

Eng 101 - Reading & Compos i t i on  - In t h i s  course  the 
s t u d e n t s  w i l l  p r a c t i c e  e x p r e s s i n g  t hemsel ves  i n  w r i t i n g .
They w i l l  read and d i s c u s s  essays and s t o r i e s  by both b l a ck  
and w h i t e  w r i t e r s  and then w r i t e  papers e x p r e s s i n g  t h e i r  
own i d e a s .  The course  a l s o  c o n c e n t r a t e s  on i mp r ov i n g  the 
s t u d e n t s '  u n d e r s t a n d i n g  and en j oyment  o f  r e a d i n g .  The 
s t u d e n t s  w i l l  be coached i n  the mechanics o f  w r i t i n g  and 
encouraged t o  deve l op  new w r i t i n g  s k i l l s .

Speech Communicat i on 201 - Fundamental s o f  Speech - Th i s  
course i s  des i gned t o  i n t r o d u c e  t he s t u d e n t s  t o  t he bas i c  
concept s  o f  f a c e - t o - f a c e  o r a l  commun i ca t i on ,  as w e l l  as t o  
p r o v i d e  o p p o r t u n i t i e s  to p e r f e c t  t he b a s i c  s k i l l s  o f  
speak i ng  and l i s t e n i n g .  Reading a s s i gnmen t s ,  c l a s s  l e c t u r e s ,  
and s t u d e n t  p r o j e c t s  shou l d  he l p t he s t u d e n t s  t o  o r ga n i z e  
i deas l o g i c a l l y  and t o  express  them c l e a r l y  i n  v a r i o u s  
speak i ng s i t u a t i o n s ;  i n s t r u c t i o n  and p r a c t i c e  he l p  them a l so  
t o  l i s t e n  more e f f e c t i v e l y  and t o  e v a l u a t e  what  t hey  hear .
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Kel l og  Communi ty Co l l e g e  B a t t l e  Creek,  Mi ch i gan

1976-78 Cat a l og

Eng 101 - Bas i c  Communicat i ons In W r i t i n g  - Study and 
a p p l i c a t i o n  o f  the n a t u r e ,  means,  and purpose o f  commun i ca t i on ,  
i n c l u d i n g  i n q u i r y  i n t o  c o n d i t i o n s  whi ch a f f e c t  i t  and 
p r a c t i c e  i n  w r i t t e n  and o t h e r  f orms o f  communi ca t i on .
Emphasis i s  on i n d i v i d u a l  t h o u g h t  and competence in 
educat ed usage.

Sp 101 - Foundat i ons  o f  I n t e r p e r s o n a l  Communicat i on - 
The course  f ocuses  on p r o v i d i n g  t he s t u d e n t  w i t h  an e x p e r i ­
ence i n  human communi c a t i o n ,  emphas i z i ng  t he o r a l  t r a d i t i o n .  
Emphasis i s  p l aced on becoming an e f f e c t i v e  communi cator  i n  
a v a r i e t y  o f  f a c e - t o - f a c e  communi ca t i on  s i t u a t i o n s .

Malcolm X Communi ty Co l l eg e  Ch i cago,  I l l i n o i s

1973-73 Cat a l og

Eng 101 - Compos i t i on  - Development  o f  c r i t i c a l  and 
a n a l y t i c a l  s k i l l s  i n  w r i t i n g  and r ead i ng  o f  e x p o s i t o r y  
p r o s e .

Sp 101 - Fundamental s  o f  Speech - Theory and p r a c t i c e  
o f  o r a l  commun i ca t i on ;  deve l opment  o f  po i se  and c o n f i d e n c e ,  
d e l i v e r y ,  and speech o r g a n i z a t i o n ;  speak i ng  p r a c t i c e  and 
deve l opment  o f  s t andards  o f  c r i t i c i s m .

Muskegon Communi ty Co l l e g e  Muskegon,  Mi ch i gan

1973-74 Cat a l og

Eng 101 - En g l i s h  Compos i t i on  - A course i n  which the 
s t u d e n t  i s  expec ted t o  s t r e n g t h e n  h i s  a b i l i t y  t o  read and 
l i s t e n  w i t h  u n d e r s t a n d i n g ;  t o  r e l a t e  h i s  r e ad i n g  and 
t h i n k i n g  t o  c l a s s  d i s c u s s i o n ,  and,  p r i m a r i l y ,  t o  w r i t e  
c l e a r l y  and f o r c e f u l l y .  He w i l l  s t udy  p r i n c i p l e s  o f  
w r i t t e n  c o mp o s i t i o n  and ap p l y  them to  h i s  themes.

Sp 101 - Fundamental s  o f  Oral  Communicat i on - An i n t r o ­
d u c t o r y  course i n  communi cat i on whi ch w i l l  he l p  the 
s t u d e n t  i n c r e a s e  h i s  u n d e r s t a n d i n g  o f  t he communi cat i on 
process  and h i s  e f f e c t i v e n e s s  i n  i n t e r p e r s o n a l  r e l a t i o n ­
sh i ps  t h r ough  u n d e r s t a n d i n g  o f  h i m s e l f  and o t h e r s .  P r a c t i c a l  
a p p l i c a t i o n - - i n d i v i d u a l  p a r t i c i p a t i o n  and group d i s c u s s i o n .
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Oakland Communi ty Co l l ege  B l o o m f i e l d ,  Mi ch i gan

1976-77 Cat a l og

Eng 151 - E n g l i s h  1 - The s t u d e n t  w i l l  ana l yze  
c o mp o s i t i o n  o f  v a r i o u s  k i nd  o f  c o n t e n t ,  purpose ,  concep t ,  
aud i ence and p o i n t  o f  v i ew.  He w i l l  accomp l i sh  t h i s  
a n a l y s i s  v i a  an a p p l i c a t i o n  o f  t he  r u l e s  o f  s t r a i g h t  
t h i n k i n g  and the bas i c  p r i n c i p l e s  o f  r h e t o r i c  and l anguage 
s t r u c t u r e .  Repor t s  and o r a l  ass i gnments  w i l l  be based 
upon the i n d i v i d u a l  s t u d e n t ' s  needs and i n t e r e s t s .

Orange Communi ty Co l l e g e  M i d d l e t o wn ,  New York

1976-77 Cat a l og

11101 - Freshman E n g l i s h  1 - Th i s  ba s i c  course 
emphasizes s t u d e n t  p r a c t i c e  i n  e x p o s i t o r y  w r i t i n g .  Reading 
and c l a s s  d i s c u s s i o n  c e n t e r  on t he f o rma l  and i n f o r m a l  
essay.

13110 - Fundamental s o f  Speech Communicat i on - Top i cs  
i n c l u d e  i n t e r p e r s o n a l ,  smal l  group and l a r g e  group 
commun i ca t i on .  Emphasis i s  on development  o f  concepts  
i n o r a l  communi ca t i on  processes and t h e i r  a p p l i c a t i o n .

Palm 8each J u n i o r  Co l l e g e  Lake Wor th,  F l o r i d a

1976-77 Cat a l og

En 101 - Freshman Communicat i ons - Th i s  i s  p r i m a r i l y  
a s k i l l s  course whi ch aims to deve l op  p r o f i c i e n c y  i n a l l  
aspec t s  o f  commun i ca t i ons ,  but  s t r o n g l y  emphasizes w r i t i n g  
and r e a d i n g .  An u n d e r s t a n d i n g  o f  how language i s  a c t u a l l y  
used i s  necessary  as a ba s i s  f o r  any r ea l  u nd e r s t an d i n g  
o f  t he  probl ems encoun t e r ed  i n  e f f e c t i v e  communi ca t i ons .

Sp 101 - Fundamental s  o f  Speech - Th i s  course aims 
to t r a i n  t he s t u d e n t  i n  t he  b a s i c  p r i n c i p l e s  and t e c h ­
n i ques i n v o l v e d  i n  e f f e c t i v e  speak i ng  communi c a t i  o n s .
The s t u d e n t  deve l ops  po i se  and c o n f i d e n c e  i n  p r e s e n t i n g  
v a r i o u s  m a t e r i a l s  v i a  many speech communi cat i on e x p e r i e n c e s .  
The emphasis l i e s  on i n d i v i d u a l  development  and i mprovement .

Roches te r  Communi ty Co l l e g e  Roches t e r ,  Minessota

1974-1976 Cat a l og

Engl  117 - W r i t i n g  For  Personal  Awareness - The w r i t i n g



-  6 3 -

process and s t u d e n t s '  i n vo l ve men t  i n  the process  are 
s t r e s s e d .  S t uden t  w r i t i n g  w i l l  i n c l u d e  n a r r a t i v e  and 
d e s c r i p t i v e  papers .  The emphas i s ,  however ,  w i l l  be on 
the n a t u r e  o f  l anguage ( convey i ng  i mp r ess i ons  c o n c r e t e l y  
and d e v e l o p i n g  sen t ences )  and on d e v e l o p i n g  i deas c o m p l e t e l y  
( d e v e l o p i n g  p a r a g r a p h s ) .

Spe 114 - Fundamental s o f  Speech - A s t udy  o f  t he 
t h e o r i e s  o f  p u b l i c  speak i ng  w i t h  f r e q u e n t  u t i l i z a t i o n  o f  
t hese t h e o r i e s  t h rough  c l ass r oom speak i ng .  Emphasis i s  
p l aced on p e r s u a s i v e  and i n f o r m a t i v e  speak i ng .

Sanf ord D. Bi shop St a t e  J u n i o r  Co l l e g e  M o b i l e ,  Alabama

1976-77 Cat a l og

EH 101 - Communicat i ons S k i l l  - A course des i gned to 
deve l op  the s t u d e n t ' s  s k i l l  o f  o r a l  and w r i t t e n  communi ca t i on .  
Maj or  emphases are on e x p o s i t o r y  w r i t i n g ;  s e l e c t e d  essays 
and advance c r i t i c a l  w i l l  be covered .

Sp 101 - I n t r o d u c t i o n  t o  P u b l i c  Speaking - Emphasi z i ng 
the f undamen t a l s  o f  p u b l i c  s p e a k i ng ,  th i s course t r e a t s  
such bas i c  concept s  as s o c i a l  f u n c t i o n s  o f  p u b l i c  speak i ng ,  
t ypes o f  speeches,  mechani cs o f  speak i ng and d e l i v e r y ,  
group speech,  a c t i v i t i e s ,  and p a r l i a m e n t a r y  p r ocedu r es .

Santa Rosa J u n i o r  Co l l e ge  Santa Rosa,  C a l i f o r n i a

1975-77 Ca t a l og

Engl  1A - Reading and Compos i t i on  - C r i t i c a l  r ead i ng  
and d i s c u s s i o n  o f  works i n  v a r i o u s  l i t e r a r y  f o r ms .  Compo­
s i t i o n  p r e d o m i n a n t l y  o f  reasoned and r e f l e c t i v e  prose.  
Cont en t  and emphasis o f  p a r t i c u l a r  s e c t i o n s  s p e c i f i e d  
i n En g l i s h - D e p a r t m e n t  course d e s c r i p t i o n  b u l l e t i n  i ssued 
each semes t e r .

Speech 1A - I n t r o d u c t i o n  t o  Speech - I n t ended  t o  
improve t he s t u d e n t ' s  a b i l i t y  t o  p r e p a r e ,  o r g a n i z e ,  and 
d e l i v e r  a speech and t o  e v a l u a t e  c r i t i c a l l y  v a r i o u s  forms 
o f  communi ca t i on .

Wayne County Communi ty Co l l e g e  D e t r o i t ,  Mi ch i gan

1975-77 Cat a l og

Engl  110 - Freshmen E n g l i s h  - W r i t i n g  o f  e x p o s i t o r y  
essays based upon the a n a l y s i s  o f  a v a r i e t y  o f  r ead i n gs .
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Emphasis on t he l o g i c a l  o r g a n i z a t i o n  o f  i deas c l e a r l y  e x ­
pressed i n  u n i f i e d ,  c o h e r e n t  papers whi ch i l l u s t r a t e  an 
u n d e r s t a n d i n g  o f  c o r r e c t  usage.

No Speech Courses o f f e r e d  i n c u r r i c u l u m .

An a n a l y s i s  o f  t he course d e s c r i p t i o n s  o f  t he En g l i s h  

courses  r e a d i l y  v e r i f i e s  t h a t  i n t he overwhe l mi ng m a j o r i t y  

o f  t he  cases t hese courses are w r i t t e n  w i t h  no conc i seness  

and p r e c i s i o n  as t o  what  s k i l l s  t he s t u d e n t  i s  t o  o b t a i n  

i n t he  cou r se .  There were ve r y  few e x c e p t i o n s  t o  t h i s  

genera l  t r e n d .  The course d e s c r i p t i o n s  were i n  essence 

h i g h l y  a b s t r a c t  and i n t a n g i b l e .  I f  t hese d e s c r i p t i o n s  

are t o  be an o u t l i n *  o f  the f ocus  o f  t he course we can 

see why s t u d e n t s  come ou t  o f  c o mp o s i t i o n  w i t h  no i mpr ove ­

ment i n  w r i t i n g  s k i l l s .

The o t h e r  o b s e r v a t i o n  i s  t h a t  t h e r e  e x i s t  no c o n t i n ­

u i t y  o r  s i m i l a r i t y  i n  t hese v a r i o u s  d e s c r i p t i o n s  o f  the 

E n g l i s h  w r i t i n g  cou r se .  The d e s c r i p t i o n s  were ver y  

d i v e r s e  i n  t i t l e  and i n  a b s t r a c t  p h i l o s o p h i c a l  o b j e c t i v e s .  

Ano t he r  way o f  d e s c r i b i n g  t h i s  s i t u a t i o n  i s  t h a t  the 

d e s c r i p t i o n s  were too ambiguous and broad.  Many course 

d e s c r i p t i o n s  s i m p l y  s e t t l e  f o r  say i ng  t h a t  t h e i r  goal  

was t o  make the s t u d e n t  a b e t t e r  o r  " e f f e c t i v e "  communi ­

c a t o r ,  bu t  t hey  f a i l  t o d e s c r i b e  how they w i l l  do t h i s .

In a d d i t i o n  we can a l s o  see t h a t  a v a s t  m a j o r i t y  o f  the 

d e s c r i p t i o n s  focused upon " grammar . "  So one i s  l ed 

conc l ude  f r e q u e n t l y  t h a t  o f t e n  t hese courses  end up 

mere l y  i mp r ov i n g  the s t u d en t s  grammar,  as opposed to
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to t e a c h i n g  them how to express  and o r g a n i z e  i deas 

e f f e c t i v e l y .

The speech courses  tend to s u f f e r  f rom the problems 

t h a t  t he E n g l i s h  courses do.  Whi l e  the course t akes on 

a v a r i e t y  o f  names i t  appears t h a t  t he vas t  m a j o r i t y  

appear  t o  be p r e p a r i n g  s t u d e n t s  f o r  p u b l i c  speak i ng .  In 

o t h e r  words t hey  tend to focus on t he mechanics o f  d e l i v e r i n g  

a speech.

The v a r i o u s  problems t h a t  r evea l  t hemsel ves  t o  us j u s t  

f rom the course d e s c r i p t i o n s  have l ed  many t eacher s  o f  

communi cat i on t o  c a l l  f o r  some s t anda r d  and u n i f o r m  goa l s  

i n speech and E n g l i s h  c o mp o s i t i o n  co u r s es .  T h e r e , g o a l s  

shou l d  be r e a l i s t i c  and devo i d  o f  h i gh sounding me t aphys i c a l  

t e rms .  One advocat e  o f  " r e a l i s m 11 i n  t e a c h i n g  o f  communi ­

c a t i o n  s k i l l s  obse r ves :

. . . what  I hope we mi gh t  d e v e l o p ,  and t h i s  
would be no smal l  accompl i shment  i f  we succeded 
i n i t ,  i s  a p u b l i c  t a s t e  whi ch w i l l  demand o f  
t hose  who address any group o f  pe r sons ,  l a r g e  
o r  smal l  i n  speech or  w r i t i n g ,  t he q u a l i t i e s  
o f  d i r e c t n e s s ,  economy and c l a r i t y .  I shou l d  
l i k e  t o  have us deve l op  a p u b l i c  t a s t e  t h a t  
w i l l  be i m p a t i e n t  w i t h ,  p o s s i b l y  even i n t o l e r a n t  
o f ,  b l u r r e d  e x p r e s s i o n ,  t a u t o l o g y ,  and f a u l t y  
1ogi  c .
. . . In t he f ace  o f  a demand f o r  l o g i c ,  c l a r i t y ,  
and economy o f  e x p r e s s i o n ,  t h i n k  o f  t he change 
in newspaper  e d i t o r i a l s ,  i n  p u b l i c  u t t e r a n c e s ,  
f rom the p u l p i t  and l e c t u r e  p l a t f o r m . 13

Now t o  t he  o r i g i n a l  q u e s t i o n  r a i s e d  s i n ce  we seek t o

overcome t he  i n e f f e c t i v e n e s s  o f  t he  E n g l i s h  Compos i t i on

c o u r s e ;  what  probl ems p r e v a i l  i n  t he t e a c h i n g  o f  w r i t i n g ?

Second,  what  i s  t he bas i c  pedagog i ca l  s t r a t e g y  i n the
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t e a c h i n g  o f  E n g l i s h  Compos i t i on?

E n g l i s h  t e ac h e r s  have been s u c c e s s f u l  i n  i d e n t i f y i n g  

the problems t h a t  e x i s t  i n  t r y i n g  t o  teach someone to 

w r i t e .  In o t h e r  words t hey  have been ab l e  to reach ag r ee ­

ment on what  t he b a r r i e r s  tend to be.

One o f  the p r i ma r y  problems t hey  d e s c r i b e  i s  t h a t  

o f  " m o t i v a t i o n . "  M o t i v a t i o n  i n v o l v e s  g e t t i n g  the s t u de n t  

v o l u n t a r i l y  i n t e r e s t e d  i n t he w r i t i n g  course .  Most  

s t u d e n t s  tend no t  t o  be i n t e r e s t e d  i n " c o m p o s i t i o n "  courses 

because t hey  f e e l  t h a t  i t  i s  e x t r e me l y  d i f f i c u l t  t o  l e a r n  

how t o  w r i t e .  Thus t h i s  a t t i t u d e  has s p i l l  over  e f f e c t s  

on the en t hus i asm and s p i r i t  whi ch t he s t u d e n t  has f o r  

t he c l a s s .  Th i s  d e f i n i t e l y  w i l l  e f f e c t  h i s  a b i l i t y  t o  gai n 

the maximum b e n e f i t s  f rom the cou r se .  I f  s t u d e n t s  go i n t o  

" w r i t i n g  cou r ses "  de tached and i n d i f f e r e n t  t he  e f f e c t i v e ­

ness o f  t he course a l r e a d y  has s i g n i f i c a n t  drawbacks 

because t he  s t u d e n t  i s  no t  t o t a l l y  open,  r e c e p t i v e ,  

and w i l l i n g  t o  expend c o n s i d e r a b l e  energy i n t he  course.

A l l  t h i s  means i s  t h a t  t he methodol ogy  employed i n 

t e a c h i n g  w r i t i n g  s k i l l s  must  somehow i g n i t e  a d e s i r e  on 

t he s t u d e n t ' s  p a r t  t o  communicate h i s  i deas .

The nex t  s a l i e n t  probl em in t he t e a c h i n g  o f  compo­

s i t i o n  i s  t h a t  o f  " a t t i t u d e "  on t he p a r t  o f  s t u d e n t s .  

Educat ors  have h i s t o r i c a l l y  been concerned w i t h  t h i s  

probl em because t hey  have r ecogn i zed  t h a t  t he s t u d e n t ' s  

a t t i t u d e  t oward a s u b j e c t  ma t t e r  has d e f i n i t e  i n f l u e n c e  

on h i s  per f o rmance i n  a p a r t i c u l a r  c l a s s .  The t eache r
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o f  c o m p o s i t i o n  i s  c o n s t a n t l y  c o n f r o n t e d  w i t h  the problem 

o f  n e g a t i v e  a t t i t u d e  o f  h i s  s t u d e n t s  becuase t hey f e e l  

t e r r i b l y  f r i g h t e n e d  by t he c o m p o s i t i o n  cou r s e .  In o t h e r  

words t hey  f e e l  h i g h l y  i n s e c u r e .

The reason t h a t  t hey  f e e l  i n s e c u r e  i s  t h a t  most  

s t u d e n t s  i n  c o mp o s i t i o n  do no t  f e e l  t h a t  t hey  have c o n t r o l  

or  mas t er y  o f  t he E n g l i s h  l anguage.  In o r d e r  to overcome 

t h i s  i n s e c u r i t y  s t u d en t s  must  be made t o  f e e l  t h a t  the 

E n g l i s h  l anguage i s  someth i ng t h a t  t hey  can c o n t r o l  and 

mas t e r .

The methodo l ogy  used i n  t e a c h i n g  " w r i t i n g "  s k i l l s  

has t o  t ake  i n t o  c o n s i d e r a t i o n  t h i s  f a c t  and seek to o v e r ­

come t h i s  i n s e c u r i t y .  St udent s  must  be made to f e e l  t h a t  t he 

E n g l i s h  l anguage i s  someth i ng t h a t  t hey  can c o n t r o l  and 

mas t e r .

A t h i r d  prob l em i n t he t e a c h i n g  o f  c o mpo s i t i o n  i s

t h a t  o f  d e v e l o p i n g  t he s k i l l s  necessary  f o r  e f f e c t i v e

w r i t i n g .  Th i s  i s  an e q u a l l y  c r u c i a l  p rob l em,  and gets

us i n t o  t he  b a s i c  pedagogy f o r  c o m p o s i t i o n  cour ses ,

whi ch has been d e s c r i b e d  i n  t he f o l l o w i n g  manner :

We s h a l l  c o n t i n u e  t o  depend i n  t he  main upon 
gu i ded  p r a c t i c e  i n  w r i t i n g .  We s h a l l  c o n t i n u e  
t o  assume t h a t  t he more a s t u d e n t  w r i t e s ,  t he 
g r e a t e r  f l u e n c y  and f a c i l i t y  he w i l l  deve l op ,  
and t h a t  c o n t i n u e d  i n s i s t e n c e  upon l o g i c a l  
o r g a n i z a t i o n  and p r e c i s i o n  o f  e x p r e s s i o n  w i l l  
r e s u l t  i n  improvement  w i t h  r e s p e c t  t o  t hose 
q u a l i t i e s .  Such r e c e n t  deve l opments  as the 
use o f  l a y  r eaders  and team t e a c h i n g  do not  
a l t e r  t he  b a s i c  pedagog i ca l  s t r a t e g y ,  t hey 
mere l y  p r o v i d e  mechanisms f o r  i mp l emen t i ng  
i t  more e f f e c t i v e l y . 1^
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Our a l t e r n a t i v e  approach t o  t e a c h i n g  compos i t i  on 

t akes  i n t o  c o n s i d e r a t i o n  t hese problems as enume r a t e d  

and v o c a l i z e d  over  and over  aga i n  by E n g l i s h  t e a c h e r s .

We have advocated t h a t  t hese problems can be overcome 

i f  we approach t he t e a c h i n g  o f  c o mp o s i t i o n  f rom the 

f ramework o f  u n d e r s t a n d i n g  the r e l a t i o n s h i p  between 

speech and w r i t i n g .

Our Speech-Comp model  r e c ogn i zes  and advocat es  

the " p r i macy  o f  t he spoken l a n g ua g e . "  Th i s  means 

t h a t  we shou l d  a t t e mp t  to ge t  s t u d e n t s  t o  unders t and  

and see t he r e l a t i o n s h i p  between speech and w r i t i n g .

The argument  o f  t he " p r i ma c y  o f  t he  spoken 

l anguage"  a l s o  makes some b a s i c  assumpt i ons  whi ch i n ­

f l u e n c e  the pedagog i ca l  method o f  t e a c h i n g  w r i t i n g  

s k i l l s .  One i s  t h a t  everyone l e a r n s  t o  speak b e f o r e  

t hey  l e a r n  t o  w r i t e .  T h e r e f o r e  t hey  have c o n t r a c t e d  

t h e i r  f i r s t  u n d e r s t a n d i n g  o f  l anguage t h r ough  t h i s  f o rm,  

as opposed t o  w r i t i n g .  We can v e r i f y  t h i s  p o s i t i o n  by 

r e c o g n i z i n g  " .  . . t h a t  whereas l anguage i s  very  o l d

w r i t i n g  i s  r e l a t i v e l y  new, t h a t  every  person l ea r ns  t o

speak b e f o r e  he l e a r n s  t o  read and w r i t e ,  t h a t  t h e r e  are

hundreds o f  l anguages t h a t  are spoken bu t  f o r  whi ch no

w r i t i n g  system has been devel  oped whereas by c o n t r a s t

t h e r e  are no w r i t t e n  l anguages whi ch are not  now spoken
1 5or  have not  been spoken . "

The o t h e r  assumpt i ons  t h a t  have been v e r i f i e d  i n  

t h i s  c h a p t e r  t h a t  a re  r e l e v a n t  to t h i s  f ramework  i s  t h a t



- 6 9 -

s t ud e n t s  possess b e t t e r  o r a l  s k i l l s  than w r i t i n g  s k i l l s ,  

and t h a t  some o f  t he problems in w r i t i n g  m a n i f e s t  them­

se l ves  i n  t h e i r  o r a l  communi ca t i on .  In o t h e r  words the 

essence o f  l anguage s t r u c t u r e  m a n i f e s t s  i t s e l f  i n  the 

spoken l anguage.

Wi th t h i s  f ramework f o r  the Speech-Comp model  we 

s h a l l  proceed to p r es e n t  and measure i t  by a p p l y i n g  i t  

i n an a c t u a l  c l ass r oom env i r onmen t .
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CHAPTER IV

SPEAKING-WRITING-SPEAKING MODEL: AN ALTERNATIVE
APPROACH TO TEACHING WRITING AND SPEAKING SKILLS

The purpose o f  t h i s  c h a p t e r  i s  t h r e e f o l d :  (1)  t o

p r esen t  an e x p l i c a t i o n  o f  t he  S p e a k i n g - W r i t i n g - S p e a k i n g  

approach t o  t e a c h i n g  t he  i n t r o d u c t o r y  speech co u r s e ;  (2)  

t o  p r e s e n t  the gene r a l  o u t l i n e s  f o r  c o n s t r u c t i n g  an 

a l t e r n a t i v e  approach t o  t e a c h i n g  communi cat i on s k i l l s ,  

w r i t t e n  and o r a l ;  and (3)  t o  measure the e f f e c t i v e n e s s  o f  

t h i s  approach based on an a c t u a l  a p p l i c a t i o n  o f  t he model  

i n an urban communi t y c o l l e g e  s e t t i n g .

S p e a k i n g - W r i t i n g - S p e a k i n g  Exper i ment

The course was d i v i d e d  i n t o  f o u r  d i s t i n c t  u n i t s .

U n i t  I — In t h i s  u n i t  t he goal  was to make the s t u d e n t  

aware o f  h i s  l e v e l  o f  competence w i t h  l anguage v i s - a - v i s  

h i s  speak i ng s k i l l s  o r  o r a l  communi c a t i o n .

The i dea here i s  t o  make the s t u d e n t  r e a l i z e  t h a t  he 

has some mas t e r y  and c o n t r o l  o f  l anguage t h r ough  h i s  o r a l  

o r  speak i ng s k i l l s .  I f  he unders t ands  t h i s , t h e  f r e q u e n t  

t endency t o  f e a r  e x p r e s s i n g  h i m s e l f  by w r i t i n g  w i l l  be 

d i m i n i s h e d  s i g n i f i c a n t l y  because t h i s  d i s l i k e  i s  

developed when a person f e e l s  he has adequate c o n t r o l  or  

u n d e r s t a n d i n g  o f  l anguage,

We sought  t o  ach i eve  t h i s  goal  by hav i ng t he s t u d en t s  

choose t o p i c s  f rom a l i s t  o f  c o n t r o v e r s i a l  t o p i c s .  Th i s  

was done because s t u d e n t s  would f e e l  t h a t  t hey  c ou l d  t a l k
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about  t o p i c s  such as the pros and cons o f  a b o r t i o n ,  c a p i t a l  

pun i shment ,  d i sarmament  r ace ,  e t c .

S t uden t s  were d i v i d e d  i n t o  groups o f  f i v e  so as to 

overcome f e a r  o f  speak i ng  to a l a r g e  u n f a m i l i a r  c l a s s .

A l s o ,  t h i s  c r e a t e d  an i n f o r m a l  atmosphere so t h a t  s t u d e n t s  

would f e e l  r e l a x e d  i n e x p r e s s i n g  t h e i r  i deas on a c o n t r o ­

v e r s i a l  t o p i c .

We had the s t u d e n t  groups r ecor d  the o r a l  p r e s e n t a t i o n  

o f  each s t u d e n t  on t h e i r  chosen t o p i c .

A f t e r  a l l  f i v e  groups had recorded  an o r a l  p r e s e n t a t i o n  

o f  each member t he whole c l a s s  l i s t e n e d  t o  an o r a l  p r e s e n ­

t a t i o n  o f  each s t u d e n t .

St uden t s  were i n s t r u c t e d  to e v a l u a t e  and ana l yze  each 

r ecor ded  p r e s e n t a t i o n  w i t h  r e s p e c t  t o  c e r t a i n  l i n g u i s t i c  

a r eas :  (a)  e x p r e s s i o n  o f  i deas  c l e a r l y ;  (b)  t h e s i s ;

( c ) coher ence ;  (d)  grammar ; (e)  s t r u c t u r e  o f  o r a l  p r e s e n t a t i o n .  

Each s t u d e n t  had t o  r a t e  the s t r e n g t h  o f  h i s  c l assmates  

w i t h  r e s p e c t  t o  each o f  t hese ar eas .

The ne x t  s t ep  was t o  ass i gn  each s t u d e n t  to w r i t e  a 

theme on h i s  o r  he r  chosen t o p i c .  The themes were graded 

w i t h  c l o s e  s c r u t i n y  i n o r d e r  t h a t  t he s t u d e n t  would become 

aware o f  h i s  l anguage p r ob l ems .

Our f i n a l  a c t i v i t y  i n  t h i s  u n i t  was t o  have the 

s t u d e n t  compare h i s  l anguage problems as i d e n t i f i e d  i n h i s  

o r a l  p r e s e n t a t i o n  and h i s  w r i t t e n  theme.  The same and 

d i f f e r e n t  prob l em areas were h i g h l i g h t e d  i n  t he compar i son 

so t h a t  t he s t u d e n t  would become aware o f  t he c o n t i n u i t y
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of  e r r o r s  w i t h  l anguage in o r a l  communi cat i on or  speech 

and w r i t t e n  e x p r e s s i o n .

We spent  the f i r s t  f i v e  weeks o f  c l ass  on t h i s  u n i t ,

U n i t  I I - - A f t e r  g e t t i n g  t he  s t u d e n t  t o  f a m i l i a r i z e  

h i m s e l f  w i t h  l anguage t h r ough  o r a l  p r e s e n t a t i o n  our  nex t  

goal  was t o  i mp a r t  to him the r e l a t i o n s h i p  between speech 

and w r i t i n g .

The i dea here was t o  make the s t u d e n t  aware t h a t  t he 

same l anguage process i n  t erms of  s t r u c t u r e  and the o r g a n i ­

z a t i o n  and e x p r e s s i on  o f  i deas oper a t es  i n o r a l  and 

w r i t t e n  e x p r e s s i o n ;  t he u nd e r s t a n d i n g  o f  l anguage i s  

enhanced and can f a c i l i t a t e  and improve h i s  w r i t i n g  s k i l l s  

t h rough t r a n s f e r e n c e .

Our f i r s t  a c t i v i t y  under  t h i s  u n i t  was to l e c t u r e ,  

compar i ng t he s t r u c t u r e  and o r g a n i z a t i o n  o f  a speech 

w i t h  t h a t  o f  a theme t o  demons t r a t e  how people ma n i pu l a t e  

l anguage t o  express an i dea .

The a c t i v i t y  under  t h i s  u n i t  was to l i s t e n  t o  o r a t i o n s  

by famous o r a t o r s .  We s e l e c t e d  and l i s t e n e d  t o  t he r ecor ded  

speeches o f  a v a r i e t y  o f  peop l e  t h a t  had n o t o r i e t y  and 

f a m i l i a r i t y  t o  t he p u b l i c .  We s e l e c t e d  M a r t i n  Lu t he r  K i n g ' s  

" I  Have A Dream";  Malcolm X' s  " B a l l o t s  or  B u l l e t s " ;  Whi tney 

Young' s "A S t r a t e g y  f o r  the S e v e n t i e s " ;  and Rober t  F. 

Kennedy,  "On M a r t i n  L u t h e r  K i ng ,  J r , “ .

The c l a s s  was then ass i gned  seve r a l  themes to read and 

ana l yze  w i t h  r e s p e c t  t o  the ways t he w r i t e r  o r g a n i z e d ,  

s t r u c t u r e d  and deve l oped h i s  i deas .  The c l a s s  then compared



t he t echn i ques  o f  o r g a n i z a t i o n  used in t he themes w i t h  

t hose used i n  t he  o r a t i o n s  t he s t u d e n t  l i s t e n e d  t o  and 

e v e n t u a l l y  read by the same a u t h o r s .  We s e l e c t e d  an 

a n t h o l o g y ,  P a t t e r n s  o f  E x p o s i t i o n , e d i t e d  by Randa l l  Decker ,  

We s e l e c t e d  t hese e x p o s i t i o n s :  "The Ghet t o  Cop, "  by

Dick Gregor y ;  "The Language o f  S o u l , "  by Claude Brown;

"A B r i e f ,  Yet  H e l p f u l  Guide t o  C i v i l  D i s o b e d i e n c e , "  by Woody 

A l l e n ;  "The D e c l a r a t i o n  o f  I ndependence , "  by Thomas J e f f e r s o n  

" Con f ess i ons  o f  Female C h a u v i n i s t  Sow," by Annie Raiphe;  

"Ang l o  vs.  Ch i cano:  Why?, "  by A r t h u r  L. Campa; "The Gay

Ba r , "  by M a r t i n  Hof fman;  and " Po r n og r a ph y , "  by D, H. Lawrence 

The nex t  a c t i v i t y  was t o  e x p l a i n  the t ypes  o f  d i s c o u r s e -  

- p e r s u a s i o n ,  a r g u m e n t a t i o n ,  e x p o s i t i o n  ( c o m p a r i s o n - c o n t r a s t ,  

cause and e f f e c t ,  p r oce ss )  and d e s c r i p t i o n - - a n d  t h e i r  

a p p l i c a t i o n  t o  speak i ng  and w r i t i n g .  The i dea here was 

to show and d i s c u s s  the t h e o r y  o f  w r i t i n g  t hese t ypes  o f  

themes and speeches.

We spent  t he  second f i v e  weeks on t h i s  u n i t  i n  our  c l a s s  

U n i t  I I I  — The goal  o f  t h i s  u n i t  was t o  make t he  s t u d e n t  

aware o f  t he  f u n c t i o n a l  purpose o f  l anguage e x p r e s s i o n .

The idea here was t h a t  i f  a r e a l  a p p r e c i a t i o n  o f  l anguage 

can be i n s t i l l e d  i n  t he s t u d e n t  by making him aware o f  t he 

f a c t  t h a t  t o  be ab l e  t o  express  h i m s e l f  i n  w r i t t e n  and 

o r a l  form i s  i m p o r t a n t  and serves  a r ea l  pu r pose ,  h i s  

a t t i t u d e  t oward l e a r n i n g  l anguage usage w i l l  be g r e a t l y  

enhanced.
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To a c h i eve  t h i s  goal  a l l  ass i gnmen t s ,  both o r a l  

and w r i t t e n ,  were g i ven  i n t he c o n t e x t  o f  r ea l  l i f e  s i t u a ­

t i o n s  where peop l e  f i n d  i t  necessary  to express  t hemsel ves  

e f f e c t i v e l y .  For  example,  t he  o r a l  p r e s e n t a t i o n s  i n U n i t  I 

were g i ven  as i f  t he s t u d e n t  was on a t a l k  show l i k e  Johnny 

Carson,  Mike Doug l as ,  e t c .  o r  some pane l .  In o t h e r  cases 

we used s i m u l a t i o n  t h e o r y  i n  making ass i gnment s  f o r  themes 

and o r a l  p r e s e n t a t i o n s .  Th i s  i s  done so t h a t  s t u d e n t s  w i l l  

l e a r n  t h a t  t hey  mas te r  e f f e c t i v e  o r a l  and w r i t t e n  communica­

t i o n  f o r  r e a l  l i f e  s i t u a t i o n s .

U n i t  I V - - The  nex t  goal  was to devo t e  a c o n s i d e r a b l e  

t i me i n  i mp r o v i n g  the prob l em areas o f  s t u d e n t s  i n  t h e i r  

speak i ng  and w r i t i n g .

The i dea here was s i nce  we had e s t a b l i s h e d  an awareness 

o f  t he process  o f  l anguage i n  o r a l  and w r i t t e n  e x p r e s s i o n ,  

each s t u d e n t  aware o f  h i s  s p e c i f i c  l i n g u i s t i c  problems 

i n  each mode o f  e x p r e s s i o n ,  we s e t  ou t  t o  e r a d i c a t e  t he 

s p e c i f i c  probl ems each s t u d e n t  had i n  w r i t i n g  and speak i ng .

The way we a t t e mp t e d  to ach i eve  t h i s  goal  was to 

have t he s t u d e n t  p r e s e n t  a speech,  then w r i t e  a theme and 

then g i v e  a n o t h e r  speech i n s u c c e s s i o n ;  i n  o t h e r  words ,  

s p e a k - w r i t e - s p e a k  on c o n t r o v e r s i a l  t o p i c s .  The s t u d e n t  

was ass i gned  to f i r s t  make an impromptu speech o f  a 

v a r i e t y  o f  t ypes  and then w r i t e  a theme a f t e r  hav i ng  

observed movements,  g e s t u r e s ,  f a c i a l  e x p r e s s i o n s ,  eye 

c o n t a c t ,  l anguage ,  empathy,  or  any o t h e r  usual  o r  unusual
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aspec t  o f  t he speech,  t hen p r epar e  a f o rmal  speech on t he  

o r i g i n a l  t o p i c  f o r  p r e s e n t a t i o n .  Th i s  phase o f  t he sp e a k i n g -  

w r i t i n g - s p e a k i n g  method was used i n  an a t t e mp t  to i n d i c a t e  

to t he  s t u d e n t  how the purpose o f  t he p r e - w r i t i n g  process 

o f  composing i s  s i m i l a r  to t h a t  o f  t he impromptu speech.

At  t h i s  p o i n t  t he s t u d e n t  was a l so  i n t r o d u c e d  to the mechanics 

and t ec hn i q u es  used i n  e f f e c t i v e  speech d e l i v e r y .  The 

themes w r i t t e n  a f t e r  each speech were graded and r e t u r n e d  

to s t u d e n t s ,  p o i n t i n g  ou t  i n  d e t a i l  a l l  e r r o r s .  U n i t  IV 

was i n c o r p o r a t e d  s i m u l t a n e o u s l y  and opera t ed  c o n c u r r e n t l y  

d u r i n g  t he  p e r i o d  when a c t u a l  w r i t t e n  and speech ass i gnment s  

were g i ven  to s t u d e n t s .

General  O u t l i n e  f o r  C o n s t r u c t i n g  an A l t e r n a t i v e  
Approach to Teaching Communicat i on S k i l l s

In t he S p e a k i n g - W r i t i n g - S p e a k i n g  model  we have p r esen t ed  the 

genera l  g u i d e l i n e s  f o r  d e s i g n i n g  a course around t h i s  concept  

t o  ach i eve  our  i n t ended  g o a l s .  The p r e s e n t a t i o n  shou l d  

be i n t e r p r e t e d  as mere l y  a g u i d e l i n e  because t he i n d i v i d u a l  

i n s t r u c t o r  i s  l e f t  t o i n c o r p o r a t e  h i s  c r e a t i v i t y  and 

i n g e n u i t y  i n  d e v e l o p i n g  s p e c i f i c  a c t i v i t i e s  to ach i eve  the 

b r oader  goa l s  t h a t  are o u t l i n e d .  T h e r e f o r e ,  t he proposed 

a c t i v i t i e s  whi ch are accompanied by t he goa l s  are not  t o  be 

taken as f i x a t e d  i n t h a t  t hey  are the on l y  means t o  ach i eve  

the g o a l s .  The a c t i v i t i e s  are f l e x i b l e  and de t e rmi ned  by 

t he  c r e a t i v i t y  o f  the i n s t r u c t o r  who adopts  t h i s  approach to 

t e a c h i n g  w r i t i n g  s k i l l s .
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Goal I :  To make the s t u d e n t  aware o f  h i s  competence l e v e l
o f  l anguage v i s - a - v i s  h i s  speak i ng s k i l l s .

A c t i v i t i e s

1. Ass i gn  s t u d e n t s  t o p i c s  which s t u d e n t s  o f  t h e i r  
background l i k e  t o  t a l k  a bou t ,  ( e . g .  pros
and cons o f  a b o r t i o n ,  d r ugs ,  c a p i t a l  p un i shmen t ) .  
In o t h e r  words ass i gn  t o p i c s  whi ch every  one 
i s  most  i n c l i n e d  t o  have an o p i n i o n  on 
because t hey  are c o n t r o v e r s i a l .

2.  Have i n d i v i d u a l  s t u d e n t s  make a p r e s e n t a t i o n  
t o c l a s s  i n  group f a s h i o n  so as t o  c r e a t e  an 
i n f o r m a l  a t mosphere ,

3. Unknown t o  t he c l a s s  r eco r d  the i n f o r m a l  
p r e s e n t a t i o n  o f  each s t u d e n t .

4. Ana l yze  each s t u d e n t s  p r e s e n t a t i o n  by p l a y i n g  
back r e c o r d i n g s  to c l a s s .  Ana l yze  p r e s e n t a t i o n  
w i t h  r e s p e c t  t o  c e r t a i n  l i n g u i s t i c  areas (a)  
express  i ons o f  i deas c l e a r l y ;  ( b ) coher ence ;
( c )  s t r u c t u r e  o f  p r e s e n t a t i o n ;  ( d)  grammar.

5. Eva l ua t e  each s tudents '  i n f o r m a l  o r a l  p r e ­
s e n t a t i o n  w i t h  r e s p e c t  t o l anguage use.

6. Have s t u d e n t s  w r i t e  a theme on t h e i r  chosen 
t o p i c .

7. Compare t he l anguage problems ev i denced i n  
t h e i r  w r i t i n g  w i t h  t hose ev i denced  i n  t h e i r  
o r a l  p r e s e n t a t i o n .

8. Make s t u d e n t s  aware o f  t he d i f f e r e n c e  between 
t h e i r  l anguage problems in t h e i r  o r a l  and 
w r i t t e n  p r e s e n t a t i o n .

Goal I I :  To demons t r a t e  t he r e l a t i o n s h i p  between speech and
w r i t i n g .

Activities
1. Have the c l a s s  l i s t e n  to t he works o f  famous 

o r a t o r s .  ( e . g .  M a r t i n  L u t h e r  K i ng ,  Mal colm X, 
and Dan i e l  Webs t e r ) .

2. Examine the above same works i n  w r i t t e n  f o rm.  
Ana l yze  them f o r  o r g a n i z a t i o n ,  s t r u c t u r e ,  and 
t he way t hey  expressed i deas .
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3. Compare and d i s c us s  t he o r g a n i z a t i o n  and s t r u c ­
t u r e  o f  a speech and a theme.

Goa 1 I I I : To make s t u d e n t s  aware o f  t he f u n c t i o n a l  purpose o f
l anguage e x p r e s s i o n ,

Ac t i  vi  t i e s

1. E s t a b l i s h  a l l  assi gnment s ,  both or a l  and
w r i t t e n  i n t he c o n t e x t  o f  r ea l  l i f e  s i t u a t i o n s  
i n  whi ch people f i n d  i t  necessary  t o  express 
t hemsel ves  e f f e c t i v e l y .  (Role t h e o r y ,  e t c . )

Goal I V : To improve t he speak i ng  and w r i t i n g  s k i l l s  o f  s t u d e n t s

A c t i  vi  t i  es

1. Ass i gn  v a r i o u s  speeches f o r  c l a s s  members to 
p r e s e n t .  ( e . g .  o n e - p o i n t ,  i n f o r m a t i v e ,  e t c . )

2. A f t e r  each speech have each member w r i t e  a 
theme on some aspec t  o f  t he speech.

3. C r i t i q u e  o f  speeches shou l d  i n c l u d e  the d imens i on 
o f  l anguage usage and o r g a n i z a t i o n .

4. Grade each s t u d e n t  theme n o t i n g  each s p e c i f i c  
l anguage prob l em.

5. E x p l a i n  t he t echn i ques  f o r  d e l i v e r i n g  speeches 
( e . g . ,  eye c o n t a c t ,  p o s t u r e ,  e t c . ) .

6.  Have s t u d e n t s  choose a p p r o p r i a t e  t o p i c s  to 
p r e s e n t  v a r i o u s  speeches on.

7. C r i t i q u e  a l l  speeches on t he t e c h n i c a l  aspect s  
o f  d e l i v e r y  as w e l l  as l anguage usage.

Measurement  o f  W r i t i n g  S k i l l s

Ob v i o u s l y  when one adopts  a method f o r  a c h i e v i n g  some 

end,  t he nex t  concern a f t e r  one employs the method i s  

measur i ng i t s  e f f e c t i v e n e s s  i n  a c h i e v i n g  t h a t  g o a l .  "Compo­

s i t i o n "  courses prove to be no e x c e p t i o n  to t h i s  r u l e .  Whi l e 

i t  i s  easy f o r  i n t e l l e c t u a l s  t o  bombard p r o f e s s o r s  w i t h  new
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oedagog i ca l  models f o r  making " c o m p o s i t i o n "  courses more 

b e n e f i c i a l  f o r  s t u d e n t s ,  i t  becomes more d i f f i c u l t  to 

measure the e f f e c t i v e n e s s  o f  "model s"  i n i mp r ov i ng  the 

w r i t i n g  s k i l l s  o f  s t u d e n t s  a f t e r  t he  model  has been a p p l i e d .

The v a l i d i t y  o f  a method i s  e s t a b l i s h e d  o n l y  to the 

e x t e n t  t h a t  i t  y i e l d s  the r e s u l t s  i t  p r omi ses .  The whole 

i ssue  o f  measurement  o f  the e f f e c t s  o f  c o mp o s i t i o n  i s  a ver y  

v o l a t i l e  i s s u e .  The problem o f  a d o p t i n g  a r e l i a b l e  i n s t r u ­

ment f o r  measur i ng the p r ogr ess  o f  s t u d e n t s  i n c o mp o s i t i o n  

courses i s  w i d e l y  r ecogn i zed  and the source o f  co n t i no u s  

d e b a t e .

The s p e c i f i c  probl em i n  measur i ng the success o f

c o mp o s i t i o n  courses  c e n t e r s  around the f a c t  t h a t  most

i n s t r u m e n t s  used do no t  r evea l  t he degree o f  improvement  a

s t u d e n t  ach i eves  or  i n  o t h e r  words t h a t  he has l e a r n e d .

A l l  aspec t s  o f  t h i s  probl em were i l l u m i n a t e d  when one

o bs e r v e r  s u c c i n c t l y  no ted:

How would a concerned r e s e a r c h e r  o r  a group o f  
i n s t r u c t o r s  f i n d  ou t  i f  anyone i s  l e a r n i n g  to 
w r i t e ?  St uden t  l e a r n i n g  i n  En g l i s h  c o mpo s i t i on  
c l asses  i s  t y p i c a l l y  assessed i n v a r i o u s  ways.
Grade marks i ssued by t he  i n s t r u c t o r  are examined 
o r  scores on a l t e r n a t e  forms o f  v a r i o u s  norma­
t i v e  t e s t s  are compared.  However ,  t hese t ypes 
o f  measures l a c k  s e ve r a l  key e l emen t s .  The 
grade marks f a i l  t o s a t i s f y  t he  r e s e a r c h e r  
because t hey t e l l  l i t t l e  about  s t u d e n t  l e a r n i n g .
Were t hey  i ssued i n response to s t u d e n t s '  
p a r t i c i p a t i o n  i n  c l ass?  Did they depend on 
w r i t t e n  ass i gnmen t s ,  on per f o r mance on q u i c k -  
score t e s t s ,  on the p r e p a r a t i o n  o f  r esear ch  papers?
Did t hey  combine v a r i o u s  t ypes  o f  measures i n t o  
a s i n g l e  score? When one i n s t r u c t o r  grades h i s  
s t u d e n t s  a c c o r d i n g  to how they l e a r n e d  to w r i t e ,  
i s  he a p p l y i n g  the same s t andar ds  as h i s  
co l  1eague?
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Thus we were c o n f r o n t e d  w i t h  the probl em o f  measur i ng

the e f f e c t  o f  our  model  on t e a c h i n g  w r i t i n g  s k i l l s  to

s t u d e n t s .  A f t e r  u n d e r s t a n d i n g  t he  many p i t f a l l s  w i t h

us i ng  t r a d i t i o n a l  methods o f  measurement , e . g .  g i v i n g  a

p r e - e ssa y  t e s t  b e f o r e  a p p l y i n g  t he model  and a p o s t - e s s a y

t e s t  a f t e r  t he model  has been a p p l i e d ,  we dec i ded  t h a t  a

s u b j e c t i v e  i n s t r u m e n t  o f  measurement  would be t he  bes t  way t o

p o i n t  t o t he t h i n g s  t h a t  we were i n t e r e s t e d  i n f i n d i n g  out
2

w i t h  r e s p e c t  t o t he Speech-Comp model .

We sought  t o measure t he  p e r c e i v e d  e f f e c t s  o f  the 

Speech-Comp model  on t he  a t t i t u d e s  o f  the s t u d e n t s  by hav i ng  

them respond and i d e n t i f y :  ( 1)  how t hey f e l t  t he method 

a f f e c t e d  t h e i r  w r i t i n g ,  (2)  how i t  compared w i t h  t he method 

used i n  t h e i r  E n g l i s h  c l a s s ,  (3)  how i t  a f f e c t e d  t h e i r  speak i ng  

s k i l l s .  By r e g i s t e r i n g  t h e i r  a f f e c t i v e  responses we got  

some c l e a r  u n d e r s t a n d i n g  and i n d i c a t i o n  o f  what  e f f e c t s  

s t u d e n t s  f e l t  t h i s  method had on t h e i r  w r i t i n g  and speak i ng  

s k i l l s .

A f t e r  we used the Speech-Comp Model f o r  one semester

s t u d e n t s  were asked to  answer  t hese s p e c i f i c  q u e s t i o n s :

Has t he method used i n  t h i s  course improved yo u r  
w r i t i n g ?  I f  so,  how?

Is t h i s  method o f  t e a c h i n g  w r i t i n g  s k i l l s  a b e t t e r  
method than t he one used i n  y o u r  En g l i s h  c l ass ?
I f  so,  why?

Has t he  method used i n  t h i s  course he l ped improve 
you r  speak i ng  s k i l l s ?  I f  so,  how?



A f f e c t i v e  and C o g n i t i v e  E f f e c t s  o f  "Speech-Comp" 
on Students

The Speech-Comp method was t e s t e d  on two i n t r o d u c t o r y  

Speech c l asses  at  Kennedy-King Co l l ege  in Chicago du r i ng  

the summer o f  1977. Both c l asses  combined c o n s i s t e d  o f  

41 s t u d e n t s .

In o r d e r  not  to be m i s l e a d i n g  i t  i s  necessary  t h a t  we 

g i v e  some a t t e n t i o n  to d e s c r i b i n g  the p o p u l a t i o n  o f  s t uden t s  

on whi ch t h i ' smet hod  was t e s t e d . T h i s  i s  an a t t emp t  to q u a l i f y  

our  c on c l us i o n  by acknowledging t h a t  these responses about  

t he Speech-Comp method are r e s t r i c t e d  to a d e f i n i t e  

p o p u l a t i o n  o f  s t u d e n t s .

Kennedy-King i s  one o f  the communi ty c o l l e g e s  o f  Chi cago,  

l o ca t ed  on t he south s i de  o f  t he c i t y .  The demographic 

f e a t u r e s  o f  the s t uden t  p o p u l a t i o n  a t  Kennedy-King are:

(1)  i n ne r  c i t y  s t u d e n t s ,  (2)  p r edomi nan t l y  B l ack ,  (3)  the 

median age i s  27. As we can see the s t uden t  p o p u l a t i o n  o f  

t h i s  communi ty c o l l e g e  tends to be h i g h l y  c o n s i s t e n t  w i t h  

the c h a r a c t e r i s t i c s  of  communi ty c o l l e g e  s t uden t s  i n the 

Uni ted Sta t es  i n  an urban s e t t i n g  as a l r e ad y  d i scussed 

i n Chapter  2. As f a r  as the academic l e v e l  o f  competence,  

Kennedy-King s t uden t s  f o l l o w  the n a t i o n a l  t r end  among a l l  

communi ty c o l l e g e  s t uden t s  i n t h i s  s e t t i n g .

In a n a l y z i n g  t he data on the f i r s t  q u e s t i o n :  Has the

method used i n t h i s  course helped improve your  w r i t i n g  s k i l l s  

I f  so,  how? We f i n d  t h a t  the overwhelming m a j o r i t y  o f  the 

s t uden t s  f e l t  t h a t  i t  had improved t h e i r  " w r i t i n g  s k i l l s " .
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When asked s p e c i f i c a l l y  how t he  Speech-Comp method helped 

improve t h e i r  " w r i t i n g "  s t u d e n t s  noted se ve r a l  ways.  

G e n e r a l l y  s t u d e n t s  r e vea l e d  t h a t  t hey  had ach i eved a 

g r e a t e r  " s e c u r i t y  about  w r i t i n g . "  St udent s  e x p l a i n e d  t h i s  

p o i n t  i n  the f o l l o w i n g  ways:

STUDENT A . I f e e l  more a t  ease i n w r i t i n g  because now
I i magi ne t h a t  I am w r i t i n g  f o r  some aud i ence .

STUDENT B. The c o n t i n u o us  c y c l e  o f  sp e a k i n g ,  w r i t i n g ,
speak i ng has g i ven  me more c o n f i d e n c e  in 
and more approaches t o  w r i t i n g .  By approaches 
I mean ways t o  begi n  a theme,  how t o  deve l op 
my ideas and to conc l ude .

. . . Speak i ng,  w r i t i n g ,  sp ea k i n g ,  seems 
t o  me, to go t o g e t h e r .  The more you speak 
and w r i t e ,  t he l ess  problems you have i n 
w r i  t i n g .

STUDENT C. As a r e s u l t  o f  the manner i n  whi ch t h i s  c l a s s
has been conducted I f e e l  more secure about  
w r i t i n g .  When I f i r s t  came i n t o  c l a s s  I 
f e a r e d  i t  because I ' v e  always been secure i n 
speak i ng  and now I unders t and  t h a t  t he same 
l anguage processes are a t  work i n  both en­
deavo r s .  I seem to  be l ess  a f r a i d  t o  w r i t e  
my t h o u g h t s .  So now I f i n d  t h a t  I l i k e  t o  
w r i t e  becuase I ' m  no t  a f r a i d  o f  i t .

STUDENT D: In t h i s  c l a s s  i n v o l v i n g  spe a k i ng ,  w r i t i n g ,
speak i ng  I have improved my w r i t i n g  s k i l l s  
by so much t h a t  i f  I h a d n ' t  t aken t he c l a s s  
I ' d  f e e l  as though I were mi s s i n g  ou t  on 
somet h i ng .  I say t h i s  because I have t aken 
E n g l i s h  bu t  I d i d  no t  l eave  t hose c l asses  
hav i ng  overcome t he  f e a r  o f  w r i t i n g  i t s e l f .

STUDENT E : Si nce I have been i n  t h i s  c l a s s  I have l o s t
my f e a r  o f  w r i t i n g .  I use t o  hate t he i dea 
o f  t r y i n g  t o  s i t  down and w r i t e  o r  express 
m y s e l f  on paper .  There seemed t o  e x i s t  an 
a u t o ma t i c  f e a r  and mental  b l ock  whenever  I 
a t t emp t ed  to w r i t e .  I now d o n ' t  f e a r  
a t t e m p t i n g  t o  express  my i deas any more even 
though I know I d o n ' t  w r i t e  p e r f e c t l y .
But  now s i n c e  I f i n d  my s e l f  w r i t i n g  o u t s i d e  
o f  c l a s s  ass i gnments  on my own I t h i n k  t h a t  
I w i l l  overcome my r ema i n i ng  prob l ems.
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STUDENT F

STUDENT 6

STUDENT H

STUDENT I

STUDENT J

The method,  s p e a k i n g ,  w r i t i n g ,  sp e a k i n g ,  has 
hel ped me improve my w r i t i n g .  By p a i n s t a k i n g l y  
w r i t i n g  about  what  I am going to speak abo u t ,
I f i n d  t h a t  I make f ewer  mi s t akes  i n  w r i t i n g .
I have t o  t h i n k  c a r e f u l l y  be f o r e  I s t a r t  t o  
w r i t e . .  . . Because o f  t h i s  I f e e l  more c o n f i d e n t  
about  my w r i t i n g ,  I know t h a t  what  I am say i ng  
has c l a r i t y  t o  i t  because I c o n s c i o u s l y  
t h i n k  more about  how I say i t .

I must  admi t  t h a t  w r i t i n g  i s  not  an e n j o y a b l e  
t a s k ,  bu t  t he s p e a k i n g ,  w r i t i n g ,  speak i ng 
method has made my a t t i t u d e  toward t he  ac t  
l ess  n e g a t i v e .  Si nce I ' v e  been i n  t h i s  c l a s s  
I ' v e  come to r e a l i z e  t h a t  w r i t i n g  i s  a n o t h e r  
way o f  m a n i p u l a t i n g  l anguage t o  communicate 
j u s t  as s peak i ng .  Th e r e f o r e  s i nc e  I ' v e  always 
en j oyed speak i ng  and never  had too many 
problems w i t h  i t  my a t t i t u d e  toward w r i t i n g  
has changed s i n c e  I now unders t and  t h a t  i t  
i s  a n o t h e r  mode o f  ex p r e s s i n g  my s e l f  whi ch I 
shou ld  mas t e r  t o be a we l l  rounded person.

Speak i ng ,  w r i t i n g ,  speak i ng  d i d  heIp improve 
my w r i t i n g .  I t  f o r c e d  me t o  be more conc i ous  
o f  how I w r o t e .  I began t o  paymore a t t e n t i o n  
t o  how I was e x p r e s s i n g  m y s e l f .  I f i n d  t h a t  
I d o n ' t  f i n d  w r i t i n g  as f o r m i d a b l e  even t hough 
my w r i t i n g  i s  no t  e x c e l l e n t .

Speak i ng ,  w r i t i n g ,  speak i ng has he l ped improve 
my w r i t i n g .  I t  has hel ped me to  l e a r n  t o  be 
more consc i ous  o f  my w r i t i n g  h a b i t s  because I 
a c q u a i n t  my s e l f  w i t h  l anguage o r a l l y  and I 
express  my i deas on paper .  These two forms o f  
e x p r e s s i n g  my i deas a d j a c e n t l y  tends t o  make me 
more aware o f  my problems i n  w r i t i n g .  Then 
hav i ng  descovered my problems i n  w r i t i n g  I can 
c o n s c i o u s l y  work on them by a t t e m p t i n g  t o  p r e v e n t  

my s e l f  f r om making t hose e r r o r s .

I f e e l  t h a t  speak i ng  w r i t i n g ,  speak i ng  has hel ped 
me i mprove my w r i t i n g  s k i l l s .  I f e e l  t h a t  by 
speak i ng  I ge t  a chance t o  l i s t e n  t o  my s e l f  and 
many t i mes  I r e c og n i z e  e r r o r s  i n my w r i t i n g  t h a t  
I never  d i s c o v e r e d  because I hear  how e r r o r s  
such as sentence f r a g me n t ,  i nadequa te  development  
o f  an i dea  sound,  Th i s  has tended t o  make 
me more aware o f  l anguage and under s t and  i t  
b e t t e r .  Now, I ' m  l ess  a f r a i d  o f  w r i t i n g  s i n c e  
I f e e l  t h a t  I have an adequate grasp o f  l anguage 
and s t r u c t u r e  and o r g a n i z a t i o n .  I r o n i c a l l y ,  I 
f i n d  t h a t  I l i k e  t o  w r i t e  t o  see how c l e a r l y  I 
can express  and convey my i deas .
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STUDENT L

STUDENT M.

STUDENT K. I f i n d  t h a t  speak i ng ,  w r i t i n g ,  speak i ng  has
helped me a g r e a t  d e a l .  I f i n d  t h a t  i f  I use 
good speak i ng  h a b i t s  I tend to w r i t e  r easonab l y  
w e l l .  In my case I have become more aware o f  
m y s e l f  i n  t he  area o f  w r i t i n g - - I  have l ea r ned  to 
p r e s e n t  my t h o u gh t s  on paper  as w e l l  as see i ng  
to i t  t h a t  t hey  are pu t  i n  o r d e r  on my paper .
Th i s  c l a s s  t a u g h t  me t h a t  w r i t i n g  i s  j u s t  one 
o t h e r  way I can communicate.

I t h i n k  t h i s  method i s  a un ique t o o l  f o r  t e a c h i n g  
because i t  removes t he f e a r  one has i n  e x p r e s s i n g  
o n e s e l f .

The method used in t h i s  course has d e f i n i t e l y  
i mproved my w r i t i n g  s k i l l s .  I t  has he l ped  me 
to  observe  the d i f f e r e n c e  between the way I 
w r i t e  and the way I speak l i n g u i s t i c a l l y .  I t  
t h e r e f o r e  has t he  e f f e c t  o f  making me more 
consc i ous  o f  my w r i t i n g  s t y l e  and as a r e s u l t  
I f i n d  t h a t  I a v o i d  making a l o t  o f  g rammat i ca l  
e r r o r s  t h a t  I was unconsc i ous  o f  b e f o r e .

St uden t  responses a l s o  i n d i c a t e d  t h a t  t he  Sp e a k - Wr i t e -  

Speak method improved t h e i r  w r i t i n g  s k i l l  s p e c i f i c a l l y  i n  

t he area o f  grammar s p e c i f i e d  w i t h  d i c t i o n ,  o r g a n i z a t i o n  

o f  i d e a s ,  e x p r e s s i n g  i deas c l e a r l y  and s y n t a x .  The 

s t ud e n t s  expressed t h i s  f a c t  i n  t he  f o l l o w i n g  manner :

STUDENT N. As a r e s u l t  o f  t h i s  c l a s s ,  I have l e a r ne d  how 
t o  express  my i deas c l e a r l y .  Be f o r e  I c ou l d  
never  w r i t e  w i t h o u t  g e t t i n g  a l l  my words or  
phrases messed up and s u b s e q u e n t l y  I c ou l d  never  
ge t  my p o i n t  a c r oss .  Now when I w r i t e  I know 
e x a c t l y  what  I want  t o  say,  how to  say i t ,  and 
express  i t  so o t h e r s  u nde r s t and .

STUDENT 0 . The method,  speak i ng ,  w r i t i n g ,  speak i ng  has 
he l ped me improve my w r i t i n g .  I f i n d  t h a t  I 
make f ewer  mi s t akes  i n  my w r i t i n g .  I d o n ' t  
l eave  any words out  o f  my sentences  and I have 
f ewer  s p e l l i n g  m i s t a k es .  Because o f  t h i s  I 
f e e l  more c o n f i d e n t  about  my w r i t i n g  f o r  I 
know what  I am say i ng  has meaning to i t .

STUDENT P . Th i s  method o f  t e a c h i n g  w r i t i n g  s k i l l s  has
helped me overcome some o f  my w r i t i n g  d e f i c i e n c i e s  
Be f o r e  t h i s  course I c ou l d  no t  s t r u c t u r e  a 
c o m p o s i t i o n  p r o p e r l y ,  even though I knew what  
I wanted t o  say.  I j u s t  d i d n ' t  know how to
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STUDENT Q.

STUDENT R.

STUDENT S

STUDENT T

STUDENT U

STUDENT V

put  i t  down on paper  i n a f r e e  f l o w i n g  l o g i c a l  
manner .  Now i t  has become c l e a r  t o  me and has 
made the t ask  o f  w r i t i n g  l e s s  d i f f i c u l t  f o r  me.

Speak i ng ,  W r i t i n g ,  Speaking has helped improve 
my w r i t i n g  h a b i t s .  I can now w r i t e  a paper  t h a t  
cou l d  be p r esen t ed  to a group.  Th i s  method has 
improved my use o f  words and sentence s t r u c t u r e .  
I t  has a l s o  made me aware o f  m i s t akes  t h a t  I make 
i n w r i t i n g  a paper .  I t  a l s o  has made me some­
what  f T e x i b l e  i n  how I w r i t e .

The s p e a k i ng ,  w r i t i n g ,  speak i ng  method has
helped me improve my w r i t i n g .  I t  has enabled 
me t o  express  my t hough t s  i n a c l e a r  and 
u n d e r s t a n d a b l e  way on paper .  I t  a l s o  has made 
more aware o f  how to punc t u a t e  p r o p e r l y .  By 
speak i ng I have become aware o f  t he purposes 
o f  t he v a r i o u s  p u n c t u a t i o n  marks and in 
w r i t i n g  now I use them more p r o p e r l y  t han
b e f o r e ,  ( e . g .  commas, e t c . )

Th i s  method o f  sp e ak i n g ,  w r i t i n g ,  speak i ng has 
he l ped improve my w r i t i n g  i n many ways.  I t  
has he l ped me under s t and  how t o  express  and l a y ­
ou t  my i deas i n a l o g i c a l  manner so t h a t  o t h e r s  
can e a s i l y  unders t and  what  I am s a y i n g .  I 
have l ea r ned  t h a t  a l l  t h i s  t i me i t  w a s n ' t  t h a t  
I d i d n ' t  have a n y t h i n g  t o  say bu t  I d i d n ' t  know 
how t o  s t r u c t u r e  and deve l op  what  I was say i ng  
so t h a t  o t h e r s  cou l d  u n de r s t and .

I can see t h a t  t h r ough  sp e a k i n g ,  w r i t i n g ,  speak­
i n g ,  I am ab l e  t o  c o r r e c t l y  use words ,  no l o n g e r  
p l a c i n g  words i n  t he  sentence t h a t  d o n ' t  express 
e x a c t l y  what  I want  t o  say.  I am a l s o  ab l e  to 
form sentences t h a t  express  my ideas i n a c l e a r  
way .

The s p e a k - w r i t e - s p e a k  method has he l ped me i m­
prove my w r i t i n g .  I t  has enabled me t o  use 
p r ope r  phrases and terms when necessa r y ,  so t h a t  
what ever  I am w r i t i n g  w i l l  make sense.

Th i s  course has helped me improve i n  d e v e l o p i n g  
my ideas i n  w r i t i n g .  When I heard my s e l f  and 
o t h e r s  speak I r ecogn i zed  how i n c o mp l e t e  and 
n on sens i c a l  many o f  my sentences were.  Then I 
under s t ood  what  my l i n q u i s t i c  problems were.  As 
a r e s u l t  o f  t h a t  u n d e r s t a n d i n g ,  I began to 
c o n s c i o u s l y  work on d e v e l o p i n g  my i deas i n a 
c l e a r  f a s h i o n  on paper .



- 8 6 -

When s t u d e n t s  were asked t o  compare the e f f e c t i v e n e s s  

o f  t he method used i n  Speech-Comp w i t h  t h a t  o f  t h e i r  

En g l i s h  c l a s s  i n  t e a c h i n g  w r i t i n g  s k i l l s  t hey  tended t o  f e e l  

t h a t  t he Speech-Comp method was a b e t t e r  method.  The 

p r e c i s e  q u e s t i o n  t h a t  t he s t u d en t s  were asked was:  Is t h i s

method o f  t e a c h i n g  w r i t i n g  s k i l l s  a b e t t e r  method than t h a t  

used i n you r  E n g l i s h  c l as s ? 1 I f  so,  why? An e x ami na t i on  

o f  t he e m p i r i c a l  r esponse r e v e a l s  t h a t  most  o f  t he s t u d e n t s  

f e l t  c a t e g o r i c a l l y  t h a t  t he Speech-Comp method was a 

b e t t e r  method.  The s p e c i f i c  responses were:

NO D o n ' t  know E q u a l l y  as E f f e c t i v e  Yes
13 3 1

We account  f o r  t he " D o n ' t  Know" c a t e g o r y  i n  t h a t  t hese s t uden t s  

i n d i c a t e d  t h a t  t hey  had no t  t aken an E n g l i s h  course y e t .

What proved to be more i n t e r e s t i n g  are the reasons why the 

s t ud e n t s  f e l t  t he Speech-Comp was a b e t t e r  method.  Essen­

t i a l l y  t he responses r e f 1e c t e d - t h a t  s t u d e n t s  expressed f a v o r i ­

t i s m f o r  t he  Speech-Comp method ou t  o f  a f ramework o f  

c r i t i c i s m  and r e j e c t i o n  o f  t he v a r i o u s  methods whi ch t hey

had been exposed t o  i n  E n g l i s h  Compos i t i on  c l a s s e s .  T h e r e ­

f o r e  t h i s  q u e s t i o n  r e v e a l e d  c l e a r l y  t he t ypes o f  methods 

t h a t  E n g l i s h  c o m p o s i t i o n  t e a ch e r s  used t h a t  s t u d e n t s  f i n d  

o b j e c t i o n a b l e . .

Student s  i n t h e i r  r esponses f avo r ed  t h i s  method because 

t h i s  method pu t  an emphasis on making s t ud e n t s  consc i ous  and 

aware o f  t h e i r  l i n g u i s t i c a l  p r ob l ems .  They h i g h l y  p r a i s e d  

the " o r a c y "  emphasis as an e x c e p t i o n a l l y  good t o o l  f o r  making
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them more aware o f  the process o f  w r i t i n g ,  t hey  a l so  t e n ­

ded to l i k e  t he course  b e t t e r  because t hey  cou l d  see a purpose 

behind w r i t i n g  o r  e x p r e s s i n g  onese l f -  They f e l t ,  E n g l i s h  

c l as s e s  put  tco much emphasis on j u s t  grammar,  not  t he 

process o f  w r i t i n g .  Ano t he r  reason f o r  t h i s  f a v o r i t i s m  

was t h a t  t he Speech-Comp method i mp a r t s  an e a s i e r  u n d e r ­

s t a n d i n g  o f  l anguage.

In c o n t r a s t ,  t he s p e c i f i c  En g l i s h  c o mpo s i t i o n  t e a c h i n g  

t e c h n i q u es  t h a t  c o n t r i b u t e d  to t h e i r  f a v o r i n g  t he Speech- 

Comp method were t he p r a c t i c e  o f  t eache r s  not  g r a d i n g  themes,  

a s s i g n i n g  t oo  few themes,  not  d e t a i l i n g  t he  s p e c i f i c  e r r o r s  

i n  themes bu t  mer e l y  p u t t i n g  a grade on them and admoni sh i ng 

s t u d e n t s  to t r y  and w r i t e  b e t t e r .  A l l  o f  t hese f i n d i n g s  

were r e v e a l e d  by the v a r i o u s  comments o f  our  ex p e r i me n t a l  

c l asses  i n "Speech-Comp" .

STUDENT A . Yes,  t h i s  method o f  t e a c h i n g  w r i t i n g  s k i l l s  i s  
b e t t e r  than t h a t  used i n  E n g l i s h  Compos i t i on  
because one becomes keen l y  aware o f  t h e i r  
p r ob l em w i t h  l anguage because o f  exposure t o  
two modes o f  e x p r e s s i o n ,  o r a l  and w r i t t e n .  In 
E n g l i s h  Compos i t i on  c l a s s e s  s t u d e n t s  submi t  
themes f o r  g r a d i n g .  Somet imes you ge t  them 
back.  The i n s t r u c t o r  never  e x p l a i n s  i n d e t a i l  
what  t he  mi s t akes  are and why t hey  were made, 
St uden t s  d o n ' t  b e n e f i t  f rom t h i s .

In t he  Speech-Comp method you no t  o n l y  
become aware o f  y o u r  problems w i t h  l anguage 
bu t  t he  problems o f  o t h e r s  a l s o .  Th i s  proves 
by f a r  more e n l i g h t e n i n g .

STUDENT B. Yes,  t h i s  method i s  a b e t t e r  method f o r  t e a c h i n g  
w r i t i n g  s k i l l s  t hen t h a t  used i n  E n g l i s h  Com­
p o s i t i o n  c l a s s  because when you i n c l u d e  o r a l  
communi ca t i on  you can ca t ch  on q u i c k e r .

But  i n  an o r d i n a r y  E n g l i s h  c l a s s  you deal  
b a s i c a l l y  w i t h  p u n c t u a t i o n ,  grammar and vocabu­
l a r y .  But  t o  use yo u r  i m a g i n a t i o n  to w r i t e  
down what  you want  t o  t a l k  about  t hen t o  t a l k  
about  i t  i s  more i n t e r e s t i n g .
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STUDENT C. To me t h i s  i s  a b e t t e r  method because i n your
E n g l i s h  c l a s s  you d o n ' t  go as deep i n t o  w r i t i n g  
as i n t h i s  c l a s s .  One becomes aware o f  the 
v a r i o u s  d i f f e r e n t  reasons why peopl e  w r i t e  and 
can see a r ea l  purpose both f o r  w r i t i n g  and 
spea k i n g .  In an E n g l i s h  c l a s s  you seem t o  w r i t e  
f o r  t he  sake o f  w r i t i n g .  Thus the method adds 
d i v e r s i o n  whi ch arouses my c u r i o u s i t y  and 
i n t e r e s t  i n  l e a r n i n g  t o  w r i t e  and speak p r o p e r l y .

STUDENT D. Yes,  t h i s  i s  a b e t t e r  method than t he one used 
i n an E n g l i s h  c l a s s  because you a c q u i r e  more 
knowledge and s k i l l s  i n  commun i ca t i on .  Al so 
t h i s  method makes the process  o f  l e a r n i n g  how 
to w r i t e  l ess  d i f f i c u l t  s i n ce  i t  i n c o r p o r a t e s  
o r a l  communi ca t i on  as a means to enhance one ' s  
w r i t i n g  s k i l l s  and u n d e r s t a n d i n g  o f  l anguage.

STUDENT E. Yes,  t h i s  i s  a b e t t e r  method then t he  one used 
in an E n g l i s h  c l a s s  because w i t h  t h i s  method 
you have g r e a t e r  o p p o r t u n i t i e s  f o r  g r asp i ng  
an u n d e r s t a n d i n g  o f  l anguage.  In E n g l i s h  you 
o n l y  are exposed to one mode o f  l anguage,  
w r i t t e n  f o rm,  and i f  you have problems un d e r ­
s t a n d i n g  i t  c l e a r l y  as was my case you w i l l  
never  l eave  the course w i t h  improvements i n 
you r  w r i t i n g .

STUDENT F. Yes,  t h i s  method o f  t e a c h i n g  w r i t i n g  s k i l l s  i s  
much b e t t e r  than the method used i n  E n g l i s h  
c l a s s e s .  In an En g l i s h  c l a s s  you are t a u g h t  to 
use v e r b s ,  adv e r bs ,  nouns and pronouns i n  the 
p r ope r  way t o  get  an o r ga n i z e d  w e l l  w r i t t e n  
sen t ence .  A f t e r  t he sentence  comes a paragraph 
and then a theme.  What good i s  t h i s  i f  i t  
d o e s n ' t  mean much. In the Speech-Comp c l ass  
you use t hese t h i n g s  and add to i t ,  t he t ask  
o f  l e a r n i n g  t o  express  what  you have w r i t t e n  
by e x p r e s s i n g  i t  o r a l l y  enhances t he  u nde r ­
s t a n d i n g  o f  l anguage and i t s  usage.

STUDENT G. Yes,  t h i s  i s  a b e t t e r  method than t he one used 
i n  E n g l i s h  because t h i s  method enab l es  you to 
w r i t e  b e t t e r  and unders t and  b e t t e r  how you 
w r i t e .  In E n g l i s h  c l a s s e s ,  a l l  you have to 
do i s  w r i t e  t he  thema and t u r n  i t  i n  t o  the 
t e a c h e r  and he o r  she w i l l  mere l y  put  a grade 
on i t .

The f i n a l  area o f  concern was t o  de t e r mi ne  i f  t he method

used i n  t he Speech-Comp c l a s s  had any impac t  on the speak ing
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s k i l l s  o f  s t u d e n t s .  The f o l l o w i n g  q u e s t i o n  was posed to 

our  e x p e r i me n t a l  c l a s s e s :  Has t he method used in t h i s  c l a s s

improved yo u r  speak i ng s k i l l s ?  I f  so how?

The responses o f  t he s t u d e n t s  r e v ea l e d  t h a t  t he o v e r ­

whelming m a j o r i t y  f e l t  t h a t  t h e r e  had been an improvement  

i n  t h e i r  s p eak i ng .  On the e m p i r i c a l  l e v e l  t he responses 

t ook  t h i s  shape:

Yes No
~TS 3

In e x p l a i n i n g  how the Speech-Comp method had improved 

t h e i r  speak i ng  s k i l l s  t he  s t u d e n t s  a l l u d e d  to two bas i c  

a r ea s ,  t hey  had o b t a i n e d  c o n f i d e n c e  and a s e c u r i t y  about  

speak i ng  and t hey  had l e a r n e d  how t o  speak more e f f e c t i v e l y .

The s t uden t s '  e x p l a n a t i o n s  o f  t he impact  o f  the Speech-  

Comp course on t h e i r  speak i ng  s k i l l s  were expressed 

s p e c i f i c a l l y  i n  t he  f o l l o w i n g  ways:

STUDENT A. Yes,  t he methods used i n  t h i s  course  has hel ped 
i mprove my speak i ng  s k i l l s .  When I f i r s t  wal ked 
i n t o  t h i s  c l a s s  I admi t  I was a scared s o u l .  At
t he  t i me I q u i t  coming t o  c l a s s  f o r  a w h i l e .
But  when I began t o  unders t and  t h a t  t he use o f  
l anguage i n  speak i ng  was the same as i n  w r i t i n g  
and t h a t  you d i d n ' t  have t o  have some s p e c i a l  
t a l e n t  t o  speak as I had always t h o u g h t ,  I soon 
overcame my f e a r .  I f ound my s e l f  l o o k i n g  f o r wa r d  
t o  speak i ng  b e f o r e  t he c l a s s .

STUDENT B. Yes,  t he methods used i n  t h i s  course has d e f i n i t e l y  
improved my speak i ng s k i l l s .  When I made my 
f i r s t  speech I was ve r y  ne r vous ,  but  then I began 
t o  f e e l  more c o n f i d e n t  when I n o t i c e d  t h a t  many 
s t u d e n t s  had the same problems t h a t  I had.

STUDENT C. Yes,  t h i s  method o f  Speech-Comp has improved my
speak i ng  s k i l l s .  Be f o r e  t a k i n g  t h i s  c l a s s  I
a lways t h o u g h t  t h a t  t h e r e  was a r a d i c a l  d i f f e r e n c e  
between speak i ng and w r i t i n g ,  t h e r e f o r e ,  I 
a lways f e a r e d  speak i ng  more.  But  when I became
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aware as a r e s u l t  o f  t h i s  c l a s s  t h a t  t hey  both 
e s s e n t i a l l y  were concerned w i t h  e x p r e s s i n g  i deas 
t h r u  l anguage I began t o  f ee l  l ess  f e a r f u l  about  
speak i ng .  I began t o  t r a n s f e r  p s y c h o l o g i c a l l y  
my knowledge o f  l anguage t h a t  I possessed w i t h  
r e s p e c t  t o  w r i t i n g  t o  my a t t emp t s  t o  express 
m y s e l f  o r a l l y .  I f ound a s t o n i s h i n g  r e s u l t s .
I found t h a t  I was more c o n f i d e n t  about  speak i ng 
and t h a t  I was r a p i d l y  l e a r n i n g  how t o  speak 
e f f e c t i  v e l y .

STUDENT D. Yes,  t h i s  course  has helped improve my speak i ng
a b i l i t y .  I have d e f i n i t e l y  l e a r ned  t o  speak more 
c l e a r l y  so t h a t  I can be unde r s t ood  b e t t e r .  I 
have l e a r ned  to l ook  a t  whoever  I am t a l k i n g  t o ,  
t o  r e t a i n  the i n t e r e s t  o f  t he person t o  who I 
am speak i ng  (eye c o n t a c t ) .  In o t h e r  words I have 
n o t i c a b l e  l e a r n e d  how t o  be an e f f e c t i v e  speaker .

STUDENT E. Yes,  I t h i n k  so because when I f i r s t  came i n t o
t h i s  c l a s s ,  and we had t o  g i ve  a speech I was
r e a l l y  l o s t  f o r  words .  But  a f t e r  see i ng  t he 
r e l a t i o n s h i p  between speak i ng and w r i t i n g  I 
found my s e l f  more secure about  speak i ng  b e f o r e  
the c l a s s .

I ' v e  become aware o f  some o f  my bad h a b i t s  
i n  speak i ng b e f o r e  a g r oup ,  such as hand move­
ments l i p  smacking and the f r e q u e n t  use o f  "you 
know" .

I a l s o  l i k e  l i s t e n i n g  t o  o t h e r  peopl e  speak,  
o b s e r v i n g  how we l l  o r  bad t hey  do,  he l ps  me t o  
become more aware o f  problems i n  speak i ng whi ch 
I can a t t e mp t  to a v o i d .

I f i n d  t he  methods o f  t h i s  course very  
i n t e r e s t i n g  and b e n e f i c i a l  t o me and f e e l  t h a t  
I w i l l  become a more e f f e c t i v e  speaker .

STUDENT F. Yes,  t h i s  course  has improved my speak i ng a b i l i t y .
I have been ab l e  t o  express  m y s e l f  on d i f f e r e n t  
s u b j e c t s  t h a t  were o f  i n t e r e s t  t o  me. I have 
l ea r ned  the s k i l l s  and concepts  o f  s u c c e s s f u l  
commun i ca t i on .  I am ab l e  to express  my t hough t s  
and i deas c l e a r l y  t o  peop l e .  Th i s  course has 

f u r t h e r  enabled me t o  s tand be f o r e  a group o f  
people and speak w i t h o u t  g e t t i n g  nervous .
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FOOTNOTES

 ̂A r t h u r  M. Cohen,  "Assessing Col l ege  St udent s '  A b i l i t y  
to Wr i t e  Composi t i ons , "  Research In The Teachi nq of  
Engl i  s h . v o l .  7 ( Wi n t e r  e d . ,  197377 p. 356 - 3 57 .

2
I t  should be po i n t e d  out  here t h a t  the na t ur e  of  the  

i ns t r ument  is such t h a t  we are not e v a l u a t i n g  the e f f e c t ­
i veness of  the Speech-Comp model ,  but  r a t h e r  i t s  e f f e c t ­
i veness a_ŝ  appar ent  to the s t udents based on t h e i r  e v a l u ­
a t i v e  responses on t h e i r  l e v e l s  of  per formance on var i ous  
speaking and w r i t i n g  assi gnment s.  I t  is i mpor t a n t  to 
po i n t  t h i s  out  because o f  the i m p l i c a t i o n s  f o r  the r e ­
l i a b i l i t y  of  the st udy .  What the s t udent  responses t e l l  
us is t h a t  the Speech-Comp model was per ce i ved  by t h i s  
group of  s t udent s  as b e n e f i c i a l .  I t  is not  the c o n t e n t i on  
of  t h i s  study to v e r i f y  the p r a c t i c a l  va l ue of  the Speech-  
Comp model ,  but  i t  does g i ve  reasons f o r  guarded opt i mi sm,  
and i t  does argue f o r  the d e s i r a b i l i t y  o f  f u r t h e r  i n v e s t i ­
ga t i o n  by r e se ar che r s  employing the f u l l  b a t t e r y  of  
t r a d i t i o n a l  i n v e s t i g a t i v e  methods,  wi t h  a l l  the safeguards  
normal l y  i mp l i e d  by the use o f  such t e chn i ques .



CHAPTER V 

CONCLUSION

The purpose o f  t h i s  r esea r ch  has been t o  p r ov i d e  an 

a l t e r n a t i v e  approach t o  t e a c h i n g  communi cat i on s k i l l s  a t  

t he communi t y c o l l e g e  l e v e l .

Our a l t e r n a t i v e  model  has been c a l l e d  "Speech-Comp. "

I t  i s  an ou t g r owt h  o f  a r ec og n i ze d  f a i l u r e  o f  Eng l i s h  

c o mp o s i t i o n  courses  to improve t he  w r i t i n g  s k i l l s  o f  

s t u d en t s  i n  c o l l e g e  a l l  ove r  t he c o u n t r y .  Second l y ,  i t  i s  

an ou t g r o wt h  o f  t he " E n g l i s h  i n  Every Classroom"  concept  

and the i dea o f  d i s c i p l i n e  r e i n f o r c e m e n t  i n  a l l  cour ses .

The " Speech-Comp"model  i s  p r i m a r i l y  based on the 

i dea o f  c r e a t i n g  a w r i t i n g  course  based on i n t e g r a t i n g  

the t e a c h i n g  o f  l i t e r a c y  s k i l l s ,  w r i t i n g  and r e a d i n g ,  

and o r acy  s k i l l s ,  speak i ng and l i s t e n i n g .  Th i s  approach 

i s  based on v e r i f i e d  data t h a t  t he communi ty c o l l e g e  

s t u d e n t  possesses b e t t e r  o r a l  or  speak i ng s k i l l s  than 

w r i t i n g  s k i l l s ,  w h i l e  a t  t he same t i me many o f  h i s  problems 

i n w r i t i n g  p a r a l l e l  t hose i n speak i ng .

F u r t h e r  assumpt i ons  o f  t he "Speech-Comp" model  were 

t h a t  l i t e r a c y  s k i l l s  or  w r i t i n g  s k i l l s  cou l d  be s i g n i f i c a n t l y  

improved i f  s t u d e n t s  were made aware t h a t  t he  same l anguage 

process was a t  work when one speaks and t h a t  t he on l y  

d i f f e r e n c e  between t he two was t he  mode o f  e x p r e s s i o n .  

F i n a l l y ,  t he model  was p r e d i c a t e d  on t he  i dea t h a t  i f  t he 

s t u d e n t  was made aware o f  a r e a l  a p p l i c a t i o n  i n  t he c o n t e x t
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o f  a course o f  good w r i t i n g  and speak i ng  s k i l l s  he would 

be more w i l l i n g  to t r y  t o  a c q u i r e  and improve t hese s k i l l s .

When we des i gned and a p p l i e d  t he "Speech-Comp" model 

i n  an urban communi ty c o l l e g e  our  r e s u l t s  t ended to v e r i f y  

our  assumpt i ons .  We found t h a t  t he ma j o r  problems whi ch 

E n g l i s h  c o mp o s i t i o n  t eacher s  have i d e n t i f i e d  as t he b a r r i e r s  

t o  i mp r ov i ng  t he w r i t i n g  s k i l l s  o f  s t u d e n t s ,  m o t i v a t i o n ,  

a t t i t u d e s ,  and d e v e l o p i n g  s k i l l s ,  were s i g n i f i c a n t l y  o v e r ­

come by t he "Speech-Comp" model .

We found t h a t  s t u d e n t s  were h i g h l y  mo t i v a t e d  t o  w r i t e ,  

t h e i r  a t t i t u d e s  t oward w r i t i n g  became p o s i t i v e ,  and t h a t  

t hey  improved t h e i r  w r i t i n g  s k i l l s  i n  s p e c i f i c  a r ea s ,  

o r g a n i z a t i o n  o f  themes and i d e a s ,  grammar,  s t r u c t u r i n g  o f  

themes,  and i n  e x p r e s s i n g  i deas c l e a r l y .  Th e r e f o r e  t he r e  

were d e f i n i t e  c o g n i t i v e  s k i l l s  a c q u i r e d  f rom t he use o f  

t he "Speech-Comp" model .

F u r t h e r  we found t h a t  s t u d e n t s  f e l t  t h a t  t he "Speech-  

Comp" model  was a b e t t e r  method f o r  t e a c h i n g  w r i t i n g  s k i l l s  

than t hose used i n  t h e i r  E n g l i s h  cou r se ,  and t h a t  t hey  

r e c og n i z e d  a s i g n i f i c a n t  improvement  i n  t h e i r  speak ing 

s k i l l s .

However ,  we must  c a u t i o n  t h a t  a l l  t hese r e s u l t s  must  

be q u a l i f i e d  by n o t i n g  t h a t  t he e xp e r i me n t a l  speech c l asses  

i n  whi ch t h i s  model  was a p p l i e d  r ep r e se n t e d  a s p e c i f i c  

spec t rum o f  t he s t u d e n t  p o p u l a t i o n  i n  t h i s  c o u n t r y .  They 

were urban communi ty c o l l e g e  s t u d e n t s  w i t h  a l l  o f  the 

demographi c  and academic p r o f i l e  o f  such t y p i c a l  s t uden t s
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i n  t h i s  c o u n t r y .  T h e r e f o r e ,  i t  i s  necessary  t o  say t h a t  

we should  i n t e r p r e t  t hese r e s u l t s  by say i ng  t h a t  t he 

"Speech-Comp" model  has the a f o r e men t i o ne d  b e n e f i t s  f o r  

t h i s  t ype o f  s t u d e n t .  We do t h i s  t o  i n s u r e  t h a t  we do no t  

promise t hese b l a n k e t  r e s u l t s  f o r  a l l  s t ud e n t s  e n r o l l e d  i n  

communi cat i on c ou r s e s .

F i n a l l y ,  i t  becomes necessa r y  t o  make the b r oade r  

o b s e r v a t i o n  t h a t  we by no means are a d v o c a t i n g  t h a t  the 

"Speech-Comp" model  i s  a panacea f o r  t he probl em o f  

t e a c h i n g  w r i t i n g  s k i l l s  or  speak i ng  s k i l l s  bu t  t h a t  we 

have some sa f e  i n d i c a t i o n s  t h a t  i t  can e f f e c t i v e l y  

a l l e v i a t e  some o f  t he ma j o r  problems which s c h o l a r s  have 

i d e n t i f i e d  w i t h  t h i s  i s s u e .
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SUMMARY OF M U L T I - D I S C I P L I N E  MODELS

Schoo l :  Barber  Sc o t i a  Co l l e g e

P r o j e c t :  A Study In P o p u l a t i o n  Growth

I .  Goal s :  The p r o j e c t  w i l l  a t t e m p t  g e n e r a l l y  t o  do the
f o l 1owi ng :

A. Enable s t u d e n t s  t o  c o l l e c t  and use i n f o r m a t i o n  
and m a t e r i a l s ,  t o  l i s t e n  and obse r ve ,  and
to  f o r m u l a t e  c o n c l u s i o n s  based on data 
c o l l e c t e d  and the a n a l y s i s  t h e r e o f  v i a  
c l ass r oom p a r t i c i p a t i o n ;

B. Ac q u a i n t  s t u d e n t s  w i t h  g e n e r a l i z e d  concept s  
o f  changes as t hese concept s  r e l a t e  to 
p a r t i c u l a r  d i s c i p l i n e s  ( i n t e r r e l a t e d n e s s )

C. Aid s t u d e n t  l e a r n i n g  v i a  v a r i o u s  s t r a t e g i e s  
such as i n d u c t i v e  d i s c o v e r y ,  s t u d e n t  i n v o l v e ­
ment ,  f l e x i b l e  c l ass r oom o r g a n i z a t i o n .

I I .  O b j e c t i v e s - A c t i v i t i e s

The a c t i v i t i e s  whi ch have been f o r m u l a t e d  i n c l u d e  
t he c o l l e c t i o n  o f  data by t he s t u d e n t  v i a  r ead i ngs  
e t c ;  t he a n a l y s i s  o f  such data v i a  computer  use 
as w e l l  as o r a l  and w r i t t e n  r e p o r t s , c l a s s  d i s ­
c u s s i o n s ;  t he f o r ma t  i on o f  hypotheses whi ch may 
be proven v i a  e x p e r i m e n t a t i o n .

I I I .  A b s t r a c t  o f  Model

The p r o j e c t  i s  des i gned to  a c q u a i n t  s t u d en t s  w i t h  
the concep t  o f  change as i t  r e l a t e s  s p e c i f i c a l l y  
t o  urban p o p u l a t i o n  growth and m i g r a t i o n ,  and 
t he reasons f o r  such growth a n d / o r  change in 
s o c i a l  s t r u c t u r e s - p a s t , p r e s e n t ,  and f u t u r e .
I t  i s  f u r t h e r  des i gned to  demons t r a t e  e m p h a t i c a l l y  
t h a t  t h e r e  are no " h i t c h i n g  pos t s  i n  t he u n i v e r s e "  
and hence e v e r y t h i n g  i s  r e l a t i v e ,

IV.  I mp l e me n t a t i o n

The p r o j e c t  w i l l  commence w i t h  t he compar i ng and 
c o n t r a s t i n g  o f  two s e l e c t e d  c i t i e s  based on 
ma t hemat i ca l  a n a l y s i s  o f  p a s t ,  p r e s e n t ,  and f u t u r e  
r a t e s  o f  g r owt h .  Some v a r i a b l e s  o b v i o u s l y  i n c l u d e  
t e c h n o l o g y  employment  o p p o r t u n i t i e s ,  p o l i t i c a l  
and e d u c a t i o n a l  p h i l o s o p h i e s ,  a v a i l a b i l i t y  o f  
h e a l t h  f a c i l i t i e s  and l i v i n g  c o n d i t i o n s  i n  genera l
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F u r t h e r  a n a l y s i s  o f  p o p u l a t i o n  growth i n  urban 
areas i n v o l v e s  t he d i s c o v e r y  and the d i s c u s s i o n s  
o f :  f a c t o r s  whi ch i n f l u e n c e  b l ac k  urban m i g r a t i o n
as c o n t r a s t e d  w i t h  w h i t e ;  f a c t o r s  whi ch i n f l u e n c e  
m i g r a t i o n  t o  n o r t h e r n  urban areas as c o n t r a s t e d  
w i t h  sou t he r n  urban a r ea s ;  p h i l o s o p h i c a l  changes 
i n  r e l i g i o u s ,  s o c i a l ,  p o l i t i c a l  concept s  based 
on geogr aph i c  d i s t r i b u t i o n ; hu ma n i t i e s  and changes 
i n f l u e n c i n g  music and a r t  and t h e i r  r e l e v a n c e .

V. E v a l u a t i o n  o f  Model

A l l  i n i t i a l  i n t r o d u c t i o n s  to any d i s c i p l i n e  w i l l  
be preceded by e v a l u a t i v e  t e c h n i q u e s .  These 
w i l l  i n c l u d e  t e s t i n g ,  q u e s t i o n n a i r e s ,  o r a l  a p p r o a c ­
hes o r  any measur i ng dev i ce  whi ch w i l l  y i e l d  r esu l t s  
r e l a t i v e  to s k i l l s .  P o s t - e v a l u a t i v e  pr ocedur es  
w i l l  f o l l o w  the same bas i c  p a t t e r n .  The end 
e v a l u a t i o n  i s  s p e c i f i c a l l y  t o  d i s c o v e r  o r  d e t e r ­
mine i f  t he  p r o j e c t  was s u c c e s s f u l  as i t  p e r t a i n s  
to the a c q u i s i t i o n  o f  new s k i l l s  and new i n f o r ­
mat i on  con ce r n i n g  the p r esen t  an d / o r  f u t u r e  c r i s i s  
o f  p o p u l a t i o n  expans i on !
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SUMMARY OF MLE MODEL 

U n i v e r s i t y  o f  Arkansas a t  Pine B l u f f  

Theme: B u i l d i n g  L e a r n i n g  Concepts Through Tr ave l

Goa 1 :
To demons t r a t e  t e c h n i q u e s  and approaches t h a t  can be 
employed t h r ough  the m u l t i - d i s c i p l i n a r y  concep t  f o r  
t he academic ,  s o c i a l  and emot i ona l  deve l opment  o f  
s t ud e n t s  .

O b j e c t i v e s :

1. To compare and c o n t r a s t - s h o w  s i m i l a r i t i e s  and 
d i f f e r e n c e s  between v a r i o u s  l o c a t i o n s .

2. To make l o g i c a l  j u d gemen t s - deve l op  s t anda r ds  o f  
j udgement  and i n t e r p r e t a t i o n ,  and e v a l u a t e  sou r ces .

3. To r e f i n e  comprehens ion s k i l l s -
A. Ob t a i n  main i dea f rom d e t a i l s  o f  what  i s  

s t a t e d  o r  shown.
B. I n t e r p r e t a t i v e - s e e  r e l a t i o n s h i p s  not  s t a t e d ,

d e t e r m i n e  sequence and o r g a n i z a t i o n .
C. C r i t i c a l - e v a 1uate , d i s c r i m i n a t e  and make a p p l i ­

c a t i o n s .

A b s t r a c t  o f  Model  :

Th i s  i s  a b a s i c  s k i l l s  model  whi ch beg ins  by 
u t i l i z i n g  a poem devel oped by p a r t i c i p a n t s .  The 
c o n t e n t  o f  t he  poem has cross  r e f e r e n c e  to each 
d i s c i p l i n e  whi ch  p e r t a i n s  t o  a t r a v e l o g u e  f rom 
Pine B l u f f ,  Arkansas t o  Bos t on ,  Massachuse t t s .
Each d i s c i p l i n e  s e l e c t s  a s tanza o f  t he poem and 
demons t r a t es  how h i s / h e r  d i s c i p l i n e  i s  i n t e r r e l a t e d  
to  o t h e r  d i s c i p l i n e s .  S p e c i f i c  d i s c i p l i n e s  then 
r e i n f o r c e  t he b a s i c  s k i l l s  o b j e c t i v e s  us i ng  s p e c i f i c  
d i s c i p l i n e  c o n t e n t  i n t e r r e l a t e d  t h r ough  the r e g i o n a l  
t r a v e l o g u e  theme,  i . e . ,  concept s  o f  Math,  u n i f o r m  
mo t i o n ,  H u m a n i t i e s - - a r c h i t e c t u r e  and e n v i r o n m e n t ,
B i o l o g y - - e n v i r o n m e n t  and spec i es  growth and d i s t r i b u t i o n  
Soc i a l  S c i e n c e - s o c i a l  change and r e g i o n a l i s m ,
E n g l i s h - - c r e a t i v e  and e x p o s i t o r y  w r i t i n g  and 
e x p l o r a t i o n  o f  r e g i o n a l  d i f f e r e n c e s  i n vo c a b u l a r y  
and p r o n u n c i a t i o n ,  Ph ys i ca l  S c i e n c e - - p o l l u t i o n  
and i t s  e f f e c t s ,  R e a d i n g - - l e v e l s  o f  comprehension 
and m u l t i - w o r d  meanings.
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E v a l u a t i  on o f  Mode l :

Each i n s t r u c t o r  w i l l  c o n s t r u c t  h i s / h e r  own 
i n s t r u m e n t  o f  e v a l u a t i o n  emphas i z i ng  t he  m u l i -  
l e a r n i n g  e x p e r i e n c e  approach.
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WIN STON- SAL EM STATE UNIVERSITY 
WINSTON-SALEM, NORTH CAROLINA

AREA: I n t e r d i s c i p l i n a r y  St ud i es
COURSE: C u l t u r e  and Human Values

Theme - -  "Death and Dying"

I . R a t i o n a l e

To i n t r o d u c e  t o  s t u d e n t s  some o f  t he c o m p l e x i t i e s  o f  
t he theme o f  death and dy i ng  v i a  a c r oss - med i a  s l i d e /  
tape p r e s e n t a t i o n .

I I .  O b j e c t i v e s

To r evea l  t o  s t u d e n t s  how areas u s u a l l y  s t u d i e d  
s e p a r a t e l y  i n t e r a c t  i n  s t u d y i n g  i ssues  r e l a t i v e  
to death and d y i n g .

To s t r e n g t h e n  c r i t i c a l  t h i n k i n g  s k i l l s .

To e x p l o r e  ways f undament a l  i deas i n f l u e n c e  i n d i v i d u a l s  
and s o c i e t y .

To d i s cuss  i ssues  o f  death and dy i ng  t h a t  have been
ov e r l o o k e d  amid t he f e a r  and mys t e r y  o f  t he s u b j e c t .

To deve l op  an awareness o f  t he e t h i c a l ,  m o r a l ,  r e l i g i o u s ,  
m e d i c a l ,  and l e g a l  c o m p l e x i t i e s  o f  death and dy i ng  
as a t o p i c  o f  s t u d y .

To s t r e n g t h e n  v e r b a l ,  w r i t t e n ,  and i n t e r p e r s o n a l  commu­
n i c a t i o n  s k i l l s .

To encourage exami n i ng  i n d i v i d u a l  t hough t s  and a t t i t u d e s  
v i a  d i f f e r e n t i a t i n g  f a c t u a l  i n f o r m a t i o n  f rom the 
imag i  n e r y .

I I I .  D e s c r i p t i o n

The c r o ss - me d i a  p r o d u c t i o n  i s  des i gned t o  p r o j e c t  a 
p i c t o r i a l  and v i s u a l  ove r v i ew o f  what  i s  t o  be developed 
as t he course p r o g r e s s e s .  From t hese l o n g - r a n g e  
c a p s u l a t e d  i d e a s ,  s t u d e n t s  shou l d  be ab l e  to v i ew and 
t o  v e r b a l i z e  t h e i r  own i n t e r e s t s  i n  t he s u b j e c t .

Three screens  w i l l  be used t o  c o n t i n u o u s l y  f l a s h  the 
ideas v i a  symbol s ,  words ,  and phrases .  The f i r s t  screen 
w i l l  d e p i c t  Cyc l es  o f  E x i s t e n c e - - t h e  n a t u r a l  l i f e  
c y c l e ,  c h i e f l y  o f  man: b i r t h ,  i n f a n c y ,  ado l escence ,  
g r a d u a t i o n ,  m a r r i a g e ,  a d u l t h o o d ,  pa ren t hood ,  the wor ker  
( o c c u p a t i o n s ) ,  o l d  age and f u n e r a l  scenes.  P i c t u r e s
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o t h e r  t han human be i ngs  mi g h t  i n c l u d e  p e t s ,  f l o w e r s ,  
t r e e s ,  a n d / o r  w i l d  a n i m a l s ,  i n s e c t s ,  e t c .

On the t h i r d  sc r een ,  c a p t i o n e d  Th r ea t s  t o  E x i s t e n c e , 
w i l l  be words and images d e p i c t i n g :  c a n c e r ,  p o l l u t i o n ,  
f l o o d s ,  h u r r i c a n e s ,  o b e s i t y ,  smok i ng,  a l c o h o l i s m ,  
o b i t u a r y  co l umns,  l i f e  t e r m e r s ,  e t c .

The second sc reen { c e n t e r  sc r een )  w i l l  have no c a p t i o n  
bu t  f l a s h e d  onto i t  w i l l  be symbols and images o f  dea t h ,  
such as:  condo l ence  c a r d ,  hea r s e ,  c i g a r e t t e s ,  s k u l l
and bones,  t he  Grim Reaper ,  t ombs t ones ,  s u n s e t ,  s i n k i n g  
s h i p ,  dead t r e e s ,  p l ane c r a s h ,  wrecked c a r s ,  e t c .

Have music s t o p .  S i l e n c e .  Fo l l ow  q u i c k l y  w i t h  a taped 
r e a d i n g  o f  Langston Hughes'  "An A u t o - O b i t u a r y "  o r  t he 
r e c o r d i n g  o f  N i c h o l s  and May’ s " Fune r a l  Ar rangement "  
o r  some l i g h t  s a t i r i c a l  s e l e c t i o n .

IV.  I mp l e me n t a t i o n

Th i s  p r e s e n t a t i o n  w i l l  be g i ven  t he second c l a s s  meet i ng 
f o r  t he cour se .  A f t e r  hav i ng  v i ewed the c r oss - med i a  
p r o d u c t i o n ,  a b r a i n s t o r m i n g  se ss i o n  would be i n i t i a t e d .  
S t uden t s  would t hen be asked to  w r i t e  a b r i e f  paragraph 
or  two on t h e i r  r e a c t i o n s  t o  what  t hey  have j u s t  seen/  
heard.  The i dea i s  t o  ge t  them t o  respond to what  w i l l  
become b as i c  t o p i c s  f o r  t he  c o n t e n t  o f  t he course .

When the d i s c u s s i o n  seems t o  have reached a h i gh p o i n t ,  
sugges t  t h a t  a s t u d e n t  w r i t e  on t he  n e w s p r i n t  a l l  o f  the 
i deas made.

M a t e r i a l s  f r om t h i s  b r a i n s t o r m i n g  se ss i on  are to be 
o r g a n i z e d  and compi l ed  i n t o  a q u e s t i o n n a i r e  t o  be 
f u t u r e  c l as s  a c t i v i t i e s .  Ask v o l u n t e e r s  to f orm a 
commi t t ee to o r g a n i z e  the q u e s t i o n n a i r e  us i ng  m a t e r i a l s  
c o l l e c t e d  f rom d i s c u s s i o n .

The ass i gnment  f o r  t he n e x t  c l a s s  p e r i o d  would be t he 
r e ad i ng  o f  t he f o l l o w i n g  l i t e r a t u r e :

DEATH AS A FACT OF L I F E - - D a v i d  Hendin 
DEATH AND THE COLLEGE STUDENT-- Edwi n Schneidman 

( s h o r t  essay)

A c t i v i t i e s  g rowi ng ou t  o f  i n i t i a l  q u e s t i o n n a i r e  would 
i n c l u d e  e n l a r g i n g  t he  sample t o  i n c l u d e  the u n i v e r s i t y  
fami  1y .

V . Eva 1u a t i  on

F a c u l t y - t e a m  r ev i ew the e f f e c t i v e n e s s  o f  t he f o l l o w - u p  
di  scuss i o n .
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N o r f o l k  S t a t e  C o l l e g e ,  L i v i n g s t o n  
C o l l e g e ,  and Edward Waters Co l l ege

Theme: Change:  1890-1910 f rom the Bl ack  P e r s p e c t i v e

General  Goal :  To under s t and  how t he  t e n s i o n  between op p r e s s i o n
and d e s i r e  f o r  f reedom o f  e x p r e s s i o n  a f f e c t e d  
Bl acks  i n  areas such as f a m i l y  l i f e ,  r e l i g i o n ,  
p s y c h o l o g i c a l  a t t i t u d e s ,  a r t i s t i c  c r e a t i o n s  
and s c i e n t i f i c  r e s e a r c h .

I mp l e m e n t a t i o n :  Each d i s c i p l i n e  w i l l  be r e s p o n s i b l e  f o r  i t s
own c o n t e n t  and a c t i v i t y .  However ,  some 
c r o s s o v e r  w i l l  occu r  ou t  o f  n e c e s s i t y ,  f o r  
some t h i n g s  i n one d i s c i p l i n e  grow ou t  o f  
t h i n g s  i n  o t h e r  d i s c i p l i n e s .

Hi s t o r y :
C o n t e n t -  Fo l l ow the m i g r a t i o n  no r t hwar d  and change 

t h a t  t ook  p l ace  f o r  Sout hern r u r a l  B l a c k s .  I n t r o d u c t o r y  
A c t i v i t y -  i n t r o d u c e  t r a n s p a r a n c i e s  showing d i s t r i b u t i o n  o f  
B l acks  p r i o r  t o 1910 and a f t e r .  Trace t he  m i g r a t i o n  r o u t e s  
o f  B l ac ks .  P i c t u r e s  showing hous i ng c o n d i t i o n s  t h a t  Bl acks  
f ound .  D i s c i p l i n e  Goal -  To r e l a t e  t he ways Bl acks r e ac t e d  
p o l i t i c a l l y ,  e d u c a t i o n a l l y ,  and g e o g r a p h i c a l l y  t o  t he f o r c e s  
o f  o p p r e s s i o n .

Engl i sh*
Co n t e n t -  Bl ack  L i t e r a t u r e  and p o e t r y  w i 11 be emphas i zed . 

Ex: The House Beh i nd the Ce d a r , " J i m s e l l a , "  "Ode to E t h i o p i a , "
The Soul s o f  B1ack F o l k s . I n t r o d u c t o r y  A c t i v i t y -  F i l m s t r i p s  

p e r t a i n i n g  t o  t he  p e r i o d  w i l l  be shown.  Records w i l l  
p l ayed  t o  i n d i c a t e  t he  emot i ona l  c 1i mat e  o f  t he p e r i o d . 
D i s c i p l i n e  Goa l -  To r e l a t e  how Bl acks  r e ac t e d  to and d e a l t  
w i t h  o pp r es s i o n  t h r ough  w r i t i n g ,  mus i c ,  and o t h e r  methods o f  
express  i o n .

Economi c s :
Con t en t -  Emphasis w i l l  be p l aced on t he d i s p l ac e men t  

o f  f a rm works because t he  B o l l  Weevi l  des t r o ye d  the c o t t o n  
c r o ps .  New commodi t i es  were i n t r o d u c e d ,  t h e r eby  changing 
t he  economic s i t u a t i o n  f o r  B l a c k s .  I n t r o d u c t o r y  A c t i v i t y -  
Tape p r e s e n t a t i o n s  o f  work songs.  Impor t ance  o f  t r a i n  
t r a n s p o r t a t i o n  f o r  B l acks ,  Re l a t e  t h i s  t o economic o pp r ess i on  
o f  Bl acks  d u r i n g  t h i s  p e r i o d .  D i s c i p l i n e  Goal -  To r e l a t e  
t he reasons f o r  the economic s t r u g g l e s  o f  Bl acks as they 
m i g r a t e d  f rom t he  r u r a l  south t o  t he urban no r t h  i n  search 
o f  a b e t t e r  way o f  l i f e .

Humani t i e s :
A r t  c o n t e n t -  Bl ack  a r t  o f  t h i s  era w i l l  be d i s p l a y e d .
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Meta W a r r i c k ,  Mary Jackson ,  Henry Jackson.  Music c o n t e n t -  
l i s t e n i n g  t o  musi c f rom m i n s t r e l  shows to v a u d e v i l l e .  Po e t r y .  
I n t r o d u c t o r y  A c t i v i t y -  L i s t e n  to " Sa t u r d a y  N i g h t  B l ues"  and 
"Whoa Buck" p r i s o n  song-  d i s c u s s  p u r p o s e / f u n c t i o n  o f  such 
songs i n  the l i v e s  o f  B l ac k s .  D i s c i p l i n e  Goal -  To r e l a t e  
the ways i n  whi ch Blacks d e a l t  w i t h  o p p r e s s i o n  t h rough music 
a r t  and o t h e r  mediums.

Bi o l o g y :
Co n t e n t -  D i s c u s s i o n  o f  crop r o t a t i o n ,  n a t u r a l  f e r t i l i z e r  

and e x p e r i m e n t a t i o n  on cross  b r eed i ng  o f  farm a n i ma l s .  Ex: 
H o l s t e i n ,  Je r sey  cows.  I n t r o d u c t o r y  A c t i v i t y -  Show f i l m  
o f  Dr .  C a r v e r ' s  work on s o i l  c o n s e r v a t i o n .  Di scuss  i deas 
t h a t  grew ou t  o f  l and misuse i n  the sou t h .
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Al c o r n  S t a t e  U n i v e r s i t y
Class a c t i v i t y :  Commander Grog f rom the p l a n e t  Lawg

I .  The goal  i s  to e n f o r c e  b a s i c  and i n t e r d i s c i p l i n a r y  
s k i l l s  by hav i ng  s t u d en t s  f o r m u l a t e  q u e s t i o n s  and 
w r i t e  s h o r t  essay responses d e a l i n g  w i t h  separ a t e  
d i s c i p l i n e s .

I I .  The o b j e c t i v e  i s  to have s t u d e n t s  l i s t e n ,  f o r m u l a t e
and then respond.  A l l  d i s c i p l i n e s  may be r e p r e s e n t e d  
i n  each g r oup ,  o r  one d i s c i p l i n e  may be ass i gned to 
each group.

I I I .  S t udent s  i n  groups ask q u e s t i o n s  f rom a v a r i e t y  o f
d i s c i p l i n e s  to a c r e a t u r e  f rom o u t e r  space (a s t u d e n t ,  
t he  t e a c h e r ,  o r  someone f rom o u t s i d e  o f  c l a s s ) ,  and 
the c r e a t u r e  responds w i t h  b r i e f  e x p l a n a t i o n s ,  yes / no  
r esponses ,  o r  p o s s i b l y  l i e s .  E x p l a n a t i o n  ; Sample 
q u e s t i o n :  What i s  used f o r  money on Lawg? Answer :
Gold i s  p l e n t i f u l  and c o n c r e t e  i s  n o t .  T h e r e f o r e ,  
co n c r e t e  i s  used as money.

IV.  Essay responses as we l l  as q u e s t i o n s  the groups f o r mu ­
l a t e  would be t he bas i s  f o r  e v a l u a t i o n .  The groups 
co u l d  a l s o  be asked to e x p l a i n  to Grog our  own p l a n e t ' s  
c u l t u r e  and t h i s  e x p l a n a t i o n  cou l d  a l s o  be e v a l u a t e d .

A l c o r n  S t a t e  U n i v e r s i t y
Class a c t i v i t y :  Sc i ence F i c t i o n  S t o r y  W r i t i n g  P r o j e c t

I .  The goal  i s  t o he l p  the s t u d e n t  u t i l i z e  b a s i c  s k i l l s ,  
E n g l i s h  d i s c i p l i n e  s k i l l s  such as p l o t t i n g  and n a r r a ­
t i v e ,  and o t h e r  d i s c i p l i n e  s k i l l s  as t hey may a r i s e  
i n  t he s t o r y .

I I .  S t uden t s  must  l i s t e n  and w r i t e  t h r o u g h o u t  t he a c t i v i t y
as w e l l  as c o n t r i b u t e  a t  l e a s t  one l i n e  to the d i a l o g u e .

I I I .  S t uden t s  deve l op a s i t u a t i o n  f o r  a s c i ence  f i c t i o n
s t o r y  a f t e r  r e ad i ng  one i n  c l a s s .  Each s t u d e n t  
c o n t r i b u t e s  one l i n e  i n a l p h a b e t i c a l  o r d e r  o r  any 
o r d e r  a t  a l l .  A l l  s t u d e n t s  w r i t e  down s c r i p t  and 
then read i t  o r  a c t  i t  o u t .  S t o r y  becomes a r a d i o  
d i a l o g u e  o r  a s h o r t  p l a y .

IV.  E v a l u a t i o n  would depend on the s t u d e n t ' s  p a r t i c i p a t i o n
and the accu r acy  o f  h i s  s c r i p t .  F u r t h e r  e v a l u a t i o n
cou l d  o ccu r  w i t h  an essay exam on t he s c r i p t ,  t r e a t i n g
i t  as a r e ad i ng  ass i gnment  l i k e  any o t h e r  i n  the course .
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DISCOVERING ITTA BENA: A COMMUNITY STUDY

M i s s i s s i p p i  V a l l e y  S t a t e  U n i v e r s i t y

Goals :

1. To use t he immediate env i r onmen t  as a t e a c h i n g / 1e a r n i n g  
c e n t e r  (TLC) .

2. To b r i n g  about  f a c u l t y  i n t e r a c t i o n .

3. To b r i n g  about  an awareness o f  and r e s p e c t  f o r  the c u l t u ­
r a l  d i v e r s i t y  o f  I t t a  Benna.

4.  To u t i l i z e  the t o o l s  o f  t he  v a r i o u s  d i s c i p l i n e s  to 
s t u d y  the problems o f  the communi t y .

5. To m o t i v a t e  people to improve the q u a l i t y  o f  l i f e  i n  
the probl ems o f  t he communi t y .

6. To enhance communi cat i on between the communi ty and the 
un i  ve rs i t y  .

7. To plumb f o r  a more i n n o v a t i v e  t e a c h i n g  met hodo l ogy .

Obj  e c t i  ves :

1. To i n i t i a t e  an MLE program t h a t  uses I t t a  Bena,  M i s s i s s i p ­
pi  as a t e a c h i n g  r e s o u r c e .

2.  :To l e t  t he p a r t i c i p a t i n g  t e ac h e r s  and o t h e r s  beg i n  a 
d i a l o g u e  f o r  e x p l o r i n g  communi ty p r ob l ems.

3. To deve l op  c u r r i c u l a  t h a t  w i l l  f o s t e r  a t t i t u d e s  o f  
concern and a p p r e c i a t i o n  f o r  communi ty problems by 
emphas i z i ng  the s p e c i f i c  methodo l ogy  o f  t he v a r i o u s  
d i s c i p l i n e s .

4.  To e s t a b l i s h  mean i ng f u l  d i a l o g u e s  t h rough  such v e h i c l e s  
as f o r ums ,  semi nar s ,  e t c .  on s p e c i f i c  i s s u e s .

A b s t r a c t :

B i o l o g y :  The d i s c i p l i n e  o f  b i o l o g y  w i l l  a t t e m p t  to meet
t he  program goa l s  by (1)  i n v o l v i n g  s t u d e n t s  i n communi ty 
s t u d i e s  t h a t  r e f l e c t  e n v i r onme n t a l  themes and (2)  c o n du c t i n g  
a number o f  en v i r on men t a l  i mpac t  s t u d i e s .  These s t u d i e s  
are des i gned t o  i d e n t i f y  as many o f  t he c h a r a c t e r i s t i c s  
o f  t he communi ty as p o s s i b l e  i n  o r de r  t o  assess o r  p r e d i c t  
changes t h a t  have taken p l ace  o r  whi ch may r e s u l t  f rom 
f u t u r e  deve l opment .
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E n g l i s h :  The d i s c i p l i n e  o f  E n g l i s h  w i l l  c o n t r i b u t e  to the
program goa l s  t h rough  a c t i v i t i e s  f ocused on s t u d y i n g  
l anguage p a t t e r n s  i n I t t a  Bena and by s t u d y i n g  v a r y i n g  
p e r c e p t u a l  v i e w p o i n t s  o f  people r e p r e s e n t i n g  d i f f e r e n t  
segments o f  t he communi ty.  I t  w i l l  a l s o  deal  w i t h  concept s  
o f  s o c i a l  a l i e n a t i o n  and s e l f  i d e n t i f i c a t i o n  i n  t he commun i t y .

Huma n i t i es :  The hu man i t i e s  s e c t i o n  o f  MLE has chosen to
do a d i a l e c t a l  s t udy  o f  t he immediate I t t a  Bena communt i y 
us i ng  the tape r e c o r d e r  as t he  p r i ma r y  source o f  r e c o r d .  
H o p e f u l l y  t h i s  t ype  o f  a c t i v i t y  o f  s t udy  w i l l  b r i n g  the 
communi ty and the u n i v e r s i t y  much c l o s e r  i n  r e a l i z i n g  t h e i r  
i n t e r de p e nd e c y  • The hu ma n i t i e s  w i l l  sponsor  a f o l l o w  up 

l yceum a t t r a c t i o n  f o r  communi ty p a r t i c i p a t i o n .

Ph i l o s o p h y :  Ph i l osophy  w i l l  use i m p o r t a n t  s t a t emen t s  i n  the
p h i l o s o p h y  o f  r e l i g i o n  and in bl  ack t h e o l o g y  to g i ve  the 
s t u d e n t  a deeper  u n d e r s t a n d i n g  o f  t he p h i l o s o p h i c a l  and 
t h e o l o g i c a l  v iews o f  G o d - r e l a t e d  i ssues  t o  he l p  him c l a r i f y  
h i s  own t h i n k i n g  and make h i s  own d e c i s i o n s  about  the 
i s s u e s .  Con t ac t  w i t h  I t t a  Bena b l ack  m i n i s t e r s  and church 
members w i l l  make the b l a ck  t h e o l o g y  segment  a b a s i s  f o r  
the M u l t i p l e  Le a r n i ng  Expe r i ence .

Phy s i ca l  Sc i ence :  Student s  e n r o l l e d  i n  Phys i ca l  sc i ence
w i l l  r e p o r t  on t he  impacc o f  seve r a l  aspec t s  o f  p h y s i c s ,  
c h e m i s t r y ,  and geo l ogy  upon the e x i s t e n c e  o f  I t t a  Bena and 
i t s  i n h a b i t a n t s .  Key aspec t s  o f  s t u d e n t s '  En g l i s h  usage 
and c o n s i d e r a t i o n  o f  s o c i o l o g i c a l  and b i o l o g i c a l  f a c t o r s  
w i l l  be s t r e s s e d  f o r  t hese r e p o r t s .

Soc i a l  Sc i ence :  The Soc i a l  Sc i ence Depar t men t ,  wo r k i ng  i n
c o n j u n c t i o n  w i t h  the o t h e r  d i s c i p l i n e s ,  w i l l  c a r r y  ou t  the 
o b j e c t i v e s  o f  MLE i n  ou r  theme and hope to s u c c e s s f u l l y  
reach our  goa l s  i n  t he I t t a  Bena communi ty t h rough  p e r i o d i c  
semi na r s ,  d eba t es ,  f o rums,  e t c .

E v a l u a t i o n

At  t he end o f  t he semester  t he p a r t i c i p a t i n g  f a c u l t y  w i l l  
conduc t  an e v a l u a t i o n  semi nar  to r ev i ew the program goal s  
and o b j e c t i v e s  and the work compl e t ed .  They w i l l  make 
a p r e s e n t a t i o n  t o  the genera l  f a c u l t y  d u r i n g  s p r i n g  
semester  o r i e n t a t i o n .
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CURRENT ISSUES AND HUMAN VALUES 

FORT VALLEY STATE COLLEGE

RATIONALE:

"The t h i n k i n g  p r o c e s s , "  a n e c e s s i t y  f o r  compl ete  
u n d e r s t a n d i n g ,  i s  an a c t i v i t y  t h a t  i n v o l v e s  a n a l y t i c a l  
r e a s o n i n g .  Th i s  t ype o f  r eason i ng  does no t  n e c e s s a r i l y  con­
f i n e  i t s e l f  to " channel  t r a i n i n g , "  but  would be a d e f i n i t e  
p r o d u c t  o f  an i n t e r d i s c i p l i n a r y  v e n t u r e .  The many f a c e t s  
t h a t  c o n t r i b u t e  to compl ete  u n d e r s t a n d i n g  o f  i s s u e - o r i e n t e d  
courses can i nvoke  the minds o f  p h i l o s o p h e r s ,  s t a t i s t i c i a n s ,  
and o t h e r  d i s c i p l i n a r i a n s  i n c l u d i n g ,  p o l i t i c a l  s c i e n t i s t s ,  
n u t r i t i o n i s t s ,  e c o n o mi s t s ,  p h y s i c a l  t h e r a p i s t s ,  b i o l o g i s t s  
and human i s t s ,  a l l  e x p l a i n i n g  d i f f e r e n t  f a c e t s  o f  one major  
i s s u e .  Then and o n l y  then do we p r es e n t  and ach i eve  a t o t a l  
w e l l - r o u n d e d  e d u c a t i o n .

Goal s :  A. To f o s t e r  c o o p e r a t i o n  and team t e a c h i n g  between
t eache r s  w i t h i n  and across  d i s c i p l i n e s .

B. To gu i de s t u d e n t s  i n  a n a l y z i n g  and e v a l u a t i n g  
i ssues  t h a t  have a d i r e c t  e f f e c t  on t h e i r  l i v e s  
and t h e i r  env i r on me n t  i n  g e n e r a l .

C. To p r o v i d e  adequate h i s t o r i c a l  background f o r  
t he  key f a c t o r s  c o n t r i b u t i n g  to t he p r e s e n t  
s t a t e  o f  a f f a i r s .

Objec t i  v e s :

When the s t u d e n t s  have compl eted t h i s  c o u r s e ,  each 
shou l d  be b e t t e r  ab l e  t o :

1. I d e n t i f y  and examine the human va l ues  a s s o c i a t e d  
w i t h  each o f  t he i ssues  to be d i s c us se d .

2. Examine t he f a i r n e s s  o f  laws and customs p e r ­
t a i n i n g  to each o f  the i s s u e s .

3. E x h i b i t  l i t e r a c y  w i t h i n  and across  the d i s c i p l i n e s  
i n v o l v e d  in t h i s  cou r se .

4. Re l a t e  c u r r e n t  i s sues  to a c t u a l  l i f e  e x p e r i e n c e s .
5. Form new a t t i t u d e s  and p e r s p e c t i v e s  r e g a r d i n g  

t he h i g h l y  compl ex ,  t e c h n i c a l  wo r l d  i n  whi ch we 
l i v e .

6. Become c o g n i z a n t  o f  the e f f e c t  o f  " change"  on 
human va l ues  and human l i f e .

A b s t r a c t :

Th i s  course i s  des i gned to deal  w i t h  h e a l t h - r e l a t e d
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i ssues  and the d i s c r i m i n a t i o n  p r e s e n t l y  embedded i n  our  
s o c i e t y  t h a t  a f f e c t s  t hese i s s u e s .  Student s  w i l l  s t udy  
i n  dep t h :  M a l n u t r i t i o n ,  L i f e  & Death I s s u e s ,  Emot i ona l
and Mental  Prob lems,  Gene t i c  Di seases and L i f e  S u p p o r t /  
Techno l ogy .  The d i s c r i m i n a t i o n  s e c t i o n s  i n c o r p o r a t e d  
i n e a c h  o f  t hese a r e :  sex i sm,  age,  r e l i g i o n ,  l i f e  s t y l e s ,  
e t h n o c e n t r i s m , r a c i s m ,  and laws and customs.  The maj or  
i ssues  w i l l  be p r esen t ed  w i t h  t he s t u d e n t s '  p r es e n t  
and f u t u r e  i n t e r e s t s  i n  mind and w i l l  be p r o j e c t e d  i n  a 
manner t h a t  w i l l  encourage the s t u d e n t  to i n t e r p r e t  
and an a l yze .  The methods used w i l l  i n c o r p o r a t e  I . S . E .  
summer t r a i n i n g ,  knowledge o f  s t u d e n t  body and i n s t i t u t i o n a l  
mi ss i on  s t a t e me n t .

E v a l u a t i o n :

A. The e v a l u a t i o n  o f  s t u d e n t s  w i l l  be done on a week l y  
bas i s  e i t h e r  i n  t he form o f  exams o r  i n  the form o f  
p e r f o r m i n g  a c t i v i t i e s  p e r t i n e n t  t o  t he  i ssues  d i scussed  
t h a t  week,  o r  a c o mb i na t i on  o f  bo t h .

B. The e v a l u a t i o n  o f  t he course and the t e a c h i n g  team 
w i l l  be done t h rough  the a d m i n i s t r a t i o n  o f  a p r e - and  
p o s t - t e s t  q u e s t i o n n a i r e  t o  t he s t u d e n t s .

C. Us i ng t he e x p e r t i s e  o f  i n t e r d i s c i p l i n a r y  p r e s e n t a t i o n  
( team t e a c h i n g ,  u t i l i z i n g  each team member, t he team w i l l  
p r e s e n t ,  e x p l a i n  and ana l yze  the s u b j e c t  m a t t e r  p r e s e n t e d .
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S c h o o ! : H u s t o n - T i 11o t son  Co l l ege  

Model :  Bas i c  S k i l l s  Model

I . Goals

To a s s i s t  t he s t u d e n t  i n  h i s  a c q u i s i t i o n  and d e v e l o p ­
ment  o f - -

1. an i n t e r p r e t a t i o n ,  a p p r e c i a t i o n ,  and a p p l i c a t i o n  
o f  t he c o l l e g e ’ s p h i l o s o p h y  o f  e d u c a t i o n .

2. the c o g n i t i v e  processes  i n v o l v e d  i n  mas t e r y  o f  
t he c o l l e g e  c u r r i c u l u m .

3. an i d e n t i f i c a t i o n  and a p p r e c i a t i o n  o f  s e l f  and 
the p o t e n t i a l  he has f o r  making a p o s i t i v e  con­
t r i b u t i o n  to the human r ace.

4. an adequate c o g n i t i v e ,  a f f e c t i v e ,  and psychomotor  
base i n o r d e r  t h a t  he may p o s i t i v e l y  become
i n v o l v e d .

5. an a t t i t u d e  o f  l i v i n g  t o g e t h e r  w i t h  h i s  f e l l o w  man.

11. O b j e c t i  ves

1. The s t u d e n t  w i l l  demons t r a t e  a b i l i t y  t o  l i s t e n  
as r e f l e c t e d  by improvement  i n  o r a l  r esponses ,  
w r i t t e n  m a t e r i a l s ,  and as i n d i c a t e d  by o v e r a l l  
comprehensi  on .

2. The s t u d e n t  w i l l  demons t r a t e  i nc r eased  f a c i l i t y  
i n  o r a l l y  communi ca t i ng  i n  Standard E n g l i s h
as r e f l e c t e d  by improvement  i n  t he use o 
a r t i c u l a t e ,  o r g a n i z e d ,  co h e r e n t  and mean i ng f u l  
o r a l  e x p r e s s i o n  o f  i deas .

3. The s t u d e n t  w i l l  e x h i b i t  a s o p h i s t i c a t e d  l e v e l  
o f  p r oc e s s i n g  knowledge t h rough  a p p l y i n g  the 
a p p r o p r i a t e  r e ad i ng  s k i l l s  o f  r e c o g n i z i n g ,  
a n a l y z i n g ,  l o c a t i n g ,  a p p r a i s i n g ,  o r g a n i z i n g ,  
and r e p r o d u c i n g  i n f o r m a t i o n .

4. The s t u d e n t  w i l l  u t i l i z e  St andard Eng l i  sh i n 
communi ca t i ng  e f f e c t i v e l y  t h r ough  w r i t t e n  
c o m p o s i t i o n ,  r e c o g n i z i n g  t he  p r i n c i p l e s  o f  
s e l e c t i o n  o f  m a t e r i a l ,  o r g a n i z a t i o n ,  grammar,  
and s p e l 1 i n g .

5. The s t u d e n t  w i l l  t h i n k  p o s i t i v e l y  about  h i m s e l f  
and o t h e r s  i n  academi c ,  s o c i a l ,  c u l t u r a l ,  and 
economic s e t t i n g s .
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I I I .  A b s t r a c t

Huston - T i l l o t s o n  Co l l e g e  w i l l  i n s t i t u t e  a program 
whi ch  w i l l  r e i n f o r c e  f o u r  b a s i c  sk i  11s - - s p e a k i n g , 
l i s t e n i n g ,  r e a d i n g ,  and w r i t i n g .  To f a c i l i t a t e  
t h i s  goal  a model  was des i gned w i t h  the f o l l o w i n g  
f e a t u r e s  :

Rat i  ona1e

BASIC SKILLS MODEL

ok

Goals

not

O b j e c t i  ves I

Enab l i ng  A c t i  v i  t i e s  
I n v o l v i n g  t he  Four 
S k i l l s

■(  E v a 1 u a t  i on)

r - 1 .(yfj>

I V . E v a l u a t i o n  o f  t he Model

The e v a l u a t i o n  o f  a c t i v i t i e s  w i l l  be done by each 
i n s t r u c t o r  on a d a i l y  b a s i s .  Teachers  w i l l  be p e r i o d i ­
c a l l y  p o l l e d  to de t e r mi ne  the o v e r a l l  e f f e c t i v e n e s s  
o f  t he mode l .

V. I mp ! emen t a t i  on

A. Each t e a c h e r  w i l l  r e i n f o r c e  t he  f o u r  s e l e c t e d  s k i l l s  
on a d a i l y  b as i s .

B. Spec i a l  t e c hn i ques  and s t r a t e g i e s  f o r  encour ag i ng  
p a r t i c i p a t i o n  o f  a l l  s t u d e n t s  are as f o l l o w s :

Class p a r t i c i p a t i o n  may be l i m i t e d  un l ess  s p e c i a l  
t echn i ques  and s t r a t e g i e s  are mastered by i n d i v i d u a l  
t e a c h e r s .
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Module:  The Ph y s i c a l  S t r u c t u r e  and Psycho l ogy  o f  t he C i t y

Schoo l :  Shaw Communi ty Co l l ege  ( D e t r o i t )

Summary:

Th i s  model  concerns  i t s e l f  w i t h  a c i t y  . . . any c i t y

where the i n h a b i t a n t s  r e l y  on a l l  o f  t he f a c i l i t i e s  w i t h i n  

t h a t  c i t y  f o r  t h e i r  l i v e l i h o o d ,  t h e i r  r e c r e a t i o n .

The approach t o  the t o p i c  we have chosen i s  to t e a r  

t h i s  c i t y  down i n t o  i t s  most  i n t r i c a t e  p a r t s  and l ook  

a t  how i t  i s  des i gned to meet i t s  c i t z e n s '  needs and how 

these c i t i z e n s  r espond,  and has as i t s  p r i ma r y  goal  p r e ­

p a r i n g  f u t u r e  s o c i a l  and n a t u r a l  s c i e n t i s t s  t o  hand l e  the 

c i t y ,  no t  as a s t r u c t u r e  o r  as a mass o f  p e o p l e ,  bu t  as 

both .

The s t u d e n t  i n v o l v e d  i n  t h i s  model  w i l l  hear  v i e w p o i n t s  

f rom many d i s c i p l i n e s  w i t h  each r e i n f o r c i n g  t he o t h e r .

He w i l l  examine the i n h a b i t a n t s  o f  t h a t  c i t y  and s t udy  

t h e i r  s o c i a l  h a b i t s .  How do t hese i n h a b i t a n t s  i n f l u e n c e  

t h e i r  s o c i a l  and e d u c a t i o n a l  i n s t i t u t i o n s ?  What impact  

do t hese i n s t i t u t i o n s  have and what  have t hey  used as 

g u i d e l i n e s  to c a t e r  t o  the needs o f  the c K y ?  How does 

t he media r e f l e c t  t he c i t i z e n s  and i s  each media mode 

r e p r e s e n t a t i v e  o f  t he groups t h a t  l i v e  t h e r e ?  They l i v e  

t h e r e  i n  ne i ghborhoods  t h a t  ve r y  o f t e n  bespeak the 

group t h a t  occup i es  the s e c t i o n .  How does the a r c h i t e c t u r e  

l ook?  Do the b u i l d i n g s  p r ov i de  the space,  the s t y l e ,  

r e f l e c t  t he  c u l t u r e ?  Is t h e r e  room f o r  i mprovement ,  a n d / o r  

expans i on? Can t he  h i s t o r y  o f  t he c i t y  be seen i n  i t s
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a r c h i t e c t u r e ?  I f  a l l  o f  t hese q u e s t i o n s  are not  p o s i t i v e ,  

how i s  t he  i n d i v i d u a l  cop i ng w i t h  a l l  o f  t h i s ?  Is he 

showing s i gns  o f  wear  o r  are t h e r e  o u t l e t s  f o r  him to ven t  

t he p r essu r es  t h a t  he has to deal  w i t h  c o n s t a n t l y .  The 

s t u d e n t  shou l d  emerge w i t h  answers to a l l  o f  t hese q u e s t i o n s ,  

bu t  more i m p o r t a n t  he w i l l  emerge w i t h  s o l u t i o n s .  The 

model  w i l l  have succeeded i f  a t  t he  end o f  t he c o u r s e ,  t he 

s t u d e n t  can show an 85% p r o f i c i e n c y  i n d e a l i n g  w i t h  a model  

c i t y  and i t s  t h e o r e t i c a l  p rob l ems.  The model  w i l l  a l so  

have succeeded i f  t he  s t u d e n t  who takes  advantage o f  i t  

i s  a wo r ke r  i n t he  c i t y  and works to he l p  t he i n d i v i d u a l  

cope w i t h  the p h y s i c a l  s t r u c t u r e .
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ENGLISH COMPOSITION AND SPEECH SURVEY

1. How many years have you taught Engl ish Composition?_______
( I f  more than 0, skip to question 3)

2. How many years have you taught Speech?____

Strongly Strongly
Agree Agree Disagree Disagree

3. Based on my experience, 1 2  3 4
most o f  mystudents
wr i te d i f f e r en t l y  from 
the way they speak.

4. Based on my experience, 1 2  3 4
most of  my students
possess bet ter  oral  
communication s k i l l s  
than wr i t i ng  sk i l l s .

5. Based on my experience, 1 2  3 4
most of  my students
possess bet ter  wr i t i ng 
s k i l l s  than oral  com­
munication s k i l l s .

6. Based on my experience, 1 2  3 4
most of  my students 
speak as wel l  as they 
wr i te.

Need Great Need L i t t l e  Need No 
Improvement Improvement Improvement

7. Based on my experience, 1 2 3
the speaking or  oral
communication s k i l l s  
of  most of  my students

8 . Based on my experience, 1 2 3
the wr i t i ng  s k i l l s  of
most o f  my students

9. Does your col lege have YES NO
a Speech Department?

QUESTIONS 10-18 TO BE COMPLETED BY SPEECH FACULTY ONLY

10. What types of  courses (the areas of  Speech) are of fered by the 
Speech Department at  your col lege? (Wri te answer on back)

11. What are the general object i ves o f  t he Speech Department at  your 
col lege? (Please wr i t e answer on back of  page.)

- 1 1 7 -
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12. Are there any requi red courses in speech for  a l l  students at  your
col lege? Yes No

13. What are the requi red courses in speech for  a l l  students at  your
col lege?

14. One of  the severe problems 
most students have in 
oral  communication is
in expressing ideas.

15. One of  the severe problems 
most students have in 
oral  communication is 
syntax.

16. One of  the severe problems 
most students have in oral  
communication is incor rect  
grammar.

17. One of  the severe problems 
most students have in oral  
communication is the lack 
of  an adequate vocabulary.

Strongly Strongly
Agree Agree Disagree Disagree

1 2  3 4

1 2  3 4

1 2  3 4

1 2  3 4

18. One of  the severe problems 1 2  3 4
most students have in oral  
communication is di c t i on.

QUESTIONS 19-23 TO BE COMPLETED BY ENGLISH FACULTY ONLY

19. What are the general object ives of  the Engl ish composi t ion courses 
of  the Engl ish Department at  your col lege? (Please wr i t e  answer 
on back of  page).

Strongly Strongly
Agree Agree Disagree Disagree

20. One of  the severe problems 1 2  3 4
most students have in
wr i t ten expression is in 
expressing ideas.

21. One of  the severe problems 1 2  3 4
most students have in
w r it ten  expression is  
syntax.
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Strongly Strongly
Agree Agree Disagree Disagree

22. One o f the severe problems 1 
most students have in
w r it ten  expression is 
incorrect grammar.

23. One o f the severe problems 1 
most students have in
w r it ten  expression is  the 
lack o f an adequate 
vocabulary.

24. Name of your College


