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Abstract

THE RELATIONSHIP BETWEEN SUCCESS IN STUDENT
TEACHING AND EXPERIENCES WITH CHILDREN
PRIOR TO STUDENT TEACHING

By Emilio Edualino

The purpose of this study has been to determine
the relationship between expcriences with chilcéren prior
to student teaching and success in student teaching,

A check list was used to find out how much experi-
ence with children student teachers have prior to student
teaching. The hours of experiecnce while tlhiey werc in high
school and in college, the role they played, and thc extent
of suwwervision they had vhile paining these experiences were
considered. Success in student fteaching was determined
primarily through a rating scale. Cther measures of suc-
cess used vere a satisfaction - dissatisfaction scale and
a check 1ist of probiems perceived by students during their
student teaching.

By using the Pearson product moment correclation,
the multiple co.relation, and the Fisher t distribution,
sisniflcant positive relationships were found to exist

between:
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1, Success in student teaching.and church related ex-
periences with children during high school years; and,

2. Satisfaction with student teaching and hours of ex-

- perience with children,

Significant negative rolationships were found to exist
between:

1. liours of experience with children and frequency of
occurrence of problems related to instructional
netl:ods and understanding of objectives in particular
school subjects; and,

2. Hours of experience with children and degree of
difficulty of problems related te school discipline
and adjustment to children,

Insignificant relationships were found to exist between:

1. Success in student teaching and the role which
students played as they gained experiences with
children; and,

2. Success in student teaching and the extent ol super=-
vision students had as they gained experlences with
children,

The following conclusions are supported by the data
gathered in this study based on the particular students
included in the sampling:

1. Students who have had expericnceos with children in
church releted activities during their high school
years are more successful as student teachers than

those who did not have these expe:iences.,
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3.

5.

| 3 |
The more the hours of experience a student has with
children prior to student teaching, the less Tfrequent
i3 the occurrence of problems related to instructional
methods and understanding of objectives in particular
school subjects.
Students with more hours of experience with children
prior to student teaching find it easler to solve
their problems on school'discipline and adjustment
to children than those students who have fewer hours
of such experience.
The more hours of experience the student has with
children prior to student teaching, the better satis-
fied he is with his student teaching.
The role which the student plays and the extent of
supervision he rsts as he galns experiences with
children prior to student teaching do not influence
his success, his satisfaction, or the problems he
perceives as a student teacher,
Aside fram these specific findings, the number of
hours of experience with children has generally no
significant relationship with a student teacher's
suceess, his satisfaction, and the problems he

perceives in student teaching,




ACKNOWLEDGEMENTS

®™rst, to the Unlted States Gifice of Zducation
for the financlal aid 1t gave, without which rsraduate
study at the University of iiichigan would not have been
possible;

To Lowell W. Beach, Chaiirman, for his invaluable
uidance thronghout every step in @ research nroject and
in preparing this report of the study; to 5. Max wingo,'
Robert S. Tox, Minley Carpenter, and Clyde Vroman for their
sugeestions; tvo Illoward R. Jones, originally a nember of the
corriittee, for his wiso counselling, ecpecially as adviger
and coordinator of the graduate program; to Paul S. Duyer,
for his assistonce with the statistical camputations and
analyses;

To R. S. K. for his moral support throughout the
year and for proofreading the manuseript; '

To these, I am vcry crateful,

11



COXTENTS

ACKNCWLEDGEMENTS o« + o o o o o« o o o o o o« « o = o o o 11
LIST OF TABLES ©: & « s o o o o o ¢ o e « o o o s o o « 1v
LIST OF ILLUSTRATIONS. ¢ « v v « o =« « o o « o o o o o Vi1
Chapter
I. INTRODUCTION ¢ o ¢ o o o o o o o o o o o o o« o« o 1
II. SURVEY OF RELATED MATERIAL . . . . « « « . o« o o 2t

III. EXPERIENCES WITH CHILDREK PRIOR TO STUDENT
TEACHING AND SUCCESS IX STUDENT TEACHING . . . 6l

IV. EXPERIENCES WITI CHILDREN PRIOR TO STUDLNT
TEACHING AND PROBLEMS MET DURING STUDENT
TEACHING v o ¢ o o o o o o o o o o o o o o « o 82
V. SUMMARY AND CONCLUSIONS. . . + v v +v o o « o« « « 99
APPE}IDIES ® [ ] > L ] L J ® [ ] - [ ] . L ] - * * E ] * [ ] [ ] [ ] [ ] [ ] L[ ] 109

BIBLIOGR-APHY L d L 4 L] [ ] L ] * Ll L L] L] - L] L] L J L] L ] L] ® L J [ J L] 150



Table

1.

6.

LIST OF TABLES

Summary of Students! Responses to Questionnalre
on Exneriences witih Chiildren Prier to Student
Te ac . Lin{.'; * [ L) L 3 [ ] * L] [ [ ] * [ ] L ] L[] L] L ] L ] L] [ ] * *

Correlation Coefficlents o7 the ‘Three Dimensions
off HExperiences with Children Prior to Student
Jeachin~ vith Ratings of Students in Student

I‘C ac.‘flin‘: [ ] L] L] L] [ ) . ] . . . [ 3 . . [ L] . L] L] [ ] L 4

Correlation Coefficients ¢’ the hrce Diiensions
of upericneces wilth Children Prlor to Student

Tocoching vishh Desree of Satisfactlon of Studonis
wisihh Thelr Student Teachinfe ¢« o« o o ¢ ¢ o o o o

Correlation Coceillicients of the ™hree Diriecnesions

of mxperiences wlith Children Prior to Student
Jcaching witii Average Frequency of Cccurrence
of Problems during Student Teaching. . . . . . .

Corrclntion Coelficients of tie Three Dimecnsions
of DLxperiences with Children Prior to Student
Teacling with: Averarme Degree of Difficulty of

Problems HMHet daring Student Tcaching . « ¢ o o o

Coelf'icicnts of Correlation between Prob_erms let

by Students duaring Student Teaching and the
cudents! Ratings and Their Satlcfactions with
St".ld.ent Tcac }'ling s & e o @ 8 o ® €6 e e e e ® ® s

Relationshin between Total Iliours of Experience
uithh Children Prior to Student .caching and
Average Jrequency of Occurrence of Problems
Classified According to the Type of Problems . .

Relationghip between Potal Houwrs of Exporience
with Children Prior to Student Teaciiing and
Avorape Derrece of DIfficulty of Bach Type of
Problom HMet duiing Student Teachinfle ¢« ¢ ¢ o o o

Comparison of Mean Ratings of Students in the
Unoer and Lower Quartiles of the Variables . .

iv

Page

125

129

129

129

130

130

131

131

132



10, Comparison of Mean Ratings of Students with
Siblings and the Rest of the Sample « « « « « « 132

l1l. Camparison of Mean Ratings of Married Student
Teachers with and without Children and the
" Rest of the SampPle. « ¢« o o ¢ o o o ¢ o o o o 1)2

12. Can:arison of Mean Satisfaction Scores of
Students in the U»rner and Lower Quartiles of
the Thrce Direncions off Experiences of Exper-
ience with Children Prior to Student Tcaching. . 133

13. Caaiparison of liean Satisfactlon Scores of
Students with Siblings and That of Those
Wiro do not llave SiblinBSQ ¢ e o o o e e o o e o 133

1lli., Comparison of Mean Satislfacticn Scores of
Married Student 7Teacliers with and without
Children and the Rest of the Sample . . . . . . 133

15, Comvariscn of Hean Frequency of Problens of
Students in the Upper and Lower @Quartiles of
tiie Threce Dirmensions of e rlence with Childron
Prior to Student Teaching . « « + ¢ o o« « « « « .134

16, Comparison of Mean IPrequency of Problems of
Students with Siblings and That € Those Who do
not lavo SIbIINGSs & ¢ ¢ v f f e e e e e e o o o 134

17. Ccuparison of Mean Frequency of rProblems of
FMarried Student Pcachers with and Without
Children and tiwe Rest of tiie Sample . . . . . « 134

18, Cawparison of lHean DifTiculty of Problems of
Students in the Unper and Lower Quartiles of
the Threc Dimencslions of Eiperience with Childe
ren Prior o Student Teaching ¢« « o o« o« « « o o 135

19. Comerison of liean Diffiec:lty of Problems of
Students with Siblings and That of Those Who
do not Iave Siblingse. « « « o« o« o ¢ « « ¢« o o o 135

20, Comparison of Mean Difficulty of Problemns of
larried Student Teac.ers with and without Child-
en and the Rest of the Sample. « o « « « « o o 135

21, A Comparison between the Ratlng Scale Adapted
Tran Tr-ler and the Checl: List of Student Teacher

PerfOITIANCE o o o o o o o o s o o o o o o o o« o 136

22, A Conmwarison of the Mean Ratings of Those Students
Who Had Experiences with Children and Thosec Vho
Did not Fave Experiences, by Types of Experience 137

v



23,

25.

26.

27.

28.

29.

30.

Iultiple Correlation among the Dimensions of
Expe rience with Children Prior to Student
Teaching and Ratings in Student Teaching . . . . 138

Multiple Correlation among the Dimensions of

- Experience with Children Prior to Student

Teaching and Degree of Satisfaction of Students
with Their Student TeacliIng. « « « « « « o« o« s« « 138

Iultiple Correlations amon;; Hours of Experience,
Frequency of (ccurrence oif Problems, and Degree
of Difficidty of Problems. « o« « « o « « o« « « « 139

Ivltiple Correlations among Role Scores, Frequency
anc Degrce of Difficulty of Problems . . . . . o 139

Multiple Correclation among Degrce of Super-
vision, Average Difficulty of Problens, and
Average rccucncy of Probleris. « « « ¢ o« o « o o 140

Multiple Correlations betuween Average Frequency
of Cccurrence of .roblems with llours, Role and
Degrce of Supervision . « ¢ o o« « o o o o o o o 11O

Il tiple Correlations bctween Average Difficulty
of Probiems and the Threce Dimensions of Experience
with Children Prior to Student Tecaching., . o o o 141

Il tiple Correlations betiveen Dirficulty of
Problems, rrequency of Problems, and the Thrce
Dimenslons of Experience with Children Prior

to Student Teaching. . . « ¢ ¢ ¢« ¢« ¢« & o o « « o 11

vi



LIST OF ILLUSTRATICNS

Fimare Page

l. 2crcentace of Population Sample and Their
Potal Jlours of Experience « o« . ¢« « « « « o« » 66

2. Percentagsec of Population Sample and Their
Ratings in Student fcaching « « « o« « « « » o 66

3. liours of Experience and Ratings in
Student Tcaching .« « ¢ o o o o o =« o = o o« o« 126

li. Role Scores and Ratings in Student
TC ac 111 nG [ ] * L J L [ ] L L L] [ ] L L] L ] L] L L] [ ] L) » 1 27

5. Sipervision Scores and Ratings in
Student Tcaching .« ¢« ¢« ¢« o ¢« o o« o ¢« « + « o 128

vii



CHAPTER I
INTRODUCTION

Student teaching has been the subject of many dis-
cussions, papers, treatises and dissertations. Earlier
investirations on this subject emphasized the observation
of the teacher's methods and techniques of imparting subject
matter to children., Most of the more recent onecs have em-
phasized that pre-student teaching experiences of student
teachers with children are of wvalue in their pre-scrvice
training. Not much research, however, has been done so far
to explore further this hypothesis. It has only been during
the past decade that interest in the contributions of such
experiences toward success in student teaching and teaching
in the service has been manifest.

The first public normal school in the United States
recognized the value of such pre-student teaching exverien-
ces with children. This can be seen in its general plan of
organization and procedure as described by Cyrus Plerce in
a Ietter to Henry Barnard on Janmuary 1, 1841. The letter
says in part:

Once or twice each term, I talke the Whole lNormal School
with me into the model school room, and teach the model
school myself, in the presence of the pupils of the

Normal School, they being listeners and observers. In
these several ways, I attempt to cambine, as well as I

1
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can,theory and practice, precept and example.l
Direct experiences in teacher education

Educators of teachers have always been aware of the
values that can be gained fram the students! direct exper-
iences with children prior to student teach'ng as attested
by the growth of laboratory schools organized to provide
student teachers the opportunity to observe, participsate
and teach. This is further evidenced by the fact that teach-
er treining schools began to use public schools for lgbora-
tory purposes in addition to the campus schools, 2

The greatestimpetus came when, in 19,8, the American
Association of Colleges for Teacher Education revised its
standards pertaining to laboratory exveriences in teacher

education and embodied these standards in its 1948 Yearbook,

Among other things, it says,

Students preparing to teach in the elementary and second-
ary schools of this country should have continuous con-
tact with children and youth throughout their pre-serv-
ice education, . . , such direct experiences should not
be confined to the classroom situation but should in-
clude participation in all phases of the teacher!'s
responsibllities - in the classroom, in the total school
program, in the comunity, both as a citizen of the
cammunity and a teacher in the camunity, and in such
other activities as are designed to improve the grofes-
sional understandings and abilities of teachers.

lAssociation for Student Teaching, Functions of
Laboratory Schools in Teacher Education, 35th Yoarbook
TLock Faven, Penn,: the Assoclation, 1955 y 2=3,

®Ibid., 5.

3Jonn G. Flowers (ed.), School and Cammunity Labora-
to eriences in Teacher Education {Gneonta, New York:
Mmerican Assoclation o achers Colleges, 19&6), 15=39,
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Finally, it might be important to point out the

position held by the editors of the 1956 publication of the
American Association of Colleges for Teacher Education.

Not all experiences need be direct. Vicarious exper-

iences may contribute much, Only through vicarious

experience can one understand the past or the remote

in distance. By selecting only the most relevant ex-

perience of others, one 1s able to accelerate and

broaden his experience. However, one weakness of

vicarious experience is that it is usually limited

to the intellectual aspects of life, It uaially fails

to involve the emotional and kinetic factors which play

such an important role in behavior. Direct experience

involveg the total frganism; vicarious experience in-
volves only a part,

Types of experience

Direct experiences with children are of several
types. They include: (1) work exveriences, (2) field ex-
periences, (3) September field experiences, (li) cadet teach-
ing, and (5) student tecaching. A detailed discussion of

these and other types of experiences will be presented in

Chapter Two,
Curtis and Andrews say that "student teaching is

gencrally regarded as t he most important single experience
in any teacher education program." Further on, they say
that to the prospective teachers, "there are two major
reasons for the pgreat ilmportance of student teaching: it is
sqmefhing real and practical, and success in student teach-.

ing has a lot to do with getting a job and with success

1ponald P. Cottrell (ed.), Teacher Education for a

Free People (Oneonta, New York: The erlican soclation.
of Colleges for Teacher Education, 1956), 183-18l.
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on the job,"™
Student teaching is thus of vital importance to the

student teacher. They want to be successful. Wingo and
Schorling say that "it is probably not an overgeneralization
to say that motivation to succeed 1s higher in the course in

student teaching than in any other single o urse taken as a
part of professional training."z Ullman says that the best

single measure of teaching success is success in student

teaching.3
In the same vein, the 35th Yearbook of the Associa-

tion for Student Teaching regards student teaching as

traditionally the most important step in the prepara-
tion of a teacher. There the student has the opportu-
nity to try himself out in practice. He attempts to
use all that he has previously learned in working with
a group of young people in a classroom, He may have
had little or no previous experience in a school, He
may have been fortunate enough to have had wlde and
varied contacts with children in a carefully planned
program of professional laboratory experiences. For
some .students, the teaching experience marks the end
of their pre-service professional preparation. For
others, further work in methods, professional seminars,
or direct experiences may follow student teaching. For
each student, whatever his background or prospects,
student teaching marks an important mllestone and, as
such, 1s the focus of a great deal of &nticlpation,

and apprehension, and general concern,

lDwight K. Curtis and Leonard O. Andrews, Guiding
Your Student Teacher (New York: Prentice-Hall, Inc., 1554),

1.

2G. Max Wingo and Raleigh Schorling, Elementary-
School Student Teaching (New York: McGraw-Hi1T Book %o.,

1-955), Lo -

3Roy R. Ullman, The Prognostic Value of Certain
Factors Related to Teachig§ Success !Unpuslishea Ph, D,

JTssertation, Unlversity of Michigan, 1929).

uAssociation for Student Teaching, 3.
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_ Because it is of great importance for a student to
succeed in his student teaching experience, efforts should
be made to help during his pre-student teaching training
to prepare himself so he would achleve this success.

The problem

This study is concerned with these general problems:

1. To determine the relationship between experiences
of student teachers with children priecr to student
teaching and success in student teaching in'the
elementary school.

2. To determine the relationship of these experiences
with children with the degree of satisfaction or
dissatisfaction of the students with their student
teaching experience.

3., To find out if these experiences would make a differ-
ence in the problems perceived by the student teach~-
ers during their period of student teaching.

Specifically, this study seeks anawers to the following
questions:

1. Are students with relatively more hours of experience
with ehildren prior to student teaching more success-
ful as student teachers than those with fewer hours?

2. Is the role played by the student (observer, active.
participant, leader) as he gains these experiences

with children a factor in his success as a student

teacher?
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3. Are students who were supervised as they gained these
experiences more successful as student teachers than
those who were not supe rvised? |

l. what types of experieneesvvitﬁ children are most
conducive to success in student #eaching?

5. What types of experiences with children are least
conducivo to success in student teaching?

6. Are students with siblings more successful as student
teachers than those without siblings?

7. Are married students with children of-their own more
successful as student teachers than married students
who do not have children and single students?

8. Are students with.more experiences with children
better satisfied with their student teachlng exper-
f1ence than those with less experiences?

9., Are students with siblings better satisfied with
their student teaching experience than those without
siblings?

10. Are married students with children better satisfied
with student teaching than married students who do
not have chiléren and singic students?

11. Do experiences with children prior to étudent teach-
ing have any relation with the frequency with which
stgdents meoet problems during student teaching?

12, Is there any relation between experiences with child-
ren prior to student teaching and the degree of dif-

ficulty of the .roblems that the student teacher meets?
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13, How are the total hours of experiences with child-
ren prior to student teaching related to the frequen-
cy of occurrence of.tho type of problems which stu-
dent teachers meet? |

1)y, How are the total hours of experiences with children
related to the degree of difficulty of the types of
problems that student teachers mecet?

Need for this study

This study may be of value in the improvement of
the curriculum in institutions for teacher education, espe-
cially in the conrichment of the professional courses offered
prior to student teaching. If exveriences with children
prove significantly related to success in student teaching,
it might lielp the students gain success in their »re-serv-
ice teaching if such experiences are included as part of
thelr professional and academic courses in college. It
may also gulde these schools in the supervision of field
exveriences of thelir students, particularly witi regard to
meeting the students! individual needs and deteralning their

readiness for the student teaching exmerlences.

The subjects for this study

Only those students doing their student teaching

during the fall semoster, 1956-57, at the University of
Michigan, are included in this study. There were 136 stu-.
dents during this semester. Of this total, ten were elim=
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inated, because they were atypical. One was older and ceven
carried more hours for student teaching, than the others. The
only two nale students enrolled were also excluded, The fact
that these two are males might have an effect on their suc-
cess 1f copared rith female students, All the students
jncluded in this study uere student teaching in one of these
levels: kindercarten, or Lirst through sixth. Thelr distri-

bution accoxrding to grado level taught is as follows:

Junior Kindnrgerten. . . 2 Third ¢race « « . - 18
Kinderzarten « « « o o o 12 Pourth CGrade. . . . 17
Mrst Grade. « « o o o o 2 Pifth Grade . . . . 17
Mrst & Second, Caxibe. « 2 Sixth Grade . « « . 12

Second Grade « « « o « o« 22 Total o « o« « o« o o 126

One rundred two siuvdents were sinsle and twonty-four
were married., Of the latter, =iz had one or more children.
The siudents! ages roanged from nineteen to twenty-four years.
Mfty had one or more older siblings; forty-threce had one or
more roinger siblincs; sixteen had both older and jounger
ter and an older and a younger

siblincs: one had a owin sis

(L |
cibling; sixteen had no sibllings.

These z=btudents were assigned to the following

senools for thelr student teaching:

Ann Arbor 3eloolss
Angell School Bach School

Tirns Scheool BEberwi:ite School
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Haisley School Jones School
Mack School Northside School
Park School Perry School

Stone School

Pittsfield Villége School

Saline Elementary School

University Elementary School

Ypsilanti Schools:
Chapelle School Estabrook School
Central School

Willow Run Schools:

Edmondson School Simonds School
Fostexr School Ross School
lHolmes School Spencer School

The instruments used in this studyl

The check 1ist of experiences of student teachers

with children prior teo gtudent tesching.--This list was

devised by the uriter fram those suggested in the 1948

report of the subcormittee on standards snd surveys created
by the comittee of the American Association of Teachers
Colleges.2 The experiences were grouped into the following
seven general categorles:

1. Scputing activities

2. Church activitles

J'See Appendix

21'-'lowers, 6L4=143.
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3. YMCA or YWCA activities

L. Activities in high school

5. Other cormunity activities

6. Activities in connection with professional courses

in college

7. Other college activities
Appropriate examples of experiences were included under
each category, with blanks left for those activities that
were not in the 1list but with which the student teacher
might have had experience., The student was requested to
indicate in this check 1ist three things: (1) the total
hours he devoted to each activity listed while in high school
and after leaving high school; (2) the role he played (wheth=
er he was an observer, an active participant, a leader, or
all of these three); and (3) whether or not he was supervised
while engaging in these gctivities,

The check list of problems for student teacherg.--

This check list was developed from the problems submitted
by students practice teaching at the University of Michigan
during the years 1954-55 and 1955-56, The students were
requested to submit one or two outstanding problems they
encountered in their student teaching and these served as
bagses for discussions in their weekly seminars. The problems
were grouped under six categories:

1. rroblems related to school discipline and adjustment

to puplls
2. Problems related to understanding the philosophy



11
and objectives of the school
3. Problems related to the use of textbooks and other
instructional materials
io Problems of administrative routine, reports, special
duties, etc. ,
5. Problems of adjustment to other teachera and to the
cormunity
6. Problems related to instructional methods and object-
ives in particular subjects
Svecific problems were listed under each c=ztegory, with
blanks provided for those problems of student teachers
which were not in the list.
The students were requested to check two things
on this 1ist: (1) the frequency of occurrence of each spe-
cific »roblem listed, and (2) the der~ree of diifficulty of
each problem that occurred,

The satisfeaction - dissatisfaction scale.,-- This

was a scale used by the Coordinator of Directed Teaching at
the University of IMichigan to determine the degree of satis-
faction or dissatisfaction of the student teacher with his

assignment, The scale ran from very well satisfied to very

dissatisfied. The student checked whichever he felt best

described his attitude and indicated some reason for his

reaction.

The check list of student teacher's performance,=-

This is an apvraisal sheet designed for student self-ratings

and teacher ratings of student teacher performance, It is
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intended for use in the firast conference which the super-
vising teacher has with her student teacher, and again toward
the end of the term when the supervising teacher gives the
student teacher his final grade. For purposes of this study,
only the final rating was considered. No attempt was made
to determine the reliability and validity of this measure

of success.

The rating scale adapted from.gzler.l--This rating

scale lists some behavioral characteristics on which the
supcrvising teacher is to check on a scale from 1 to 10 her
evaluation of the student teacher'!s performance., The qual-
1ties or characteristics are grouped 1Into four categories:

l. Personal relations with pupnlls and t eachers

2.Cormand and ability to use subject matter

3. Use of &tcaching procedaires

li. Class managemcnt
Tyler used this form in making his study of.the prediction
of student teaching success fran personality inventory at
the University of California., He made an attempt to deter-
riine the rellability of this measure. From a statistical
analysis of the ratings, he found thnt the correlations
anong, the four behavioral characteristics Qaried fram ,60
to .79. The reliabllity, based on two ratings on each
criterion for each subject, Yif they could be determined,
would be in excess of .70" He, however, found it difficult

lpred T. Tyler, The Prediction of Student-Teaching

Success from Personality Inventories (Fe?keleg,
UniversiIty of California rress, 195l), 237-238,
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to obtain a suitable measure of reliablility because the
students usuvally had been rated on both occasions by a single
supervisor. There is some probability that the "halo effect"

had operated in these ratings.l

Procedure used in this study

The check list of experiences of student teachers

with children prior to student veaching,--The questionnalre

on pre-student teaching experiences was given to student
teachers in the seconé week of December, 1956, during the
clacss meeting time of their group seminars. About a half
hour was allowed for their recactions to this questionnaire.
The questionnaire was administered in six separate seminar
groups,

The students were asked to indicate on the left
hand columns of the questionnaire the total number of hours
they had had contact with children on each type of activity
listed during their senior high school years and after
leaving high school. The hours during their high school
years were to be listed on one column and those after leav-
ing high school were to be listed on another column. When-
ever it was éifficult to remember the exact number of hours,
they were asked to make a close estimate.

They were then asked to indicate the role they

played, that is, whethcr they observed, participated, or

l1b14., 239-240. |
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led the group, or if they played any two or all of these
roles, in which case they checked those roles they played.
It was therefore possible to check all of the three roles
jndicated. A student was an observer if he simply watched
the situstion; he was an active participant if he was one
of the group; and he was a leader if he originated ideas
and organized plans for othcrs.

On the same sheet they were asked to check the
nature of supervision they received as they engaged in the
activity. Responsibility to another person such as a lead-
er, a teacher, or a superintendent was an indication of same
sort of supervision., If they were pretty much on their own,
they were to check no supervision.

The data gathered fram this questionnaire were care-
fully reviewed. In some instances where there seemed to be
duplication of entries, the information was checked individ-
ually with the s tudent concerned. The total number of hours
spent for each category of activities was found by adding
the individual entries in each specific activity under that
category.l Separate sums were added for cach specific col-
umn, that is, a total was found for hours while in high
school and another for hours after leaving high school.

Then a total for the hoﬁrs while in high school was found
by adding the sub-totals for each category. The sane was
found for hours after leaving high school. A grand total
was found by adding the sub-totals of hours for both high

1See Appendix
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schocl and after leaving high schcol. These totals were
recorded on 8" x 5" cards.

The number of times each role was checked independ-
ently was counted for each cgtegory, and also for all the
catepgories. Where two or more roles were checked for an
activity, each combined role was counted separately and
totals for each set of combinations were also found for each
caterory and for 211 categories. It was possible to make
four diifferent combinations of roles: (1) observer and
participant, (2) observer and leader, (3) participant and
lecader, and (l.) observer, participant and leader, In addi-
tion to the three independent roles, that 1s, observer,
participant, and leader, there is a total of seven different
roles. For purposes of quantifying the data on roles played,
arbitrary values were given each of these seven roles. The
following values were assigned:

observer. . . . 1 observer and participant. . . . . 3
participant . . 2 observer and leader . « « s « . o U}
leader . . . « 3 participant and leader. . . . . . 5
observer, participant and leader. . . . 6
The number of Limes each of the seven roles was played was
then multiplied by the arbitrary value thus assigned. The
products obtained were added and the sum was recorded on
the cards already referred to ln the preceding paragraph,

In the same manner, the nature of supervision was

recorded on the cards. The number of times the columns

supervised and not supervised were checked were added for
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each category. When both were checked after an activity,
they were counted separately. There were therefore three

entries on the card for this part of the gquestionnaire -

a total for supervised, another for the not supervised, and
a third for both supervised and not supervised. For purposes

of this study, arbitrary values were given each entry. Not

supervised was a given a value of 1, supervised was given a

value of 2, and supervised gnd not supervised was given a

value of 3. The total for cach entry was then multiplied
by the value assigned to it. The products were added and

the sum entered on the cards.
Tylexr's rating scale.l-=This scale was used prima-

rily because 1t was hqped that it would discriminate better
among students than does the check list of student teacher
performance being used at the University of Michigan. In
the directions for its administration, the supervising
teachers were asked to use the scale only for those atudents
whom they would grade A or B. Flve students who received C
as their final grade in student teaching based on the check
1ist of student teacher performance were not rated on this
scale. For purvoses of this study, a O value was glven to

these latter cstudents,

This scale was sent three weeks before the end of
the semester to the supervising teachers together with the
check 1list of student teacher performance. The supervising

teacher was requested to check on a scale fram 1 to 10 the

lmpid.
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degree of superiority of the student t eacher in each of the
twenty-one behavioral characteristics included in this scale,
An average was found for each of the four categorlies in the
scale and a total average for all the categories was coam=-
puted., 'These averages were recorded in the cards already
referred to, and served as the index of each student's suc-
cess in student teaching. Five characteristics were listed
under the first general category - personal relations with
pupils and teachers; four under the second category - cam=-
mand and ability to use subject matter; five under the third
category - use of teaching rrocedures; and seven under the
fourth category - class management,

The rating of each student teacher revealed by this
scale was canpared with the total hours of experiences of
the studont with children prior to s tudent teaching.

The University of Michigan check list of student

teacher performance.,--Supervising teachers indicate the

final grades for student teachers on this form in letters

A to C. There are a number of specific behaviors which the
student teacher and the suvervising teacher are supposed to
check during the cooperative evaluation period and a final
rating is indicated by the supervising teacher,

As explained in the preceding section, this evalua-
tion form was sent tc the supervising teachers three weeks
before the end of the semester, Since the ratings are given
in letters, it was necessary to assign arbltrary values to-

each letter grade. Fcr purposes of this study, the follow-
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ing values were assigned:

Av . . . . . o T B
A . .....6

A- . . . .. .5 C+
B¥. ...l c

The values thus derived for each

student

pared with the total hours of experience

o VI W)

e o« O
teacher were com-

of each student

teacher will. childroen prior 4o s tudent teaching.

The questionnaire of problems met by student teach-

ers.--During the second week of January, 1957, the check

1l1ist of problems met by student teachers was administered

to the students teachers during their seminar meetings.,

About six half-hours were devotcecd to administer this to the

six seminar groups.

The check list indicated four degrecs of frequency

of occurrence - always, often, occassionaly, and seldom;

and four degroes of difficulty - most difficult, quite dif-

ficult, not hard, and easy. The number of times each degree

(of frequency and of difficulty) was checked was counted for

each category and the sums were recorded on the cards. Sums

were also found for all categories.

It was assumed that the best ctudent teachers would

be aware of more problems, and would percelive these problems

as more coriplex and more difficult to solve than the poorer

students, Accordingly, the following values were assigned

to the degrees of frequency and difriculty:
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Frequency Value Difficulty Value
AAWays. « « « « « o U4 Most difficult. . . . « « U4
Often « « « « ¢« o ¢ 3 Quite difficult . « . « «» 3
Occasionally. . « « 2 Not hard . ¢« o o o ¢ « « 2
SelddM. + « o « o o 1 EABFe o o o o o o o o o o 12

The number of times cach degree was checked was multiplied
by the value of thrst degree and the sum of these products
was found for each category. Sums of these products were
also fouond for all categories., An average indei for each
cotepory and for all categories was found by dividing the
sum of these products by the total number of problems given
for each cantegory and for all categories respectively.

The average indices for each ecategory and for all
categories were compared with the total hours of experiences
off each studcnt teacher wuith children prior to student

teaching.
The satisfaction - dissatisfaction scale.--This

scale was administered to the student teachers at the same
time the check list of problems was gilven out. It was as-
suried that a pood student teacher will be better satisfied
with his student teaching than the poorer student. The fol-
lowing values were therefore gilven to each point on the
scale:

Satisfaction scale Value

o

Very well satisfled. « « « ¢ &
Reasonably well satisfied. . . 5

Some satisfaction. . « « « « o U
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Only a little satisfaction. . « 3
Dissatisfaction scale

Only a little dissatisfaction . 3

Same dissatisfaction. . . . « « 2

Very dissatisfied . . . « « « . 1
An index of satisfaction was found by averaging the value
of degree of s&tisfacti&n and that of dissatisfaction as
checl-:ed. by the student teacher. This index was c ompared

with the studentt!s tatal hours of experiences with children

prior to student teaching.
The methods used in making the comparisons

fhe Pearson product-mcment correlation.l--The

statistical technique uae& for describing the linear rela-
tionships called for in this study is the product-moment

correlation coefficient,

The test of sipgnificance of the obtalned r.--The

5 percent level of significance is usually the accepted

level for testing the significance of r. The obtained r

is compared with the r value required at this level in a'
given table of values of r at the 5 % level of significance.2
If the obtained r is equal to or exceeds this required r
value, then it might be concluded that the r is signiflcantly

different fram zero, and that the hypothesis that there

lAllen Edwards, Statistical Analysis for Students in
Psychology and Education (New York : ﬁIneEEFE & Co., I9E3’;

2Quinn McNemar, Psychological Statistics (New York:
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exists some linear relationship betwecn the two variables
may therefore be accepted. )

To handle any sampling errors for r, the Fisher
transformation formula fram » to 2 1s used, The 2z value
of the obtained r 1s found in any table of transformation
of r to z. The t-value at the 5 percent level for N 120
is approximately 1.96 where N is the number of pairs., The
two obtained values of Z are then transformed back to r by
using the transformation table fram z to r, giving the
obtained r a lower and an upper limit.1 These two values
are the confidence limits for the population correlation
coefficient which may fall within these limits at the 95
percent level of confidence.

Comparinz the means of two scoroa.g-- The formula

for finding the t-ratio was used in camparing the means of
the groups used 1n this study. The obtained t is cormmpared
with the t-value required for the N at the POS found in a
table of distribﬁtion of t.3 If this obtalned t is equal

to or exceeds the t-value requirsd, then it rnay safely be
assumed that the observed difference in the means of the

two groups is significant. Othcrwise, this difference could

have occurred only by chance, or as a result of sampling

John Wiley & Sons, Inc., 1949), 55-59; 225-226; 348.
lro1d., 123-12); 348; 349.
2Ibid., 225-226,
31Ibid., 352.
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variation.,
Multiple correlatian.l--The square root method of
finding the multiple »r was used. To test the significance

of this obtalned r,, the F-ratio was used. If the F ob-
tained is equal to or exceods the F-value in a table of

F distribution, then the multiple r 1s significant and may
nrove the null hypothesis to be false.2

Crganization of this report

This chapter has been devoted to the description of
the study, the instruments used and how these were used.

Chapter Two will present a summary of related studies
on 3tudent teaching. A brief resume of current trends in
teacher education with special emphasis on the professional
sequence will constitute the first sections of this chapter.
Studies on teaching officiency and on vrofessional labora-
tory experiences and teacher education programs will be
included.

Chanters Throe and TFour willl present the dnta gath-
ercd from the iInstruments used in this study, and the inter-
pretations of these data.

Chapter Five will presont the general summary of

the findings.

lpau1 s. Dwyer, "The uare Root Method and Its Use
in Correlation and Regression," Journal of American Statis-
tical Assoclation, XL, No. 232, . cember, 19 »
93- 3.

2McNumar, 355.
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The last sections of this renort will include the
samples of the instruments used and other materials perti-

nent to the study.



CHAPTER IIX
SURVEY OF RELATED MATERIAL

The importance of direct experiences in teacher
education has been pointed out in the preceding chapter.,

The awareness of this haz resulted in more provisions of
opportunities for such experiences in the curricula of
institutions for teacher education. Because of 1its perti-
nence to this study, a detailed analysis of the ways by
which these schools niake such provisions will be given in
the first sections of this chapter. The last sections will
deal with the student teaching performance and studles
related to it,

It micht be worthwhile to give a brilef statement of
principles to govern professional laboratory experiences and
the eriteria of a high quality experience. The special caom-
mittee of the American Association of Teachers Colleges
frfives the following principles to govern student tecaching:
(1) the nature and extent of professional laboratory exper-
iences should be planned in temms of the abllities and needs

cf tre student; (2) profe:zsional laboratory experiences

should be cooperatively developed by the student and his
advisers; and (3) the prefessional program should be 3o

designed as to afford opportunity for responsible partici-

2l
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pation in all of the important phases of the teacherls
activity, both in and out of school.l
If experiences are planned, they will more likely
meet the needs of the students and bo in accord with theilr
abilities., Cottrell lists the following criteria of a high
quality experlence:
l. It should be challengling.
2. It should provide for involvement,

It should provide for guidance and assistance.

APV
.

. It should provide for intellectualization.

« It shoild be satisi‘ying.2

O

Shift in emphasis fram teacher
to children

It was also noted in the firszt chapter that the
exneriences nrior to student teaching consisted tradition-
ally of obeservatlions of model teachers in model or train-
ing schools., Generally, the point of emphasis in these two
types of experiences was the teacher - her techniques and
methods of tecaching. Any participatory experience was lim=-
i1ted to the classroom dutles of the teacher, such as taking
. the roll, collecting lunch money,lefasing the board, setting

the tables and chairs straight, correcting test papers,

1Johﬁ G. flowers (ed.), School and Camunity Labora-
tory Experiences in Teacher Educatlon lﬁﬁeonfa New YOTrK:
American Assoclation o achers Colleges, l9hé), 164-172.

2ponald P. Cottrell (ed.), Teacher Education for a

Free People (Oneonta, New York: American soclatlion
Colleges for Teacher Education, 1956), 192-197.
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rassing and collecting materials, etc.
Cottrell notes, however, that this emphasis has now

shifted to the children.
The early "practice teaching™ aimed primarily at trans-
mitting to the prospective teacher the skills and tech~
niques that the master teacher has acquired., The word
"training” is no longer used in connection with teacher
preparation. Training connotes the unreasoned accept-
ance of a pattern.l-

Further on, the same writer says,
the earlier programs of teacher preparation assumed that
learning-teaching was s relatively simple process which
could be learned by imitation., It was assumed that
there was a correct method of teaching, that the expert
teacher could demonstrate this method, and that the stu-

dent could adopt the method as his own., This approach
emphasized the development of special skills and tech=

niques,?2
A later approach to teacher education shifted the emphasis
to the opposite extreme -« study of the basic nrinciples of
teaching and anplying them in future situations, without
any actual application at the time of learning. This ap-
proach emphasized the study of abstract generalizations
‘and principles.

But learning and doing are necessarily parts of a
single act. Accordingly, the new emphasis on direct exper-
iences with children focuses on the fact that in order to
be able to work effectively witn children the teacher must
not only know what has been learned about their nature and
behavior - that is, theory, but he must also bé able to

recognize the significance of those generalizations in the

1Ib1do » 1900

2Ibid., 190-191.
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behavior of children and be able to take appropriate action.

With this shift in emphasis Ifraom the teacher to the
children came about an increased intérest in tie need for
sroviding more and better planned professional laboratory
experiences for prospective teachers. Today, experiences
with children are provided even for seniors in same high
achools. The academic and professional curricula in many
institutions for teacher education now include professional
laboratory experiences in an acttempt to make the courses
more meaningful to the students., Then there are those ins-
titutions which rrovide more opportunities for these exper-
iences after the student teasching assignment has been cam-
plcted. A more detaniled description of these expe riences

will follow.
Experiences prior to student teaching

That there has been a growing interest in the need
for providing cdirec® experiliences with-children prior to stu-
dent teaching 1s attested by the facts revealed in a study
of a special comittee of the American Assoclation of Teach-
ers Colleres reported by Flowers in 19,8. Among the findings
of this committee are the lollowing:

1. Opportunitlies for nrofessional laboratory experiences
prior to student teaching are relatively uncommon.

2. In most situations professional laboratory experiences
prior to student teaching emphasize observation. This

observation activity has these features indicated
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by the data:

a. Most often done as a part of professional courses -
seldom in cgnnoetion with academic couses,

b. Generally done in class groups - infrequently on
the basis of individual assigmments.

c. Usually confined to school situations, and, in
most cases, to the campus school.

d. Usually guided by the laboratory school teacher.

3. There is experimentation in the direction of providing
for active participation in professional laboratory
experiences prior to student teaching. Thlis move~
ment is accaompanied by:

a. provision for more time in the program for labora-
tory activities,

b. inclusion of such activities in general educatlion
courses.

c. planning in terms of individual needs and abllities.

d. provision for a wider range of activitiles,

li. The amount of time recuired in professional laboratory
experiences prior to student teaching differs widely
among member institutions, some rcporting none and
others indicating as many as 350 clock hours,

5. More opportunities are provided in elementary educa-

tion'programs than in curricula for secondary teach-

OI"Sol

lFlowers, 66-67.
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Experiences with children as part of the high school
program.--Several high schools have been experimenting with

the idea of offering an exploratory teaching experience to
their high school seniors. This course 1s usually called
the cadet teaching course,
Generally, the purpose of this course is two-i{old:
(1) to serve as a readiness program for teacher education,
and (2) to offer the able students a chance to explore their
interests and aptitudes in teaching. Indirectly, it also
helps gulde students who are unable out of teaching. Stu-
dents who take this course are celected for their scholar-
ship, personality, leadership qualities and maturity. Im
some schools they may elect this for one semester, in others
for two semesters. They report to a neighboring school for
one class period daily elther on the first or last period
of the class day.
One such offering is described by Hahn of Sheyboygan,

Wisconsin. Aundbng the purvoses of the course 1is

to have a semester's opportunity to observe and work in

a practical classroom situation so that the cadet would

be in a much better position to relate the theory that

he would get in college to the previous experience that

he had gained in the classroam. It was hoped that the

program would carry into the college program and make

for preater effect{veness of the college »rogram of
teacher education.

‘The cadets are given opportunities to observe classrooms,

help children with thelr work in school such as seatwork,

lNational Commission on Teacher Education and Pro-

fessional Standards, Lay-Professionel Frograms to Secure and
Retain alifled Tbacﬁsrs (Washington, D. C.: National
EducatIon Assoclation, 195 usffo.

L),
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checking papers, current events, reading and telling stories,
etc. They attend all faculty meetings and parent teacher
association meetings. In addition, they attend subject
classes in "Cadet Teaching" where a nmumber of units of study
are offered to prepare them so that they might prafit the
most from their work experience.

At Indianapolis the experiences of cadet teachers
include obscrvation of class routines, methods of teaching
and administration of tests, and participation in preparing

materials, giving individual help, reading stories to the

class, etc.1

In some high schools, only students who belong to
the upper quarter of the class scholastically, are cncouraged
to enrol for cadet teachingﬂgé Other bases for selection of
students for this course are leadership abilities, character
and maturity.

Participation in organizations like Future Teachers
of America also provide opnortunities for experiences in
leadershin and working within an organization besides those
which they »rovide for working with children.

The September field experience.--Ohio State Universi-

ty has developed a general school exploratory experience ds

lnggdet Teaching at Indianapolis," Educational
Research Bulletin, XXXII (January, 1953), 171.

2A. Traenkenschuh and F. Liebbe, "High School Stu-
dents Explore Teaching," Childhood Education, VII (December,
1950), 173-175; also, H, ck, ade ure Teacher
Program," NEA Journal, XLIV (April, 1955), 23,-235; also,
C. E., Crum, "Exploratory Cadet Teaching Handbook," Teachers
College Journal, XXVI (December, 1954), 3L4-L6.
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one phase of »rofessional preparation for teaching. This 1is
cormonly known as the September [Fleld Experience, 3tudents
are assisted in arranging with schools to spend two or three
weeks full-time during the month of September living and
working in schools of their choice. Originally intended for
sophamores, juniors and seniors also take advantage of this
type of experience today. Some repeat the experience volun-
tarily.l Among the specific things which students are able
to observe through this type of experience are: (1) how rap-
port is developed within a class group, (2) how vlanning 1is
started, (3) how standards of group control are established,
(L) how pupil recording system is set up, (5) what routine
matters are involved at the beginning of the school year,
(6) what organization of materials and equipment 1s necessary
prior to the opening of #school, and (7) what contacts with
parents may be expected at the beglnning of the school year.2
This 1s especially important, because student teachers have
littie opportunity to observe these classroom activities in
their regular student teaching periods. The notes they take
on their observations becomec the bases for discussions 1in
thelr professional courses, .

Cammunity experiences.--It 1s increasingly recognized

that the school should take an active part in the function-

1L. O. Andrews, "School Exploratory Experiences for
Prospective Teachers," Educational Research Bulletin, XXIX
(September, 1950), 1&7-I57.

2M. A. McGlasson, "September - a Golden Month in
Tencher Education," Educational Administration and Super-
vision, XLI (April, » - R
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ing of the camunity of which it 18 a part., It is important
that student teachers understand the camunity and the many
educational agencies that affect the lives aof boys and girls,

The 33rd Yearbook of the Association for Student

Teaching gives four advantages which such experiences offer
the student teachers.

First, the student may develop an exceptional under-
standing of the fact that the school is only one of the
many educational agencies that affect the lives of child-
ren and youth. . . . Second, the student mmy galn in-
creased understanding of the interaction of groups and
forces that make a coominity. Third, the student may
learn of the ways that agencies other than the school
define their gcals and proceed with their educative
tasks. The student may gain insights along these lines
that help him to more effectively evgluate the educative
goals and processes of the school. ourth, direct ex-
periences provided by the_work assignment pramote the
growth of the individual.l

Community experiences may be a part of the work of

both professional and academic courses. Professional courses
like child psychology, the child: his nature and needs, and
the community, can became more functional by placing the
student in situations where they assume responsible roles

in working with childéren and young reople of various ages

and backgrounds. The social sclences can also become more
functional by actual participation in social groups in

actual 111‘0.2

Not all opportunities for experiences with commnity

lassoctiation for Student Teaching, Facilities for
Professional Laborato eriences in Teacher Education,
ThIrty-third Yearbook o? %Ee.xssocIaEion‘Tloék Haven, Penn. :
the Association, 1954), L46. -

2Flowors, 107-119.
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zrours are found in the regular curriculum offerings of the
teacher training schools. Through volunteer programs, stu-
dent participation in such activities are provided. Wamen's
League Service Programs, camunity centers,nursery schools,
girl scouts, boy scouts, camping, YMCA, all offer opportuni-
ties for prospective teachers to have experiences with child-
ren in community settings.
' The following principles are suggested tc guide col-
lege non-schcol agency coopérative programs
1. The needs of all groups involved in the working
rel ationship must be evaluated and met.
2. All community laboratory programs must be adequately
supervi sed.
3. Supervisor, student, and agency representatives
should engage in cooperative nlamming and evaluation.
!i. The selection of non-school agencies to participate
in the teacher education program is the responsibility
of the teacher education institution.
5. Student experiences in non-school agencies should
be related to the basic »rofessional objectives.l

Experiences as part of academic courses.--Direct

experiences as functional parts of academic courses have
been referrecd to several times in the preceding sections,

Jorgenson and Lueck describe the efforts of a teach-
er in providing a class of prospective teachers with the

tiie opportunity of actually practicing techniques of inter-

lassociation for Student Teaching, 33rd Yearboek, 47-53.
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viewing. The interviews were discussed in class,}

Flowers describes a course in American History and
Government offered at State Teachers College, (neonta, New
York, which ind udes such experiences as interviewing the
mayor, having group conferences with social workers, inves-
tigatinz currcent problems in the county, holding political
meetings with the chairman of each of the parties popular
in the community, visiting the State Legislature in session
and interviewing with representatives.2

In the area of health, there are mmerous possibili-
ties for professional laboratory experiences. Flanning and
oporating health clinicﬁ, carrying out needed recroational
activitlies in the cam€munity, study of diet and nmutrition in
the cormunity, and study of community health problems are
only a few examples of activities where students can observe,
participate, or lead.

In the s~ me manner, the study of inter-group rcla=-
tions can very well be extended beyond the classroom into
the cormunity. Direct experiences can be provided by having
students study, observe, and participate or lcad in improv-
ing intergroup relations. Such a study would not only in-
crease the gtudents' undecrstanding of the problems inrolved

and ways of solving them, but also contribute to a needed

1, Jorgenson and W, Lueck, "Teaching Student Teach-
ers in 1nterview1ng," Teachers College Journal, XXV (Decamp

ber, 1953), 30-31.
2Flowers, 103.
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concept of the role of education in today's soclety.l

Ixperiences as part of »nrofessional courses,--The

report of the special committee of 1948 reveals the fact
that most of the prafessional laboratory exoeriences students
et are arranged as parts of thelr professional courses.
Fouever, most of these experiences had been conflned to
observation ond particlpation. Another criticism 1s that
the »rinciple of continuous ccntact is not in operation,
becanse only one or two veriods are alloted to these two
tynes of activities - one course for observation and a
separate course for student t eaching. "Less concentrated
and more extended contacts 1n laboratory situations might
better meet the need for continmuous study of learners and
teaching-learning situations.,"@ Then too, there 1s the
tendency to overlook the need for relating thece experlences
withh the other courses, thus making each course discrete
with 11ttle or no carry over to parallel or later related
cxreriences., There 1s a nced for more ‘l1irect contact with
learners which will allow for more'continuous work in a
teaching=-learning situation.

To mcet this neod, some colleges have been experi-
menting with various types of professional sequences where
a careful sglection and organizatlon of experiences provide
for continuity. Four guldes for selecting experiences to

be included in the professional sequence are suggested by

11014., 105,
aIbido’ 65-68.
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Stratemeyer:

l. Experiences in the professional sequence should be
selected and organized with reference to performance
responsibilities -- teaching situations to be met and
educational problems to be solved ~-- rather than
logical subject matter relationships per se,

2. There should be integration of all areas of education
as nceded in dealing with situations,

3., So that experiences will be as meaningful as possible,
the way in which the student faces a probiem at the
time of study should be the starting point,

4. Experiences in professional education should be
selected and guided so as to lead to the building
cf basic educational principles and their use in a
variety of situations.*

Jacobs suggests three approaches to curriculum
organization: (1) the separate course approach, (2) the
area~-problems arwproach or the use of integrated courses,
and (3) professional seminar and practicum approach, where
the program consists of a continuous experience with prob-
lems and issues of education as the prospective teacher
encounters them in carefully planned laboratory experiences.

According to him, the phases of a comprehenslive
devel opmental program should consist of the following: (1)
introductory and background learning experiences which are

considered essontial to optinmnum development of student as

lcottre1l, 150-156.
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a professional person, (2) student teaching which grows out
of the introductory and background experiences of a direct
nature to afford experiences in working with children and
youth in actual school situations and to highlight areas
of strength as well as weaknesses to the student and the
staff, and (3) integrative and evaluative phase, tailored
to student's individual needs as defined by the student,
his adviser and the supervisors.l'

The New York State teachers colleges are using
block courses in the areas relating to the learner and his
curriculum. Opportunities for continuous contacts with
children in teaching-learning situations during the four

year college preparation are made available as part of

professional courses.?
Experlences durling student teaching

Student teaching is the busiest and most profitable
experience in a student's program of pre-service training.
It 1is an opportunity to gain practical teaching experience
under expert supervision. It gives the student a chance to
learn about the actual work of a teacher in the classroam,

on the playground, in the special activities of the school,

13, Jacobs, "Sixth Annual Workshop in Teacher
Education,™ North Central Association Quarterly, XXVIII

(January, 19547, 318-349.

2Coﬁtrell, 161, For more descriptions of experien-
ces as part of professional sequence, see also pp. 158-165
of Cottrell; also Flowers, 73-102 and 105-1139.
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an¢ in the camunity. It enables the student teacher to

gain insight into the teacher's relations with other school

workers.l

Concepts of student teaching.--McGill thinks of

student teaching as an experience that permits student
tcachers to encounter broad and practical experiences and
provided desirasble interplay between the individual and
normal enviromment so as tc produce »nrofessional growth.

It should be broadened to include not only normal classroam
tasks buit also t;iose duties and resoonsiblilities which are
of an extra-class nature and a sample of all things regular
teachers need to do in and out of classroams.?Z

Place of student teaching in the total program.--

The study made by the commilttee of the American Association

ol feachers Colleges showed that the first semester of the
senior uear is the point in the professional curriculum where
student teaching 1is most frequently placed. Some institu-
tions have this in their juhior year, while a few offer
student teaching in the sophomore and freshman years. It
was, however, revealed in the same study thét where student
teaching 1s offered in the sophamore or freslman years,

this phase of the pre-service training of teachers 1s car-

ried in either two or more assigmments, that 1s, students

17, U. Micheelis and P. R. Grim, The Student

Teacher é% ggg Elementary School (New York: Prentice-Hall,
Nne., ’ .

2McGi1l, "Laboratory Experiences in Programs of
Tgachzr Education," Educational Forum, XVI (Mareh, 1952),
3 1"3 7. -
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do student teaching more than once.l

The trend is for full-time responsible teaching
from the beginning, first with small groups, then with the
whole class. The pattern reported by the Coarmittee is that
of one hour per day for a period of fram 12 to 18 weeks., 2
There is, however, another trend, that where the student
reports for student teaching one-half day for a period of
from 9 to 18 weeks. This seems To be a compramise between
the slhiort one-hour daily anc¢ the full-timec practices.,

At Brigham Young Lniversity, student teaching is
extended over a period of twenty-four weeks dally on a
half-day basis.3 At Westernm Washington College the student
snends four days a week in the classroom and one day on the
campus, durlng the period for the first student teaching
assisnment, The second student tcaching cssignment is for
all day.u Oppelt recommends five days full-time teaching,
with a Saturday sem:!.nar.5

There arises the question as to which is the best
pattern toc be followed. According to Flowers, the basic
issue is which experience provides best for the growth of

1Flowers, 146-147.
Ibid., 151.

3Association for Student Teaching, Curriculum Trends
and Meacher Education, Thirty-second Yearboo oc ven,
enn, : e lLssociatlion, 1953¥, 72=73.

brvia., 74-76.

SJ. Oppelt, "Students Spend Entire Quarter as Cadet
Teachers," Nation' Schools, XLV (June, 1950), L8.
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the prospective’ teacher. Thié cannot be resolved on the
basis of time alone, "since the quality of experience 1s
the really important factor." Botner says that more time
alone will not guarantee effective student teaching exper-
iences. "Longer daily assignments, especlally full-time
teaching, olfer the greatest possibilities for the student
tcachcr» to have the total experience of the teacher in the
service.,"2 Student teaching should continue until thereo
is cvidence that ccunetence has veen estoblished,

Types of experiences.--Student teaching should give

students opportunities to get acquainted with the school
plant, the school program, service and versonnel facilities,
the sroric of consultants, with school administration, with
cooperative curric:lwn work in school, wlth parent teacher
activities, guldance and personnel departménts, and with
the work of school custodians,

Ordinarily students go through observation and
rarticination before responsibility is given them Tor tocach=
ing classes. However, it 1s recognizec that there are levels
of insight involved in any activity. What onc sees in a
situ~tion depends upon his background. The individual 4dif-
ferecnces among students dc¢ not 2l1low for any exact alloca-
tion of experiences nor an indicated sequence to be followed

by all students. It is important thet there must bé oppor-

11 owers, 152-153.

2T. Botner, "Extensive - Intensive Student Teaching:
Which is lMost Effective?" Education, LXXIII (June, 1953),

612"617. ‘
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tunity to share in the major activities of the teacher both

in and out of the classroam. Nevertheless, the quality of
student teaching experience 1s as important as, if not more im-
portant than the range of experiences._ Readiness for ex-
periences and individual differences should therefore be
considered in planning with students theilir experlences.
Scme of the more camonly reported experiences of
students during their student teaching are the followling:
l. As a student of children:
planning with children
seeking counsel of specilalists in learning to
understand children
particinating in student govermment
providing leaderchip during lunchi hour
ad justing learning to their individual difierences
working in child muidance clinic
visiting their homes
evaluating thelr progress
2. As a student of teaching:
observing other teachers
recelving guidanco
develoning music skills
develoning skills in physical education
keepning records ol expecricnces
3. As a co=-worker and a teacher:
participating in administracive procedures

teaching for other students
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gaining knowledge in curriculum planning and mater-

i1als
taking part in field trips
teaching the children all the subjects found in the
elementary school -

giding extra-curricular activities

sponsoring clubs
.o As a professional person:

observing and participating in faculty meetings

attending other professional meetings

working on faculty committees

observing and participating in parent conferences

talking part in seminars

rarticisating in school and communlty activities

having working relationships with outside agency

In colleges where two or more student teaching as-
sigpments arc given, the experiences during the first stu-
dent teachings include observaid on, discussion and partici-
vation 1n the teacher's cdutles, actual teaching responsibie-
lities, learning needed sklilils, exploring, preparing and
-using teaching materials, comittee work, pianning with
supervisor, and evaluating. The second student teaching
sives the student teacher more opportunities for the above
expcriences., In addition, he also makes a more detailed
study of children, assizts or participates in parent con-

ferences, observes other grades in school, and visits off-
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campus schools.1

The campus laboratory school.--Campus laboratory

schools were originally conceived to provide a place wvhere
students can observe children and.master}teachors teach,
and do their student teaching. The growth in the population
of teacher education institutions has limited the use of
these schools for student teaching purposes. In same insg-
titutions, only one student is assigned to a laboratory
school teacher at a time.2 This does not mean, however,
that the use of such schools for professional labor;tory
expcriences and other purposes has diminished. In fact,
the importance of the campus laboratory school has been
rreatly enhanced becausc it gives prospbctive student teach-
ers continuity in thelr experiences with children through
the four years of college 11fe.3 It is in the campus‘labora-
tory school where students are able to have most of their
pre-student teaching experiences with children.
Tanruther states the role of the carpus laboratory
schqol as follows:
1. It provides a richh and challenging »rogram of living
and learning for t he children it serves.

2. It exemplifies the best in education for children as

lassociation for Student Teaching, 1953, 75-76,
2Association for Student Teaching, 1955, 21 ff.
3p. R. Park, "The Atmosphere of the Laboratory

School," Educational Administration and Supervision, XXXVI
(November, 1950), 396-L02.
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lee

of enrollment in teacher education institutions and the cor-

resronding increase of resporisibilities.of campus laboratory

4y
a means of demonstrating to prospective teachers
just what a good school is like.
It becomes an 1ntogral part of the comunity 1t
eervau ‘and sharesg in thb 1mprovument of camunity
living.
It shares in providing professional laboratory ex-
periences during each year of the student t!s college
education, |
It shares in p»roviding opportunities for exnerimen-
tation and research.
It shares in providing for the successful induction
of beginning teachcrs. |
It shares in providing professional leadership in

the areas served by th.e.college.1

The off-camggs laboratory school.,--Wit: the increase

schools, camne the need for increased use of public schools

for professional laboratory experieaces.

tributing to the importance of public schools for profes-

sional
1.

2.

laboratory expreriences are:

The desire tc make programs of teacher education
realistic. The public school is thought of as a
typical school, and is therefore turned to by those
degiring realistic situations in the laboratory.
The financial problem involved in bullding campus

lpark, 396-402.

Cther factors con-
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schools is a factor which can be done away with
by using the public schodla.l"
Such schools, called off-campus cooperating scﬁodla, have
therefore special functions. The 34th Yesrteelk eof -khe

Q.JMMQ @.ﬁ.‘%&,«ﬁ' o,

Association for Student Teaching glves thﬁé”n?mm%‘s
their functions: : : s
1. To challenge the student teacher; to arouse his
curlosity, strengthen his initiative, and challenge
him to action by presenting him to an opportunity
to test his understanding and his skills,
2. To involve the student teacher 1n iresponsible
rarticipation.
- 3. To provide guidance and assistance to the student
teacher as he lecrns through experience.

li. To provide opportunity Tfor the student Lo intellec-

tualize his e¢ xperience.

5. To provide a chance for success.<

Zxperiences ai'ter student teaching

Purposes of vost-student ﬁeaching,exgeriences.--

Hany institutions for teacher education have been experimen-
ting with the plan of giving student teachers more experi-
cnces wit: chiliren after the student teaching rhase ol their

training. The purposes of such professional laboratory

Association for Student Tcaching, QOff-Campus Stu-
dent Teachi Thirtieth Yearbook (Lock Iaven, Fenn, : The
icsoeiation, i951), 26=-2T7.

©association for Student Teaching, 1955, 1L15-19,
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expe riences are: (1) to nermit students to do more intensive
work in areas of special interest, (2) to make it possible
for students to strengthan their shortage areas, and (3) to
help them gain in a new overview of the larger school situa=
tion and to study the interrglétionships of its varioﬁs parts.l

Such a program includes a variety of possible exper-
iences froa which a student may select with guldance those
which bect meet his needs, Some of these needs are:

l. lieed for wider contacts in total school situations.

2. Need to learn more about the role of educati on in a
comrmunity and the relationship between the socio-
economic status of comunity groups and the school
program fo:* children and youth.

3. Need to widen experiences because of conflusing
philosophies.2

lale surmgests the use of observation after the teaching

-

veriod to reinforce princivles, devices and ideas, This

will enable the student to see more c]early than he cowld
before student teaching the strengths and weaknesses of the
wrinciples, devices and procedures of teachinrs: developed
darings the training poriod, He says that "studying and
trying to solve neatly pigeon-holed case problems in g

methods course affords little, if any, insicht into actual

1Flowers, 199,

®M., Lindsey, After Student Teaching, What?"
Lducation, LXXIII (June, 1953), 630=635,
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classroom problems, conditions and situations.l
BEvaluating the experiences with children

L‘.Ltlmately, the mu-posj kr evaluation in teacher
ediication 1s the growth of the person and the improvement
ol the teaching-learning situation, Vander Verf says that

before authentic growth can take place . . . the per-
ception of the person must change. . ., . Normally,
crowth in teachers can be encouraged only in an atmos-
pherec of freedom to learn and inquire, by the behavior
ol ntirmulating leadership, and in cooperative at&acks
uscon problems of mutual and significant concern.

The purposes of evaluation of student teaching are
as followss (1) to help the college appralse :the effective-
neass of its program prior to student teaching, (2) to secure
evidence for on a;uinistrqtive grade, (3) to furnish data
fer tie ~rosmective emmloyer, (li) to identify wealnesses
to be overcome and strengths to be enhanced, and (5) te help
the student to know wiiat achlievements others believe he has
made at the time of appralsal. According  to Fatterson,

the focal voint for a program of evaluation of student
teaching 1s helping the beginner to become something
more than a pgood or better student tcacher. The in-
clusive purpose 18 to start him on the road to becaming
a student of teaching: an objective, critical student

of himself as a teacher and of the educative progess
as a vital part of the democratic way of living.

1s. Hale, "Is Student Teaching Mbaningful?" Journal
of Dusiness Education, XXX (January, 1955), 190,

2L. Vander Werf, "The Evaluation of Teaching,"
Anerican School Boards Journal MXXXIII (Cctober, 1956), 27-30,

3A. Patterson, "Phe Essentials of a Program of
Evaluation and Measurement of Student Teaching," Nation
Business Education Quarterly, XXIII (December, 19 -9,
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The evaluation of student teaching should be consi-
dered in terms of the type of teaching exhibited, as well
as in terms of general classroam effieclency, since studenﬁ
teaching is the culmination of a professional program rather
than mere mechanical rout:ln.e.i What tervaluate should
depend upon the kinds of schools we need in our democracy,
wiiat these schools should db for boys and girls and for
their cormunity, our conception‘of how 1eafn1ng takes place,
whether the desired learnings are thought of primarily as
sk1ills or as broad concepts and understandings, and what
values we wish to evaluate., The student teacher should
particl:ate in the 1ldentification and definition of these
values, even to the noint of proposing that he be evaluated
in terms of some performance that 1s of peculiar signifi-
cance to him,2

Inlow poses three problems in the evaluation of the
student teacher's experiences: (1) who should evalusate,
(2) what should be evaluated, and (3) how.evaluation can be
accoriplished most effectively.3

It is also recognized that tiere are factors beyond

the control of the student teacher which may affect his

performance, Patterson says that

1. Harding, "A Note to Student Teachers on the
Supervision and Evaluation of Their Work," Educational

Resecarch Bulletin, XXX (March, 1951), 57=63,

2Patterson, XXIII, 5-9,

3G. Inlow, "Evaluating Student Teacher Experienceg®
Journal of Educational Research, XLV (May, 1952), 705=-71L.,
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the groups of children with wham student teachers work
and the school slituation itself present differences

that influence the performance of the s tudent teacher.
The interrelatedness of these influences affect not only
the quality of performance but alfo the kinds of behavior
exhibited by the student teacher,

in the
l.

2.

10.

11.

A sumary of this discussion may best be presented
following principles of evaluvation:

Evaluation of student teaching must give attention
to all aspects of teaching campetence,

Values must be clariflied becauvse they determine the
kind of teaching which will be emphasized as evalua-
tion is carricd on.

Lvaluation of s tudent teaching nmust be done coopera-
tively.

Evaluation is a contihuous process and muast be
operative throughout the entire program.

Bvaluation is a2 part and parcel of +the student
teaching process and must not be viewed as a separate,

discrete aspect.

Evaluation of student teaching must be carried on
in a variety of teaching-learning activities in
which teaching competence is observable.

Self-evaluation leading to increasing self-direction
is an essential feature of sound evaluation.

BEvaluation is effective to the extent that sound
»rincivnles of learning are ugsed in the procram.

A varlety of appraisal instruments, techniques,
and cdevices should be used,

Svaluative instruments and technigues should be
selected in accordance with the needs that exist

at a given time.

Comprehensive records are needed to assure intelli-
gent interpaetation of' evidence gathered through

evaluation.

lpatterson, XXIII, 5-9.
2passociation for Student Teaching, The Evaluation af

Student Teaching, Twenty-eighth Yearbook (Loc ven, Penn, ¢
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The student teaching performance

Student teaching rerformance has been described in
a variety of ways. Same use has been made of rating scales
similar to the éno used in this study, check lists, achieve=-
ment tests, inventories, self-evaluations, and pupll evalua-
tions to measure student teaching success. DBecause these
instruments have been designed to measure the studentAteéch-
er's perfornance, it will be necessary to include in this
discussion a definition of teaching efficiency and the factors
related to teaching ability. A brief review of studies using
these and other instruments to predict or measure success in
student teaching will also be included,

Most of the studies on student teaching have been
tnose which make an attempt to opredict success in this
activity with scholarship, intelligence, personality, and
standardized tests, as predictors., Ko specific study using
experiences with children prior to student teaching as a
predictor has been revorted. The literature in this latter
area is mostly a survey of actual practices in institutions
for teacher education. This has been reported by Flowers

to wham extensive reference vwas made in the previous

sections.
Teaching efficiency.-~-Barr thinks about teaching
erfficiency in three ways: (1) in terms of character and

personality traits - the qualities of a person, (2) in terms

The Association, 1949), 11-16.
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of desired camptencies, performances, ability to do, and (3)
in terms of behavior controls - knowledges, gencralized
skills, attitudes, interests, and ideals. Efficiency may
thus »e defined or estimated from studies of the teacher s
performance, activities or behavior, studies of the qualities
of a person, and studies of pupll growth and achievement.l

The subject of teacher elffectiveness 1s to be thought
of ns 2 broad field of research in which studies on many
aspects and many deta2ils are required. It is not to be
thought of as consisting of any slngle, fixed pattern of
behavior., It 1s seen to involve the determination of rela-
tionship between teacher behavior and changes in the behavior
of puplls,in the operation of sclicol,and in the coammunlity
interaction.2 The study of teacher elffectiveness must as-
stme thie possibllity or dilfferent ratterns of cilfectlveness
for different kinds of teachers, pupils, educatlonal progirams
or situations =nd the possibility of a variety of .patterns
of effective teaching for any given pupil;teacher-educational
program combination. This is the multi-dinensional concept

of teacher effectiveness.3 The problem of predicting teach-

1a, s. Barr, "The Measurement and Prediction of

Teaching Efficiency," Journal of erimental Education,
XVI (June, 1948), 203-283, '

2N. Gage and J. Orleansﬁ "Guiding Principles in the
Study of Teachcr Effectiveness Journal of Teachexr Educa-
tion, III (Deccmber, 1952), 29&-2 F so, H. Remmers, e
e, "Second Reocort of the Comilittee on Criteria of Teacher
krfectiveness," Journal of Educ-tional Research, XLV

(lay, 1952), 6l41-6l4.,
3Rermers, 6l1-6L8.
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er cllTectlveness is one of predicting that a student teach=
er vill, when he becomes a teacher, produce certaln ghangos
in pupil behavior. To predict teacher effectiveness, it is
necessary to relate teacher behaviors and characteristics
o thie effects of these and in turn on the effects of these
on the »Huplls. Any treatment of data on teaclizr effective-
ness should take into account the following intervening
variebles: kinds of pi:pils, nature of school program, énd
situational Tactors.

Barr believes that the identification and definition
of teacher coamnetencies is yet by no means satisfactory. The
2ltimate criteria, according to him are the changes which
talte place in the behavior of the pupils. The problem 1is
to re2late the teacher's performance to changes in pupil
be: avior.l Orleans 1dentifies several difficulties in dolng
this: (1) measurement of changes in pupil behavior, (2)
controlling the variables other than teacher performance
which may affect pupil growth, (3) isolating the influence
of thc bohavior of a singlc Leacher, (5) classifyings the
ﬁcachers and pupils, and (6) educational soals to be dealt

with, 2
The factors releoted to teaching abllity.--In the

light of the'preceding discussion, it would be well to look
into the factors related to teaching abillity that have been

ldentified by researchers in this field. What is a good

lcited on Orleans and Gage, 29-298,
2Tbid.
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teacher? Symonds says that "the desirable teacher is one

for wham teaching satisfies deep wishes, who finds teaching
interesting, and who is as interested or more interested in
the boys and girls she teaches as in the subject she teaches
them.™® Crow says that a good teacher must continue to be

a learner; know how to motiv;to; and be able to develop pupil
self-contral ,direct pupill study, matntain pupil interest,
measure achievement, and stimulate thinking. He must possess
to a certain degree some personal qualities such as good
health, intelligence, good speech, integrity, emotional
stability, end courtesy. He must be able to get along with
people, do creative thinking, and have a sense of mmor., He
nmust have a good democratic orientation, an objective and
analytical attitude, a sense of soclal responsibility, an
appreciation of the sclentific method, an enthusiasm for
teacking as a profession, and a pride in the profession he

hes chosen. 2

) According to Barr the majo::; bases for jJjudgments of
competence are classroom management, instructional skill,
personal fitness for teaching, scholarship, effort toward
improvement, interest in work, pupils, patrons, subjects

taught, and ability to cooperate.3

lP. M. Symondas, "Reflections on Observations of
Teachersé" Journal of Educational Research, XLIIXI (May,

1550), 688-8986.

L. D. Crow, "Evaluation in Teacher Education,"
School and Society, LXXVII (May 21, 1953), 276-278.

3Barr, 203-283,
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The California Council on Teacher Education defined
six roles of the teachey, as deteimined by the groups with
wvham the teacher has contacta, as follows:
l. As a director of le arning
2. As a counselor and guidanee worker
3. As a mediator of cultuzfo
4. As a member of the school coamunity
5. As a liaison between school and community
6. As a member of the profession
The competencies demanded for each role were defined in the
Albany Conference in 195’1;-.1
Studies on scelcl fectors end teaching ebility show
no definite direction of relationship between these two
variables. Brookholder made a s tudy to determine the rela-
tionship of social factors to teaching ability. He found
that the direction of relationship was negative 1in some
aspects, positive in others and in still others, there was
no indication of direction.2 Rolfe found that the correla-
tion between social attitudes and teaching =bility was low,3
Shodios zonorally show some nositive reslationship

between personality Tactors andl teaching ability. Witty

lNational Commission on Tescher Education and Profes-
sional Standards, Factors in Teachi C etence . (Washington

D. C.: The Cammission, R .
2y, Brookholder, "The Relation of Social Factors to

Teaching Ability," Journal of erimental Education, XIII
(June, 1945), 191-205,

3J. Rolfe, "The Measurement of Teaching Ability,"
Journal of Experimentel Education, XIV (September, 1945 §,52-7.
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listed twelve traits most comonly mentioned by 12,000
children fram gredes two to twelve, with cooperativeness,

N

democratié”'i; E%md kindliness and consideration for the

et
1ndividua1~rﬂﬂi&.§%§irst.1 Morris2 and Odenweller3 found

high correlations between personality traits and success in
teaching,. Rolfe also concluded in his study that personality
seemsto possess a positive relaticnship with good teaching.u
Retan found that more stable persons are succegsful teachnrs.s
In Ericksont's study of teaching ability, he found low cor-
relation between the several temperament, personalit& and
achievement variables with teaching success, such as prin-
ciral's ratings of teachers, supervisor's ratings, teachers?
self-ratings end pupil-ratings.6 On the othexr hand, Hearn

found high correlations between specific traits and general

teaching campetence.7

1p. Witty, "An Analysis of the Personality Traits of

the Effective Teachar," Jourpal of FEducational Hesearch,
XL (May, 1947), 662-671. -

2E, Morris, Personality Traits and Success in Teach=-
ing (New York:.Col. <y, contr, to Education, No. 2.

3A. Odenweller, Predict1?§ the gg%%itz of Teaching
(New York: Col. Tmiv,), CTontributions to uca .

uRolfe, 52-71.

5G. Retan, "Bnotional Instabllity and Teaching Suc-
cess," Journal of Educational Research, XXXVII (October,

1943%,135-11.

6H, Erickson, "A Factorial Study of Teaching Ability,™
Journal of Experimental Education, XXIII (September, 1954),1-39.

TA. Hearn, "The Relatiomship between Specific Traits
and General Teaching Gcompetenee,” Educational Administration
and Supervision, IXL | Desember 1553), 500-503.
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. LaDuke} and Rotsker? found significant relation-

ships between intelligence guotient and teaching success,
llowever, Pyle found a correlation of only .03 between intel=-
ligence and teaching ab:ll:l.ty.3

Findings on studies of relationships between teach=
ing experience and training and success in teaching also
show no definite direction, Young found that persons with
degrees and more experience are usually rated higher in
their teaching efficiencies than those wvithout eithor degroo.
or experience. He based his conclusions on ratings of teach-
ers by principals.h' On the other hand, Heriom-’,s Anderson,6
and Hendrickson! all found that the correlation between
scholarship and training and teaching success is generally
low. They estimated teachling success on the supervisor's

or principal 's ratings of teachers.

1c., LaDuke, "The Measurement of Teaching Abilit{
Journal of Experimental Educatiom, XIV (September, 1945

2L, Rotsker, "The Measurement of Teaching Ability,"
Ibid., XIV (September, 19,45), 6-51,

3w. Pyle, "The Relationship between Intelligence and

Teaching Success," Educat%onal.ﬁesearch Bulletin, XXIX
(September, 1550), 1l7- .

by, Young, "Same Factors Affecting Teaching Efficien-
cy," Journal of Educational Research, XXXIII (May, 1939),649-52,

53. Meriam, Normal School BEducation and Efficienc
in Teaching (New York: Col, Unlv,, 1905), 1-152,

6H. Anderson, "Correlation between Academic Achieve-

ment and Teaching Success," Elemontary School Journal,
XXXII (September, 1931), 22-29. =L

7E. Hendreickson, "Camparison of Ratings of Voice

and Teaching Abllity," Journal of Educational FPsychology,
XXXIV (Pebruary, 19.3), 121-123.

» "
’75"1000
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Shannon found that teaching skill, discipline, and
personality contribute most to teaching success, while
inowledge, caomunity relations, and classroom management
contribute least,l

The prediction of success in student teaching.--Many

researchers have also made studies but without conclusive

results on the relationship between success in student
teaching and such other factors as intelligence, college.
scholarship, and the student'!s personality.

Broom found that of three factors - intellilgense,
scheclarship and professional knowledge, intelligence cor-
related highest with the rated teaching ability of the
student teacher,.2 Major also found that academlc rating
above a certain critical point 1s not significant to such
a degree that it can be used as a criterion for forecasting
teaching success, 3

Michaells and Tyler made a study of the predictive
value of the Heston Inventory in student teaching. They
found confidence, sociability, and pecrsonal relations to be
correlated significontly with success in student teaching.u

' Page and Travers found no relationship between adjustment

1,5, Shannon, "Elements of Excellence in Teaching,"
Educational Administration and Suvervision, XXVII (March,
» 68"1’6.

21(. Broam, "The Predictive Value of Three Specified

Factors for Success in Practice Teaching," §§¥%§§%gg§§
Administration and Supervision, XV (January, 9), -29,
30. Major, "The Influence of Academic Standing Upon

Success in Student Teaching," Educational Research Bulletin,
XXXII (March, 1953), 66-67.
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scores derived from the ﬂunroe Check List and the category
of behavior for elementary education students. They saiqd,
however, that the supervisory descriptions of outstanding
characteristics of the student as a classroam teachsr did
not constitute criteria of effectiveness, but were reflections
of the supervisory value judgments and concepts of desirable
and undesirable student teacher behavior.l

Mead and Holley compared the various items of the
rating scheme to find those most closely correlated with the
results secured 1n practlce teaching so that a more adequate
system of rating might be devised. They found that general
scholarship 1s slightly correlated wlith practice teaching
grade, goneral methods courses are correlated to a high
degree with success, and very little or no correlation at
all exists between success in student teaching and the amount
of work completed in the subject to be taught, the instructor's
opinion on student's familiarity with subject, the instruct-

or's opinion of the student's probable teaching success, and

mental test results.2

To conclude this discussion, the following quotation

uJ. Michaelis and F. Tyler, "Diagnostic and Predictive
Value of the Heston Inventory Used in Student Teaching,"
Journal of Teacher Education, I (March, 1950), L4O-43.

1M, Page and R. Travers, "Relationship between
Rorschach Performance and Student Teaching," Journal of

Educational Psychology, XLIV (January, 1953), =10,

ZA. Mead and C. Holley, "Forecasting Success in
Practice Teaching," Journal of Educational Psycholo ‘

VII (October, 1916), =597,
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fran Ryans is pertinent:

. « o successful teaching . . . (i18) contributed to by
many qualities of the individual, intellectual and
personal. Prediction of teaching ability based on any
one or few of these related factors are not likely to
prove encouraging to thoie concerned with teacher
selection and placement,

Studies on the evaluation of student teacher's

performance.-- There have been a few studies on the evalua-

tion of the student teacher's performance. Several factors
enter into this evaluation., Same of these are persoﬁality
factors, social percention, acceptability by pupils, by
peers, and by the student teacher himself, and the super-
vising teacher's verception of the student teacher,

Bond studied the ratings received by the student
teachers. in each charachteristic on a rating scale, especilally
on those characteristics in which students needed most I1m-
provement., He found that student teachers rated consistently
hicher in personality factors and lowest in qualitles of

orofessional competence. Ile says that

this raises considerable doubt about the wisdaom of in-

cluding ratings of personal factors as a major part of

the total apprailsal of student teachers, . . . Enphasis
in final evaluation should be placed upon siccesses in

svecific behaviors inherent in teaching,

Ile also found that students are low in their ability to

conduet classroom activities so as to secure cooperation of

1p. Ryans, "The 194)1 Administration of the Natlional
Teacher LExamination," School and Society, LIV (October 25,
1941), 361-368.

27, Bond, "Strengths and Weaknesses of Student
Teachers," Journal of kducational Research, XLV (September,

1951), 11-22,




60
pupils., They were lowest in achieving discipline and in

creative ability.l

Gronlund made a study to determine the relation bet-
ween accuracy of soclal perception and teaching effectiveness.
He defines social percevtion as the degree to which an in-
dividual 's judgment of social acceptability of others agree’
with his actual socilal acceptablility as measured by a sbcio-
metric test. He found an apparent laclc of relation between
social perception and teaching olfectiveness. It seemed to
him that there 1s a relation between sociametiic status and
teaching effectiveness, with tho best students being moat
accentable as tesching compan:l.ons.:2 Smith found that student
teacher's acceptance by children remasined constant, and that
acceptance by peers had no relationship to their acceptance
in children's groups.3 Drawhorne found high correlations
between ratings of teaching effectivenesé and pupll and
student-teacher interaction.u

Major made a study to determine how rating of stu-

dent teachers varied and how this variation was related, if

livia.
2N. Gronlund, "Social Perception and Teaching Effect-
lveness," School Review, LXIII (May, 1955), 277-283.

3W. Smith, "Social Attraction Patterns between Elem-
entary-School Children and Student Teachers: Socicmetric
Analysis," Journal of Educational Psychology, XLIV (February, -

1953 ? 113" Y

40. Drawhorne, "Relationship between Pupils and
Student Teacher Interaction and Pupil Ratings of Teaching

'Erfectiveness " BEducational . Administration ervision
XL (May, 1954}, TB3o296.———-o-eeravion spd Supervision,




61
at all, to their academic records. He found a wide range
in ratings of student teachers in sub ject teaching. The
corrclation between academic standing and success in stu-

dent teaching was very low.1

Pattishal says thet critic teachers tend to rate
highest those student teachers whom they perceive to be

most like themselves in classroom practices, values, and

attitudes.2

Sumaxy

Student teaching has made advances towards better
practices, thanks to tée efforts of institutions of teache
er education, of organized groups lilke the Assoclation for
Student Teaching and the American Association of Colleges
for Teacher Education, and of individuals who have been
devoting thelir major interests to the improvement of teach-
er education prosrams., This chapter has described briefly
developments along the following trends:

1. There has been a shift of emphasis in pre-student
experiences fram obsgervation of the master teacher
to study of children; fram a study of the teacher's
techniques to diroct experiences with children at

work and at play.

10. Major, "The Influence of Academic Standing Upon

Success in Student Teaching," Educationgl Research Bulletin,

XXXII (March, 1953), 66-67.
2 X .
E. Pattishal, Interpersonal Percentions of Student

Teachers and Critic Teachers. (Unpublishe « D, disserta-
tIon, University of Michlgan, 1950,
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There is provision for direct experiences with
children in actual school and cormunity situations
for high school seniors.
Contimious direct experiences with children through-
out the college years of students in connection with
both professional and academic courses have been
provided for in the curricula of many institutions
for teacher education.
Opportunities have been given for students to observe
and participate in the total school programs through
September experienooa‘and other school and camunity
experiences, |
An increasing number of institutions now require
longer periods for student teaching and offer more
than one student teaching assizmment than before.
Programs now include post-student teaching to round
up the students' experiences with children.
More use is made of public schools for Professional
laboratory expveriences,
A continuous search for better ways of evaluating
student teaching and other professional laboratory
experiences of students 1s being nmade.

Teaching efficiency may be discussed and measured

in terms of fhe qualities of the teacher, his perfornance,

and the changes wrought in pupils under his guidance, Of

these,

the last 1s the most difficult to gauge.

Studies show either low correlations or no definite
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direction of relationship between teaching effectiveness
and the qualities and the pnerformance of the teacher. There
arc several reasons for these, among which are the indiscrim-
inating instruments used for discerning the qualities of the
teacher and his performance and the unreliable measures of
pupil growth, the difficulty of isolating the influence of
a single teacher on the pupills, the lack of direction of
educational goals, and the difficulty of classifying teach-
ers and pupils.

Successful teaching is contributed to by many qnali-'
ties of the teaclier, Teaching effectiveness may be predicted
more accurately if the individual 1s considered as a whole
-~ socially, intelleectually, and emotionally. As soon as
ztudies have qualified these characteristics, institutions
for teacher education will be in a better position to select

better qualified teachers and graduate better teachers,



CHAPTER III

EXPERIENCES WITH CHILDREN PRIOR TO STUDENT TEACHING
AND SUCCESS IN STUDENT TEACHING

It was explained in Chapter One that the question-
naire on experiences of student teachers with children prior
to student teaching called for three major kinds of infoim=-
ation - hours of experlence, role played by the studont
teacher, anc the supervision or lack thereof that he received.,
It was belleved that the first type of information would
reveal the quantity of experience and the two other kinds
would help gauge the quality of the expe rience., Bgth the
quantity and quality of experience need to be considered
in making any generalization concerning the relationship
between exmeriences with children and si.ccess in student
teaching.

The first section of this chapter will mal:te an
analysls of the facts revealed in the responses to this
questionnaire and their relationship to success in student
teaching as measured by the rating scale adspted fram Tyler,
The second section will maoke an analysis of the same fagts
an. their relationship to the degree of satiasfaction of the

student tcachers with their student teaching.

6L



Experiences and ratings in student teaching

The types of experiences of the student teachers.--

It must be pointed out at the outset that most students who
plan to enter into elementary school teaching must have had
some proevious experiences with children. This is revealed
in the responses to the questionnaire on experiences of stu-
dent teachers. While therc was a time limit given os to
when the expcriences should have been engaged in to be counted,
all of the students indicated same hours of wark or play
with children in one or more of the types of activities listed.
However, there was quite a large range as to the total num-
ber of hours of experiences the different students had. This
is clcarly shown in Figure I. While this graph is extremely
skewed, the Tfact stlll remains that more than four fifths
of the students had 250 or more hours of experiences wilth
chiidren prioir to student teaching. Reference will be made
o this fnet again in malting the interpretations of this
study.

Table I presents a nicre detailed 1nforﬁation on the
“hours ol experiences for each tyne of experience listed in
the questionnaire.l It is interestinc to note that there
is consistentiy a gre~ter percentaoge of students reporting
" exnerlences wlth children durin;; their high school than
thelr college yeors. Slightly uiore thon a third of tihwe

students reported no experiences in connection with their

1All tables referred to in this discussion are found
in the Appendixes,
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collego courses. Thlis seems unusual, because it 1s a gener-
al practice for methods courses instructors to require a
cortain number of hours of obscrvation and participation in
regular classrooms, Of course, same of the students could
have reported this experience as other college activities.

The common type of actlvity under Community Activi-
tles reported as providing experience with children was
baby sitting. In fact this was the only cammnity exper-
ience for most students. Many of them could have reported
rnnore hours i1f they were allowed to include their baby sit-
ting oxperiences as lar back as they could remember.

Experiences which the students ained as t hey worked
or played with thelr siblings were not counted., Ilicither
were those experlences which the married students have had
with their own children. An analysis of the ratings and
satisfactions of these groups of students 1s given in a

later section of this chapter.
The ratings of the student teachers.-- The average

rating of each student based on Tyler's Rating Scale was
computed. Flgure 2 presents these ratings in a graphic
form. It will be noticed that more than half of the stu-~
dents got an average rating of 85 or above. Four students
got perfect ratings (100), and five got O ratings (or were
not rated on this scale). The skewness of these results
apparently arose because supervising teachers rated the
students on this scale thinking that they would be taken
into consideration in determining final student teaching
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narks,

The final student teaching marlts of the students
were converted into their numerical scores as explailned
in Chapter One.l These and the ratings derived fran the
rating scale adapted from Tyler were then correlated, The
r found was ,566. This is significant above the 5 percent
level, The esoefficient of alienation was computed to be
only .ﬂ!‘;%ﬁiase two instruments therefore do not measure
the same things. However, there is a high probability that
either of the two scales would give the same results when
used with the same students. For this reason, the rating
scale based on Tyler is the only one used in oqmputing the

correlations used in this study,

To give a general view of the relationship between
ratings in student teaching.and total hours ol experience,
these two variables were plétted in a scattergram.2 The
same device was used to show the relationship between role
scores and ratings and supervision scores and ratings,
Mgures 3, I}, and 5 show these scattergrams.

It 1s apparent that there can be same relationship
between the two variables included in each of these diagrams,
They all tend to bo skewed hecavily on one side. It is most
difficult to draw any linear correlation between the varia-
bles. The next section will explain further just what these

correlations are and their predictive values,

1See pages 16-17.

ZFigures 3, 4, and 5 are found in Appendix C,.
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Individual correlations between each of the three
dimensioms ‘'of experience with success and satisfaction with
student teiiohing will be analyzed. Multiple correlations
among these three dimensions with success and satisfactions

will also be presented in a later section,

The relationship between total hours of experience

with children and success in student teaching.--It is gener-

ally believed that experlience 1s basic to learning. Since

stiident teaching is basically working with children, these
experlences should be an important factor to success in this
phase of pre-service training. As a corollary, one might
say that added e xperience would mean more success in student
teaching. How important these experiences are to success
in student teaching is one of the problems of this study,
The correlation coefficient between the total hours
of experience with children and success in student teaching
is fiven in Table 2, This r (.161) is not significantly
different from zero at the 5 percent level of significance.
To check this, the t=-value was determined, Confi-
‘dence limits were compputed for the r obtained, by the process
of converting the r to z and then the resulting z back to r.
At the 95 perdent level of confldence, the confidence inter-
val falls between -,015 and ,3266. For this particular
sampling, therefore, the number of hours of experience with
children prior to student teaching is not significantly

related with success in student teaching.
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The mean ratings of students with the highest num=-

ber of hours were then compared with those with the lowest
namber. of hours. .out a fourth of all the s tudents were
.included in each zgroup. The purpose of this was to find
out if number of hours of experience made any difference 1h
the ratings of the s tudents. The data in Table 9 shows
this comparison. |

The mean rating of the highest group is considerably
hirher than that of the lowest group. But the t-value oh-
tained for this mean difference is stlll too low to make the
difference significant at the 5 percent level., The mean
difference could therefore be attributed to chansce. It did
not matter whether the student teacher belonged to the group
with the highest hours of experience or to the group with

the lowest hours since the mean difference 1s not signifi-

cantly different from 2zero.

Role scores and ratings in student teaching.--The

second dimension of experience tested was the role score,

The coefficient of correlation between role scores and
‘ratings in student teaching is vory low (.023), as can be
seen in Table 2. This correlation coefficient is not sig-
nificantly different from zero,

The mean rating of those students who obtained the
highest role scores was compared with that of those students
who obtained the lowest role scores., About a fourth of the
students were includéd in each group. This camparison is

presented in Table 9. While those who are in the high group
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obtained higher mean rating than those in the low group,
this difference in favor of the high group is not significant-
ly different from zero either. Since the results are both
insignificant at the 95 percent level, this sampling study
shows that success in student teaching is not related sig-

nificantly to role scores based ea

prior to student teachinSt =S

ervision scores:-

The coefficlent of correlation between supervision scores
and ratings is given in Table 2. It can be seen that a
relationship between these two variables may exist, but it
is too low to be significantly different from zero., The
confidence limits obtained with an r of .061 are -.115 and
«2336 at the 5 percent level of significance. This has O
within 1its range. This shows that the obtained r could
naveo been due to chance.

A comparison of the mean ratings of those students
with the highest supervision scores and those with lowest
supervision scores was also computed. While the difference
'between the two means favored the high group, the obtained
t does not reach the t-value required to malke the difference
significant at the 5 percont level. This difference could
therefore be attributed to chance and this result does not
prove the hypothesis that the degree of supervision is rela-
ted to success in student teaching.

| It may therefore be said that degree of supervision

of experiences with children prior to student teaching 1s
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not significantly related to ratings in student teaching,

Iypes of experiences and ratings in student teach-

ing.--To find out which types of experience could have con-

tributed most to success in student teaching, camparisons
were made between the ratings of those students who had cer-
tain types of experience with those who did not have them,
The types are those given in the questionnaire. The result
of this camparison is presented in Table 22, The Ifirst
thing that may catch the eye is the fact that in seven cases
the moan ratings of those without experiences came out high-
er than those with experience., This accounts for negative
obtained t's for these t ypes of experiences. However, these
negative obtained t's were too low to be significant at the
& vercent level. They could be attributed to chance, and
they could not prove that the lower means obtained by.thase
groups of students were due to the particular experience.

Of the obtained t's, only one is significant beyond
the 5 percent level. The obtained t is 2,475 and the
required t-value at the 5 pereent level is only 1.96. Most
of the activity reported under this type of experience for
both high school and college years is teaching Sunday school
for 1 hour a week, throughout the year.

All the other obtained t's, even if they are posi-
tive, do not reach the t-value required for 5 percent levol
of significance. The mean deviations could therefore be
attributed to chance and the types of experiences described
do not diseriminate between the ratings obtained by the
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students,

This sampling is not able to give any clue as to
what type of experience is most or least conducive to suc-
cess in student teaching. The one experience which seems
to give some pramise as being most éonducivn'to success in
student teacining 1is teaching Sunday school in connection

with Church Activities,

Experiences with siblings and ratings in student

teaching.-- There was no way of indicating in the question~

naire on experiences of student teachers with children, the
hours of such experiences with siblings. The mean ratings
of students with siblings were therefore compared with that
o those who did not have siblings. |

Teble 10 showa'that students without younger sib-
lings had a higher mean rating than those with these siblings.
The obtnined t, however, did not reach the required t-value
at the 5 percent level of significance. The deviation could
therefore be attributed to chance, and experiences with
Jounger siblings do not seem tc be related to ratings in
3tudent teaching.

Much the samc can be sald of the mean differences
between the ratings of those students with older siblings
and those without these siblings. 1In the sasme table, we
also find that the mean rating of these students with older
siblings 1s lower than that of those without older siblings.
This accounts for the negative obtained t. This obtalned t,

however, does not reach the required t-value at the 5 percent
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level of significance. On the basis of this sampling, it
cannot therefore be said that experiences with older siblings
is signirieanfly related to success in student teaching.

A small group of students had both older and young-
er siblings. Although in this group were only 16 cases, it
was thought that a camparison of their mean rating with that
of the rest of the group might be of value., The mean rating
of this amall group is higher than that of the rest of the
sample, as can be seen in the same table, The obtained ¢t
for this mean diflerence, however, does not reach the t-value
required at the 5 percent level of significance. This mesan
- difference is not significantly different from zero. The
deviation could be attributed to chance and the hypothesis
that experiences with both older and younger siblings is
related to success in student teaching is therefore re jected.

Fram these comparisons, it appears that experiences
with siblings are not related to success in student teache
ing. The deviations shown in these smmples could be attrib-

uted to chance.

Married teachers and ratings in student teaching.--
The same problem of recording arose in connection with the

experliences of married student teachers with their own child-
ren 1f they have any. While the number of married student
teachers was small, it was thought worthwhile4to campare
their ratings with that of the rest of the group.

Teble II presents a camparison between the mean

rating of the married student teachers with children with
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that of the rest of the saple, While the mean rating of
the married group was higher than that of the other group,
the obtalned ¢t for this mean difference did not reach the
t-value required at the 5 percent level of significance,

This table also presents a comparison between the
mean rating of the married teachers who did not have childe-
ren with that of the rest of the sampling. The mean rating
of the married childless group is very much lower than that
of the rest of the group. This mean difference gave a t
wnich goes beyond the t-value required at the 5 percent
level of sirgnificonco., There i1s no way of detcimining the
cauzse of tlis significant difference.

The difference between the mean rating of married
but childless students and those married students with
children 1is even larger. IHowever, even if this mean dif-
ference 1s large, it does not give a t which reaches the
required t-value at the 5 percent level of significance.
This deviation‘could therefore be attrivuted to chance and
this result coes not support the hypothesis that married
student teachers who have children are more successful
student teachers than those who do not have children,

While it is highly probable that married teachers
without children are less successful than married students
with children and umarried students, the above ccriparisons
generally show that marriage does not have any sirnificant
relationship with success in student teaching.

Hours of expecrience and degreeo of satlsfaction.=--
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The coefficient of correletion betﬁeen total hours of exper-
ience with children prior to student teaching and degree of
satisfaction with student tesching is 187 as given in Table
3. This is significant at the 5 percent level, with a 95
percent probabllity that the population r would be between
.0127 and ,3493. There is thcrefore a positive relationship
between hours of experience with children and degrce of satis-
faction with student teaching.

The mean satisfaction scores of those students with
the higi:est number of hours of experience was campared with
that of the students with the lowest mumber of hours. This
comparison 1s presented in Table 12, The obtsined t 1is
beyond the t-value required at the 5 percent level. There
i1s therefore a significant difference in means between these
two groups. [or this particular sanple, those students
with the highest numbexr of hours of experience with children
prior to student teaching are more satisfied with their
student teaching than those with the lowest number of hours,

These coamparisons support the hypothesis that num-
ber of hours of experience with children prior to student
teaching 1s positively correlated with the student 's degree

of satisfaction witi: student teaching.
Role scores and degree of satisfaction with student

teaching.-~-Table 3 also shows the degree of relationship
between role scores and derree of satisfaction. The r of
.096 1is too low to make this relationship significantly
different fram zero. The fact that the confidence 1imits
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include both positive and negative values‘corresponda with

the fact that the population r dees net diffey at the 95

percent confidence levelg WOmtly frﬂ m
A comparison of lh-‘.-tns %h- o:t%cftcb!on scores

of those students with the highest role scores and that of
those with the lowest role scores is presented in Table 12,
The obtained ¢t for the mean difference does not reach the
t-value required at the 5 percent level. The mean differ-
ence obtained could therefore be attributed to chance, and
it 13 not significantly different fram Zero,

The two groups Just described are significantly
different enough to have yielded valid differencesin the
mean satisfaction scores of the two groups if this mean
ifference had been significant at the 95 percent confidence
level.

These comparisons therefore accept the null hypo-
thesis t..at the rocle played by the student teacher as he
gains experiences prior to ctudent teaching does not malce

a difference in the degree of his satisfaction with stu-

dent teaching.

Supervision scores and degree of satisfaction with

student teaching.--The relationship between supervision

scores and degree of satisfactlion is also very low, as can
be seen in Table 3. The obtained r is only .081 and this

is not significant at the & percent level. The fact that
the confidence intervals include zero shows that the popul a~
tion r may not differ significantly from zero, If there is
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any relationship between these two variabiea, then it can
only be very slight,

The mean difference in satisfaction scores between
those students in the upper quartile in their supervision
scores and those in the lower quartile was also computed.
The obtained t did not reach the t-value recquired at the 5
percent level of significance, Table 12 shows that this
mean difference could ve attributed to chance and that the
degree of supervision 1s btherefore not related to satisfac-
tion with student teaching, |

These data therefore re ject the hypothesis that
degrce of supervision of the experiences of student teachers
with children prior to student teaching makes a difference
in the degree of satisfaction of the students with student
ceaching,

Siblings and degree of satisfaction with student

teaching.-~- It was not possible to determine with accuracy
the supervision score of students witi: siblings. Comparisons
were thereforec made between the degree of satisfaction of
those ctudents who had siblings and those who did not have
siblings., It was assumed thzat a student who had one or more
siblings would experience a degree of supervision in working
or playing with them. Table 13 shows a comparlison between
the mean satisfaction scores of those who had younger sib-
lings and the rest of the smple, The obtained t was small.
It did not reach the required t-value for the 5 percent level
of significance, The mean difference could then be attributed
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to chance.

Table 13 also shows a comparison between the mean
satisfaction score of those who had older siblings and those
who did not have. The difference in mean between the two
grovps indicate some negative relationship between these
two variables, but this difference is also small. The
obtained t did not reach the t-value required at the 5 per-
cent level of significance., Such a moan difference could
therefore be attributed to chance,

This table also shows tle meanAdifference in satis-
faction scores between those who had both younger and older
siblings and the rest of the sample. Here again, the rela-
tionship indicated is negative, but the difference in mean
between these two groups gives a t which 1s quite amall, It
did not reach the t-value required at the 5 percent level,
Such difference could therefore be attributed also to chance.

These cuamparisons show thnt the presence of siblings
has no relationship with the degree of satisfaction of stu-
dent teachers with their student teaching,

Marriage and degree of satisfaction.--Table 1l shows

the dirfference in mean satisfaction scores between those who
were married and had children and those who were single or
who were married but -did not have children. While the mean
satisfaction score of the single and childless group came out
lower* than that of the married with children group, thus
showing some degree of nositive relationship, this differ-
ence did not yield a t which quite reached the t-value
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required at the 5 percent level of significance. This mean
difference could therefore be attributed to chance.

Table 1l also schows the mean difference in satis-
faction score between those married student teachers who
did not have children and those vho were either single or
were married but did have children. The mean difference
shows some positive relationship, but tihils difference in
favor of the single or married with children group did not‘
yield a t which reached the t-value reguired at the 5 percent
level. This mean difference could thefefore be attributed
to chance,

The same table shows a comparison of the satisfac-
ticn scores of those who were married and had children with
that of those who were married but did not have children.
The difference came out in favor of those w0 had children
as being more satisfied with their student teaching as shown
by the higher mean for this group. But this difference did
not yleld a t which quite reached the t-value required at
the 5 percent level. This again siiows that cldldren in the
family may have only a very slight relationship, if at all,
witix the degree of satisfaction of the student teachers
witi> their atudent teaching.

All of these comparisons point out tlhe fact that the
presence of chilcren in the family may only be very slightly

related to a student 's degree of satisfaction wiih student

teaching.
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Sumary

Relationshlips between the thiree dimensions of exper-

ience and ratings of students.--Multiple correlations among

the three dimensions of experience and ratings were camputed.

Ihe camputations are shown in Table 23. The multiple r (r,)
did not ylield an F which reached the F=value required at the
5 percent level cf significance. While thgre is soe indica~
tion of a relationship between these three dimensions of ex-
perience =and ratings 1n student teaching, the data gathered
from this particular sample do not show that this relation-
ship is significantly different from zero. It might there-
forc be concluded thst the relationship between experiences
with children prior to student teaching and ratings in stu-
doqt teaching is very low.

Relationship between the thice diiiensions of exper-

ience and degree of satisfaction with student teaching,--

Table 2l presents the multiple correlations between the three
dimenslons of experience and degreo of satisfaction of stu-
dents with their student teaching assignments. The multiple
correlation coefficient yielded an F which did not reach the
F-value required at thée 5 percent levol of sisnificance,
While there is‘an indication of a positive reclationship bet-
ween experience and degree of satiéfaetion, this relationship
is not significantly different from zero, It might therefore
be concluded that experiences with children prior to student
teaching are only slightly correlated with the degree of
satisfaction of students with their student teaching,



CHAPTER IV

EXPERIE:CES WITH CIILDREL PRIOR TO STUDENT
TEACIING AKD PROBLENS MET DURTLG
STUDENT TEACHING

The returns on the Check List oi .1oblems met by
the student teachers showed a wide range in both frecuency
o occurrence ol the problems nnd the derrece ¢ their dif-
Jicaleye +he mean number of problers checlied was 32,353
the ranme was Trom 5 to 62, There were only 62 prob:ems
listed nnd -ile blanks trere provided for ndditional prob-
lems, no student teacher added any problemnis to Lhe list.

A index of {requency of occurrence Of.pPOblEMS
ror tie vhole group was camputed, The number of problems
for each degrec of difficulty wos maltiplied by the value
of that degree and the products added, as expnlained in
Chpater One., The index 'ras deteimined by dividing the sum
o' thesc prodrets by the number of problems in the 1list (62).
Tl.e index found was 1.756, =nd this tells that for most
students, most of the problems come up Just about occasion-
ally.

An index for the degree ol difliculty of the prob-
lems listed was detemined in the same manncr. The index:
found was 2.69l4, and thls tells that for most astudents, most

of the problems were not quite difficult to solve,

82



83

This chapter wlll present a more detailed analysis
of the relationships between exporiences with children prior
to student teaching and the Ifrequency of occurrence and
defgres of difficulty of problems which student teachers
mect in their student teaching. Linear relationships bet-
ween the varliables will be analyzed first., Then multiple
relationsiiips among the various variables will be discussed.
Ixtperiences with children and

frequency of occuirence of
nroblems

Hours of expcrience and frequency of problems.--One

dimension of experience is total hours spent in the activity.
Table li prosents the linear relationshp between hours of
experience and average frequency of occurrence of problems,
There is an indication of negative relationshiip, but the
test of significance of the obtained r siows that thiis degree
of rclationship 1s not significant at the 5 percent level.

| The mean Lrequency of occurrence of problems of the
students ulthy the greatest number of hours of experlence
wags ccnpared vith thot of the students with the lowest hours.
About one-fourth of the students belonged in each of thease
groups. The group with the highest hdurs has a lower mean
than the other group, but the t test showed that the obtained
t did not reach the t-value required at the 5 percent level
of significance. The difference in the means of the two
groups could be attributed to chance. The data shown in

“able 15 therefore reject' the hypothesis that students with
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the most hours of experience with children would meet fewer
problems in their s tudent teaching,

These two camparisons show that while there is a
general tendency for the students with more hours to meet
fewer oroblems, the results are not significant enough to
mecct the 5 percent level and tlherefore the hypothesis that
hours do not have any relationship witi: the frequency of
occurrence of problems in student teaching is still tenable,

Role scores and frequency of problems.--Tablc lj also

shows the relationship between role scores and average
frequency of occurrence of problens in student teaching.
Wnile the obtained r shows a negative relationship, this

r does not meet the test of significance at the 5 percent
level. Role scores, therefore, do not have any significant
relationship with frequency of occurrence of problems,

A corpparison of the means of average frequency of
occurrence of problems between the group with the highest
role scores and that with the lowest role scores is also
given in Table 15. The obtained t is very insignificant,
although the difference in means between the two groups
favors the higher group with fewer problems,.

Theze data therefore show that the role played by
the student teacher as he gained in his cxpeilences does
not have any significant rel-tlonship with the frequency
by whiclh problems occur in his student teaching.

Supervislon scores and frequency of problems,--The

obtnined r between supervision scores and frequency of
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occurrence of problems is also very ihﬁignificant. "It glves
confidence limits of=¢212 and .135,.gnd since this ccnridénce
interval includes both positive and negative values, the null
hypothesis, that is, that there is no relationship between
the two variables, is accepted, Table I} also shows this
relationship;

Table 15 also gives a comparison of the mean frequency
of problems between the group with the Highest sﬁpervision
scores and thnt withh the lowes” supervision scores. While
he sbudents with highest supervisionvscores have a higher
mean ti:an that of the other group, this mean difference 1s
not high enough to yield the t-value required at the 5 per-
cent level of significance. This also proves that there 1is
no relationship between supervision scores and freqnency‘of
occurrcnce of problems in student teaching,.

Ratings and frequency of problems,--Table 6 shows

a negative relatl onship between ratings and frequency of

occurrence of problems. However, the obtained r is too
small to make t..is relatiocnship significant at the 5 percent
level. Ratings and frequency of problems do not seem to
hdve any relationship as shown by tlhiis sample.

~ Satisfaction and frequency of problems,--Table 6

also shows the relationship between degree of satisfaction

and frequency of occurrence of problems., It can be observed
that this relationshi.: is negative, or tlie higher the satis-~
faction score, the lower the frequency of problems, However,

the obtalned r is not high enough to meet the 5 percent level
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of significance., This result therefore leads to the accept-
ance of the null hypothesis that there is no relationship
between average frequency of occurrence of problems and

degree of satisfaction with student teaching.

S8iblings and frequency of occurrence of problems,--

A conmparison of the mecan average frequency of » mo
of problems between the groun of students who;,uv. W ub-'
lings and that of those who do not have youngar sﬁblingﬁ’ti

given in Table 16. The group with younger siblings has a
higher mean than the other group. But this observed 4dif-
Tcrence 1In mean is not big enough to yleld the t-value
required to meet the 5 percent level of sisnificance. This
mezn differcence could therefore be attributed to chance,

This tcble also shows that students wi.o have clder
siblings have a lower nmean frequency of occurrence of »rob-
lems that ti.ose who do not have older siblings. The mean
dilference is alsoc too small to yield the t-value required
to meet thec 5 percent level of significance. This mean
disference could therefore be attributed to chance.

Table 16 also shows that students with both older
and younger siblings have a lower mean frequency of occur-
rence ol problems than the rest of the group. The obtained

t, however, 1s not high enough to meet the 5 percent level

of significance. This obaerved difference in means between
the proups is therefore not significantly differeng rpgm 2Zero.

These comparisons show tiint the rresence of siblings

in the family does not have any significant relationship with
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the frequency of occurrence of problems to s tudents during

student teaching.

Marriage and frequency of occurrence of problems,=-

Table 17 1is & comparison of the means of the frequency of

occurrence of problems of students who are married and have
cr.ilédren and the rest of the sample. The married student
teachers who have children have a lower mean frequency than
the 1est of the samplc. But the difference in means between
the two groups is not significant enough to yleld a t equal
to or exceeding the t-value required at the 5 percent level
of significance,

On the other hand, a camparison of the means of
frequency of occurrence of probleas between the married
students who do not have children and the rest ol the group
shows that these married students have a higher mean than
the others, This mean difference, however, is also small,
It plves a ¢t which does not quite reach the t-value requlred

(&N

at the 5 percent level of significance. Thlis comparison is
also shown in Table 17,

This table also siows thot tie mean frequiency of oc-
currence of pioblems of sinzglc students teachers who do not
have siblings is lower than that of the rest of the group,.
™o mean differénce, however, is also small. The obtained
t ic smaller thnn ti.at required for the 5 percent level of
significance. This difference could therefore have occurred

because of sampling variations.

Table 17 also shows that the group of married students
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wi:0 have children havc a lower mean-frecquency ol occurrence
of probleris than those who are married but do not have child-
~crie While the observed dilference is culte large, it is
not large enough to yield a t which would meet the 5 percent
level of sicnificence. This diiffercnce could tlerefore be
astributed to chance.

These comparisons all show thét marriage does not
have any si-nificant relationslhilp with the frequency of
oceurrence ci »robles to students duriné student teaching,

Experience and [lrequency of types of probleiis,-=The

guestionnalre of problems met by students listed the »niob-
1oms under six ajor types. It was Luongiht worthwhile to
2ind onl whiclh of Lhwesc types ol problems was sisjnificantly
related tc¢ experiences wit: echildren prior to student
tecaching. The linear relationshiﬁs aro.shown in Table 7.

A q.ick look at the table will show that, generally,
nepnbive relationships exist between the two groups of
variables. This could be internreted to mean tiiat experien-
ces and all the types of problems listed would have same
kini of relationships. The problem is to determine il the
obtained r's are significant enough to support the hypothesis
that no relationship exists is untenable. The test of sig-
nificance will help to determine this,

A comparison between the obtained r's and the r
required at the 5 percent level shows that only the r bet-

ween problems classified as type F and the average frequency

of occurrence of problems is significant at this level., All
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the others are too low to be significant at the 5 percent
ljevel. It may therefore be safely concluded that total hours
of experience is significantly related with the frequency
of occurrence of Type F problems that arise during student
teaching.

Type F problems are those related to instructional
methods and understanding of objectives in particular school
subjects. The direction of relaionship is negative., This
may bo interpreted toc mean that the more hours of expcrience
» ctudent has had prior to student teaching, the less frequent

wvould he meet thils type of problems during his student teach-

ing.

IExveriences with children and
difficulty of problems

Hours of experience and difficulty of problems,--

Table 5 shows the linear relationship between hours of ex-
prerience and average degree of difficulty of problems, The
negotive relationship may be interpreted to mean that the
more hours of experience a student teacher had, the easier
the problems would be for him, The obtained r, however, is
not high enough to indicate tl:at the hynothesis of no rela-

tionship is untenable.
Table 18 shows ti.at students with the greatest nume

ber of hours of experience have a lower mean difficulty of
prroblems than those with lowest number of hours of experience,

This mean difference, however, is not large enough to yield
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a t that equals or exceeds the t-value required for the 5
percent level of significance. The difference may therefore
be attributed to chance. Hours of experience may therefore
be sald to have very little or no relationship with the
degree of difficulty of problems encountered during student

teaching.
Role scores ond difficulty of problems.--Table S

shows a negrtive relationship between role scores and the
average degree of difficulty of problems encountered during
student teaching. This could mean that the higher the role
score, the less difficult would the problems be. But the
obtained r 1s too small to be significant at the 5 percent
level. The null hypothesis of no relationship between role
scores and degree of difficulty of problems is therefore
still velid.

In Table 18, the students with the highest role
scores and those with the lowest role scores were conmpared
as to mean degree difficulty of their problems. While the
rican difference favors the highest group with a lower mean
difficulty, this difference is not large enough to yleld a
t that meets the 5 percent test of significance. This mean
difference could thercfore be attributed to chance and the
null hypothesis that population means are not affected by
role scores 1s still tenable, .

Fram these computations, it may therefore be concluded‘
that roles played by students as they gained in eoxperiences
witir children prior to student teaching have no significant
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relationship with the degree of dAifflculty of problems which
the students meet in their student teaching.

Supervision and difficulty of problems.--The linear
relationship between the degree of supervision and the degree
of difficulty of problems is also shown in Table 5. The
. obtained r is positive, but this r is too amall to be signi~-
ficant at the 5 percent level. The population r is therefore
zero, or, there is no relationship between the degree of
supervision and degree of difficulty of problems encountered
during student teaching,

Table 18 slso shows the camparison of the mean dife
ficulty of problems of those students with the highest super-
vision scores and those with the lowest supervision .cbros.
The difference favors the group with the lowest supervision
scores with a lower mean difficulty, but this difference 1s
very small. The obtailned t does not quite reach the t-value
required at the 5 percent level of significance.

From these data, it might be safely concluded that
the degree of supervision of students as they gained in ex-
periences witi: children prior to student teaching has no
relationship with tie degree of difficulty of the problems
which the students meet in their student teaching.

Ratings and difficulty of problems.--Table & shows

a negative relationship between the ratings which students
obtained in the scale adepted fram Tyler and difficulty of
problems encountered during student teaching. This could
mean that the higher the rating 18! the lower is the average
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difficulty of problems. But the obtained r is too small
to make 1t significant at the 5 percent level. Obviously,
ratings do not have any significant relationship with the
degree of difficulty of problems which the students meet
in their student teaching,

Satisfaction and frequency of problems.--Table 6
shows a negative relationship between the degree of satis-

faction and degree of difficulty of problems, This would
mean that the higher the satisfaction score, the lower 1is

the average difficulty of ﬁroblcms whicl: the student teachers
meet. The obtalned r 1s significant even beyond the 1 per-

cent level of significlan.u It may sarely be concluded
i st significant relationship bet-

therefore that there 1ste:
ween satisfaction with Q;Hd‘nt teaching and the degree of
difficulty of the problems widch students meet in their
student teaching.

Siblings and difficulty of problems.--The comparison
of the means of those students witl. younger siblings and
t..ose wiio do not have younger siblings is shown in Table 19.
While the mean of the group with younger siblings is higher
‘than that of the other group, the mean difference is not
significantly different from zero, The obtained t does not
reach the t-value required at the 5 percent level of signi-
ficance. The presence of younger siblings has therefore no
relationship with the depgree of difficulty of problems in
student teaching.

This table also shows that students with older
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siblings have a lower mean average difficulty of problems
than the rest of the group. .This could mean that they find
problems ocasier to solve than the other students. But the
observed mean difference is not high enough to be aisnificint
at the 5 percent level. The obtained t does not reach the .
t-value required at the 5 percent level of significance,
This mean dilfference could therefore be attributed to c hance,

In this table we also see that students with both
younger and older siblings have a much higher mean difficulty
of problems than the rest of the group. While the mean dif-
ference 1is quite 1érg,e, it does not yileld a t which exceeds
the t=-value required to make this difference significant at
the 5 vercent level. This mean difference could therefore
be attributed to variation in smpling or to chance.

These computations tierefore show that the presence
of siblings in the family has no relationship wit;z the degreoe
of difficulty of the problems wiich the students mecet 1in
their student teaching.

Marriage and difficulty of problems.--The mean of
the average difficulty of problems widich students who were

married but did not have children, were campared witlh that

of the rest of the group. The married group had a higher
mean than the rest of the sémple. This could be interpreted
to mean that these married students who did not have child-
ren find problens more difficult than did the rest of the
group., But the riean difference is still low. The obtained
t does not reach the t-value required to make this difference
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significant at the 5 percent level. This mean difference
could'thefefore be attributed to chance. Table 20 shows
this ccmparisoh.

In this table, a camparison is also made in the means
of the average difficulty of problems of those students who
wore married and had children with the rest of the group.

The difference is in favor of the married with children
group. But this difference 1s also too small. The obtained
t does not reach the t-value required it the 5 percent level
of significance. This mean difference could therefore be
attributed to chance and the hypothesis that the population
neans do not differ 1s still tenable.

This table also shows a camparison of the means of
those married students who had dirildren and those who did
not have children., 'The difference favors highly the married
with children group, as can be seen by the large difference
between tho two means, But this difference i1s not large
enough to be significant at the 5 percent levol. The obtalned
t deoes not reach the t-value required at this level of sig-
ficance, This mean difference could therefore be attributed
to chance, and the population means do not differ between
married students who had chilldren and those who did not have
children, |

Frqm theso computations, it might safely be concluded
that marriage has no significant relationship with the degree
of difficulty of problems whicih students meet in their

student teaching.
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Experience and degree of difficulty of types of
problems.--Linear relationships were camputed between hours

of experience and the average degrce of difficulty of each
type of problém in the problem list. These rolationships
are shown in Table 8.

All the types except Type D show negative relation-
ship with experience, The positive relationship obtained
in Type D is indeed very small. It is too small to be sige
nificantly different from zero. Type D problems are those
related to administrative routine, reports, special duties,
etc.

Of those showing ncgative relationships, tihwree are
quite insignificant at the 5 percent level, These are the
obtained r's for Types, B, C and E problems., They are prob-
lems related to understanding the philosophy and objectives
of the school, those on the use of textbooks and other in-
structional materials, and those of adjustment to other
teachers and to the commnity. It might be said tl.erefore
that hours of experience could be 1nsign1ficaﬁtly related

witli these three types of problems,
Two types of problemns are sirfnificantly related to

hours of ex»erience prior to student teaching. These are
those problems related to school discipline and adjustment
to children and those related to instructional methods and
objectives in particular school subjects, The negative r's
obtained for these two groups of variables could be inter-
preted to mean that the higher the hours of experience with
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children, the lower is the degree of difficulty of problems
encountered in student teaching., The obtained r's for these
two groups of variables are significant at the S.porcent
level, Their confidence limits show that the population
r could fall within =,02l and =,359 for Type A problems and
within =.12 and =,349 for Type B problems. It might safely
be concluded therefore that hours of experience are signi-
ficantly related with problems related to school discipline
and adjustment to children and those related to instructional

methods and objectives in particular school subjects.

Sumary

Multiple correlations were camputed for the different
variables, Table 25 shows thaf the multiple r between hours
of exporience and the frequency of occurrence and difficulty
of nroblems 1s not any higher than the linear relationships
between the variables taken separately. To test the signi-
ficance of this obtained multiple r, the F test was used,

The obtained ry, ylelded an F which 1s lower than that required
at the 5 percont level of significance., It might the¥eforo

be concluded that hours of experience do not have significant
relationship with the frequency of occurfenco and degree of
difficulty of probloms which students meet during their
student teaching.

Table 26 shows the nultiple correlation between role
scores and frequency and difificulty of problems met by the
student tcachers., The obtained multiple r 1is very low and
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it yielded an F which did not quite reach the P value required
at the 5 percent level of significance. It might therefore
be concluded that the role which students played at the time
they gained experiences witl: children prior to student teach-
ing does not have any significant relationship with the fre-
quency aof occurrence and degree of difficulty of the prob-
lems whiclh the students meet during student teaching.

Table 27 shows the multiple relationship between
decree of supervision and frequency of occurrence and degree
of difficulty of problems. The obtained r, is also very low,
The test of significance of this r gives an F value very
mich lower than that required to meet the 5 percent level.

It might therefore be concluded that the supervision which
students were given as they engaged in experilences with
children prior to student teaching 1s not sicnificantly
related with the frequency of occurrence and degree of dif-
ficulty of the pfoblems which the astudents meet during thelr
student teachling.

Table 28 shous the rmiltiple correlation between the
tiwee dimensions of experience and the average frequency of |
'occurronce of problems. The obtained r, ylelds an F which
is lower than that required for the 5 percent level of sig-
nificance, Iﬁ might thorefore be concluded that experiences
with children prior to student teaching are not signifiqantly
related with the frequency of occurrence of the problems
which student teachers meet in their student teaching,

Table 29 presents the multiple correlation between
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experiences in terms of hours, role and supervision, and
the average difficulty of thes problems which student teach-
ors meet. The multiple r is not high enough to meet the
test of significance, It might therefore be concluded that
experiences in terms of hours, role and supervision are not
significantly related to the degree of difficulty of the
problems which the student teachers meet in thelr student
teaching,

The maltiple correlation between the three dimensions
of experience and the average correlation of the two criteria
- frequency of occurrence and degrce of difficulty of prob-
lems - was camputed, Each of these two criterlia was given
a weight of one-half. An average was found by adding the
two r's and dividing the sum by 2. This then became the
new criterion with which to correlate howrs of experience,
role and supervision. The data are presentecd in Table 30,
The obtained znmultiple r 1s also very low. The test of sig-
ficance yields an F whici: does not reach the F value required
at the 5 »ercent level, The hypothesis that experiences
with children prior to student teaching does not have any
hignificant relationship with the problems which the stu-
dents meet during their student teaching is therefore

tenable.



CHAPTER VI
SUMMARY AND CONCLUSIONS

During the last decade, there hos been a praring
eriphasls on direct laboratory experiences in teacher educa-
tion, Realizing the importance of such experiences, many
teacher-training institutions have exerted efforts to make
their professional and academic curricula more functional
by including in them oporortunlties lor students to galn
more and mo:re experiences with children., In these institu-
tions, experiences have been provided, if not throughout
the four or five years of teacher tiraining, at least during
the larger part of fhc professional preparation.

The purpose of this study has been to determine the
rela tionship between exm riences with children prior to stu-
dent teaching and success in student teaching. This rela-
tionship was analyzed fram tﬁree dimensions of success: (1)
the final ratings student teachers get on a rating acale
adapted fram Tyler, (2) the degree of satisfaction or dis-
satisfaction of students with their student teaching, and
(3) the frequency of occurrence and degree of difficulty of
probleis they enco untered during their student teaching;
and fram three dimensions of experlience: (1) hours of exper-
ience, (2) role played as students gained the experience,

and (3) supervision or lack thereof of students as they
99
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gained the experience,

Sumary of findings

There were fourteen specific questions the answers

to which were sought in this study. Chapters Three and Four

gave detalled analyses of the data pertinent to these ques-

tions.
hbelow,

1.

2.

3.

The evidences revealed by the study are summarized

Are studonts with relatively more hours of experience
wlth children prior to student teaching more success-
ful as student teachers than those with fewer hours?
Finding: 8Students with relatively mcre hours of ex-
perience prior to student teaching are not more suce=
cesaful as student teachers than those with fewer
hours,

Is the role played by the student (observer, active
participant, leader) as he gains these experiences
with children a factor 1n thelr success as student
teachers?

™Mnding: The role played by the students as they
gained experiences with children prior to student
teaching is not a factor in thelr success as studoent
teachers,

Does the supervision or lack tiiercof of students as
they gain these experiences have any relationship
with their success in student teachlng?

Finding: Supervision or lack thereof of students as
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5.
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they gained experiences with children prior to stu-
dent teaching 1s not related to their success as
student teachers,
(a) What types of experiences with children are most
conducive to success in student teaching?
(b) wWhat types of experiences with daild ren are
least conducive to success in student teaching?
Finding: In this study, the type of experience with
children that promises to be most conducive to success
in student teaching is that which is related to churech
activities, All the other types of activities are
not significantly related to sucecess in student
teaching.
Are students with siblings more successful as stu-
dent teachers than those without siblings?
Finding: Students who have siblings are not any more
successful as student teachers than those who do not
have siblings.
Are married teachers with children of their own more
successfu; student teachers than those who do not
have cihildren or are not married?
Findings: Whether or not marriage has any significant
relationshib with success In student teaching is not
conclusively shown in this study, There is, however,
sane ovidence that married teachers who have no child-
ren are less successful as student teachers than mar=-

ried students with children and ummarried students,
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7. Are students with more experiences with children
betfer satisfied with their student teaching exper-
jence than those with less experiences?

Findings: Students with more hours of experience with
dildren prior to student teaching are better satis-
fied with their student teaching than those with
fewer hours. The role which students played and their
supervision or lack thereof as they gained these ex-
periences have a very insignificant relationship to
the students' degree of satisfaction,

8. Are students with siblings bettor satisfied with thelr
student teaching experience than those without sib-
lings?

Mnding: Sfudents who have siblings are not any more
satisfied or dissatisfied with their s tudent teaching
than those students who do not have siblings.

9. Are married students better satisfied with student
teaching than those who were not married or did not
have children?

Finding: Married students are not any more satisfied
or dissatisfied with their student teaching than
umarried students,

10. (a) Do experiences with ehildremprior to student

teaching have any relation with the frequency with

which students meet problems during student teaching?

(b) Is there any relation between experiences with

children prior to student teaching and the degree of



11,

103
difficulty of the problems that the student teacher

meets?

Findings: Hours o m-u"utquu-gnith children prior
to student teaching swe mot .&gniricantly related to
the frequency of occurrence and degree of difficulty
of problems students encounter during their student
teaching. Neither the role these students played
nor their supervision or lack thereof as they gained
these experiences have any significant relationship
with the frequency of occurrence and the degree of
difficulty of problems they encounter in student
teaching. Married students and students who have
siblings do not differ significantly fram other stu-
dents in thé frequency of occurrencé or degree of
difficulty of problems encountered in student teach-
ing.

(a) How are the total hours of experience with.child-
ren prior tc student teaching related to the fre-
quency of occurrence of each type of problems which
student teachers meet?

(b) How are the total hours of experience with child-
ren related to the degree of difficulty of each type
of problem that student teachers meet?

Findings: Generally, relationships between hours of
experience with children »rior to student teaching
and the frequency of occurrence and degree of diffi-

culty of problems encountered during student teaching
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are quite insignificant. There 1s, however, a sig-
nificant relationship between hours of experience
and the frequency of occurrence and degree of 4if-
ficulty of problems related to instructional methods
and objectives in particular school subjects. The
direction of relationship is negative, which could
be interpreted to mean that the more hours of exper=
ience with children the student has, the fewer and
easier will his problems on instructional methods and
objectives 1n particular school subjects . There is
alsc evidence that a significant negative relamtion=

oWk

ship exists botween hours of experiences: .
with children prior to student teaching lﬁi atgree

aof difficulﬁy of Froblem Type A, which are problems

relnted to school disecipline and adjustment to chilld-

Iren.

Conclusions

The findings based on the data pathcred in tids
study and on tiie particular students included in this sam-
'jling would suprort the following conclusions:

1. Students who have had experiences with children in
cimrch activities during their hich school years are
more s:iccesafnl student teachers tian those who did
not have these ex®e riences,

2. The nore the hours of expericnce a student has with

(=)

children, the less frecuent is the occurrence of
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problems related to instructional methcds and under-
stonding of cvjectives in particular school subjects,
Students witl riore hours of exporience with children
prior to student teaching find it easier to sclve
heilr problems on school discipline and adjustment

tc civildren than' those students who have fewer hours
off such oxperience.

The more tihie hours of experience o student has with
chiildren H>rior to student teacling, the better satis-
fied he is with hic student teaching,

The role which the student plays ancd tihe extent of
supervision he gets as he gmeins experiences with
children prior to student teaching do not influence
his success, hils satisfactions, or the »roblems he
perceives as a student tencher.

Genernlly, the nmanber of iours of experience with
children has no significant relationship with a
student te:icher's success, his satisfaction, or the

prroblems he perceives in student teaching,

Dliscussion

This study reveals a significant relationship bet-

ween success 1In student teaching nnd experiences in cimrch

activities during high school years. There are two possible

exnlanations for this: (1) a student may gain more from an

experience he voluntarily enpages in than in that which he

undergoes with sane kind of compulsion or pressure, and (2)
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a student may have an outgoing personality which may be

responsible for his success, whether he has had experiences
in this type of activity or not, How much influence either
of these two has upon learning and / or success in student

teaching could be a problera for a future study.

One of the findings of this study is that student
teachers who have more hours of experience with children
prior to student teaching are better satisfied with their
student teaching than those who have fewer hours., If it
is important that student teachers get satisfaction fram

lielr student tenoching experiences, then the finding in
this study could support a recormendation for the Ilnclusion

of more opportunities for experiences with children in

teacher education programs.,

Hours of experience wiih children are also related
significantly with »nroblems perceived by student teachers,
particularly those related to instructlional methods and
uncderstanding of objectives in particular school subjects,
and on school discipline and-adjustment to pupils, The
more hours of experience the student tcachers had with
children prior to student teaching, the lower the frequency
of occurrence of these problems, and the less difficult
they were for the students. Apparently, the students gain
fram their experiences with children some insight into the
methods znd »rocedures of working with children, This
finding would supﬁort a recomendation for the inclusion of

more ophortunitiecs for experiences with children prior to
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student teaching in teacher education programs,

‘The result of this study pointed out a serious dif=-
ficulty in that the rating instrument used did not prove to
be sensitive enough to discriminate student teaching pere
Tformance, Future study of a similar nature might yield
different results if a more sensitive instrument to measure
success in student teaching 1s used, Because present ins-
truments are not adequate, future studies should include
the construction of more reliable and valid instruments to

measure success in student teaching.

Using the personal epproach where the supervising
teachers are contacted individually, might get more discrim-
ination than just mailing the rating scale. The researcher
should take time to confer with each supervising teacher in
chharge of {the student teacher to make her understand that
the scale is not just a reflection of a grade but a search
for existing individual differences. '

Another difficulty that was encountered and no doubt
influenced the results was that the raters had different
standards and value Judgments., PFuture studies should be

designed to eliminate this shortcoming.
Cne procedure might be to use Just one person to

rate all the subjects. Another possibility would be to use
a composite score by three evaluators - the supervising
teacher, the college supervisor, 9nd a public school super-
visor 1n charge of the area where the student teacher does

his student teaching. A series of conferences with groups
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of supervising teachers would also increase the possibility
of having uniform standards and value judgments in rating
gtudent teachers. The researcher should press for a stand-

ardization of the scale during these conferences,
There was slso the possibility that student teachers

could have been more successful in particular échool sl tua-
tions than in others, In other words, the school situvations
where the subjects used for thls study did their practice
teaching were not camparable. The use of selected schools,
probably limited to Just one or two, would tend to reduce
vossible influences that the kind of school situation might
have played on the student teacher,

Another difficulty that came up in connection with
the ekperiences with children was the judging of the quality
of the experience., The writer tried to judge this quallty
on the bases of the role played by the student and the extent
of supervision he got as he engaged in these experiences.
There might be some qualitative characteristics of the ex-
periences themselves. Perhaps a Jury could be requested to
go over thie list of experiences such as that used in this
'study and give a valuoe to each experience. The experiences
might then be grouped into three or five levels, fram high
quality to low, This would help the researcher determine
the quality of the experiences of the student teachers

prior to student teaching,
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APPENDIX A - 1

& Questionnaire on Buperiences. With chi:uh‘n Pricyr

asked to indicete,

p-rti.o:lm, 4. 09 &8 ‘a2 dm- ’“Mm as an astive

participant - you were,

s0 of .

= you origihited Sdens. e P
uoukodtow“utbmmctmwi.m- "
to another persom, such as & ! P, leader, or supsrihtendesat,
you pretty much on your own in and executing? The :
are for any experiences with childrem you may have had that are not listed.
Please add these and evaluate them as you did the others on the list.
R J 9.
] s
1 13 r 2
8 E 5 EXPERIENCES WITH GHILDREN : E ‘

g | : ' E
$ : 3.3. B @
a 5:9 s g Jgg s
g 5 s § -
- 9 N « o
1 8couting Activities: e s
— crafts, ceramics, plastio, wood, etc......2 3
— artss printing, designing, coloring, etc..s ]

— music, rhythms, orchestras, etc...........$ s
— folk dancing, square dancing, etC..cc.ccce8 s
R — fi.ld ”1”“.”““.0............... ’
— or‘m.d GEMPS.ccccvvcv0csscsrcscsccccscel 3
— resding and telling stories to children...s 3
. m‘u..............‘...'.........Q......' .
] ]
$ L
Church Activities:

—_— — teaching Sumday school, nwrsery school....3 s
— — Q‘MM GUBBPBcccccvr0sss000000s00000sccel 8
e e—— -.miw...0......;O.....‘.......C.......... ‘
— s committee WOXKoesooococcecocssossscsccccnned $
——— reading and telling stories to children...s 3
. 3 ' g
3. s

3.IMCA o YWCA Activities:
e—— —— mt‘ ‘cti'iti..’ M“it‘............t  §
P —— “u. ‘m......’..0'0.0.....00.0.0...0..‘ ‘
P —— Ph“mw dub........‘...............O..’ '
humooooooooooooooo.0.-.ooooo.ooo.aoooo.’ .
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m.......‘...............‘............'-

m................ ..................0..'

w......0....0.........0..0....0..00....‘

R e

mm............’..... .............‘..."

m.ooooocoooooooooooooooooooooooooo.o‘__ ~——'._'——

—-——,—-—J

$ e

S PR *ij—-;---------qi;q;qﬁni-—«-n-&;-v-—-.

mti” 4in High 3ehools

®0cseccoceesccceevsvsevoccccoed

cadst taaching.
assisting or swpervisging at playgrounds...s

MW. m of Mi“oo.ooo Oooooo.ooo"

R _

5.0ther Community Aét:lvithn

care of neighboring childreR.....ccccccvcel

supervision of playgrounds or playgroups..s
wvwark with d.linqw m.ooooooooooo.’

work with children in libraries.....c......t
mi.tiu at 0linie®.eccccccccccccccccccccel
mm m‘.............‘..............8
m ”mm....‘.....................‘

‘M“oooooooooooooooooooootooooo'oooooo‘&”.~’,—'-_‘
. $

'-:'

u'i-tiw in p].v p.tiod....o.............t

6.Activities in Comection with Professional Courses in College:

reading and telling stories to childrem...s

supervising lunch for chfildrem....cccccece8

t..din‘ arts and M‘oooo‘ooooooooo.ooo‘

t“iw .m. to m............‘...'
helping ehildrem with vocabulary building.s

helping individual childrea or small
groups with problem@.....cccece0cccceel
taking children on excursions o trips....s
helping children with programs and ghows..$
M.mm ‘““0.0....0.-.oo.oo..ooooo'
directing social howr fer childrem........?
taking charge of youmg péeple’s meetings..:
: 3

7.0ther College Activities with Childrens




APPENDIX A - 2
PROBIEMS OF STUDENT TEACHERS

To the Student Teachsr:

On the form below are soms probleme encountered by student
teachers. Will you indiecate, first, how often these had troubled you,
uﬂtmml,thohpuddﬂﬁnlﬁdo.clﬂ The terms may be
roughly dsfined thue: : \

Always - this problem crops up nearly every tims you are in
front of a class, _

Of'ten this problem may ocow every second or third time you teach,

&m@-thhmmmmtmafmtm

& month but not much mare often.

Seldom - the problem may cause you trouble omce a month but not
oftener,

Most difficult = the advice and help of yow supervising teacher

is necessary to solving this oneg you can't handle
it alome.

Quite difficult - you can handle this alome, but doing so riuires

—Quite a bit of thought and effart on your part,

Not hard - this ons is not quite easy, but it doesn't require a
great deal of thought and effart.

Easy - this one does not csuse you any troubls; youcmhandlo it
without strain,

Check these in the proper columns on this form. If you have never met
a problem listed, leave it unchecked. On the other hand, if the list
does not include some of your problems, will you add these and evaluate
them as you did the others?

Name of student teacher D

PROBLEXS

A. Problems related to school discipline
and adjustmsnt to pupils

— e — Securing wholesome relationships with
- children. « « « « ¢ ¢ ¢ ¢ ¢ 06 ¢ ¢ o o ——
____Gmmth‘macmmo e o o
— e — —_ Apmroaching children on a more rofes-
mb“u.............
—__ Dealing with exceptional children . .
T Becoming tense when with children .
— e —r —_ Getting interest and attention of
children ¢ ¢ ¢ ¢6 ¢ ¢ ¢ ¢ ¢ o o

Securing response from children , .
111

ays
Often
casianally
Seldom
Nost difficult
Quite difficul
Not hard
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B, Problems related to umderstanding
the philosophy and objectives of

achool
Disagreeing with the philosophy of the
.c*m1.oooocooooo-ooo.

Disagreeing with techmiguss and proce-
dures used by the oritic tedcher . . .
Using progressive msthods in tradition-
.101”.!‘“.0...... o o o @
Conflict in ideas with the crit:lc teachsr
cmuthmtuhnherm

Mplwm ‘9 ® 6 o @ o o o
Havingtoadhmtommbhu.

lchodn]..l..... ® ® 0 ¢ ¢ 0 ¢ o o
Inadequate lmowledge regarding standerds

Ofbeh..ﬂa'oooooooooooooo
Not knowing exactly what critic teacher
.m L J ee [ J [ J [ ] ® [ ] L J L J L J ® L] L J L J ®
Acquainting children with class routines
Not knowing what is impartant and neces-
ary and what can be neglected., . « « «
Confusion due to presence of many stu-
dent teachers in the romm., « ¢« « o « o
Not knowing the extent of student
mmr's‘mhmtyo e o 0¢ 0 ¢ o o o
Dual authority in the classroom , « . .
e Falilure to apply principles and philo-
TT- 7 sophy learned in college COWr'seS. . . o
Responsibility without authority. . . «
Lack of confidence in oneself o o « o o

C. Froblems related to the use of text-
books and other instructional materials

Obtmmerhhneewo o @ o o o
Thinking up a variety of seatwork. . .
Lack of equipment in gym and playgroumd
Providing a variety of materials and
activities to meet individual differences
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difficult
difticult
Not hard

§53

Providing materials for slow or rapid
Joarnars, ¢ ¢ ¢ ¢ ¢ « o o o

Wﬂl’m‘ryoooooo:::::::
T Using commumnity I'esourceSe o o o o o-c o o
Using audio=visual materials . ¢« « ¢ o ¢ o

D. Problems of administrative routine,
reports, special duties, etc.

Prepu':lngrepa‘ts........ooo.

Attend:l.ng to special assignments. « « «

— " Taking children from homeroom to spscial

TOOM ¢ ¢ ¢ ¢ ¢ ¢ 06 ©¢ ¢ ¢ 06 ¢ 0 ¢ 0 ¢ ¢ o

Lack of time for organization ¢ « ¢« ¢« o o

E. Problems of adjustment to other
teachers and to the commmity

Lack of professional communication with
critic teachsr ¢« ¢ ¢ ¢ ¢ ¢ o ¢ ¢ ¢ o o o

Getting along with critic teacher ., . . .

__ Critic teacher does not offer suggestions

~ Critic teacher is extremely cold and
unfrimdlyooooooooooooaoo

— Not being directed dwring student teaching

Mbuit’tomtwem.ooo e o o o

Socur:l.tg cooperation of parents « « « « o

Asld.ng permission of parents to refer
childfcrpoychid'.richolp.. o ¢ o o o

__ Getting along with other teachers in school

F. Problems related to instructional
methods and objectives in particular
sub jects

__ Judging the amomt of material to cover
m‘witmtm.oooooooooo

__ Presenting lessons in a stimulating manner

Integ'azing all parts of the curriculum ..

Plarming, organising, and presenting a unit__

Hmd].:l.tg conmllex social studies material .

Dmcungg’o‘lpmt ® o6 @ & o o o o o0 o




:

Occasion-

3

i

a“‘dinghuon.....-

rmhingrocding...........::‘

Gd.nj.lg familiarity with abilities of

tlro.r‘.dingm..........

Miﬂ‘ lplli“ e o '
Mhllg phonics., . . o
Becoming too specialised, .
Evaluating the results of teaching




APPENDIX A - 3

Name of Student Sex

Age on last birthday years., Are you married?
How many brothers and sisters do you have?
Are they younger or older than you are? Ages

If you are married, do you have any chiidren?
How mony? . Azes? '

Indicate on the scales below the extent of your satisfaction
and dissatisfaction with your assigmment. Please relate
some reasons for your reaction.

Sacisfactions Scale

: : $ :
Very well Reasonably Same —Only a little
satisfied satisfied aatisfaction satisfaction

Dissatisfaction Scale

Vory —Sane Tals o 1ittle
dissatisfied dissatisfaction dissatisfaction

Iieasons:

115



APPENDIX A - L
University of Michigan

CHECK LIST OF STUDENT-TEACHER PERIFORMANCE

STUDENT TEACIIER

TEACHER

DATE

LEVEL

This appraisal sheet is designed for student self-
ratings and teacher ratings of student-teacher performance.
It 13 intended for use in the first conference which the
teacher has with her student and it 1s to be used again
toward the end of the term when the teacher will malke her
final rating of the student !s performance and discuss it in
conference with the student herself before turning it in to
the advisor in elementary education who will file it with
the student'!s cumilstive record in the School of Education

f'fice.

PERSONAL
HEALTH

HYGIENIC

NTEGRITY

PERSOWALITY

GENERAL
BEARING

$

116

Vigoﬁous Ayeﬁage Frail
welliestablished Usu;lly Inexcuéably
habits of health- attends negligent
protection of to health . :
self and children protection
Mériés Apﬁears Viélates
conf'idence trustworthy trust
Well-1iked Accépted' Antagoﬁizes
by children children
well-liked Acceptable Antagonizes
by adults adul ts
$ e S
FFun~-loving Ordinarily No sense
appreciative of mmorx
Poiséd Impéession Carelsss of
satisfactory posture, awvkward



DRESS AND
GROOMING

VOICE

CONTROL

RESPONSIBILITY
FOR THE

117

Carei.‘u.l, Impréssion ca:.'eleas
appropriate satisfactory inappropriate
H H $
Interesting Satisfactory Colorless
Pleasant Satisfactory Unpleasant
Highiy respected CQmiands Unhéeded
by the children wusual respect
Predéminately liot coﬁsistent Predomiﬁately
democratic in type of con= authoritarian
trol
cansistently Not a coﬁsistent Freqﬁently
positive practitioner of negative
encouraging either positive or and
negative methods discouraging
Succéssfully Malkes soﬁe use of Insenéitive
rianipul ates opportunities for to opportuni-
environ- o© ntrol through ties for con-
ment enviromment trol through .
enviromment
Foreétalls dan- Usuélly Unablé to
gerocus or dis- alert meet
ruptive situations emergencies
Succéssfully estabe T;kes sanme Negiigent
lishes and main- responsibility

tains orderliness

of

the envirormment



ACADEMIC
COMPETENCY

HUMAN
RELATION

118

Showé originall- Arraﬁgements Arrangéments
ty in arranging ordinarily canpletely
materlials attractive uninspired
) S s
Industrious, Noderately Shiris
work

gets things done efficient

Applies lakes séme apprli- Falls éo relate
educational cation of educa- theory to
principles tional principles practice

: : T
Uses good Englisn ordina- Uses poor
English rily acceptable English

H H H
Very able and lilas same skill Seems helpless

independent in in finding and

when source

finding and using source materials are
using source materlals needed
materials

3 B T
Splendid undere- Same un- Serious lack
standing of child derstanding of under-
growth . and standing
development
Has éood back- Adeéuate Sericué lack
ground of background of general
information Informetion

'Willing and able Willing but

to apply the unakilled in
school 's application
plhillosophy

Unwllling to
accept and apply
the school 's
rhilosophy

Vory.considerate Ordinarily
of others conslderate

So incénsid-
erate as to
be offensive



COOPERATION

FLEXIBILITY

TIlME SPENT
I CLASSROOM

119

Warmiy Ordinafily
sympathetic sympathetic

Uhreéling

: 2
Always willing Usually

H
Always needs

to help willing persuasion
Alwais backs ot conéistent sup- Woﬁés at
up the porter of the cross
teacher toeacher's policies nurposes
Eagefly works Ordinarily Expecés child-
with children, helpful ren to do
helping them to too much
3nccee

: T £
Capable of Acts on Resists
objective self- sugrestion suggestion
appraisal
Anxicus to learn Ordinarily Indifferenmt

interested

Very.willing to Usuélly Impatiént,wants
listen and willing short-cuts
observe
Recognizes and Same skill in Fails to

akilfully ad-

ad justing to

Justs to individ-individual

‘ual differences

differences

make allow-
ances for
differences

our hours Four hours
per day per day
throughout throughout
one full sumier ses-
term of sion of
sixteen six weeks
weoks

Two and One and one-=
one-half half hours
hours
per day throughout
throughout one full
one full term of six-

per day

termm of teen weeks
sixteen weeks



120

GENERAL RATING s : s
OF TEACHING Pramises to Likely to be Jjust Seems
ABILITY became a an ordinary good woak
superior teacher
teacher

SUPPLEMENTARY REMARKSS

SUGGESTED GRADE FOR STUDENT'S WORK IN DIRECTED TEACHING



APPENDIX A - 5
RATING SCALE FOR THE STUDENT TEACHER

To the Supervising Teacher:

This rating scale assumes that you have a tetter than average
or a superiar stulent teasher, mmcmymm

muhdntmummhumﬁhwmotmm“,
checking 10 fa those characteristics that he possesses to an extreme-
1y high degree. It will be helpful to remsmber that not

possess the same charescteristics to the seme degree, and a person who

of the traits listed,

Name of Student Teachm

l, Personal relations with pupils and teachers
8. Willingness and ability to accept criticisms,

I 2 3 & § & T ® 9§ T
b, Interest in, and umderstanding of children and their needs,

I 2 3 L -4 5 7 8 9 10
c. Ability to gain the respect and liking of pupils.

I 2 3 L &5 &6 T B8~ 9 10
d. Tact in relationships.

I e 3 L 5 ) 7 8 9 10
e. Promptness in keeping appointments.

23 & 3 & 7 § I D
II. Cammand and alility to use subject mattexr
a. Mastery of subject,

2 3 L &5 & T ® 9 D

122
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b. Background of related knowledge or experiemce.

I ¥ & § &6 T ¥ 7 ©®
o. Intelligence in the cholce of teaching materials.

T T T T W
d. Organisation of teaching msterial,

Iz 3 & ©S5 & T §® ¢ I8
I, Use of teaching procedures '
a, Skill in explanation, demonstration, and questioning.

b § 2 3 5 5 [ T g 9 1o
beSkill in making the assigmment.

I3 T T % T
Ce Direction of supervised study.

I Z 3 & 13 5 T 8 9 I
d. Direction of pupil activity and work.

S S S SRk S S R [
e. Provision far individual needs,

I 72 3 7 T8 7 8 9 10
IV. Class management
a. Attention to pupils' welfare,

I ¢ 3 L 5 & T § 9 10
b. Ability to get and hold attention.

I 2 3 &K & & T ® 9 D
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cs Ability to meet emergencies when they lri.o.

I~ 2 3 &k L1 N L 1“"!!5
d, Firmness and consistency in carrying out 'Mrnctiom.

¢ 3 & % %  d g g 1
‘@ Provision of materials for class use.

I 2 3 & 5 s 1T § v
f. Attention to all repewds.

Y 2 3 & 5 & 4 ] v p ¢}
g8+ Effectiveness in the use of time, |

) S S S T D A B R ]



APPENDIX A = 6

UKIVERSITY OF MICHIGAN
School of Education

To: Supervising Teachers

ram: Lowell Beach

This semester we are asking a llttle more froam you
in the way of evaluation. In addition to the regular evalua-
tion form, we want you to £ill in a second form and a ques-
tionnaire on problems of student teachers. These addition-
al forms are a part of a study which we hope may impfove
our student teaching program. You are to check the second
rating scale only if you have a better than average or
superior student teacher (A and B students). Within this
selected group considerable variation exists. The nature
of this variation is what we wish to determine. If I

con be of any assi:tance, please call me,

LWB: gb

enclosures

12}



APPENDIX B

TABLE 1.- Sumary of students?! responses to questionnaire
on experiences witi: children prior to studont teaching

Percent of Students

Percentage

Type of Reporting Experioences ]| of Students
not Report-
Expericnce n High In Both ing any
hool Collegq Experience
Scouting activities . .| 23.80 | 23.02| 38.10 61,90
Church sctivities . . o 35.71 20.63 | 45.24 | Sh.76
YMCA or YWCA activities 5.56 9.52] 14.29 85.71
Other high school
activities . . . ... 23.02 23,02 76.98
Cormmunity activities. of 83.35 68.25 1 93.65 6.35
Activities related to
college courses . . 65.87 | 65.87 3413
Othexr college
activitics o+ ¢ o . 14.29 | 11..29 85.71
Tota]-. [ ] L ] * L] ® L4 86.50 OOOO

88.02 r.OO. 00
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APPENDIX C - 1

SCATTERDIAGRAMS SHOWING RELATIONSHIP BETWEEN
EXPERIENCE AND RATINGS OF STUDENTS

52 27 18 1 8 1 L 1 1 2

10,0 2 T L
9.5} 9 3 2 1 1 12
9.0 Lrlo 5 3 1 3 1 2 1| 2
eslm IS 5l S a2l 1717 1T 17T 1=
8.0 L 2 1 o
7.5 5 3 1 10
7.0 2 1 2 1 2 8

R 6.5 1 2 3
% 6.0 2 1 2 s
i 5.5 1 5
s 5.0] 1 T 3
4.5 - o
.0 o
3.5 o
3.0 1 1 ‘ -
2.5 1 1
2,0 | o
1.5} 1 1
1.0 o
0.5 o
0.0| 2 3 g

0 500 1000 1500 2000 2500 3000 3500 L,0OO LS00
Hours

Figure 3,-Hours of experience and ratings in student teaching
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3.5
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™M cure l..-Role scores and ratings in student teaching
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™Moure 5.-Suvdervision scores and ratings in student teaching



APPENDIX D. TABLES OF LINEAR RELATIONSIIIPS

TABLE 2,- Correlation coceficients of the three dimen-
sions of experiences with children prior to student
teaching with ratings of students in student teaching

——— =
Item Number r Confidence Level
, =
Hours e e e o 125 0161 .3266: -.015
Role. . . . . 125 .023 .196l; -.1527
Supervision . 125 . 061 «2336; =,115

TABLE 3.~ Correlation coefficients of the three dimen-
sions of experienccs with children prior to student
teaching with degree of satisfaction of students with

thelr student teaching

W

Iten Tumber r Confidence Level
Hours « « « o 126 .187 «0127; .3493
RO1G. « o » & 126 .096 .2822; -,0798
Supervision . 126 .081 «3107; -.09475

TABLE L.- Correlation coefficients of the three dimen-

sions of experiences with children prior to student

teaching with average frequency of occurrence aof prob-
lems during student teaching

Item Number r Confidence Level
HO‘U.I'B e e o o 126 - oll'.9 ° 026; e 315
Roleo e o o o 126 -0031 omg -.m
SupeI'ViBion . 126 -.0,4.0 0135: - 212
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TABLE 5.- Correlation coefficients of the three dimen=-

sions of experiences with children prior to student

teaching with average degree of difficulty of problems
met during student teaching

Confidence limits

TABLE 6.~ Coefficients aof correlation between problems

met by students during student teaching and the stu-

dents ! ratings ond their satisfactions with student
teaching

-

Ratings and frequency of
occurrence of problems..] 125 -, OL.7 -.219; .128

Ratings and degree of dif-

ficulty of l:)rOblexnso o o 125 -0073 - 0103

Satisfactions & frequency

of occurrence of prob-
161118. e e e e o e o o @ 126 -0165 -0009; .330

Satisfactions & degree of
difficulty of problems, 126 Lj.236 .059; 389
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TABLE 7.-Relationship between totel hours of experience

with children prior to student teaching and average

frecuency of occurrence of problems classified accord-
ing to the type of problems

Type of Problems | Number ?Lf r Confidence Limits
A [ 3 L] [ ] [ [ L4 [ 126 -Olﬂg 0037; e 305
B o ¢ ¢ ¢ ¢ o o o 126 b 0135; -.aB
C e e e o e o o o 126 -Qo ’131: -0a7
D L J ] L] . [ [ [ [ ] 126 - .02 .152; -0196
E e o e o ¢ o o o 126 -400 .112; -0236
F v o ¢« ¢ ¢ ¢ o = 126 -.199 -0026; e 361

TABLE 8.-Relationship between total hours of experience

with children prior to student teaching and average

degroe of difficulty of each type of problem met during
student teaching

Type of Problems | Iumber r Confidence Limits
A e o o o . e o @ 126 -~ 197 e 022; = 359

B o o ¢ o o o o o 126 -0139 00 ; -.306

C v o ¢ o o o o o 126 '003)4- . s -0207

D ° e e ° . . e o 126 . 0001 .175; - 017

E e o o o o s o o 126 -.o%g .129; -.a

¥ e o o e e ® e o 126 -01 -0012: -.3)4»9




APPENDIX E. TAELES OF T - RATIOS

TABLE 9.- Comparison of mean ratings of students in the

upper and lower quartiles of the variables

Variables Mean ar Obtained t t05
' Difference ‘ :
Hours . « e« 703‘& 69 10757 .10997
Role. . . . o3l 68 .059 1.998
Supervision L4.37 67 1.006 1.998

TABLE 10.=Canparison of mean ratings of students with
siblings and the rest of the sample

Varisbles t05
With young-

er sibling 1.98
With older

siblings . 1.98
With older

younger si '

11ngao o o 3. 39 '123 .570 1.98

1

TABLE 11.=-Camparison of mean ratings of married student
teachers with and without children and the rest of the

sample
Variables Mean ar Obtained t05
Difference ¢t
With children . . . 10.32 123 1.075 1.96
wWwithout children, .| =17. 123 =-2.1.29 1,96
Wwith vs., Without
children « « « o 18.87 17 1.312 2.110
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TABLE 12.-Camparison of mean satisfaction scores of
students in the upper and lower quartiles aof the

three dimensions of experience with children prior
to student teaching

Difference
Hours . . .| 5.291 1.997
RO].O. e o o 20 38 1.997
Supervision| L.80 1,998

TABLE 13.-Camparison of mean satisfaction scores of
students with siblings and th&t - -of those who do not

have siblings

Item Mean Obtained tOS
Difference t
ﬂr
With younger
siblings. -.08 124 -.0L2 1.96
With older
siblings. .| =-1.826 12l -.992 1.96
With older and
younger sib+
1in€;80 . ° "'oalo 12’-'- '0076 1.96

TABLE 1lj.-Comparison of mean satisfaction scores of
marriecd student teachers with and without children
and the rest of the sample

Variables Mean ar Obtained tOS
Difference t
With children . . . 4 65.32 12 1.179 1.96
Without childron. . ﬁ -1.64 124 -,565 1.96
With vs, without
children. . . . 6,88 18 i, 1.222 2.101
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TABLE 15.-Camparison of mean frequency of problems of
students in the upper and lower quartiles of the three |
dimensions of experience with children prior to student

teaching
Item Mean ar Obtained *os
Difference . ¢t
——
Hours . . . -12.27 70 -1.502 1.997
ROJ.‘Q . e o -.60 69 -0053 1. 997
Supervision 2.65 _j 68 .231 - 1,998

TABLE 16.=-Comparison of mean frequency of problems of
students with siblings and that of those who do not
have siblings

Item Mean ar Obtained tb;
Difference t

With younger

siblings . . . .] 13.42 12l 1.258 1.96
With older

’1b11n8' e o o o 6.1'.0 121.'. .6& 1.96
With older and

younger siblings| -2,04 12} -.155 1.96

TABLE 17.-Camparison of mean froquoncy of problems of

married student teachers with and without children

and the rest of the sample

Variables Mean dar
Difference
With Children e o o "16o 60 12).'.
Without children. . 2,10 12,
With vs, without
children . . . -17.67 18
Single, no siblings -6.03 12
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TABLE 18.-Camparison of mean difficulty of problems of
students in the upper and lower quartiles of the three
dimensions of experience with children prior to student

teaching
Item Mean ar Obtained tog
%Iurror'ncc t
Ilours « . . -lh. L3 70 -1.223 1.997
Role. . . . L. 77 69 -.1487 1.997
Supervision 1.10 h68 '.095 1.998
s

TABLE 19.-Canparison of mean difficulty of problems of
students with siblinge and th:t of those who do not
have siblings

Item HMsan ar Obtained t05
Diffexrence t

With younger

siblings . . . . ly. 64 12, J163 11.96
With older

aiblirlgs e o o o -100 82 12,4- -1 . osll- 1 . 96
With younger and

older siblings .|-=13.56 124 -1,045 11.96

TABLE 20,=-Comparison of mean difficulty of problems of
married student teachers with and without children
and the rest of the sample

P e e F
Variables Mean ar Obtained t05
Difference t
with children e o o -16.28 121'- -0801 10 96
Wi thout c-tlildron. . 90 12)4- . 702 1 . 96
With vs. without
children ., . . -2,09 18 1.73l 2.101
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TAHLE 21.~- A camparison between the rating scale adapted
fran Tyler and the check 1list of student teacher per-

formance
Number of Cases r Confidence Linits
125 a .566 4355 L7258

Pos 2 . 17’-'-
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TABLE 22,- A comparison of the mean ratings of those stu-
dents who had experiences with children and those who did
not have experiences, by types of experience

Types of Experience Mean Obtained

, Difference t
Scoutim, high school e o o o e o o "2'.’4, -0516
Scouting, college . . . . -3.0 . 668
Scouting, high school and college . -3.1 « 761
Chnl‘ch h.igh SChOOl ® ® o e o o o » 10.0 2.1].75
Chnrch college . . . . 1.4 28,
Ghurch high school and college .« 7.2 1. 8).,1;
YMCA or YWCA, high school . . . . . 1.9 .218
YMCA or MA 0011°Se . o o L’;o6 068
YMCA or MA high school & college 4.3 .758
Other high school activities. . . . -.5 .106
Commnity, high 8chool. « « o « « o -~ -.08
Comunity, college . .. . -9 -.21
Community, high school & collogo. -6.3 -.725
COllege COUDI'SBB , ¢ o ¢ ¢ o o o o @ 608 10635
Other college activities. . . . . . 1,2 211
A1l high school « ¢« v « o o o o o & 3.35 . 560
All COl1@EO v o ¢ o o « o o o o o« @ L.oL . 805

tos = 1.96
ar = 123
N = 125



APPENDIX F. TABLES OF MULTIPLE CORRELATION

TABLE 23,-Multiple correlation among the dimensions of
experience uwith children prior to student teaching and

ratings in student teaching

Hours Role 3:5;2; Rating | Suns | Check
1.000 453 «366 161 | 1.980
1.000 .883 .023 | 2,359
1.000 061 | 2.310
1.000 453 <366 .161 | 1,980
2 .892 .Bdu -.056 | 1,639 |1.640
3 | 469 | .100| .570 | .569
-k
rm = 1.976 af 3 (121) Obtained F m 1.6l Fog = 2,65

TABLE 2l;,-Multiple correlation among‘the dimensions of ex=-
perience with children prior to student teaching and degree
of satisfaction of students with their student teaching

——_:T—__—H———r;—-m
Hours Role Supor- Rating | Sums Check
vision
1 1.000 453 366 .187 | 1.632
2 1,000 .883 096 | 2,240
3 1,000 081 | 2,168
1,000 453 . 366 187 | 1.632
.892° . 8oy .013 ] 1.682 |1,683
3 L ] 11-69 ° 001‘. ° ll.65 [ l‘-65
*m = o187 df 3 (122) Obtained F = 1,582 Fog = 2,68
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TABLE 25.-Multiple correlations among hours of oxporience,
frequency of occurrence of problems, and degree of difficul-
ty of problems

Difficulty | Reuws of Sums | Check
. Experience
1 1.000 .918 -.1“.9 19769
2 1.000 -,158 1,760
1.000 .918 -.149 1.769
0387 -0053 031-1-3 03’-‘11-
1
Ty = 156 ar 2 (123) Fp = 1.583 FOS = 3.07

TABLE 26,-Multiple correlations among role scores, frequency
and degree of difficulty of problems

— ——ed

Frequency Difficulty Role Scores| Sums Check
1.000 -, 0L49 1.869
1.000 0918 -.031 1.887
2 1.000 -,052 o 3ll; « 345

™, = . 061 a 2 (123) Obtatned P = 266 FOS = 3,07
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TABLE 27.-Multiple correlation among degree of supervision,
average difficulty of problems, and average frequency of

problems
Frequency | Difficulty | Supervision Sum@ Check
b § | 1.000 .918 -, 00 1,878
1.000 - 1.9ou
1 1.000 0918 -.Ol[.O 1.878
« 397 f 057 1453 L5l
m = .070 ar 2 (123) Fll = 300 FOS = 3,07

TABLE 28.- Multiple correlations between average frequency
of occurrcnce of problems with hours, role and degree of

supervision
WM
Hours Role Super- Frequency Sums Check
vision
1,000 453 . 366 -.149 1.670
1.000 .883 -0031 2. 305
3 1.000 -.040 | 2.209
1.000 453 « 366 -.149 1.670
2 . 892 . 8oL .o 0l 1.736 1.737
3 169 -.039 430 430
r, = .159 ar 3‘ (122) Fm = 1,056 F'05 = 2,60
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TABLE 29.- Multiple correlations botween average difficulty
of problems and the three dimensions of experience with
children prior to student teaching

Hours Role Super- Difficulty Sums | Check
vision
1 1.000 453 « 366 -,158 1.661
3 1,000 -.01l 2.235
1 1,000 453 e 366 -.158 1.661
. 892 . 80l . «025 l1.72011.722
3 L69 «050 520} .519

TABLE 30,- Multiple correlations between difficulty of prob-
lems, frequency of problems, and the three dimensions of ex-
perience with children prior to student teaching

r& 13 the average r of difficulty and frequency

Hours Role Super- r2 Sums Check
vision
1 1.000 453 « 366 -.154 | 1.665
1 1,000 U453 . 366 -.154 | 1.665
2 .892 . 80l 034 | 1.729 1.730
3 1169 .00l A7h 473
Ty = .158 ar 3 (122) Fh.. 1,038 FbS - 2,60

of problems



APPENDIX G

THE OHIO STATE UNIVERSITY
Columbus 10, Ohio
Callege of Education

THE GENERAL SCHOOL EXPLORATORY
EXPERIENCE AS A PART OF PRB-
PARATION FOR TEACHING

Fifteen years ago the faculty of the College of Education
developed a general school exploratory experience as one
rhase of prafessional preparation for teaching. Students
were assisted in arranging with schools to spend two or three
woeeks full-time during the month of September living and
working in schools of their choice. The assistance students
could give was welcamed by school administrators and teachers
alike, while -students found the experience fascinating and
very ‘oa-ticial. This so-called September Field Experience
has been ocontimued eagh year, and since the war it has at-
tracted increasing mumbers of :students. Origifially designed
for sophamores, it now attracts many juniors and seniors
with some students repeating the experience each year, in
1952 nearly 300 students were out in over 150 schools through-

out Chio and same neighboring states. '

PURPOSES TO BE ACHIEVED THROUGH
THIS EXPERIENCE

The faculty of the college believes that in teacher-education,
as well as in any othert ype, we can learn by doing. A series
of laboratory experlences 1s provided as a part of many of
the professional courses and there is a field experience pre-
requisite for student teaching. Students enrolled in the
September Fleld Experience have real opportunities to serve
as teacher assistants and experience the entire work of a
public school teacher. The satisfactory campletion of two
weeks of this experience may be used to help meet the fleld
experience prerequisite for student teaching. Students may
also elect Education 502 in the Autumn quarter for 2 hours
credit., This credit may be applied toward graduation as a
professional elective. Scme of the frequently realized
values for both younger and older college students are listed

here,

College fresimen and sophomores often can
1. See a whole scﬁo%I at work serving the needs of its

comunity.
2. FMind out what a teacher does -~ see the whole job of

the teacher.
3, Build a background for further professionsl study and

12
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growth,
4. Form a basis for several personal decisions on teach-

ing as a career.

College juniors end seniors, in addition to 1, 2, and 3,

above, are usually able -
1. To serve as assistant (and substitute) teachers in

their own major fields,

2, To discover and analyze many problems of teaching in
their subject areas, and

3. To prepare directly for the increased responsibility -
of student teaching.

Types of service which students usually give:

1. Routine clerical help to administrators and teachers
the first day or two of school.,

2. Such general assistance throughout the school and
community as may be directed.

3. Ald to teachers and pupils in the preparation and use
of teaching materials,

4. Assistance to teachers with both instructional and
non-instructional duties,

PLANS WHICH STUDENTS HAVE FOLLOWED
IN FORMER YEARS

Typically, students working in high schoals move through
three distinct stages of service. They begin by helping the
principal, teachers, and pupils in the school office, Grad-
ually, through clerical work, running errands, and special
assignments they broaden their contacts throughout the whole
school, eventually observing widely in many different depart-
ments. During the first week, they are attached for part of
each day to a department or to one or two teachers for in-
creasingly responsible participation in instruction and the
other facets of teacling. In larger schools, the student
may be assigned immediately to a teacher or to a department,
but his experience should include routine services and wide
observation, along with his work with these teachers,

In an elementasz school, when the principal has time to
direct student's work in the office and out from 1it,

tha pattern is often like than in the high schoocl. Most
prospective elementary teachers prefer to be assigned to a
classroom teacher for at least half of each day from the

" beginning. Sometimes they divide their day so as to work
with two teachers at two different grade levels. Teachers
with large numbers of beginning pupils seem especially ap~-
preciative of assistance and usually can engage the students
at once in very vrofiteble activities.

Generally, the over-all Elannigg is directed by the principal,
with teacﬁers participating more actively as the days go by.
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A portion of a student's time is left relatively free for
orientation to the building, the school as a whole, and the
cammunity. Younger college students usually work most effect-
ively in junior high or grade school rooms. -Sophmmores need
to use some caution in returning to work in senior high
school classes, especially in their own hame high schoel.

PROCEDURE TO BE FOLLOWED IN ENROLLING
FOR THIS EXPERIENCE

Each spring quarter, information about the program is pre-
sented in many different classes. Students are asked to
attend one of a series of orientation meetings announced on
the bulletin board ocutside the Field Experience Office, Roam
103 Arps Hall., At this meeting application blanks are distrib-
uted, When completed, these are exchanged for the bulletins
to be used in selecting a school, contacting a principal,
and completing the entire arrangements. Each student makes
his own contacts with a school of his choice, ideally the
best school avallable within commuting distance of the stu-
dent 's residence during September. The principal returns an
approval blank signifying his willingness to accept the stu-
dent and the Fleld Experience Office checks plans with both
students and schools during the month of August,

Although spring 1s the best time to make contacts with schools,
students are allowed to camplete arrangements as late as
Mmgust. A camplete bulletin of instructions on procedures

to be followed is sent to the student's home address just in
time to be studied carefully before school opens. The Col-
lege employs several regular staff members to visit a portion
of the schools, especially those which have not assisted in
the program in recent years, The faculty members report

great enthusiasm on the part of school administrators almost

everywhere,

SECURING CREDIT FOR TIHIS EXPERIENCE

Field gﬁgerience Prerequisite for Student Tsaching: Students
who nee e experience, 1In ad on to ncluded in
their regular sequence of professional courses, should enroll
for a minimum of two full weeks in this program. (If the
school begins the day following Labor Day, that week 1is
counted as a full week of school.,) Students have found it
very profitable to begin their experience when the teachers
begin, usually by attending the opening teachers! mceting.

During the second week of September, the principal of the
school receives a brief report form. This report must be
campleted and returned to the Student Field Experienc Qffice

for evaluation.
Education 502: Interpretation of Field Experience in Schools:
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Any student who campletes at least two weeks of full=time
service in a school is eligible to enroll in Education 502
for two quarter hours of credit. Enrollment is optional,

but it must be done in the immedlately following autumn
quarter. Generally, the credit serves as an elective only,
but in same curricula it may be used as part of the require-
ment of professional elective hours, The course is conducted
as a series of informal discussion groups. There are weekly
meetings through October, and a written report of the exper-
ience 1s the chief basis for the grade.



APPENDIX H

The Ohio State University
College of Rducation

THE FIELD EXPERIENCE PREREQUISITE
FOR STUDENT TEACHING

T™he Plan and the Procodu:o

The faculty of the College of Education believes
that adequate preparation for teaching must include general
education, subject matter campetence in the areas to be
taught, professional education, and a well rounded back-
ground of related field experiences with groups of children,
youth and adults. This bulletin has been prepared to infomrm
faculty and s tudents of the provisions of this requirement
and the way in which it 1s to be-applied.

In brief, the plan includes the listing and evaluat-

of previous experiences by each student, a conference
be on a faculty member and the student in order to develop
a plan for that particular student, the campletion of this
Plan by the student and the evaluation of this plan as a pre-
requisite to student teaching by the staff of the Pield
Experience QOffice. All conditions of this plan ars to be
met one quarter prior to the time the student wishes to en-

roll in student teaching.

In the remainder of this bulletin the principles
underlying this plan are described and the types of experi-
ences and the levels of quantity and quality are stated.
Finally a series of sections sets forth the responsibilities
of each of the persons involved in carrying out this whole

procedure,
Same Guidi Principles for the Use
uation 0

eriencsé

1. erience to be included in the evaluation: In general »

experience e 8 on s ng his high
school graduation will be the basis for planning further

experience under supervision of the College. In certain
cases, experiences which students have had in the later
high school years and which are particularly significant
may be considered.
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2. Levels ¢ X def'ineds: The range of tiold experi-

ences consid rather close relationship to the
development et a procpootivo teachsr have been divided
into three main areas. In each of those areas three d4if-
ferent levels are definsdt mintmmm, desirable, and pre-
ferred.

The MININUM LEVEL is that which is expected of every stu-
dent prior to admission to student teaching. The student
will obtain this experience after entrance into College
unless he demonstrates a superior level of competence
based on previous experience,

The DESIRAEBLE LEVEL is the level of experience recammended
for any students who are able to secure this pattern, and
especially for those who observe deficiencies in their
first experiences which they and their advisers believe
can be overcome by additional experience.

The PREFERRED LEVEL of experience is recammended as giving
a highly desired depth and breadth of experience. It is
especially recommended for those who do not reach a satis-
factory level of self-confidence without more extensive
experience, as well as for those who wigh to build certain
canpetencies and backgrounds of understanding to a higher

level.

Standards for the Evaluation of Experience

EXPERIENCE WITH CHILDREN AND YOUTH
Minimum Level : Experience in a, and either b or c.

a. A school or instructional experience: Experience as
an active participant or InsEruchr in an educational

program, such as one of the following:

l. A general school exploratory experience of at least
two weeks duration in a public achool, such as the
"September Field Experience.® This experience is
strongly recoammended for ail students.

2. A major instructional responsibility of at least
two weeks duration full time or equivalent, such as
substitute teaching, instructing employees, or
teaching in the armed services.

3. Serving as volunteer or pald instructor in teaching
an organized group a particular skill, sport, or
activity at least four hours per week for a quarter
or equivalent, or extensive individual teaching

extending over a year or more.



sis eader under competent supervision in same
e ty agency or organized program to the extent of
four hours per week for a quarter, or equivalent, such

as one of the following:

1. Junior camp counselor for at least 8 weeks.

2. Sentor camp counselor or playground supervisor full
time for at least | weeks,

&. Bducation 505 for a minimum of 2 hairs of credit.
Direct leadership experience as a part of a college

course to the extent of at least I} hours a week for

a quarter.’

c. Participation experience in a school as a part of
a G?ner& or Special Methods Course.

Desirable Level: Experience in a, b, and ¢ as indicated
above.

Preferred Level: Experience in a and b as indicated
above, emphasis upan a major leadership role with a
group outside his own socio-econamic group; and in a,
above, with possible two separate periods of September
Field Experience, once as a freshman or sophomore, and

again as a junior or senior.
LEADERSHIP ACTIVITY WITH GROUPS OF PEERS OR ADULTS

Minimum Level: Active participation in a formally organ-
Tzed peer group of persons approximately the student!s
own age, or an adult group, preferably including some
leadership responsibility, such as:

a. Serving on a coomitte charged with responsibility for
conducting same particular activity.

b. Serving as an officer of an organized group.

c. Successful completion of definite assigned responsi-
bility of a major character in a college class, col-
lege activity group, or adult group.

Desirable Level: Develop sufficient leadership campeten=-
¢y to be selected for and carry out successfully a major
role in the activities of a college class, interest group,
organization or adult group, or voluntarily assume res-
ponsibility for a major project to a successful conclusion.

Preferred Level: At least one of the following or some
cambInation of them:

a. After serving several subordinate roles in same col-
lege organization, be selected for and carry through
a major responsibility over at least two quarters'!
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time, '
b. Through several experiences develop facility and self-

confidence in carrying to campletion class and activity
group specisl projects thatinvolve projection of ideas,

pPlanning, organizing, realization, and evaluation.

c. Pramote, get acceptance for, and carry through to com-
Pletion and evaluation at least two or more specifie
projects in same class, campus activity, or adult group.

PAID WORK EXPERIENCE

Minimum Level: Regular employment by sameone outside the
TamIly or Immediate relatives for one summer or equiva-

lent (10 weeks full time).

Desirable Level: The equivalent of one or more summer!'s
pald employment by someone outside the family or immediate

relatives and having one of the following characteristics:

a. Extensive contact with people in general or children
and youth,

b, Work with responsibility for managing a project or
directing the work of others, '

Preferred Level: Two or more summers'! work or their equiv-
alent, Including one or the other of .types a and b above,
and work experience of a production or routine nature
with work assoclates chiefly in a different social group

I'rom the student's own.,
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